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Date:         Thu, 1 May 1997 07:48:46 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Ruth M Mirtz <rmirtz@JUNO.COM>
Subject:      Tenure problems
 
I found out last week that the president reversed the positive decisions
of five promotion and tenure committees and denied me tenure.  There's no
appeal process for the president's decision.  I can and will resubmit my
case this fall, but I wonder if I might ask for some help on two matters:
1.  The dean felt my outside reviewers were not from "top programs"
(apologies to those on the list who wrote for me), among other things.  I
argued back with all the usual information about how comp/rhet people get
configured in universities, but this summer I will need to come up with
some new names of outside reviewers, preferably at "top programs."  The
dean is a psychologist.  My chair says he probably doesn't have a list of
top programs in his mind, he just thought the ones I had, weren't.  What
would a psychologist think were top programs?  And is there a published
listing of top 10 programs in comp/rhet?  The Rhetoric Review issue of
all the doctoral programs is descriptive, not evaluative.  I think of
Ohio State, Purdue, Syracuse, but what others? If I hear enough consensus
on this list, my chair could quote you folks.  I'm sorry to have to pose
the question this way, asking for rankings, because a discussion of the
descriptive differences would be much more interesting!
I'll save the second question for later.
Ruth M. Mirtz, Director First Year Writing Program
Florida State University
Tallahassee, FL  32306-1036
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Howard Tinberg <htinberg@BRISTOL.MASS.EDU>
Subject:      Re: teaching/scholarship -Reply -Reply -Reply
MIME-version: 1.0
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At 01:39 PM 4/30/97 -0600, you wrote:
>Thank you for sensing my frustration.  It's a touchy subject with me,
>given popular constructions of community colleges.
>
>
You're not alone, Stephen. I feel the same frustration.
 
Howard Tinberg
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Thomas Miller <tmiller@CCIT.ARIZONA.EDU>
Subject:      Re: Tenure problems
In-Reply-To:  <19970501.055048.4911.2.rmirtz@juno.com>
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For people outside our area of specialization, the program is less
significant than the university, meaning for example that a scholar from
a state technical university has less standing in such a process than
one from a Research I university, even if the former comes from one of the
very best programs in the country and the latter is merely a second or
third tier program.  By such reasoning, which is obviously superficial
and misguided, you should look for people from places like Ohio State,
Penn State, UT-Austin, Purdue, Berkeley, and other research universities.
 
Thomas Miller
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Date:         Thu, 1 May 1997 10:14:11 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Beth Daniell <dbeth@CLEMSON.EDU>
Subject:      Re: Tenure problems
In-Reply-To:  <Pine.PMDF.3.91.970501061610.545397913E-100000@CCIT.ARIZONA.EDU>
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I concur with Tom. And if you get somebody from the Ivy League, even if
they don't have a rhet/comp program, that seems to impress--esp at state
universities in the south. (Being a native born southerner, I am allowed to
criticize.)                                                             Beth
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor_Montgomery College at Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: Tenure problems
X-cc:         Ruth M Mirtz <rmirtz@JUNO.COM>
In-Reply-To:  <Pine.PMDF.3.91.970501061610.545397913E-100000@CCIT.ARIZONA.EDU>
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Ruth,
        If the Dean in question is so uninformed, one might think of
consulting schools that have their writing programs advertised in places
like _American Poetry Review_, _American Writer_ or other publications
available on newsstands where Deans shop.  I'm thinking of institutions
like Bard College, Vermont College and the like.  Let's assume there is
confusion between fine-arts type writing programs and rhetoric/composition
programs.  Some who should know better have no idea there is a difference.
BTW, have you polled other senior faculty at FSU for their opinions on
this matter?
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         louise wetherbee phelps <lwphelps@SYR.EDU>
Subject:      Re: Tenure problems
In-Reply-To:  <19970501.055048.4911.2.rmirtz@juno.com>
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Ruth--
I think there is a difference between the "top" graduate programs and the
"top" undergraduate writing programs.  You could consult Janice Lauer (as
leader of the Consortium on Doctoral Programs in Rhetoric and Composition)
about leading graduate programs and Theresa Enos or past presidents of WPA,
Barbara Cambridge and Chuck Schuster, about generally respected
undergraduate writing programs.
 
I suspect though that traditional views of "top" programs would be the kind
of assessment that ranks departments by the number of publications and
grant $, e.g., in the Chronicle of Ed.   Since our doctoral programs are
not even identified separately in these rankings (and we don't get such
large grants), they are irrelevant to comp/rhet.  The sciences make up
lists that rank programs (often viewing them as research teams), and when
their tenure letters come in the dept describes them this way to the P and
T committees (the 4th ranking program, etc.)  Scientists often don't
understand that we don't have such rankings.
 
Furthermore, in comp/rhet as far as I"m concerned there is almost no
prestige for individuals  attached to being at particular schools, in the
sense that successful scholar-teachers-administrators in the field don't
typically come from the "top" universities like Yale, Harvard, etc. and no
none cares that much where you are in judging your work.  Schools can have
reputations for their collective work, either in research or in teaching,
but this does not prevent individuals from being judged pretty much on
their own merits.  Obviously, in fact, it is places where literacy is an
interesting intellectual challenge (e.g., open admissions,
multicultural/language populations) that tend to produce interesting
researchers, teachers, and administrators.
 
Louise Phelps
 
Louise Wetherbee Phelps
Professor of Writing and English
Director of Graduate Studies in Composition and Cultural Rhetoric
Syracuse University
Writing Program, 239 HBC
Syracuse, New York 13244-1160
Phone:  315-443-1620/1091  Fax:  315-443-1220
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      while we're on tenure...
X-To:         Alliance for Computers and Writing <acw-l@ttacs6.ttu.edu>,
              Megabyte University <mbu-l@ttacs6.ttu.edu>,
              Writing Centers list <wcenter@ttacs6.ttu.edu>
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The academic reward system, in its various incarnations, seems to be on
many minds this week. The subject is perking along on several lists, and
all, so I figured it would be a good time to remind everyone about one of
the several web sites designed to help us address the issues.
 
  http://www.missouri.edu/~sevenc/recognition.html
 
...is a place to add your ideas, stories, and statements about the
implications technology and scholarship and academic reward have one upon
the other.
 
Here's a list of contributions so far (some terrific stuff)...
 
              [Personal narrative]
                    Fred Kemp (real)
                    Thu Feb 20 07:06:59 CST 1997
 
              [Policy statement]
                    Eric Crump (real)
                    Tue Apr 15 20:01:59 CDT 1997
 
              [Policy statement]
                    Janice R. Walker (real)
                    Wed Apr 16 09:51:42 CDT 1997
 
              [Personal narrative]
                    Dave Coogan (real)
                    Thu Apr 17 09:17:45 CDT 1997
 
              [Personal narrative]
                    Prof. Risktaker (pseudo)
                    Fri Apr 18 10:02:58 CDT 1997
 
              [Policy statement]
                    Marcy Bauman (real)
                    Thu Apr 24 13:43:57 CDT 1997
 
              [Personal narrative]
                    Fred Kemp (real)
                    Tue Apr 29 15:40:57 CDT 1997
 
              [Personal narrative]
                    Michael Day (real)
                    Wed Apr 30 02:17:00 CDT 1997
 
              [Personal narrative]
                    Leslie D. Harris (real)
                    Wed Apr 30 09:44:43 CDT 1997
 
I hope more of you will contribute. The more the better!
 
--Eric Crump
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@RS6000.CMP.ILSTU.EDU>
Subject:      Re: Tenure problems
X-cc:         rmirtz@JUNO.COM
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I know that responding to the list regarding Ruth's situation is something
I shouldn't do, but I'll stick my neck out.
 
First, I'm very sorry, Ruth, that you were denied tenure.  I sincerely hope
your appeal is successful.
 
Second, stepping from anonymity, I was one of the folks who served as an
outside reviewer for Ruth's tenure case.  (Ruth, I think you knew that.)
 
I have just discovered that, according to a Florida dean, I am not
affiliated with a top program.  I won't count angels on (or for) this pin
head about what the top programs are or aren't in the country.  By some
measures (e.g. single-authored books published per faculty member in the
field), we don't compare with several other programs.  By other measures
(e.g. over fifty of our graduates, faculty, and current students presented
at the recent 4Cs) we do right well.  I will note that Illinois State
graduates three to five doctorates in rhetoric and composition each year,
all of whom get tenure-track jobs.
 
I note in passing that obviously the membership of WPA threw quality to the
trash can when they elected me vice president, since obviously program
reputation trumps individual qualifications, since it's common knowledge
among deans what the quality programs are--or are not--and since I clearly
dally in some lower-tier program at some backwater school.
 
Sorry for my self-indulgence, Ruth.  I will e-mail you privately with my
sense of the best programs in terms of a WPA perspective, which I say will
differ perhaps from the best programs in terms of rhetoric/composition.
 
Doug
 
 
Doug Hesse                        /     Director of Writing Programs
Professor of English          /     Editor and Vice President, WPA
Illinois State University     /    309-438-7596; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Judy Ann Pearce <jpearce@UMD5.UMD.EDU>
Subject:      Re: Tenure problems
X-To:         Beth Daniell <dbeth@CLEMSON.EDU>
In-Reply-To:  <v03007800af8e634bdafc@[130.127.230.16]>
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beth,
 
i'm also a born southerner so am also allowed, i guess.  wouldn't a
southern university value such places as UNC, UVa, and Sewanee?
 
judy pearce
 
 
 
 
 
On Thu, 1 May 1997, Beth Daniell wrote:
 
> I concur with Tom. And if you get somebody from the Ivy League, even if
> they don't have a rhet/comp program, that seems to impress--esp at state
> universities in the south. (Being a native born southerner, I am allowed to
> criticize.)                                                             Beth
>
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Date:         Thu, 1 May 1997 10:59:13 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Trish Roberts <engpat@SHOWME.MISSOURI.EDU>
Subject:      Re: Tenure problems
In-Reply-To:  <Pine.OSF.3.95q.970501104511.20146B-100000@marple.umd.edu>
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Universities typically have some kind of category in which they place
themselves for purposes of comparison.  For instance, for accrediting
purposes, for comparisons of various programs, and for outside reviews,
the university will compare itself to other institutions with a similar
mission.  The Provost ought to be able to provide that list.
 
Here, for instance, it is some portion of the Public Research I
universities--the portion which (someone has determined) consists of
universities with similar missions.
 
Trish Roberts   [engpat@showme.missouri.edu] [standard disclaimer]
"I try to take one day at a time, but lately several days have attacked me
at once."               [http://www.missouri.edu/~engpat]
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Date:         Thu, 1 May 1997 09:17:41 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Tenure problems
In-Reply-To:  note of 05/01/97 08:22
 
It's terrible when Florida academic powerhouses have to resort to university
trailer trash like our Doug Hesse to evaluate their faculty! Ruth, I am not a
particularly excitable person, but I find your dean's comment so outrageous,
so ignorant, so brainless, as to be an embarrassment to academic
administrators everywhere. It's an affront to the potential of the species
(humans, not administrators). Even a dean can understand that the general
reputation of a university is an unrealiable indicator of the quality of
specific faculty and specific programs, an argument that I am sure has been
directed from your campus toward Gainesville more than once. What an idiot!
Phew! Pardon me for unloading, but that felt really good. But having vented my
spleen, I must also acknowledge that our profession has the standard
allocation of idiots, and we are sometimes in their power (eh, Chris?). And I
see in your case an example of a general problem and a specific problem. The
general problem is that many probationary faculty get poor mentoring with
regard to preparing their tenure review package. The tenure review package has
to be designed and structured to be persuasive to the reviewing group or
individual who is the LEAST familiar with the with the individual being
reviewed and with his or her discipline. Such a package may be over-explicit
for the department level review, but it will come to have increasing
information/news value as the materials move to college committees, campus
committees, and dean/vice president/idiots who have different disciplinary
backgrounds from the candidate's. Things that are needless to say at the
department level (like the qualifications of Doug Hesse) must be made explicit
to more general audiences on down the line. The specific problem is, of
course, that we are a new discipline and a marginalized discipline, and the
burden of proof on candidates for tenure--sometimes even in their own
departments--is doubled and redoubled. All of the evidence in our tenure
packages needs to be contextualized. Most people don't know that we are
generally an article producing discipline rather than a book producing
discipline. They don't understand the difficulty of publishing when there is a
comparatively small number of journals. They need to understand that many of
our journals are new. They need to understand that excellent composition
programs develop in lesser known colleges and universities and that more than
a few "major" universities have mediocre writing programs (don't nobody
squirm--we'll ALL get it right one of these days). And so on and on. We always
have to over prove our case, for now. Meanwhile, I will be glad to undertake
the responsiblity of rankinf all of our colleges and universities in order of
their "topness" and similar ranking of the members of this list. Ok? Grrrr.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Organization: University at Buffalo
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Ruth,
 
What sort of documentation on the recommenders is sent
up through the chain to the president?  When I was assoc.
chair of English, I handled tenure and promotions.  Along
with the letters of recommendation, I had to send up the
recommenders' curriculum vitae along with Xeroxes of any
published biographical information (Who's Who kind of
stuff)..  A list of distinguished publications, the longer the
better, conferences chaired, and so on, establishes the
pedigrees of the recommenders for t&p evaluators who are
unfamiliar with the field.
 
Mili Clark
Dir/Comp/SUNY/Buffalo/English
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Date:         Thu, 1 May 1997 11:02:59 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Tenure problems
In-Reply-To:  <WPA-L%97050109174558@ASUVM.INRE.ASU.EDU>
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Unlike others on the list, I am not at all surprised at the ignorance of
the dean asking for letters from what he imagines to be "top-ranked"
institutions. When I directed the Consultant/Evaluator program this issue
came up all the time.  Usually the WPA was well aware that "our provost
will only pay attention to someone from New England," or "we must have
people from out of state, preferably Research 1," or "don't send two
females or the report will be ignored." Hey, we live in the real world,
with all of its customary stupidity and prejudice, and we must do the best
we can with it. And David, I'm sorry to say that this kind of
administrator is far more common than you, or most of us, would like to
believe.
 
So Ruth needs to get letters from people in the field who happen to work
at institutions the administrator with power might recognize, such as
Nancy Sommers from Harvard, Carol Peterson from UCLA, Linda Peterson from
Yale, or those with endowed chairs, such as Lynn Bloom at UConn and Ben
McClelland at Ole Miss. Would Steve Witte, with his endowed chair at Kent
State be "good" enough for this kind of administrator/ignoramus?  I doubt
it. And don't even consider some guy from Arizona, wherever that is.
Sorry to be so cynical about this issue, but we do need to survive in the
world as it is, even as we try to change it.      --Ed White
=========================================================================
Date:         Thu, 1 May 1997 14:05:22 EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Ruth M Mirtz <rmirtz@JUNO.COM>
Subject:      Doug's message
 
Maybe those are the things I should be writing in the little (2-inch)
space they give me to describe the outside reviewer's qualifications.  I
put all the related publications, editorships, years in the field,
national visibility stuff,  etc..  Maybe I should write no. of PhD
graduates with tenure-track jobs each year, etc.
I didn't know single-authored books per faculty member was a measure.
Who calculates that? Is is listed somewhere?  Geez, I'm more out of touch
than I thought.
You know, just in case someone is interested, I followed a lot of bad
(although well-intended) advice when I prepared my binder last August.
One piece of advice was to follow the format of my predecessors in the
binder materials.  Well, I know better now.
Ruth M. Mirtz, Director First Year Writing Program
Florida State University
Tallahassee, FL  32306-1036
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From:         Heidemarie Z Weidner <HZW7598@TNTECH.EDU>
Subject:      TENURE
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Ruth Mirtz: is it possible to involve your local AAUP organization?
 
Heide Weidner
TNTECH Univ
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Date:         Thu, 1 May 1997 11:20:40 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Theresa Enos <enos@U.ARIZONA.EDU>
Subject:      Re: Tenure problems
In-Reply-To:  <Pine.SUN.3.95.970501103547.2884E-100000@wiley.csusb.edu>
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Another reason to get out into the world the WPA document on intellectual
work. It's important, yet we haven't been getting the response to it that
I would've thought, given that so many of us have horror stories about
tenure to tell.
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: Doug's message
In-Reply-To:  <19970501.120727.4911.2.rmirtz@juno.com>
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Ruth (and others)--you might want to check the new book edited by Richard
and Barbara Gebhardt, _Academic Advancement in Composition Studies:
Scholarship, Publication, Promotion, Tenure_ (Erlbaum).  The audience for
the book is not only those going up for tenure & promotion, but chairs and
other administrative types who might not know about scholarship in our
field.  I found Rick Gebhardt's essay, "Preparing your self for Successful
Personnel Review," especially fine.
 
Best wishes, Sue McLeod
 
>Maybe those are the things I should be writing in the little (2-inch)
>space they give me to describe the outside reviewer's qualifications.  I
>put all the related publications, editorships, years in the field,
>national visibility stuff,  etc..  Maybe I should write no. of PhD
>graduates with tenure-track jobs each year, etc.
>I didn't know single-authored books per faculty member was a measure.
>Who calculates that? Is is listed somewhere?  Geez, I'm more out of touch
>than I thought.
>You know, just in case someone is interested, I followed a lot of bad
>(although well-intended) advice when I prepared my binder last August.
>One piece of advice was to follow the format of my predecessors in the
>binder materials.  Well, I know better now.
>Ruth M. Mirtz, Director First Year Writing Program
>Florida State University
>Tallahassee, FL  32306-1036
 
 
Susan McLeod
Professor and Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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Ruth:
 
Maybe you've addressed this in a followup post already, but what do your
departmental colleagues say about this ruling and its (alleged) rationale?
I'd be outraged if an administrator criticized the competence of a
candidate's outside reviewers--primarily because the choice of reviewers
is a decision of the promotion and tenure committee, to which the
candidate's suggestions, albeit usually authoritative, are merely
advisory.
 
Chris Thaiss
Director, WAC and English Composition
Mail Stop 3E4
George Mason University
Fairfax, VA 22030
 
(703) 993-1196
 
Home Page: http://mason.gmu.edu/~cthaiss
WAC Program Home Page: http://www.gmu.edu/departments/wac
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From:         Bill Condon <bcondon@WSU.EDU>
Subject:      Re: Tenure problems
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First, I want to agree TOTALLY with Dave's not-so-ranting rant about the
Florida Fiasco--what a crock!  How many administrators really don't know
the difference between quality and reputation?
 
And then, as long as Dave is doing this ranking thang, I want to make sure
that he counts Latitude, 'cuz my institution, in addition to having a
bang-up writing program, has more Latitude than most.  And in the parlance
of the navigator, we are at a HIGHER latitude than most.  And that means,
if you look at the map, that we are near the TOP of the country.
 
I rest my case.
Bill
 
>Meanwhile, I will be glad to undertake
>the responsiblity of rankinf all of our colleges and universities in order of
>their "topness" and similar ranking of the members of this list. Ok? Grrrr.
>
>-- David E. Schwalm, Vice Provost and Dean of East College
>___ASU East--A New University for a New Century
>___6001 South Power Road
>___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
 
Bill Condon, Director                   English Department, Avery 202
WSU Writing Programs               Washington State University
Phone: (509) 335-2268           Pullman, WA 99164-5046
FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
                http://www.wsu.edu:8080/~bcondon/
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Thanks Howard.  I figured you'd share my concern.
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From:         Tim Peeples <peeples@OMNI.CC.PURDUE.EDU>
Subject:      Re: Tenure problems
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On Thu, 1 May 1997, Bill Condon wrote:
> And then, as long as Dave is doing this ranking thang, I want to make sure
> that he counts Latitude, 'cuz my institution, in addition to having a
> bang-up writing program, has more Latitude than most.  And in the parlance
> of the navigator, we are at a HIGHER latitude than most.  And that means,
> if you look at the map, that we are near the TOP of the country.
 
Unless this administrator is an Aussie or a Kiwi ;-)
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>And then, as long as Dave is doing this ranking thang, I want to make sure
>that he counts Latitude, 'cuz my institution, in addition to having a
>bang-up writing program, has more Latitude than most.  And in the parlance
>of the navigator, we are at a HIGHER latitude than most.  And that means,
>if you look at the map, that we are near the TOP of the country.
>
>I rest my case.
>Bill
 
I think we can all agree that Bill Condon has longitude as well.
 
jls25@psu.edu
Jack Selzer, Associate Professor of English
Department of English
Penn State University
University Park, PA  16802
Phone:  814-865-0251
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From:         "Becky Howard, Department of Interdisciplinary Writing,
              Colgate University" <BHOWARD@CENTER.COLGATE.EDU>
Subject:      Re: Tenure problems
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Ruth, my sympathies for what you're going through right now.  Lots of people
on the list have offered good advice.  But when it's all done, you may find
that the dean's objections *still* don't seem to match the facts.  You may
find, in other words, that objections like "your outside reviewers aren't
from top programs" or "you haven't published enough" are really tropes for
"we don't really believe that your discipline is as intellectual as ours,"
a charge which no sane promotion & tenure committee would directly articulate,
but one that we all know does sometimes obtain.  You should pursue all your
avenues of redress, but you should also know that, at last, you may be in
the impossible position of trying to convince the academy that composition
studies is more sophisticated than fixing comma splices.  In other words,
pursue your avenues of redress--and also consider your options.
 
Best wishes,
 
Becky Howard
Colgate University
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Subject:      Re: Tenure problems
In-Reply-To:  <19970501.055048.4911.2.rmirtz@juno.com> from "Ruth M Mirtz" at
              May 1, 97 07:48:46 am
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Ruth--I assume your Dean is speaking for your President when he says
he/they want more outside reviews?  It's not just the Dean, while the
President has another agenda?  Best, Kathleen Kelly
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Subject:      1997 PCWCAAC Call for Proposals
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Pacific Coast Writing Center Association Annual Conference
Saturday, 11 October 1997
Willamette University
Salem, Oregon
 
CALL for PROPOSALS
 
Deadline for Receipt:  Monday, June 16, 1997
 
Conference Theme:  The Writing Center as Research Site
 
        Writing centers are obviously sites of practice--of one-
on-one conversations with writers on work in progress, of
workshops on various aspects of writing, and of other similar
kinds of assistance to writers.  Such practice is certainly
the most visible part of writing center work.
        Equally important, however, are the research and theory
that provide the basis for the practice and which the
practice, in turn, serves to critique.  Indeed, writing
center practice itself provides the occasion for research
that informs further practice and, beyond that, develops
knowledge valuable for all those involved in assigning,
responding to, and evaluating writing.  And writing center
practitioners frequently become researchers and theorists as
well--conducting case studies of writers with whom they work,
carrying out surveys of center users, correlating conference
assessments with kinds of writing and other variables,
collecting information about rhetorical conventions for
writing in different disciplines, reflecting on their own
evolving practice, etc.  Some of this research is informal;
some of it, rigorous.  All of it serves to inform the
practice of work with writers and writing both within the
writing center and beyond it.
        For the 1997 PCWCAAC at Willamette, proposals are
invited for panels, individual- and group-led workshops, and
individual presentations that will make visible this hidden
side of writing center work.
        Simultaneous sessions will be approximately one hour in
length.  Panels should be designed to allow time for
questions and discussion.  Workshops (whether individual- or
group-led) should involve audience participation as a central
component.  Individual presentations should be designed to
last approximately 15 minutes; presentations on similar
topics will be arranged into single sessions.
 
 
In your proposal, please supply the following information:
 
        Title
        Nature of proposal (panel; workshop; individual
presentation)
        Description of proposed panel, workshop, or individual
presentation (abstract of approximately 100 words)
        Audio-visual and/or computer equipment needs
 
Please supply the information below for yourself and for all
panelists or workshop leaders:
 
        Name
        Position title
        Institution
        Academic year mailing address
        Academic year phone number
        Academic year FAX number
        Academic year e-mail address
        Summer address
        Summer phone
        Summer e-mail address
 
Please send your proposal via e-mail to eberry@willamette.edu
or mail it to the following address:
 
                        Professor Eleanor Berry
                        1997 PCWCAAC
                        English Department
                        Willamette University
                        900 State St.
                        Salem, OR 97301
 
If you mail your proposal, if possible please include a disk
with the proposal saved as a MacWord 5.1 or text only file.
 
Proposals must be received by Monday, June 16, 1997.
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Having served on our own A&S tenure and promotion committee for the past two
years, and knowing therefore, ONLY what it's like here, I nevertheless have
reservations about assumptions made on the list, mainly assumptions about
motivation for the request from the President, particularly, that Comp isn't
respected as a discipline.
 
From the outside, it's hard, even impossible, to know what came down and
why. We all tend to project our own fears and insecurities about the stature
of rhet/comp, the status of WPA's (and their workload, compensation, place
within the institution). There's justification for them, to be sure, but we
don't have the specific portfolio in our hands.  Not even one of the outside
reviewers knows everything because reviewers don't read each other, nor any
other invited or required letters.  Even chairs of depts. don't have access
to the whole file, at least at my institution (They, don't, for example,
read the mandatory individual letters written by members of the department,
even though they do know the vote.  The letters can be very weak support of
a "yes.")
 
That said, I do think it's always wise to assume ignorance.  The best advice
I received when preparing my own portfolio was to write (as someone on the
list has already said) to the LEAST KNOWLEDGEABLE of the committee and of
the admin.
Second best, is to be sure the reviewers understand that part of their job
too is to educate your institution about the "normal" portfolio for a
successful WPA or rhet/comp faculty member applying for tenure at an
institution of x size, x demands/workload, etc. Thus, it's extremely
important that the reviewer sees the big picture.  He or she can then
describe the candidate's record of success within a large context, while
also educating the committee and admin., and, not least of all, establishing
his/her own credibility.
 
For example, one of my outside reviewers asked that I send him a document
outlining the changes I'd made in the comp program since becoming its
director and other such histories.  I also included those in my tenure
portfolio.  Later,a tenured member of my dept. told me that three of the
five letters from reviewers were very helpful in understanding my position
as well as the strength of my accomplishments.
 
Dona Hickey
 
 
 
 
 
 
 
Dona J. Hickey                        dhickey@richmond.edu
Director of Composition and WAC       http://www.richmond.edu/~wac/
English Department                    804-289-8302
University of Richmond, VA 23173
 
"Be ambiguous, or be something else."
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From:         Ruth M Mirtz <rmirtz@JUNO.COM>
Subject:      tenure problems
 
        Thanks for the ideas on people and institutions and rationales
for "top programs" (sorry, I can't type it without the cynical quotation
marks).  If anyone wants to respond off-line, feel free.  But my tenure
binder is public information and I think with deans and presidents like
the ones I'm working with, I have the right to tell anyone anything.
After Wendy Bishop's article in WPA Journal (I'm the "Rachel"), shoot,
I'm a natural national case study.
        Part of the problem with my tenure case and my dean is that I'm
the first comp/rhet person to come up with this dean (he's the third
since I was hired here); I believe I'm only the third case from the
English department; so my chair and I couldn't predict what his reaction
would be.  But now I'm getting lots of ideas about what his (real)
thinking might be from you folks.
        I've read "Academic Advancement in Composition Studies" straight
through and found it excellent (just a year late for me).  Highly
recommend.  I've ordered a copy for my chair, since she has one more
comp/rhet person to get through the tenure process in a couple of years.
        I AM exploring my options--I'll be on the job market in the fall
(I can't wait until the end of April to find out I was denied tenure
again). I've asked for and gotten a reduced administrative and teaching
load for next year, but I'm going to resubmit my binder again in the fall
as if it were simply "premature" last year  ("premature at best" was
another one of the dean's phrases).  Then if I'm turned down  the second
time, I have more grounds for appeal.  I can appeal any committee
decision, but  I technically can't appeal the president's decision, if
comes down to that againt, although there is some kind of grievance
process.
 
Ruth M. Mirtz, Director First Year Writing Program
Florida State University
Tallahassee, FL  32306-1036
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Dona raises several good points.  When I'm asked to evaluate a WPA (and
I've only done this a handful of times--no cottage industry here), I  send
a letter to the department chair asking for the kinds of information that
Dona describes:  program and job descriptions; syllabi from courses the WPA
has developed or supervises; syllabi from graduate courses related to
WPA-ing; manuals, policy statements, and the like, etc.  As part of that
request I include a statement about the nature of WPA intellectual work as
compared with regular faculty work.  Early in the process, then, before the
evaluation takes place, a reviewer can shape, however meagerly, some of the
context for evaluation.  When actually writing the evaluation, it's good to
include a paragraph that re-states the nature of WPA work and directly
refers to statements like the Portland Resolution and, now, the
Intellectual Work document and the recent MLA Statement.
 
I want to second another of Dona's points, about our not being too
defensive about the tenure process as a way of "getting" WPAs.  Like Dona,
I just completed a two-year stint on our college-level tenure and promotion
committee, having to decide on recommendations from 15 departments.  Some
of the problems that WPAs may encounter are also shared by faculty with
primarily "clinical" responsibilities:  psychologists supervising large
numbers of graduate students in clinical settings, for example, or speech
pathologists and audiologists.
 
Last, as the MLA Statement makes very clear, if we get the academy to take
very seriously what is traditionally known as "service" work, recognizing
when it has intellectual and expert value, then there is an acknowledgement
that merely doing such work may not be sufficient. The downside risk is
that some administrative work will be judged not worthy of tenure or
promotion, not because it's bad but because it isn't excellent.  I think
that's a price we ought to be willing to pay in return for being taken
seriously, but it's a price we've largely been able to ignore to this
point.  It would serve well WPAs working toward tenure or promotion to
consider the categories in the WPA and MLA statements.
 
Doug Hesse
 
>Second best, is to be sure the reviewers understand that part of their job
>too is to educate your institution about the "normal" portfolio for a
>successful WPA or rhet/comp faculty member applying for tenure at an
>institution of x size, x demands/workload, etc. Thus, it's extremely
>important that the reviewer sees the big picture.  He or she can then
>describe the candidate's record of success within a large context, while
>also educating the committee and admin., and, not least of all, establishing
>his/her own credibility.
>
>For example, one of my outside reviewers asked that I send him a document
>outlining the changes I'd made in the comp program since becoming its
>director and other such histories.  I also included those in my tenure
>portfolio.  Later,a tenured member of my dept. told me that three of the
>five letters from reviewers were very helpful in understanding my position
>as well as the strength of my accomplishments.
>
>Dona Hickey
>
 
Doug Hesse                        /     Director of Writing Programs
Professor of English          /     Editor and Vice President, WPA
Illinois State University     /    309-438-7596; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
=========================================================================
Date:         Fri, 2 May 1997 09:23:26 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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From:         Barry Maid <bmmaid@UALR.EDU>
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MIME-version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
Folks--
 
As I continue to read this emerging thread, I wonder if we really have
all the information.  There seem to me to be several missing pieces to
Ruth's story.  I don't know the internal working of FSU, but I do know
that, for the most part, the higher up the ladder the less likely a
tenure case is likely to be turned down--unless there is some other
agenda.  We're assuming the "other agenda" here is the perceived lack of
stature of the outside reviewers.  We don't know that for sure.
 
Our operating assumption here for that past day seems to be that Ruth was
turned down because she was a rhet/comp person and/or a WPA.  We all know
that happens way too often.  But from my dealings with admin types, both
on my own and some other campuses, that is more likely to happen at the
Department level and, perhaps, depending on the college configuration, on
the college level.
 
While policies differ greatly from campus to campus, I know here the full
portfolio stays in the Dean's office.  Only the candidate's application
letter and supporting letters go forward.  Again, my experience tells me
that Presidents simply don't have the time to go through every tenure
application in great detail--unless they're looking for a reason to kick
it back.
 
One of the first questions I'd want answered is whether Ruth was the only
candidate going up for tenure at FSU who was denied by the President.  If
there were others, I'd want to see what similarites their cases shared.
If she was the only one denied, I'd want to see how her application
differed from the others.  I'd also expect her Dean, if he's really
supportive, to be talking to other Deans and the Provost to find out what
really happened.
 
I'd also wonder that if the only reason Ruth was turned down was that her
reviewers weren't from schools with a high enough profile then why didn't
the Provost, Dean, and Dept. Chair know about this on the front end?
 
All institutions are quirky.  We also, to our credit, tend to rally
around colleagues.  However, I think we learned last fall when discussing
the Minnesota situation that there are rarely simple answers to these
things.
 
Barry Maid
bmmaid@ualr.edu
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Holy [nominative of your choice], if Ruth Mirtz can't get tenure, what in
[punitive destination of your choice] is the point of any of this?
 
----------------------------------------------------------------
Keith Rhodes, Coordinator of Composition, Department of English
Northwest Missouri State University, Maryville, MO  64468
krhodes@acad.nwmissouri.edu | http://www.nwmissouri.edu/~krhodes
building a CCCC '97 Outcomes Forum web site at:
        http://www.nwmissouri.edu/~0500202/outcomes/main.html
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Subject:      Re: Tenure problems
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I'd like to second Barry's comments; it seems that more digging around
needs to be done.  I think, though, that our assumption that Ruth may have
been denied tenure because she was a WPA is understandable (even if not
fully warranted by the available evidence): WPAs tend to be in the position
of having to say what they think in front of administrators more often than
most untenured faculty.  I, too, would check things out thoroughly.  I'm by
my own admission a suspicious person, but I wouldn't take the reason the
president gives at face value or accept it as the truth unless the
president has a record of wanting swanky reviewers or if others were denied
tenure or promotion for similar reasons.
Rita
>Folks--
>
>As I continue to read this emerging thread, I wonder if we really have
>all the information.  There seem to me to be several missing pieces to
>Ruth's story.  I don't know the internal working of FSU, but I do know
>that, for the most part, the higher up the ladder the less likely a
>tenure case is likely to be turned down--unless there is some other
>agenda.  We're assuming the "other agenda" here is the perceived lack of
>stature of the outside reviewers.  We don't know that for sure.
>
>Our operating assumption here for that past day seems to be that Ruth was
>turned down because she was a rhet/comp person and/or a WPA.  We all know
>that happens way too often.  But from my dealings with admin types, both
>on my own and some other campuses, that is more likely to happen at the
>Department level and, perhaps, depending on the college configuration, on
>the college level.
>
>While policies differ greatly from campus to campus, I know here the full
>portfolio stays in the Dean's office.  Only the candidate's application
>letter and supporting letters go forward.  Again, my experience tells me
>that Presidents simply don't have the time to go through every tenure
>application in great detail--unless they're looking for a reason to kick
>it back.
>
>One of the first questions I'd want answered is whether Ruth was the only
>candidate going up for tenure at FSU who was denied by the President.  If
>there were others, I'd want to see what similarites their cases shared.
>If she was the only one denied, I'd want to see how her application
>differed from the others.  I'd also expect her Dean, if he's really
>supportive, to be talking to other Deans and the Provost to find out what
>really happened.
>
>I'd also wonder that if the only reason Ruth was turned down was that her
>reviewers weren't from schools with a high enough profile then why didn't
>the Provost, Dean, and Dept. Chair know about this on the front end?
>
>All institutions are quirky.  We also, to our credit, tend to rally
>around colleagues.  However, I think we learned last fall when discussing
>the Minnesota situation that there are rarely simple answers to these
>things.
>
>Barry Maid
>bmmaid@ualr.edu
 
Rita Malenczyk
Director, University Writing Program
English Department
Eastern Connecticut State University
Willimantic, CT 06226
860-465-4573 (phone), 860-465-4580 (fax)
MALENCZYKR@ECSUC.CTSTATEU.EDU
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David,
 
I'm sure I speak for others on this list (also coming up for tenure) when
I say Thank you for that most informative (and supportive) reply to Ruth.
 
I wonder how many of us there are on this list who could use some
mentoring on this issue, and what kind of strange situations we're in.
Would that be an appropriate use of this list? to get advice on putting
together a good tenure file? Is that soemthing we might even arcive in
some special way, so that it could be available in the future for new
additions to the list?
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>I'd like to second Barry's comments; it seems that more digging around
>needs to be done.
 
I didn't think this discussion focused on the specific case of one
individual.  Rather, it was on the practice of rejecting outside tenure
evaluations because reviewers were perceived to swink in programs of low
stature.  I agree that judging whether a certain individual ought to have
gotten tenure in a certain institution is beyond the purview of this forum.
 But I do think we can and should comment on the appropriateness of
criteria.
 
--Trailer trash Doug
 
P.S.  Various folks have recommended lofty institutions (especially the
Ivies) as  the source of reviewers, some of those institutions being
invested in rhetoric and composition but others seeming to be valued merely
for their clout, sort of the way U.S. News lets the public know each year
about the good colleges and the bad, the same U.S. News that offers good
citizens the wise composition theorist Mr. Leo.  Following this logic, I
would suggest that probationary WPAs thus secure reviewers from the
Sorbonne and Heidelberg, which would have the triple advantages of
venerable stature, nifty exotic letterheads, and a language that many
decision makers could excuse themselves from having actually to be able to
read.
 
 
 
 
 
 
 
 
Doug Hesse                        /     Director of Writing Programs
Professor of English          /     Editor and Vice President, WPA
Illinois State University     /    309-438-7596; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
=========================================================================
Date:         Fri, 2 May 1997 12:46:49 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor_Montgomery College at Germantown <cpryor@DGS.DGSYS.COM>
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In-Reply-To:  <Pine.OSF.3.91.970502114807.24460G-100000@astro.ocis.temple.edu>
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        While not wishing to diminish the stability that tenure has given
the profession or minimalize or trivialize Ruth's genuine frustration,
upon hearing such testimonials as Ruth's, the emergence of non-tenure
institutions begins to make some sense for the professoriate. Anything
really good is worth waiting for, or even worth wading through a sea of
fire to obtain.  Security is one of these 'good' things.  I consider
myself lucky to have a workplace with a strong AAUP on one side and a
constructive socialism-of-spirit that keeps our administration and
professoriate working on the same plane, on the other. In the long run,
because we all want the same things and we can all put our self-interests
and political posturing on 'hold' to work together for _our_ betterment of
the institution, we all benefit.
        The non-tenure workplace is not nirvana, and none of us have ever
completely erased our resume files, but we are able to leave _Life in Hell_
to Matt Groening.
---------------------------------------------------------------------------
> On Fri, 2 May 1997, Francis J. Sullivan wrote:
>
> I'm sure I speak for others on this list (also coming up for tenure)
> when I say Thank you for that most informative (and supportive) reply to
> Ruth.  I wonder how many of us there are on this list who could use some
> mentoring on this issue, and what kind of strange situations we're in.
> Would that be an appropriate use of this list? to get advice on putting
> together a good tenure file? Is that soemthing we might even arcive in
> some special way, so that it could be available in the future for new
> additions to the list?
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I made sure I wrote in non-legal writing areas and got nationally
recognized experts to review my scholarship.  I have broad interests and so
doing more traditional type legal scholarship was not a problem - and,
until recently, I haven't felt that I knew enough in my own field to write
something new and meaningful - many insightful pieces had been done which I
have used to become an expert.
 
Top programs.  What a joke.  Howard Law has a top program in legal writing
- just ask me!  :)  And others who know me and the program.  And I could
name another 5 or 10 "top programs."  But  there are 175 law schools.  Many
have good programs, maybe even top programs, but I don't know about them
because the people running them and teaching in them don't have the time,
inclination, or wherewithal to jump into the national fray.
 
Other schools which do not have "top programs" get listed or considered
such because the people running them do good PR or because of the name of
the university.  Someone even told me that Harvard had a top LRW program -
and it doesn't have one at all!  Someone said the same about Michigan -
which may develop into a top program, but it is only two years old so it is
a bit early to judge.  "Instant top programming."  Hmmm.  Maybe we could
sell it.
 
Anyway, I agree that it is school name that matters and, if you can do it,
get one of the top people in your field who is known to someone up the
chain of command at your school - even if not from a "top program."  I did
this for the person who reviewed my program (as opposed to scholarship).
BTW, I insisted that I be evaluated for tenure on what my job is - and it
is 50% program design and administration and so I felt I should be
evaluated on teaching, scholarship, service and administration.  This
radical concept struck my dean as (1) bizarre (at first), but then (2) as
obviously correct (on brief reflection) (to his credit).  So my tenure eval
was a bit different from the normal faculty, at least by the law school
committee and the dean.  And the president signed off on it, so it must
have been ok.
 
I hate the tenure review process.
 
Good luck.
 
Cheers
Steve Jamar
 
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
The more you know, the more you know you don't know.
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I not only agree with rita's suspicions, but also have to suspect that it
may be sad but too true that many tenure decisions are personal decisions
disguised as professional ones...will
 
 
 
On Fri, 2 May 1997, Rita Malenczyk wrote:
 
> I'd like to second Barry's comments; it seems that more digging around
> needs to be done.  I think, though, that our assumption that Ruth may have
> been denied tenure because she was a WPA is understandable (even if not
> fully warranted by the available evidence): WPAs tend to be in the position
> of having to say what they think in front of administrators more often than
> most untenured faculty.  I, too, would check things out thoroughly.  I'm by
> my own admission a suspicious person, but I wouldn't take the reason the
> president gives at face value or accept it as the truth unless the
> president has a record of wanting swanky reviewers or if others were denied
> tenure or promotion for similar reasons.
> Rita
> >Folks--
> >
> >As I continue to read this emerging thread, I wonder if we really have
> >all the information.  There seem to me to be several missing pieces to
> >Ruth's story.  I don't know the internal working of FSU, but I do know
> >that, for the most part, the higher up the ladder the less likely a
> >tenure case is likely to be turned down--unless there is some other
> >agenda.  We're assuming the "other agenda" here is the perceived lack of
> >stature of the outside reviewers.  We don't know that for sure.
> >
> >Our operating assumption here for that past day seems to be that Ruth was
> >turned down because she was a rhet/comp person and/or a WPA.  We all know
> >that happens way too often.  But from my dealings with admin types, both
> >on my own and some other campuses, that is more likely to happen at the
> >Department level and, perhaps, depending on the college configuration, on
> >the college level.
> >
> >While policies differ greatly from campus to campus, I know here the full
> >portfolio stays in the Dean's office.  Only the candidate's application
> >letter and supporting letters go forward.  Again, my experience tells me
> >that Presidents simply don't have the time to go through every tenure
> >application in great detail--unless they're looking for a reason to kick
> >it back.
> >
> >One of the first questions I'd want answered is whether Ruth was the only
> >candidate going up for tenure at FSU who was denied by the President.  If
> >there were others, I'd want to see what similarites their cases shared.
> >If she was the only one denied, I'd want to see how her application
> >differed from the others.  I'd also expect her Dean, if he's really
> >supportive, to be talking to other Deans and the Provost to find out what
> >really happened.
> >
> >I'd also wonder that if the only reason Ruth was turned down was that her
> >reviewers weren't from schools with a high enough profile then why didn't
> >the Provost, Dean, and Dept. Chair know about this on the front end?
> >
> >All institutions are quirky.  We also, to our credit, tend to rally
> >around colleagues.  However, I think we learned last fall when discussing
> >the Minnesota situation that there are rarely simple answers to these
> >things.
> >
> >Barry Maid
> >bmmaid@ualr.edu
>
> Rita Malenczyk
> Director, University Writing Program
> English Department
> Eastern Connecticut State University
> Willimantic, CT 06226
> 860-465-4573 (phone), 860-465-4580 (fax)
> MALENCZYKR@ECSUC.CTSTATEU.EDU
>
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I am sorry to forward this message.
Irv
---
Hi friend
 
I am depressed. I don't have good news.
 
Gadotti just called me and said that this morning, at 6:35, Paulo Freire
passed away. Paulo went to the hospital last week when he had many exams
to be done. On Wednesday, when I had the TV program with Gadotti he said
Paulo was sad because he was feeling he would not see the beginning of the
next century. This morning he had a heart attack.
 
We are the editors of Taboo: The Journal of Culture and Education, of
which Paulo was a board member.  We will be doing a special issue of Taboo
for Paulo,  any comments, short pieces, etc.  please send to
srs14@psu.edu.
 
 
Please confirm receipt of this message.  Peace be with you.
 
srs14@psu.edu
Shirley Steinberg
637 West Foster Ave.
State College, PA   16801
 
 
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
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I was saddened to receive the news of Freire's death. I have been reading and
re-reading his books for 4-5 years. I had met him for the
first time last summer at the U. of Northern Iowa. We chatted at a reception
briefly, and I then heard him 'lecture'. He certainly seemed to me like a
saint.
 
Asked about the relevance of his work in the U.S., he anwered: "One
cannot and should not attempt to 'apply' my work in an American context. You
must re-invent me for yourselves, not apply me."
 
Several weeks ago, I had the pleasure of introducing a student here to
Freire's work--one of his compatriots. She returned the favor by sending me a
review--in Portuguese--of his most recent book: Pedagogia da autonomia.
 
I reflect on his passing with sadness, gratitude, and hope.
 
Steve Davis
Carleton College
 
 
Steve Davis, Director
Academic Development and Support Center
Scoville 203; 646-4015
sdavis@carleton.edu
 
        Where am I? Who am I?
        How did I come to be here?
        What is this thing called the world?
        How did I come into the world?
        Why was I not consulted?
        And if I am compelled to take part in it,
        Where is the director?
        I want to see him.
 
                        --Soren Kierkegaard
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>Following this logic, I
>would suggest that probationary WPAs thus secure reviewers from the
>Sorbonne and Heidelberg, which would have the triple advantages of
>venerable stature, nifty exotic letterheads, and a language that many
>decision makers could excuse themselves from having actually to be able to
>read.
 
Doug, you might also want to consider getting the Vatican involved.
 
jls25@psu.edu
Jack Selzer, Associate Professor of English
Department of English
Penn State University
University Park, PA  16802
Phone:  814-865-0251
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Thank you for forwarding the sobering message about Freire's passing.
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>
> I'm sure I speak for others on this list (also coming up for tenure) when
> I say Thank you for that most informative (and supportive) reply to Ruth.
 
You do Frank, and I agree with your sentiments.
>
> I wonder how many of us there are on this list who could use some
> mentoring on this issue, and what kind of strange situations we're in.
> Would that be an appropriate use of this list? to get advice on putting
> together a good tenure file? Is that soemthing we might even arcive in
> some special way, so that it could be available in the future for new
> additions to the list?
>
As someone getting ready for mid-tenure review next year, I, for one,
think this idea is excellent.  Thank you for thinking of yet another way
this list can help the untenured rank and file.
_____________________________________________________________________________
 
Susan L. Taylor                         University of Nevada Las Vegas
Assistant Professor of English          4505 Maryland Parkway
Phone: (702) 895-3612                   PO Box 455011
Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
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>
> Thank you for forwarding the sobering message about Freire's passing.
>
Yes, and for the wonderful bit of S.K.  It's always best for me to get a
somber message coupled with a thoughtful, wry one.  Freire will be missed
and when I teach the new GTA's in the Fall, I will include your message
in the "package."
_____________________________________________________________________________
 
Susan L. Taylor                         University of Nevada Las Vegas
Assistant Professor of English          4505 Maryland Parkway
Phone: (702) 895-3612                   PO Box 455011
Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
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Chet says, about tenure,
 
> The non-tenure workplace is not nirvana, and none of us have ever
>completely erased our resume files, but we are able to leave _Life in Hell_
>to Matt Groening.
 
I agree with most of your posts, Chet, but this one no.
 
I have tenure and I think it's bunk and creates much more deadwood than it
protects the presumably defenseless.  Capable people should be required to
show their capabilities as they go along.  If our administrators are such
dimwits as to dump us for valid points of view (not the usual idiotic
presentation I often see in faculty and faculty senate meetings -- mostly
as the result of tenure protection), then we should all repair to the
wilderness and eat dirt and give up on a civilized society.  Professors
should face the same work constraints as everyone else.  The idea of having
to defend intellectual independence in this postmodern world is silly.  All
that gets defended is incompetence.
 
Fred Kemp
Texas Tech
f.kemp@ttu.edu
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Everyone will be able to tell I'm feeling a tad on the overwhelmed side at
this point in the fast-ending term, but I'm back on my hobby horse:  the key
to reading student papers with pleasure is time.  Of course, that's true of
all pleasure reading, isn't it?  But it does take more time than I generally
have (when I have two sets of 20+ papers to get back to students quickly) to
be able to get to know each "mind at work."  In a chapter of my dissertation
(several years ago now), I did close readings of one former student's essay
and a number of placement essays, and it's remarkable how pleasurable the
experience was.
 
I'll also confess that "scholarly" reading has become "pleasure" reading for
me--again because the time to read anything at all is rare and precious.  A
4-course load'll do that to you, won't it?
 
Happy end of semester, everybody!
 
DD-O
 
<Paul Heilker wrote to Dick Fulkerson:>
 
>I don't think I was lying about the amount of reading I do so much as
>working in a different context.  The novels and children's books that so
>many of listed here were clearly invoked as pleasure reading---beyond what
>we do for work.  While  I *do* do great amounts of reading, all of it is
>work related (scholarship, manuscripts, etc.).
>Even so, I will soften my position in this regard: reading student papers,
>though often hard work, can also constitute pleasurable reading (when I let
>it).
>
>PH
>
Donna Dunbar-Odom
Dept. of Literature and Languages
Texas A&M - Commerce
Commerce, TX 75429
903/886-5264
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On Sat, 3 May 1997, Donna Dunbar-Odom wrote:
-->all pleasure reading, isn't it?  But it does take more time than I generally
-->have (when I have two sets of 20+ papers to get back to students quickly) to
 
Good point, Donna. And it makes me wonder: If it's the *concentration* of
papers that detracts from the pleasure (and therefore effectiveness) of
reading student work, why do teachers so commonly instruct all their
students to turn in papers at the same time? If reading in batches is a
problem (and I think it is), I would think we'd want to disembatch the
process.
 
Is it habit? or is there some other reason (besides some foolish
consistency)  that I'm missing?
 
--Eric Crump
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As someone beginning to put together her tenure portfolio--due this
fall--me too!
 
>> I wonder how many of us there are on this list who could use some
>> mentoring on this issue, and what kind of strange situations we're in.
>> Would that be an appropriate use of this list? to get advice on putting
>> together a good tenure file? Is that soemthing we might even arcive in
>> some special way, so that it could be available in the future for new
>> additions to the list?
>>
>As someone getting ready for mid-tenure review next year, I, for one,
>think this idea is excellent.  Thank you for thinking of yet another way
>this list can help the untenured rank and file.
>_____________________________________________________________________________
 
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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I would like to hear from anyone who has a required two-semester writing
sequence for freshmen who has students staying with the same teacher all
year, versus having two different teachers--pros and cons.  I haven't seen
any studies on this matter.  Hence the question to the field.
 
Background for my question: at American University, all freshmen take a two
semester sequence of composition.  The current system is for them to choose
their own sections based on what they hear about instructors and the
instructor's course theme and reading list.  However, this system
disadvantages the teacher gains in getting to know students' needs really
well over two semesters, and students' getting to know the teacher's
routines, expectations, etc.  All of my instructors say that in spite of
our having mandated curriculum requirements in the first semester, they
often feel they are almost starting over with students in the second
semester.  Of course, there are many variables in the situation--what we
teach vs. what students learn, developmental processes, etc.  No system can
control for all these variables.  But we can try to control some of the
variables.  Hence the question I am posing to colleagues in the field.
 
We did a pilot with one group of freshmen this year staying with the same
instructor all year.  We're still tabulating data, but so far the results
look favorable.  There are logistical problems with students needing
flexibility in their schedules and problems with student-instructor
clashes...but these could be handled I think on a case-by-case basis...if
we find convincing evidence that this proposal has merit.
 
Anne Beaufort, Ph.D.
Director, College Writing Program
Department of Literature
American University
Washington, DC 20016-8047
202-885-2916
beaufor@american.edu
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> > First Chet says, about tenure,
> >
> > The non-tenure workplace is not nirvana, and none of us have ever
> > completely erased our resume files, but we are able to leave _Life in
> > Hell_ to Matt Groening.
----------------------------------------------------------------------------
> Then Fred Kemp reiterated:
>
> ...Professors should face the same work constraints as everyone else.
> The idea of having to defend intellectual independence in this
> postmodern world is silly.  All that gets defended is incompetence....
------------------------------------------------------------------------
Fred,
      Are you saying that professors should be in direct competition
with one another to reach the vaulted ceilings of the academy?  Should
such competition encompass dirty tricks and deception as in the corporate
workplace.  Consequently, should those who fail to advance be only those
who are guileless to the malevolence of the human spirit.   Just how
closely should the academy mimic the corporate world?
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
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> On Sat, 3 May 1997, Anne Beaufort wrote:
>
> I would like to hear from anyone who has a required two-semester writing
> sequence for freshmen who has students staying with the same teacher all
> year, versus having two different teachers--pros and cons.  I haven't seen
> any studies on this matter.  Hence the question to the field.
--------------------------------------------------------------------------
Anne,
        Speaking as someone who has spent seventeen years teaching writing
on a yearly cycle (as a teacher and English chair in Prince George's
County, Maryland public schools) before getting into the college-teaching
racket full-time, I personally would never want to return to the old
one-year courses.  At my current workplace, we too have a standard
syllabus, but not a standard didactic.  Semesterly teacher change helps
resolve clashes between teaching styles and student learning styles (no we
don't all teach by workshop and portfolio).  On our campus, for instance,
I've had students enter my developmental comp class after passing FYC in
order to improve their workplace skills since I teach a layer of
structural grammar under student writing; this is an unusual choice but it
is a choice. Others have benefited by changing to primarily CMC or
workshop-conference modes of instruction done by others.  On our campus,
we seem to have a didactic for every learning style.
        Students tend to vote with their feet; we had a situation this
semester in which twenty students dropped one professor because of the way
her workshops were being conducted.  We returned tuition to some of the
students, but nevertheless, I'd hate to have those students wait until the
next academic year to reregister for the course with another professor.
        Unless you don't have a choice, from my point of review I would
rethink keeping students with one professor for the school year.  Allowing
students to freely choose who they wish (and don't wish) as a professor
for second semester is healthy for both the student body and the faculty.
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
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In addition to what Kieth has said, I'd forgive the assumption that any
of us can read "all" of the body of work Rhetoric and Composition can
cover.  To reiterate saoething I've said before...the explosion of
knowledge (_Future Shock_?) in many fields does not match the explosion
in RCTE.  Therefore, ought we to claim anyone, including Duane who reads
like a vaccum cleaner, is knowledgeable of the _whole_ field?
 
 
William A. Pedersen, University of Arizona
 
On Mon, 28 Apr 1997, keith rhodes wrote:
 
> Dick Fulkerson, with his trademark deep humor, raises an interesting point;
> do any of us read "all of" particular theorists in our own field (or in the
> penumbral field of works we regularly drag in from elsewhere)?  I suppose
> just from regular habit some of the elders among us would have read most of
> a number of theorists, but _all_ of?
>
> I'm thinking of this because by the end of summer I'll have finished reading
> all of Berthoff (just her pre-1970 literary articles to go, I think),
> including both the original and re-published versions of some of her
> articles that later got into books.  My reaction to this has been to wonder
> just why Berthoff's theoretical thinking seems not to be as pervasive in our
> published theoretical work as one would think from the frequency with which
> she is included on relatively brief reading lists in relatively key places
> (e.g., graduate courses).  I would imagine that similar issues might arise
> from intensive reading of whole bodies of work by folks within our field.
> Or is it just that so many of them are still alive (and thus able to write
> again, threatening to demolish our hypotheses)?
>
> ----------------------------------------------------------------
> Keith Rhodes, Coordinator of Composition, Department of English
> Northwest Missouri State University, Maryville, MO  64468
> krhodes@acad.nwmissouri.edu | http://www.nwmissouri.edu/~krhodes
> building a CCCC '97 Outcomes Forum web site at:
>         http://www.nwmissouri.edu/~0500202/outcomes/main.html
>
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Every community is different . . . at NU, we have a basic writng
sequence in which students stick with the same instructor for two
quarters--that's 22 weeks altogether, as opposed to the 28 weeks in a
semester system.  We are very happy with the sequence; students like it,
and we rarely have problems--perhaps (frankly) because students are so tightly
scheduled that they cannot change sections.  The sequence allows us to
review portfolios at the end of the first term and then set individual
goals for students in the second.  Kathleen Kelly  kakelly@lynx.neu.edu
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I don't know, but the only point is to keep trying.
 
Secret agendas?  REad _The Addictive Organization_ (Anne Wilson
Schaef)....EEEK, how many time must I say that?
 
William A. Pedersen, University of Arizona
 
On Thu, 1 May 1997, keith rhodes wrote:
 
> Holy [nominative of your choice], if Ruth Mirtz can't get tenure, what in
> [punitive destination of your choice] is the point of any of this?
>
> ----------------------------------------------------------------
> Keith Rhodes, Coordinator of Composition, Department of English
> Northwest Missouri State University, Maryville, MO  64468
> krhodes@acad.nwmissouri.edu | http://www.nwmissouri.edu/~krhodes
> building a CCCC '97 Outcomes Forum web site at:
>         http://www.nwmissouri.edu/~0500202/outcomes/main.html
>
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AMEN.
 
Can't yall see that tenure is a farce?  there has to be a GATE.
 
William A. Pedersen, University of Arizona
 
On Fri, 2 May 1997, Fred Kemp wrote:
 
> Chet says, about tenure,
>
> > The non-tenure workplace is not nirvana, and none of us have ever
> >completely erased our resume files, but we are able to leave _Life in Hell_
> >to Matt Groening.
>
> I agree with most of your posts, Chet, but this one no.
>
> I have tenure and I think it's bunk and creates much more deadwood than it
> protects the presumably defenseless.  Capable people should be required to
> show their capabilities as they go along.  If our administrators are such
> dimwits as to dump us for valid points of view (not the usual idiotic
> presentation I often see in faculty and faculty senate meetings -- mostly
> as the result of tenure protection), then we should all repair to the
> wilderness and eat dirt and give up on a civilized society.  Professors
> should face the same work constraints as everyone else.  The idea of having
> to defend intellectual independence in this postmodern world is silly.  All
> that gets defended is incompetence.
>
> Fred Kemp
> Texas Tech
> f.kemp@ttu.edu
>
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I'm not quite ready to abandon tenure. In public universities in a state with
the politics of Arizona, too many whackos can dabble in the operations of the
university. Don Johannson is moving the Institute for Human Origins to ASU
next fall (Lucy goes to college), and one of our regents put a rider on the
approval of the move requiring that ASU teach "other theories" of human
origins. We are waiting for "clarification." Academic freedom does need to be
protected, even in this post-modern age. Does tenure protect the incompetent?
Maybe, but our new post-tenure review process will probably make it possible
to deal well with faculty whose competence or performance is not satisfactory.
I suspect that tenure provides the greatest protections for "adequate
faculty," the great bulk of the faculty at virtually every institution. They
are not the superstars in demand by every franchise. They are the folks who do
most of the teaching, advising, mentoring, committee work, governance
activities, etc. I would rather like to have the security of tenure where
there are deans who talk like Ruth Mirtz's dean. By the way, protection of
academic freedom is only one of the two historical justifications for tenure.
the other is financial security. We don't talk about that much.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Well, Eric, I suspect a bit of disingenuousness in your question.  Students
scream at unfairness and unequal treatment or anything that appears unfair
or unequal in their eyes - such as staggered times for handing in papers.
I don't think the concerns of the students here are illegitimate or
"foolish."  They may give way for legitimate, stronger pedagogical reasons
- but mere convenience of teachers does not seem strong enough.
 
Cheers,
Steve Jamar
 
 
> Good point, Donna. And it makes me wonder: If it's the *concentration* of
> papers that detracts from the pleasure (and therefore effectiveness) of
> reading student work, why do teachers so commonly instruct all their
> students to turn in papers at the same time? If reading in batches is a
> problem (and I think it is), I would think we'd want to disembatch the
> process.
>
> Is it habit? or is there some other reason (besides some foolish
> consistency)  that I'm missing?
>
> --Eric Crump
>
 
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
The more you know, the more you know you don't know.
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Fred, I see the incompetence that tenure fosters and it's wrong, but I
think you may overlook the point that tenure does help keep powerful
administrators from complete control of our teaching lives...we need only
look at adjunct systems to see what alternatives mananagement can envision
if tenure is absent.
 
My second thought comes from a different context and it may just be a
rationalization, but I usually look at tenure as compensation for the fact
that I'm paid less than lawyers, businessfolks, plumbers, etc.--funny
isn't it, that it's a privilege to keep lower paying jobs?--but many of us
are having too much fun and enjoy using our lives to help others too much
to want to extract more salary equity so much as keep the gig...despite
the fact that I despise "deadwood" teachers and that tenure tends to
protect them, I'm not ready to give it up because it won't mean more
salary equity and because if we give up tenure, we give it TO
administrators who are increasingly asked to think of teachers as budget
lines more than as people.
 
will
 
 
>
> I have tenure and I think it's bunk and creates much more deadwood than it
> protects the presumably defenseless.  Capable people should be required to
> show their capabilities as they go along.  If our administrators are such
> dimwits as to dump us for valid points of view (not the usual idiotic
> presentation I often see in faculty and faculty senate meetings -- mostly
> as the result of tenure protection), then we should all repair to the
> wilderness and eat dirt and give up on a civilized society.  Professors
> should face the same work constraints as everyone else.  The idea of having
> to defend intellectual independence in this postmodern world is silly.  All
> that gets defended is incompetence.
>
> Fred Kemp
> Texas Tech
> f.kemp@ttu.edu
>
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Also, Eric, teachers teaching 5 sections of comp with 100-150 students will be
mibbled to death by ducks if they do not batch their papers. Papers tirckle
in, over the transom, under the door, passing in the hall, on the desk before
class/after class, in campus mail, on line, in the office on the floor/on the
desk. The logistics are wild (I learned this from high school teachers in the
Westexas Writing Project--the basic principle is "don't complicate your own
life with teaching practices that are not clearly beneficial to students.") If
it were just this logistic problem, then I figure we could disembatch (good
word) papers without necessarily opening the record-keeping/life-scheduling
hell I have described. I actually prefer grading papers in batches. Keep in
mind that I had all the students in class woring on more or less the same
assignment. In reading the whole batch at once, I found that one paper gave me
insight into another, repeated difficulties helped me respond efficiently to
general problems (and to tweak the assignment a bit), gave me greater
confidence in the usefulness of my responses, and, when grading (yeah, I
know), gave me greater confidence in the fairness of my grades. If I were
teaching only one class, and it was a writing class, then I might teach
differently. But only might.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Chet makes good points to which I would add that writing teachers *model*
their relationships to texts and my guess is that students benefit more
from experiencing a variety of models and teaching emphases.  As a
director of writing, I offer a program that does not have teachers who are
"uniform."  Yes, my staff is professional and can meet the standards of
most fy courses, but I would be foolish to not think that some are more
artistic, some are more technical, some are more personal, some are more
formal, etc...in other words, a two term writing relationship may work for
some students, but I wouldn't make it programatic since I'm more confident
that sutdents who learn the most in writing courses have already accepted
the challenge to "teach" themselves and are developing resources.  Having
synthesized the voices of many writing teachers into my own, I simply
believe that students benefit from experiencing varieties of writing
instruction IF they are challenged and clear about the notion that writing
is self-taught.  I do realize that's a big if...will
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Nah. It was an *attempt* to be disingenuous, Steve, to let my opinions on
the matter leak through the question. But as I reread it, looks to my like
my opinions are pretty obvious :)
 
And I used 'foolish consistency' advisedly. Don't want to imply that
consistency itself is misguided, but I have a hunch batch assignments and
therefore batch grading are matters more of habit than reason.
 
Student's, as you note, demand fairness. I'm not convinced they
*necessarily* mean by that: batch assignments. I'm not convinced batches
contribute to fairness at all, only to its appearance.
 
I remember well grading 25 papers in a sitting, or in a weekend.
"Grueling" pretty much describes the experience. I'll allow as how I might
not be the best grader, that others have better systems or hardier
constitutions for the task, but I do hear *many* colleagues moan and
whimper when the deluge of papers arrives on their desks.
 
I sympathize.
 
How fair can they be under those conditions? Does the first paper graded
and the last paper graded get the same attention, the same commitment, the
same fresh eyes? (I'm being disingenuous again, right?).
 
If some teachers *can* evaluate fairly and well in that situation, fine.
But batches are the norm. Everybody does it. I don't think everybody does
it well. There's more at stake here than teacher convenience. There is the
quality of evaluation and the nature and quality of teacher-student
relationships.
 
How does the dread of grading batches affect teachers' attitudes toward
student writing?
 
--Eric Crump
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Hello from WPA-l lurkerdom,
 
When Chet Pryor wrote:
 
>Fred,
>      Are you saying that professors should be in direct competition
>with one another to reach the vaulted ceilings of the academy?  Should
>such competition encompass dirty tricks and deception as in the corporate
>workplace.  Consequently, should those who fail to advance be only those
>who are guileless to the malevolence of the human spirit.   Just how
>closely should the academy mimic the corporate world?
 
First I wondered if I'd misread this backwards--(who's mimicking whom?), and
then I thought I'd better come out of the lurker's closet, as it were.  I've
only spent the past 7 years "in the academy" after having spent the previous
7 in "the corporate world" (with 2 years of overlap in cushy
middle-management-by-day and adjunct/grad-student-hell-by-night), so maybe
this reply to Chet will seem naive by this lists' collective professsional
experience standards, but here goes.
 
In that short time, and particularly in the overlapping time, I've seem some
dirty tricks and some competitive deception, but surprise of surprises,
guess which offices I was standing in when the worst things happened?  Yes,
both.  Advisers co-opt their students' research just as naturally as
executives incorporate a staffer's TQM ideas into their own corporate
reports.  Both sides of this falsely-dichotomized fence play dirty, imho,
Chet.  But only members of the "academy" seem to feel they have the right to
do so and can't be fired if they get caught.  At least the corporate
bastards can get replaced by their smarter staffers once in a while without
having to die first to vacate that spot.
 
Bracing for the villification that's yet-to-come,
Claudine Keenan
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At 11:27 AM -0700 5/4/97, David E. Schwalm wrote:
>Also, Eric, teachers teaching 5 sections of comp with 100-150 students will be
>mibbled to death by ducks if they do not batch their papers...
 
I see where you're going with this, David. Absolutely right. Every time we
scratch a 'pedagogical' habit we uncover the industrial nature of the
system. When you're working in conditions that echo those of a factory,
your practices tend to echo those of factory workers. Efficiency. Volume.
Consistency.
 
Probably can't disembatch the system without radically 'retooling.'  ;)
 
--Eric
 
--------------------------------------------------------------
           | University of Missouri-Columbia Learning Center
Eric Crump | wleric@showme.missouri.edu
           | http://www.missouri.edu/~wleric
--------------------------------------------------------------
  "I learned how to learn after I got out of school."
              --Todd Rundgren
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We're rescheduling Monday's C-FEST to next Monday, May 12th (7pm CST-8pm
EST), in order to allow for maximum participation at our next meeting. We
will post our regular invitation with agenda later this week.  Happy
grading!
 
Cynthia
 
 
 
_____cynthiah@utdallas.edu______
_____http://wwwpub.utdallas.edu/~cynthiah/_____
_____Lingua MOO_____http://lingua.utdallas.edu______
University of Texas at Dallas, School of Arts & Humanities
PO Box 830688-Mail Station JO 31, Richardson, Tx 75083
Tel: 972-883-6340 - Fax: 972-883-2989
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Re: getting papers in batches--
        I've found that when I've had more lenient late paper policies
(which in effect meant papers came in any time, anywhere) I take more time
to mark papers.  That might not have been bad for my students (although I
can't say I ever noticed any substantive differences in the quality of
marking), but it played havoc on the rest of my work.  In other words,
papers consumed all my time.  While I moan with the best of them when a
couple of batches await my attention, I still need the sense of having them
done so I can get on to other work that also awaits my attention (but also
because I'm the kind of task-driven person who loves crossing things off
lists).
 
Eric's comment about differences in comments on the first vs. comments on
the last has merit; that's why I only _mark_ individual papers then _grade_
the portfolio at the end of the term when I have the time to take them more
slowly.  Ah--here it is again:  the issue of TIME.
 
        Enjoying exam week,
        Donna D-O
Donna Dunbar-Odom
Dept. of Literature and Languages
Texas A&M - Commerce
Commerce, TX 75429
903/886-5264
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At Clemson 40 or so sections of 101 are taught in the fall by TAs--we have
probably another 15 or so taught by instructors, non-tenure track folk who
can be re- hired for  4 years. In my second year of comp director I
discovered that the 102 classes in  spring in many cases almost identical
to the fall rolls. Some TAs had as many as 35 students out of a possible 46
that they had had the semester before. Now do I believe these freshpersons
signed up for the same professor because these T=C5s were such wonderful
teachers, were offering intellectually challenging experiencs? No indeed I
do not. In fact I think it was a way for everybody to feel safe. For
everybody to know in advance what grade they were going to get at the end
of the semester. And for the TAs to not be accountable. One way we are
accountable if we don't have an exit exam is to see how prepared/ready a
student is in the next course. We are accountable to each other. If we take
that away, how do we know what's going on? This also goes on to large,
large extent with the instructors. They believe that their student
evaluations determine whether they are re-hired. So guess what sort of
grades they give. And guess why their 102 and soph lit classes are full of
students they've had before.
 
I asked the scheduler not to tell the TAs this year their spring schedules
until after preregistration.
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> > First Chet Pryor wrote to Fred Kemp:
> >
> > Are you saying that professors should be in direct competition
> > with one another to reach the vaulted ceilings of the academy?  Should
> > such competition encompass dirty tricks and deception as in the
> > corporate workplace.  Consequently, should those who fail to advance
> > be only those who are guileless to the malevolence of the human
> > spirit.   Just how closely should the academy mimic the corporate
> > world?
----------------------------------------------------------------------------
> Then Claudine Keenan reiterated:
>
> In that short time, and particularly in the overlapping time, I've seem
> some dirty tricks and some competitive deception, but surprise of
> surprises, guess which offices I was standing in when the worst things
> happened?  Yes, both.  Advisers co-opt their students' research just as
> naturally as executives incorporate a staffer's TQM ideas into their own
> corporate reports.  Both sides of this falsely-dichotomized fence play
> dirty, imho, Chet.  But only members of the "academy" seem to feel they
> have the right to do so and can't be fired if they get caught.  At least
> the corporate bastards can get replaced by their smarter staffers once
> in a while without having to die first to vacate that spot.
 
--------------------------------------------------------------------------
Claudine,
          This brings me full circle.  I joined this thread by citing some
of my experiences working in a non-tenure institution, two of which were
playing fewer games in order to advance and being a full partner in our
institution's advancement and development.  Yearly peer-review does tend
to keep one from falling asleep at the switch (becoming deadwood?); our
system of rolling-renewable contracts provides a degree of security that
otherwise might drive the nervous to other campuses.  Add to this the
oddity in Maryland's 'sunshine' laws that allows newspapers to publish
salaries of public employees (including community college faculty).  This
tends to keep senior faculty from negotiating outrageous salaries at the
expense of junior faculty.
        In the long run, those who do publish here do so without a gun to
their heads and without fear that their credibility will be officially
compromised if they do not.  Though one might glean that we're all in fear
of the next administrative caprice, there's a certain amount of security
in knowing that one can just teach, and survive.
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
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On Sun, 4 May 1997, Claudine Keenan wrote (in response to Chet Pryor's post):
 
> In that short time, and particularly in the overlapping time, I've seem some
> dirty tricks and some competitive deception, but surprise of surprises,
> guess which offices I was standing in when the worst things happened?  Yes,
> both.  Advisers co-opt their students' research just as naturally as
> executives incorporate a staffer's TQM ideas into their own corporate
> reports.  Both sides of this falsely-dichotomized fence play dirty, imho,
> Chet.  But only members of the "academy" seem to feel they have the right to
> do so and can't be fired if they get caught.  At least the corporate
> bastards can get replaced by their smarter staffers once in a while without
> having to die first to vacate that spot.
 
I'm sorry to say this, but I have to agree with Claudine.  Having spent 6
years in "industry" followed by 6 years in "the academy," I just don't
see the good/bad binary that Chet (and others, over time) seem to like to
set up.  My time in the corporate workplace was *infinitely* more collegial
than the majority of my time in academia.  My colleagues were more
supportive and LESS competitive in almost every way, and the hands-on
mentoring I recived from bosses and managers was (in many cases) more
individualized and attuned to finding one's strengths.  And I'm saying
this from the vantage point of a graduate program in which I have made
some of my dear friends, and I've worked closely with some terrific
faculty.  But taken as a whole ... the business environment was more
tolerant of difference, less hostile, more willing to work productively
in teams without back-stabbing, and more aimed at the common goal of
putting projects together.  The intellectual fulfillment was equal to
anything I've experienced in academia.
 
What keeps me in academia?  I love teaching writing, and I love teaching
about teaching writing.  It's not the collegiality, or some sense that
I'm living my life in a more humane industry; I just haven't found that
to be true.
 
Also waiting for the inevitable villification,
 
Libby Miles
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I know tenure protects the deadwood. But I have to tell you that I think
tenure is everything it is cr=E5cked up to be. I love being able to say what
I think. I love being able to say to my chair that when he says x and y, he
is denigrating my specialization. I love being able to tell the dean what
the comp director position needs, even when what I say is the direct
opposite of what I know my chair has told him. I love telling the financial
office to find an ethical way for me to serve coffee and sweet rolls to my
new TAs if they don't like my plans. I love pointing out to a full
professor that the note on his bulletin board is sexist and racist all at
the same time. All of these things are things that without tenure I either
would not have said or would have spent hours trying to figure out how to
say them nice enough to suit the folks around here who believe outspoken
women (especially those who can put two thoughts together logically) are a
curse from God. I love having tenure. I absolutely love it. And recommend
it highly.
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I'm with Beth.  I've been following this discussion with regard to tenure=
=20
and must say that if there were no tenure, many many many of us are just=20
the kinds of folks that would not be reappointed.  Age, race, creed,=20
sexual orientation, ethnicity, gender--these categories have been (and=20
continue to be) used as deciding factors in hiring and promotion (and=20
tenure) since the get go.  To join the ranks of the legislators who=20
neither know nor value what we do will be very dangerous for us all. =20
 
We don't want to be a system of McEducation, only parttimers or adjuncts=20
all of whom are working without material or intellectual benefits--all of=
=20
whom must be silent.  not good.
 
I feel particularly sensitive about this issue because I was trapped on a=
=20
airplane from the CCCC/Phoenix with a state representative, who blabbed=20
on and on about how cushy my life must certainly be.  I tried to talk=20
with him about hiring patterns nationally, about the amount of work that=20
goes into MA and PhD work, etc.  He told me grandly, and by this time the=
=20
flight attendant was paying attention, that the average salary of college=
=20
professors is $165,000/year.
 
He is out of his mind.  He votes for state appropriations on education. =20
He should not be allowed to touch the notion of tenure.  And we cannot=20
help folks like him.
 
I want to add that I do appreciate the interrogation of tenure that is=20
ongoing on this list.  It can have a downside, I guess, when we think of=20
deadwood.  But then, when I think of deadwood, I think that those folks=20
in my department who might be considered as such USED to be lively and=20
engaged intellects.  Something happened--and I don't think we can blame=20
tenure for it. =20
 
 
 
On Mon, 5 May 1997, Beth Daniell wrote:
 
> I know tenure protects the deadwood. But I have to tell you that I think
> tenure is everything it is cr=E5cked up to be. I love being able to say w=
hat
> I think. I love being able to say to my chair that when he says x and y, =
he
> is denigrating my specialization. I love being able to tell the dean what
> the comp director position needs, even when what I say is the direct
> opposite of what I know my chair has told him. I love telling the financi=
al
> office to find an ethical way for me to serve coffee and sweet rolls to m=
y
> new TAs if they don't like my plans. I love pointing out to a full
> professor that the note on his bulletin board is sexist and racist all at
> the same time. All of these things are things that without tenure I eithe=
r
> would not have said or would have spent hours trying to figure out how to
> say them nice enough to suit the folks around here who believe outspoken
> women (especially those who can put two thoughts together logically) are =
a
> curse from God. I love having tenure. I absolutely love it. And recommend
> it highly.
>=20
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I haven't been following this thread, but I happened to peek at
Libby's message, and I wanted to second or third her.
 
I have been as guilty as any in constructing an us/them dichotomy w/
us being the privileged member.  In the past several years, I have
done some research in corporations, and I have found them to be very
good people to work with.  We seem about the same to me.  Sometimes,
I think academics in fact are a little overloaded with hubris.
 
Irv
----
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
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Batch grading allows one to compare papers more easily, and, I think, in
general, fairly.  When I grade 50 exams, if I do it in a compact time, I
get educated as to the performance of the students and I remember the
relative performance better and I have more certainly in mind just what I
was looking for.  There is in my grading at least, always a comparative
aspect.  This is harder to do with fewer papers.  Perhaps I have not taught
long enough to be confident enough of consistency in small batches.
 
Cheers,
Steve Jamar
 
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
The more you know, the more you know you don't know.
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The issue of time is NOT merely personal or industrial.  We lose very good
people (that is our students lose), particularly in high school teaching
(some estimates are as high as fifty percent), because sensible people do
not usually want to give up their entire personal lives for the sake of
responding to student papers.  It is professionally responsible to arrange
our working hours efficiently so we can do the reading, writing, and
living that keep us emotionally and professionally alive.  -Ed White
 
On Mon, 5 May 1997, Donna Dunbar-Odom wrote:
 
> Re: getting papers in batches--
>         I've found that when I've had more lenient late paper policies
> (which in effect meant papers came in any time, anywhere) I take more time
> to mark papers.  That might not have been bad for my students (although I
> can't say I ever noticed any substantive differences in the quality of
> marking), but it played havoc on the rest of my work.  In other words,
> papers consumed all my time.  While I moan with the best of them when a
> couple of batches await my attention, I still need the sense of having them
> done so I can get on to other work that also awaits my attention (but also
> because I'm the kind of task-driven person who loves crossing things off
> lists).
>
> Eric's comment about differences in comments on the first vs. comments on
> the last has merit; that's why I only _mark_ individual papers then _grade_
> the portfolio at the end of the term when I have the time to take them more
> slowly.  Ah--here it is again:  the issue of TIME.
>
>         Enjoying exam week,
>         Donna D-O
> Donna Dunbar-Odom
> Dept. of Literature and Languages
> Texas A&M - Commerce
> Commerce, TX 75429
> 903/886-5264
>
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Academics? A little overloaded with hubris? Litotes litotes litotes. . .
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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At 08:00 AM 5/5/97 -0700, Cheryl Glenn wrote:
 
>I want to add that I do appreciate the interrogation of tenure that is
>ongoing on this list.  It can have a downside, I guess, when we think of
>deadwood.  But then, when I think of deadwood, I think that those folks
>in my department who might be considered as such USED to be lively and
>engaged intellects.  Something happened--and I don't think we can blame
>tenure for it.
>
 
I'm glad Cheryl brought up the question of what causes deadwood.  The
assumption seems to be that our natural tendency is to "die" if we're not
spurred to grow by threats to our job security.  Has anyone ever done a
study of what happened in the careers of people who became "deadwood" in
academia?  (First, there would need to be a definition of "deadwood,"
wouldn't there?)
 
Shirley Rose
Shirley K Rose
Director of Composition
Department of English
HEAV 1356
Purdue University
West Lafayette, IN 47907-1356
roses@purdue.edu
(765) 494-3742
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On Sun, 4 May 1997, Eric Crump wrote:
 
> At 11:27 AM -0700 5/4/97, David E. Schwalm wrote:
> >Also, Eric, teachers teaching 5 sections of comp with 100-150 students will be
> >mibbled to death by ducks if they do not batch their papers...
 
> I see where you're going with this, David. Absolutely right. Every time we
> scratch a 'pedagogical' habit we uncover the industrial nature of the
> system. When you're working in conditions that echo those of a factory,
> your practices tend to echo those of factory workers. Efficiency. Volume.
> Consistency.
 
Um, I'm not sure that I would say put consistency into that category.  I
don't think that the issue of consistency is a question of the factory
metaphor/analogy/model.  Instead, consistency in regard to grading has
more to do with what does (and doesn't) make grades meaningful, does (and
doesn't) enable students to make informed decisions, does (and doesn't)
enable instructors to make intelligent decisions about their practices.
 
There's a very basic level in which the question of consistency has to do
with treating students ethically.
 
Trish Roberts   [engpat@showme.missouri.edu] [standard disclaimer]
"I try to take one day at a time, but lately several days have attacked me
at once."               [http://www.missouri.edu/~engpat]
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Anne,
 
as many WPA folks know, our "Stretch Program" here at ASU stretches ENG
101 over two semesters, where students have the same teacher for both
parts of the sequence.
 
Students consistently report (in anonymous surveys done at the
end of the second semester) that one of the best things about the program
is having the same teacher for both semesters (they also like being with
the same group of students).
 
Our Provost tells us that the only thing he knows of that helps retain
students is keeping them together (ASU offers a number of "cluster"-type
programs, especially for first-year students, where they can take sets of
classes together), and our data reinforces the Provost's notion.
 
Compared to what we used to do ("farm out" students to a local community
college for a "remedial" class before they could take ENG 101 here), more
Stretch students register for and pass ENG 101 . . . and more importantly,
more Stretch students register for and pass ENG 102.  That is, we're
helping retention _and_ student success (as measured by pass rates).
 
I'll know more after this semester, but I can say that not only are
our "linked" classes better from a pass and retention standpoint than what
we used to do, but also that more Stretch students go on to _pass_ ENG 102
than "regular" ENG 101 students do.  Not by much, I have to say, but
the extra semester of writing _seems_ to prepare them better for ENG 102.
 
At the same time, it's important to note that Stretch serves more
students from under-represented groups than does "regular" ENG 101.  In regular
ENG 101, about 20 percent of the students are Asian American, Hispanic,
African American, or native Americans; in contrast, more than one-third
of our Stretch students come from these traditionally under-represented
groups.
 
So, while Stretch is working with students who have the worst test scores
(we place students based on their ACT or SAT scores) and who often have
weaker academic backgrounds than the typical ASU student, students who
take the Stretch sequence both stay longer at ASU and pass ENG 102 at a
slightly higher rate than do "regular" students.  Good things.
 
But I also agree with Beth, who noted that students often
"follow" a teacher they know: "In fact I think it was a way for
everybody to feel safe."  Heck, even in grad school we (and you all, too,
I'll bet) talked about the professors and tended to take as many classes
as possible from those we felt "safe" with.  I don't quite agree with
the rest of Beth's statement, though, in that having the same teacher is so
everyone would "know in advance what grade they were going to get at
the end of the semester. And for the TAs to not be accountable."  I'm
sure some of that is true, but then it's up to us to really challenge those
former students, to hold them to even higher standards.
 
Anyway, I can't guarantee a cause/effect relationship between retention
or pass rates and the fact that we try to have the same teacher with the
same group of students for two consecutive semesters--but that consistency
is _part_ of what we do, and what we do seems to help both retention and pass
rates.
 
Thanks, and hope this information is useful,
 
 
Greg
 
/--------------------------------------------------------\
|  Greg Glau                                             |
|  Coordinator of Basic Writing Programs in Composition  |
|  Department of English       Arizona State University  |
|  Tempe, AZ 85287-0302          office: (602) 965-3898  |
|  gglau@asu.edu                 FAX:    (602) 965-3451  |
\--------------------------------------------------------/
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This is turnihg up the heat for me, and I can't help saying it again:
 
Anne Wilson Schaef  _The Addictive Organization_
 
You want to see how she rejuvenated Paolo Freire?  Read it.
 
William A. Pedersen, University of Arizona
 
On Mon, 5 May 1997, Libby Miles wrote:
 
> On Sun, 4 May 1997, Claudine Keenan wrote (in response to Chet Pryor's post):
>
> > In that short time, and particularly in the overlapping time, I've seem some
> > dirty tricks and some competitive deception, but surprise of surprises,
> > guess which offices I was standing in when the worst things happened?  Yes,
> > both.  Advisers co-opt their students' research just as naturally as
> > executives incorporate a staffer's TQM ideas into their own corporate
> > reports.  Both sides of this falsely-dichotomized fence play dirty, imho,
> > Chet.  But only members of the "academy" seem to feel they have the right to
> > do so and can't be fired if they get caught.  At least the corporate
> > bastards can get replaced by their smarter staffers once in a while without
> > having to die first to vacate that spot.
>
> I'm sorry to say this, but I have to agree with Claudine.  Having spent 6
> years in "industry" followed by 6 years in "the academy," I just don't
> see the good/bad binary that Chet (and others, over time) seem to like to
> set up.  My time in the corporate workplace was *infinitely* more collegial
> than the majority of my time in academia.  My colleagues were more
> supportive and LESS competitive in almost every way, and the hands-on
> mentoring I recived from bosses and managers was (in many cases) more
> individualized and attuned to finding one's strengths.  And I'm saying
> this from the vantage point of a graduate program in which I have made
> some of my dear friends, and I've worked closely with some terrific
> faculty.  But taken as a whole ... the business environment was more
> tolerant of difference, less hostile, more willing to work productively
> in teams without back-stabbing, and more aimed at the common goal of
> putting projects together.  The intellectual fulfillment was equal to
> anything I've experienced in academia.
>
> What keeps me in academia?  I love teaching writing, and I love teaching
> about teaching writing.  It's not the collegiality, or some sense that
> I'm living my life in a more humane industry; I just haven't found that
> to be true.
>
> Also waiting for the inevitable villification,
>
> Libby Miles
>
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I have an even bigger question--who, exactly, are we calling deadwood?
I've been a full-time faculty member in 3 English departments so far.
There have been people who didn't publish very much, but usually they were
highly engaged with teaching, program development, doing extra-curricular
work with students, and other things that pre-tenure people seldom have
sufficient time for.  I know there are some burn-outs out there who do
absolutely nothing, but aren't we getting close to the teaching/research
problem we debated a few weeks ago?  And in this discussion, I find myself
tending toward the opposite side . . . .
 
 
At 12:45 PM 5/5/97 -0500, you wrote:
>At 08:00 AM 5/5/97 -0700, Cheryl Glenn wrote:
>
>>I want to add that I do appreciate the interrogation of tenure that is
>>ongoing on this list.  It can have a downside, I guess, when we think of
>>deadwood.  But then, when I think of deadwood, I think that those folks
>>in my department who might be considered as such USED to be lively and
>>engaged intellects.  Something happened--and I don't think we can blame
>>tenure for it.
>>
>
>I'm glad Cheryl brought up the question of what causes deadwood.  The
>assumption seems to be that our natural tendency is to "die" if we're not
>spurred to grow by threats to our job security.  Has anyone ever done a
>study of what happened in the careers of people who became "deadwood" in
>academia?  (First, there would need to be a definition of "deadwood,"
>wouldn't there?)
>
>Shirley Rose
>Shirley K Rose
>Director of Composition
>Department of English
>HEAV 1356
>Purdue University
>West Lafayette, IN 47907-1356
>roses@purdue.edu
>(765) 494-3742
>
>
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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FYI:  Today, May 5, is Kenneth Burke's 100th birthday.  Here's to him.
 
jls25@psu.edu
Jack Selzer, Associate Professor of English
Department of English
Penn State University
University Park, PA  16802
Phone:  814-865-0251
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deadwood--faculty in English depts who serve on no committees (sometimes
because they are so mean no one will vote for them); occasionally if the
deadwood person is a really nice guy, he will agree to be on one; faculty
who come to faculty meetings with pained looks; faculty who publish rarely
and who almost never go to conferences; some deadwood faculty are good
lecturers, but deadwood facuty almost never move beyond the lecture--one in
my dept will entertain only 2 question per class period; deadwood faculty
do not give tests back to students so that they can give the same tests
year after year; they do not take advantage of programs on campus that
could improve teaching or give one a new perspective; deadwood faculty
believe that anything that has happened in English studies in the past 25
years (such as "theory" --esp. deconstrution and feminism-- or composition)
is not worth their deigning to know (such things are often referred to with
a 2 syllable crudity that begins with a "b" and ends with a "t"); deadwood
faculty refer to younger colleagues who publish, esp those who are
theoretically astute, as "arrogant"; deadwood faculty mourn for a time when
English 102 was a lit course and believe that the theme penalty sheet could
save Western civilization; deadwood faculty make untrue and negative
comments about the current comp program (a la John Leo) but never ask the
comp director a question about what is actually done or why; true deadwood
give nothing back to the profession or to the institution; deadwood faculty
always believe it was better back when they first started teaching;
 
bitter? me? of course not.
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regarding the conference at Houghton,
could informed person reply soon to this:
 
approximate cost of registration:
 
Hotel costs:
 
thanks.
irv
 
 
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
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I just noticed that the price of the hotel at the pacific beach is the
same doubles or singles.  I have one reserved there--anyone want to go
halves?
Irv
 
-----------------
Irvin Peckham
University of Nebraska at Omaha
peckham@unomaha.edu
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On Mon, 5 May 1997, Trish Roberts wrote:
-->Um, I'm not sure that I would say put consistency into that category.
 
Probably right. Should have stuck with my first term, 'foolish
consistency,' which is what I'd call aspirations to *sameness* as a
characteristic to be cherished. Sameness is good when you're manufacturing
car parts, not so good when you're trying to help people learn. But
consistency is not the same as sameness, I'll grant (though the two get
conflated quite often).
 
-->metaphor/analogy/model.  Instead, consistency in regard to grading has
-->more to do with what does (and doesn't) make grades meaningful, does (and
-->doesn't) enable students to make informed decisions, does (and doesn't)
-->enable instructors to make intelligent decisions about their practices.
 
Exactly. I guess my question is whether teachers have or take the
opportunity to reconsider batch assignments/grading and choose (fair,
ethical) alternatives when appropriate, or whether batching is mostly a
matter of tradition and habit. As Steve and David convincingly assert,
there may be people or situations for which batching is the best choice. I
have a feeling, though, that in many or most cases, it's just considered
the Thing to Do, regardless of whether it serves teachers or students
well.
 
-->There's a very basic level in which the question of consistency has to do
-->with treating students ethically.
 
I agree a millionty-billion percent. I'd like to see more room in our
conception of 'ethical' for (consistently!) treating students as
individuals and members of communities, and their work as grounded in
individual/communal interests, intelligences, and purposes, that's all.
 
I just worry that in our present system, still driven by industrial models
of value and practice (I still think that applies--not as a metaphor maybe
but as an adjective), implies that individual needs and strengths and
predilections be seen as *deviation* rather than rich diversity. A
misreading of 'consistency' maybe, but a too-common misreading, I'm
afraid, judging by the typical shape of our curricula: all English majors
take X courses, all students in this class read X, all students in that
class write X number of papers or words, all students in the other class
write about such&such subject.
 
We batch assignments, of course, because we first batch students.  It's
*possible* that batching is part of fair and ethical treatment, but
there's nothing *inherently* fair or ethical about it, near as I can tell.
 
--Eric Crump
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On Mon, 5 May 1997, Eric Crump wrote:
 
> On Mon, 5 May 1997, Trish Roberts wrote:
 
> I just worry that in our present system, still driven by industrial models
> of value and practice (I still think that applies--not as a metaphor maybe
> but as an adjective), implies that individual needs and strengths and
> predilections be seen as *deviation* rather than rich diversity. A
> misreading of 'consistency' maybe, but a too-common misreading, I'm
> afraid, judging by the typical shape of our curricula: all English majors
> take X courses, all students in this class read X, all students in that
> class write X number of papers or words, all students in the other class
> write about such&such subject.
 
Certainly there are some places/teachers/classes in which all students
write on the same subject for purposes of efficiency, but there are other
reasons as well.  Asking that all the students read the paper of every
other student, for instance, is distinctly *in*efficient, and goes against
the factory model in many ways, but it's demanding uniformity.
 
I don't see anything inherent to "having all students do X" that makes it
factory-like.
 
> We batch assignments, of course, because we first batch students.  It's
> *possible* that batching is part of fair and ethical treatment, but
> there's nothing *inherently* fair or ethical about it, near as I can tell.
 
Well, we don't necessarily batch students first.
 
And there might even be something ethical about batching students.  For
instance, one thing I like about batching papers is that I lose track of
who wrote what.  I forget whose paper I'm grading when I am making that
initial pass.  I am very aware of whose paper it is when I'm writing the
comments, but the initial pass is based on an anonymous reading.
 
Trish Roberts   [engpat@showme.missouri.edu] [standard disclaimer]
"I try to take one day at a time, but lately several days have attacked me
at once."               [http://www.missouri.edu/~engpat]
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Yipes!  I would be too! But if they did not have tenure, would THEY be
discarded?  Or would the cage-shakers be?
 
 
 
At 03:35 PM 5/5/97 -0500, you wrote:
>deadwood--faculty in English depts who serve on no committees (sometimes
>because they are so mean no one will vote for them); occasionally if the
>deadwood person is a really nice guy, he will agree to be on one; faculty
>who come to faculty meetings with pained looks; faculty who publish rarely
>and who almost never go to conferences; some deadwood faculty are good
>lecturers, but deadwood facuty almost never move beyond the lecture--one in
>my dept will entertain only 2 question per class period; deadwood faculty
>do not give tests back to students so that they can give the same tests
>year after year; they do not take advantage of programs on campus that
>could improve teaching or give one a new perspective; deadwood faculty
>believe that anything that has happened in English studies in the past 25
>years (such as "theory" --esp. deconstrution and feminism-- or composition)
>is not worth their deigning to know (such things are often referred to with
>a 2 syllable crudity that begins with a "b" and ends with a "t"); deadwood
>faculty refer to younger colleagues who publish, esp those who are
>theoretically astute, as "arrogant"; deadwood faculty mourn for a time when
>English 102 was a lit course and believe that the theme penalty sheet could
>save Western civilization; deadwood faculty make untrue and negative
>comments about the current comp program (a la John Leo) but never ask the
>comp director a question about what is actually done or why; true deadwood
>give nothing back to the profession or to the institution; deadwood faculty
>always believe it was better back when they first started teaching;
>
>bitter? me? of course not.
>
>
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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anne,
 
i strongly discourage my students from taking me in the second semester
composition course.  i feel strongly that they as writers need exposure to
another perspective, which  can include different forms of feedback,
variations on departmental criteria (which is perfectly acceptable), a
different way of talking about writing.  the list goes on.  when my
students complain that a 'previous' teacher wanted X and I want Y, i tell
them that X is acceptable, but since they already know X, then try Y and
then add it to their writing toolbox.  the more tools in their toolbox,
the stronger and more versatilel they become as writers.
 
judy pearce
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i need a current email adedres for chuck schuster.  if you have one,
please send it to me off list.
 
thanks,
 
judy pearce
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Deadwood. Quite a metaphor. In any case, there are a lot of people who want to
believe that our universities are absolutely full of deadwood. External
parties use that term to refer to faculty who are out of date academically and
unproductive: no research, teaching by the numbers, no service. All protected
by tenure. Unfortunately, external parties assume that any faculty member who
once mowed the lawn on a Wednesday afternoon is deadwood. At ASU, because of
recent regential paroxisms about tenure and post-tenure review, we have been
doing a pretty serious inventory of deadwood faculty, just to make our own
projections about the effect of post-tenure review. Every chair and every dean
knows who the "deadwood" faculty are. The numbers are very, very small--even
smaller when you subtract the not-dead-but-sleepingwood faculty, those who
have hit a sticky patch in life or health but will eventually rally. Getting
rid of tenure to try to get at this small number of faculty is kind of like
blowing up your house to get rid of a mouse or two. Universities are not full
of deadwood.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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We still need articles for the journal of the Assembly on Computers in
English (an NCTE Assembly).  The deadline for submissions has been
extended to June 1.  All article submissions are reviewed for exception by
the ACE executive board.  See below for the submission guidelines and
topics.
 
 
                           The ACE Journal
       What are you doing today with computers in the classroom?
 
The journal of the NCTE Assembly on Computers in English seeks articles
for a themed issue focusing on current computer-mediated classroom
practices.  The deadline for submission is June 1, 1997.  We are seeking
articles (750-1500 words) that
    o  describe ways that computers have changed your English-studies
       teaching practices;
    o  present ideas for activities you have developed using computers
       in your English/Language Arts classroom;
    o  describe computer-mediated instruction that is based on
       action-research projects;
    o  review software that aids teachers in developing computer-mediated
       units for writing, literature, or reading;
    o  tell stories (or cautionary tales) of computer-related experiences
       in your classroom;
    o  explore the pedagogical and philosophical issues surrounding
       computer-mediated English/Language Arts instruction; or
    o  argue for or against computer-mediated English/Language Arts
       instruction.
Submissions or queries should be sent directly to the Editor (Robert
Royar) at
    r.royar@morehead-st.edu
Submissions may be sent via email or mailed on (non-returnable) 3 1/2"
(DOS or Mac) diskettes.  All submissions should be provided in Rich Text
Format (RTF).  Documentation and citations (if used) should follow
current MLA guidelines. Email submissions to r.royar@morehead-st.edu or
send diskettes to
    Dr. Robert Royar
    MSU UPO 635
    Morehead, KY 40351-1689
All published articles are covered by the NCTE Affiliate Information
Exchange Agreement and will appear both in the ACE Newsletter (an
offset-print publication) and on the ACE-L web page.
 
In a Nutshell
=============
Publication:  The ACE Journal
Focus:        What are you doing today with computers in the classroom?
Deadline:     June 1, 1997
Length:       750-1500 words
Format:       Rich Text Format
Contact:      Editor, Robert Royar r.royar@morehead-st.edu
 
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!!!    NOTE:  REPLY TO Robert, NOT TO THE LIST           !!!
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar      Morehead State University      r.royar@morehead-st.edu
                Coordinator of Writing & the Writing Center
              <URL:http://www.morehead-st.edu/people/r.royar>
          Vote to reconstitute the Works Progress Administration
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
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Beth (etc.),
I chuckled over your description of deadwood.  We all know them.
-Michelle
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Beth Daniell wrote:
 
>>>
I know tenure protects the deadwood. But I have to tell you that I think
tenure is everything it is cr=E5cked up to be. I love being able to say what
I think. I love being able to say to my chair that when he says x and y, he
is denigrating my specialization. I love being able to tell the dean what
the comp director position needs, even when what I say is the direct
opposite of what I know my chair has told him. I love telling the financial
office to find an ethical way for me to serve coffee and sweet rolls to my
new TAs if they don't like my plans. I love pointing out to a full
professor that the note on his bulletin board is sexist and racist all at
the same time. All of these things are things that without tenure I either
would not have said or would have spent hours trying to figure out how to
say them nice enough to suit the folks around here who believe outspoken
women (especially those who can put two thoughts together logically) are a
curse from God. I love having tenure. I absolutely love it. And recommend
it highly.
<<<
Beth, I love the fact that _you_ can do _these_ things; but for every one I
could replace it with "love to"s of others that I do not like much.  In
light of Ruth's situation, I am losing whatever faith I had that *on
balance* the tenure system does us more good than harm.
 
----------------------------------------------------------------
Keith Rhodes, Coordinator of Composition, Department of English
Northwest Missouri State University, Maryville, MO  64468
krhodes@acad.nwmissouri.edu | http://www.nwmissouri.edu/~krhodes
building a CCCC '97 Outcomes Forum web site at:
        http://www.nwmissouri.edu/~0500202/outcomes/main.html
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Whenever I start to feel overloaded an burdened and upset with the politics
and idiocy of much that is around me, I call someone still practicing at my
old firm and ask what his or her day or week is like.  This returns me to a
proper state of appreciation for my wonderful job.
 
Whenever I feel overly burdened, I recall that I come and go off rush hour,
do much work at home, attend my kid's school conferences, etc., things many
of my friends cannot do nearly as easily.
 
Whenever I feel burdened by the politicking, I recall how burdensome it was
that I did not really enjoy golf or tennis or prize fights - place holders
for how my interests and personality did not fit with that of most of the
members of the firm, did not fit with most of the business world.
 
I do not work fewer hours - my wife says I work more.  She is probably
right.  But they are very, very different hours.
 
Cheers,
Steve Jamar
 
 
Prof. Steven D. Jamar
Dir. LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, D.C.  20008
sjamar@law.howard.edu    vox:  202-806-8017    fax  202-806-8428
 
The more you know, the more you know you don't know.
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Keith Rhodes wrote:
 
>Beth, I love the fact that _you_ can do _these_ things; but for every one I
>could replace it with "love to"s of others that I do not like much.  In
>light of Ruth's situation, I am losing whatever faith I had that *on
>balance* the tenure system does us more good than harm.
>
>----------------------------------------------------------------
Yes, that's the funny thing about freedom of speech.  Not only can you say
what you want but you have to listen to lots of things you don't like.  I
suspect that, although imperfect, it is about the best we can do.
 
Ed Lotto
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Tenure protects society first and individuals incidentally.  The society
needs the free expression of new ideas, revisionist thought, and
challenges to the "established way."  Individuals generate the expression
so they must be protected in order to protect the society.  To be sure,
such protection can also shelter various neer-do-wells. Hostages shelter
thugs, too, but we shouldn't therefore shoot hostages.  We can engage in
discussions about how to make tenure work selectively--or to get rid of
incompetents and shirkers without intimidating the intellectually
challenging people.  But like DAvid, in 50 years around departments of
English I have seen some deadwood, but not much.  Often those so
identified merely are doing different kinds of work from that favored by
the person using the term.  Outsiders find the term useful in the way that
politicans always find "fat" a useful word without much regard for what it
represents.   Peace jix
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I need to hear from y'all out there--have you received the registration
material for the WPA summer conference? I urge those of you who can to
sign up for the workshop. Anyway, please reply to me individually and not
to the whole listserv.
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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I think when we used the term "deadwood," it's usually those in English
departments who are NOT in rhet/comp. This might be terrible to say, but
rhet/comp people don't have time to be "deadwood"--and the discipline must
attract people who are overachievers to begin with. I remember a senior
editor (not the English Editor) at a major publisher in academic saying
that of all the disciplines across academia, people in rhet/comp were the
hardest workers, had their fingers in more pots--by far.
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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Good point, Jix: tenure protects society first and individuals
incidentally.  If we keep that in mind, much of the argument becomes moot.
                                                --Ed White
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Thank you, professor Jones, for saying what needed to be said.  Tenure protects
 us from those who would limit the free expression and exchange of ideas.  It d
oes not protect us from the petty indignities of others, nor does it really pro
ttect us when we commit inflict those indignities on others.  From time to time
 over the past thirty years in English departments, I have often thought I woul
d relish telling someone what's what after I had the protection of tenure.  Aft
er the fact, I discovered that it wasn't really all that appealing.  Besides, I
 have learned from the few times that I *have* sounded off that I sometimes pay
 dearly for that in the long run.  Tenure does not protect me from the revenge
that others inflict on me because I have stepped over the bounds of common cour
tesy.  And I have learned that I can get much further, even with hostile collea
gues, with a smile and a courteous approach.  As our colleague Chris Anson has
discovered (and we with him) tenure does not even protect us from being removed
 from our positions as WPAs.  Even with tenure, we still have the large job of
protecting ourselves and our programs, even when that means not telling off
people who richly deserve it (in our humble opinion).
Rick Batteiger, Oklahoma State University, Stillwater, OK
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Tricia (I think) wrote:
And there might even be something ethical about batching students.  For
instance, one thing I like about batching papers is that I lose track of
who wrote what.  I forget whose paper I'm grading when I am making
that
initial pass.  I am very aware of whose paper it is when I'm writing the
comments, but the initial pass is based on an anonymous reading.
 
How do you include context and author/reader relations in such a
reading?
 
Thanks, Tom Clemens
Heartland CC, Bloomington IL
thomasc@hcc.cc.il.us
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Has anyone considered how many people are actually protected by tenure (in
terms of free speech and inquiry, as per the recent discussion) ?  It works
against people who are not tenured ye t[who definitely do not feel free to
say what they think] and also nontenure track instructors.  The latter are
now, I believe, 50% or more of the academy.  If you add in people who are
not tenured yet, what percentage are actually in Beth's position?  And what
is the effect on those who are not?
 
Louise
 
Louise Wetherbee Phelps
Professor of Writing and English
Director of Graduate Studies in Composition and Cultural Rhetoric
Syracuse University
Writing Program, 239 HBC
Syracuse, New York 13244-1160
Phone:  315-443-1620/1091  Fax:  315-443-1220
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Beth that's a great definition of deadwood.  Unfortunately, I'm not sure
that even with post-tenure review or no tenure at all they could be gotten
rid of.
 
>
Richard Fulkerson
Director of English Graduate Studies
Department of Literature and Languages
Texas A&M University-Commerce
Commerce, TX 75429
 
Home            (903) 886 3397
Office          (903) 886 5271
 
E-mail          dick_fulkerson@tamu-commerce.edu
 
                *******************************************************
                There are two sorts of people in this world, those who
                oppose binary thinking and those who approve it.
                I, of course, oppose it.
                *******************************************************
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Colleagues,
(This posting is aimed at WPAs in the New England area; apologies to others
on the list. Please feel free to forward this messsage to other appropriate
lists.)
 
During the Fall 1997 semester, I will be teaching a writing course with an
emphasis on both public argumentation and email communication.  I am
looking for another writing instructor who would be interested in having
students use email to debate issues of public concern with students in my
class.  I am limiting this effort to the New England area because I would
like to have our students meet their email partners face-to-face near the
end of the semester. The College Writing Program at URI would host the
meeting.  I am hoping that New England WPAs on this list might suggest an
interested instructor from their program (or would volunteer yourself!).
 
If you know of a faculty member who might be interested, or if you would
like more details about this proposed "project," please reply off the list.
 
 
Thank you for whatever help you can provide!
 
Linda
 
Linda K. Shamoon                        tel. 401-874-4203
Director
College Writing Program                 email: shamoon@uriacc.uri.edu
Department of English
Independence Hall
60 Upper College Rd., suite 2
University of Rhode Island
Kingston, Rhode Island 02881
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I'm new to the list, but not new to the debate over tenure and not new to
the issue of being an untenured writing program administrator.
 
I would like to link our discussion of "deadwood" and tenure--its merits
and drawbacks--to the larger labor trends in academe, namely the turn
toward part-time and non-tenure line appointments.   According to the 1992
and 1993 reports by the AAUP Committee G on Part-Time and Non-Tenure Track
Appointments, over one-third or approximately thirty-eight percent of the
nation's estimated 825,000 college faculty members are part-time.  An
additional  twenty percent are full-time non-tenure track faculty.  In
other words, contingent (part-time and non-tenure line faculty) outnumber
those of us on the tenure-track!
 
This is no accident.   The turn toward contingent labor reduces wages,
allows employing universities to often avoid the burden of health care,
pensions.  It also reduces  the reliance on tenure-line faculty, etc.
 
Who is more likely to be a contingent worker/contingent academic?
Women are disproportionately represented in part-time and non-tenure line
positions.   In the humanities, women represent sixty-seven percent of all
part-time faculty and thirty-three percent of the full-time faculty.  You
can see the 1988 National Survey of Postsecondary Faculty for these
statistics, but I'm sure most of us are well-acquainted with the
feminization of composition.
 
These labor trends in academe, of course, reflect the forces at work in the
larger labor market.  According to economist Jeremy Rifkin, thirty four
million Americans or twenty-five percent of the American workforce now
works part-time and not necessarily by choice.   White collar professionals
are the fastest growing group of contingent workers.
 
Downsizing, restructuring, temps/contingent workers.  We are on the
"cutting edge" of the contingent labor trend in academe.  This is
profoundly disturbing, and this is why I support tenure despite its many
flaws.  Perhaps we should debate the overuse and exploitation of adjunct
faculty/grad. students, the faculty reward system and the role of
professional development, not tenure.  Thoughts?
 
Eileen E. Schell
Assistant Professor of Writing and English
Syracuse University
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Richard Lloyd-Jones' point has considerable emotional and ethical appeal,
but I have trouble accepting it.  Tenure is good for society because it
increases free speech, whatever the effects on individuals?  Well, first,
I'm at a loss for evidence that professorial tenure is good for society.  In
the large sense, the point is probably not subject to either confirmation or
disconfirmation.  In my local view on my campus, I see little sign of it.
We are in serious need of efforts to resist a silly and reductive initiative
to commercialize every aspect of education.  Most of the tenured profs are
against these initiatives, but they have not been a significant force
against them.  Rather, they tend to withdraw into the personal security of
their tenure.  As to the increase in free speech, I've never been on a
campus where a minority of tenured profs did not have a significant negative
effect on the free speech of the rest of the faculty and the students.
Normally, the tenured know this and count it as a good thing.
 
As to the very proposition that things can be good for societies without
being good for the more deserving individuals, this reminds me of the common
category mistake that leads to arguments that traits that are good for
species will survive even if they are not good for individuals.  In fact,
evolution selects exclusively at the level of the individual; altruism, for
instance, survives by being directly valuable to individuals, not because it
is good for society at the expense of individuals.  If tenure is good for
society, it would have to be precisely because it selects well among those
who are to be given the privilege of super-protected speech, even at the
expense of free speech privileges of the untenured.  Finding reason to doubt
that this is now true (without claiming that it never was), I find it hard
to surrender to the appeal of the argument.
 
Keith Rhodes
Northwest Missouri State University
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We have a situation here with a transfer student from Bowling Green.
Does anyone know who the WPA at BGSU is and/or if they are on this
list?  Reply off list.
 
Thanks;
 
Kelly Lowe
Director of Writing Programs
Mount Union College
Alliance, OH 44601
330/823.3153
lowekf@muc.edu
"In a world ruled by swine, all pigs are upwardly mobile." --Hunter
Thompson
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Kelly --
 
Not sure, but I thought it was Richard Fulkerson? You could check their
homepage to make sure.
 
Dave Coogan
Illinois Institute of Technology
 
On Wed, 7 May 1997, Kelly Lowe wrote:
 
> We have a situation here with a transfer student from Bowling Green.
> Does anyone know who the WPA at BGSU is and/or if they are on this
> list?  Reply off list.
>
> Thanks;
>
> Kelly Lowe
> Director of Writing Programs
> Mount Union College
> Alliance, OH 44601
> 330/823.3153
> lowekf@muc.edu
> "In a world ruled by swine, all pigs are upwardly mobile." --Hunter
> Thompson
>
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Eileen, your analysis of the increasing reliance on nontenure faculty is
not news, but why are we not doing research in rhet comp on this and
related aspects of higher education?  CE, CC, Rhetoric Review, etc. do
not regularly include pieces that examine broader trends in the
curriculum, in educational financing, changing forms of collective
governance, the unionization of teaching assistants, etc., etc.  As WPAs,
we know how important these trends are, but how many of us are in any way
prepared to respond to them in a scholarly fashion--through careful
research, effective argumentation, and collaborative deliberation.  As
rhetoric and composition expands beyond composition courses and
traditional conceptions of persuasive discourse, we have the opportunity
to reinvent the field in new ways, and I would hope that WPAs are playing
a role in graduate programs to turn out people who know how to research
institutional financing, national trends in education, statistics on
literacy levels and government funding, etc.  Figures and tropes are
important points of reference in rhetorical studies, but we need our
scholarship and graduate programs to begin taking account of different
sorts of figures if the recent interest in "materialist" rhetoric is
going to be more than the latest theoretical trend.
 
In any case, thank you Eileen for locating this topic in a different
rhetorical situation.  Thomas Miller
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While I strongly share Eileen's concern for the part-time andnontenured
faculty, that is an argument that cuts both ways--against as well as for
tenure.  Because, in the first place, these people do not have the perks of
tenure in the current system, so keeping tenure perpetuates that situation.
Second, the tenure system is financially practicable because of and on the
backs of those people.  The reason the nontenure/part time system is
necessary (from an administrative point of view) is because so much money
is tied up in tenured salaries.
 
I am not comfortable with a situation in which I am tenured and a small
number of us has the perks of tenure while the bulk of academics don't have
it.  Also, a rather strong minority (maybe 1/3, esp. women and minorities)
of the current junior faculty dislikes the tenure system and more think it
should be at least modified.
This is why I am interested in considering multiple, creative alternatives,
as a group at AAHE is doing--despite the considerable dangers people have
pointed out.
 
Louise
 
Louise Wetherbee Phelps
Professor of Writing and English
Director of Graduate Studies in Composition and Cultural Rhetoric
Syracuse University
Writing Program, 239 HBC
Syracuse, New York 13244-1160
Phone:  315-443-1620/1091  Fax:  315-443-1220
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I'd like to pick up on Eileen Schell's call for a discussion of improving the
treatment of part-time faculty in composition.  It often seems to me that
writing programs live in a house of cards, which will eventually collapse
around us if we don't work harder to create more just working conditions for
part-time faculty.  On my campus, as on many others, the required composition
classes generate a huge number of tuition dollars, but only a small fraction of
that income flows back to the program.
 
In particular, I would like to hear from anyone with advice about how to work
with writing teachers, English departments, and administrators to
--increase salary
--improve access to benefits
--allow part-time faculty a voice in department affairs
--support faculty development opportunities
 
Where have you put the emphasis in your program?  How have you tried to make
things better?  What has worked?  What hasn't?
 
David Klooster
John Carroll University
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 If tenure is good for
>society, it would have to be precisely because it selects well among those
>who are to be given the privilege of super-protected speech, even at the
>expense of free speech privileges of the untenured.  Finding reason to doubt
>that this is now true (without claiming that it never was), I find it hard
>to surrender to the appeal of the argument.
>
>Keith Rhodes
>Northwest Missouri State University
 
 
Bravo, Keith!  In as much as Professor Jones' position needed to be stated,
so does this one.  All too often, tenure is justified on the argument
Professor Jones made.  And as much as I don't want to disagree with him
(what writing teacher would?), all my experience in the academy calls his
"society" defense of tenure into question.
 
Too often, tenure exists to protect the comfort of the tenured--not their
speech, not their ideas, but their clubby comfort and pedagogical
prejudices. In my experience, protecting that comfort level means that
writing teachers are at risk in English departments, and writing teachers
who take positions based on "silly" idealism or new pedagogies and research
in the teaching of writing (I was Keith's predecessor at Northwest
Missouri, so I understand his position *very* well) are expendable. There's
no protection for the untenured against the "free speech" which lies and
distorts in order to protect the comfort of the tenured.  There is always
the "comfort" argument--he or she "just didn't fit in."
 
In English departments,tenure is not about free speech; it's about a
comfortable cultural priesthood.  It's about belonging to a club--even if
your liberal conscience bothers you about the part-time "help" below
stairs.  Of course WPAs will study and bemoan the status of the hired help;
but studies and careful, considered research in rhet and comp about writing
teachers won't change the power of the central metaphor behind tenure: the
priests are in control of the Sacred Texts; the multitudes of the unwashed
have to be kept at bay--and that's the job of the writing faculty, who are
lower than the angels and just a step above the unwashed themselves (for
whom they have such sympathy that their orthodoxy is always suspect).
Occasionally, a writing teacher proves that he or she smells right, eats
the right food, and has the proper respect for the sacred texts.  These
tokens can be admitted to the priesthood.  But tenure is the sacred gate to
keep out the "lower" classes of intellect and culture, to protect the
comfort of the comfortable.  Once upon a time, tenure may have been
necessary to protect free speech; but from my experience,tenure is less
about free speech and more about maintaining the comfort of old pedagogies
and old lecture notes.
 
 
Michael Allen
allen.181@osu.edu
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Tom and others:
 
Thanks for your replies. I know I probably repeated stats. that people
already know and have internalized.   After all, if you are the WPA at a
large university, you can't help but notice these statistics in the
everyday make-up of your program.   I agree with your statement that we
should study and write about the " broader trends in the curriculum, in
educational financing, changing forms of collective governance, the
unionization of teaching assistants, etc., etc."  Isn't Tom Fox organizing
a special issue of _CCC_ around this issue? Does anyone know the status of
that issue?   I agree, though, that we need more work in these areas in our
journals.  As many of you might know, Patti Stock with the help of Claire
Chantel at NCTE, has recently compiled an excellent bibliography on working
conditions for the "Researching Practice" study group program.  It is
available from NCTE for a modest fee.
 
When I was researching my dissertation and book  on gender and contingent
labor in composition studies , I found many of my research sources in
higher education theory, in government reports, and other sources that are
not widely read or cited in composition.   I had to learn a whole new set
of journals and publications, which was fascinating.
 
Other thoughts:  Perhaps one reason people do not venture into this area is
that it is perceived by some not to be "real scholarship"because it
addresses nitty-gritty material conditions.  You are right though, Tom,
that if materialist rhetoric is to be other than a passing trend, the issue
of working conditions/economics/labor should be addressed more widely.
 
I hope to raise the very issues you name at the CCCC next year with a
workshop I proposed along with ten others on Academic Unionization.  We
have our fingers crossed for its acceptance.
 
To follow up on your question, Tom, are grad. programs providing this type
of training?  I know Chuck Schuster at UW-M did address these issues in a
course he taught on Writing Program Administration.  But have others
attempted similar courses that address these issues?  Forgive me if I'm
repeating themes that have been hashed and re-hashed.  I am a newbie to
this list.
 
 Back to portfolio pleasure reading,
Eileen Schell
Assistant Professor of Writing and English
Syracuse University
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Louise:
 
Thanks for your point about tenure cutting both ways.  It is a good point.
Could you talk more about the alternatives envisioned by the AAHE?  I know
you are just down the hall from me here at SU, but I'm sure others would
like to hear more about this, too.
 
Thanks.
 
Eileen E. Schell
Assistant Professor of Writing and English
Syracuse University
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When we put new (and, on the horizon, dazzlingly new) technologies into the mix,
the part-time issue becomes even more problematic and complex.  A couple of
years ago I mistakenly stumbled into the national headquarters of National Car
Rental in Bloomington, Minnesota (looking for a site next door that actually had
the rental car I temporarily needed).  Picture a room half the size of a
football stadium filled with dozens of cubicles where (mostly female) employees
are taking thousands of car reservations from all over the country. Now imagine
National Educational Services, a fictitious outfit in similar digs housing
cubicles with video-enhanced computers that link students to tutors--students
whose colleges have contracted with National for the work, perhaps at a cheaper
rate than American Educational Services, Inc.  Or imagine "telecommuting"
teachers hired to read student papers as piecework from their homes. Loaned the
equipment by the institution and paid an hourly wage, such teachers could be
seen as another large cost-saving measure: no need for office space, no need for
classroom space, no need for benefits.  They could even be trained by
teleconference!  Some of these ideas are already being proposed under various
"distance-education" initiatives, but it won't be long before they find their
way into the offices of bean-counters.  We need to be talking about such
prospects--no, we need to be STEERING them as proactively as possible in the
best directions. Around here, we hear comments like "it's a buyer's market" and
"if the labor is there, why not use it?" The focus is NOT on equity, fair
employment practices, or on the other sorts of issues Eileen raises.
 
 
 
 
 
 
 
NOTE NEW EMAIL ADDRESS AS OF 2/17/97:  anson@maroon.tc.umn.edu
 
Chris M. Anson
Morse-Alumni Distinguished Teaching Professor of English
306 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846 (voicemail)
(612) 626-2294 (fax)
=========================================================================
Date:         Wed, 7 May 1997 08:25:20 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: tenure
In-Reply-To:  <WPA-L%97050705545015@ASUVM.INRE.ASU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I think Keith's counterargument is deeply flawed.  How would the loss of
tenure, the "super-protected speech," for some in any way IMPROVE the lot
of those currently without it?  If some of us are in the soup and others
not,
are we better off with all of us getting cooked?  And I can testify that
the Cal State trustees I made fun of in a Chronicle of Higher Ed "Opinion"
piece tried to get me fired because of what I wrote, but were defeated by
my tenure.  They later changed a ridiculous policy, in part because it was
publicized.  That is what Jix is talking about.  --Ed White
 
On Wed, 7 May 1997, keith rhodes wrote:
 
> Richard Lloyd-Jones' point has considerable emotional and ethical appeal,
> but I have trouble accepting it.  Tenure is good for society because it
> increases free speech, whatever the effects on individuals?  Well, first,
> I'm at a loss for evidence that professorial tenure is good for society.  In
> the large sense, the point is probably not subject to either confirmation or
> disconfirmation.  In my local view on my campus, I see little sign of it.
> We are in serious need of efforts to resist a silly and reductive initiative
> to commercialize every aspect of education.  Most of the tenured profs are
> against these initiatives, but they have not been a significant force
> against them.  Rather, they tend to withdraw into the personal security of
> their tenure.  As to the increase in free speech, I've never been on a
> campus where a minority of tenured profs did not have a significant negative
> effect on the free speech of the rest of the faculty and the students.
> Normally, the tenured know this and count it as a good thing.
>
> As to the very proposition that things can be good for societies without
> being good for the more deserving individuals, this reminds me of the common
> category mistake that leads to arguments that traits that are good for
> species will survive even if they are not good for individuals.  In fact,
> evolution selects exclusively at the level of the individual; altruism, for
> instance, survives by being directly valuable to individuals, not because it
> is good for society at the expense of individuals.  If tenure is good for
> society, it would have to be precisely because it selects well among those
> who are to be given the privilege of super-protected speech, even at the
> expense of free speech privileges of the untenured.  Finding reason to doubt
> that this is now true (without claiming that it never was), I find it hard
> to surrender to the appeal of the argument.
>
> Keith Rhodes
> Northwest Missouri State University
>
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Eileen,
What is the name of your book and who published it, etc.? I'd like
to get a hold of it.
--Karen Uehling
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Justified complaints about bad working conditions, bad treatment, and bad
colleagues on a particular campus are NOT an argument against either
tenure or protected free speech for the tenured.  Scapegoating the tenured
will not improve anyone's lot, though it may make one feel better for a
while.  --Ed White
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I assume everyone's familiar with Betsy Sargent's book published by MLA,
which surveyed policies at various institutions for the employment of
part-timers?  It's probably out-of-date by now but still contains useful
information about alternative models.  (sorry, I can't remember the title)
 
 
 
 
Carmen B. Schmersahl
Department of Rhetoric and Writing
Mount Saint Mary's College
Emmitsburg, Maryland 21727
301-447-5367
schmersa@msmary.edu
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This is aimed at our colleagues on the list who are in the know about law
school:  I advise a very talented undergraduate who wants to go to law
school.  His parents (of course!) are advising him to go right on after he
graduates next year.  He also has lawyer friends who tell him to take a
year off and work, travel, whatever--that law schools are more interested
in folks with some life experience.  Please advise off list--I'll forward
your advice to him.
 
Thanks!  Sue McLeod
 
Susan McLeod
Professor and Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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>I think Keith's counterargument is deeply flawed.  How would the loss of
>tenure, the "super-protected speech," for some in any way IMPROVE the lot
>of those currently without it?  If some of us are in the soup and others
>not,
>are we better off with all of us getting cooked?  And I can testify that
>the Cal State trustees I made fun of in a Chronicle of Higher Ed "Opinion"
>piece tried to get me fired because of what I wrote, but were defeated by
>my tenure.  They later changed a ridiculous policy, in part because it was
>publicized.  That is what Jix is talking about.  --Ed White
 
 
I want to add a hear!hear! to Ed's statement and to Jix's.
 
I am hearing what you guys are saying about deadwood and the literati. I am
hearing what you are saying about conditions for part-timers. I hear what
you are saying about the increase in part-timers and the prospects of
outsourcing.
 
But I am not convinced that doing away with tenure would help the cause of
composition. Chris Anson still has a job. He still has a forum from which
to speak. Without tenure, he might have none of those things. When I came
to Clemson, only Art Young and Dixie Goswami and one other person in comp
had tenure. Now even with Dixie retired, there are 6 comp/prof
communication people tenured. We can speak out; we can serve on personnel
committee and on curriculum committee. We can look out for our
interests--the instructors who teach a lot of comp, the grad students who
teach most of it, and our untenured folk-- with votes on these crucial
committees.
 
I cannot believe that as a profession we (comp and rhetoric) aren't better
off with people being tenured. I am frankly astounded that anyone in comp
and rhetoric would think tenure didn't serve our cause.
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Re Tom Miller's point that we haven't yet really started doing and
dessiminating the kinds of research we need for "trends" in WPA issues
(except for the WPA journal I'd like to think): I think that as more and
more of our doctoral programs offer graduate courses in WPA we will have
this kind of research. Perhaps the students in Tilly Warnock's seminar at
the U of Arizona, who are on this listserv, might mention some of their
projects. I do know that the WPA Exec Committee very much would like a
"WPA history"--but who to write it. It'd make a wonderful doctoral
dissertation.
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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I think students would add two descriptions to the deadwood idea:
 
deadwood faculty are those who refuse to entertain the possibility that
they can learn something new--especially from their students, and they
are people who rarely dedicate time to students outside of class unless
the student is a "parrot" they love.  Some of these people,
unfortunately, are much younger, and espouse various more recent "isms"
with what must be a Freudian fanaticism.  :-)  apologies to Sigmund.
 
William A. Pedersen, University of Arizona
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I think what we have in this thread is another example of "our reasons."
And I think that OUR reasons do not speak to the wider audience that will,
ultimately decide about tenure.
 
First, we had the "you have to be a scholar first" argument, which really
only sets off the alarms in the legislature, the press, and the public.  In
their eyes, this argument is an admission that we want to spend more time
doing research and less time teaching, and that we want to pay more
attention to our esoteric, private interests than we do to students.  I'm
not saying that *I* believe this, but I have recognized it as a theme as
I've watch the public, the press, and the pols wrestle with these issues in
the five or six states where I've lived and worked..
 
Now we have the "protect free speech by giving me tenure" argument, which,
frankly, can't hold much weight outside the academy either.  It's
important, for reasons Ed White pointed out, but those reasons themselves,
imho, just don't carry much weight in the legislature, the press, or with
the public in general.  Depressing as it may be, free speech is not much of
an umbrella these days, and we "ivory tower types" are seen as too far out
of the "real world" to be taken seriously as guardians or even major
practitioners of free speech.  Again, I'm not agreeing with this viewpoint,
just pointing out that it's there and that if we are to succeed with our
audience, we have to realize that this is their point of view.
 
So what do we do?  I think we have to shift from "our reasons" to THEIR
reasons.  Why is tenure a good idea--from THEIR points of view?  How do we
make our case without simply confirming that we're hopelessly out of touch
and totally self-involved?  If we can make that case, I think we'll win.
But if we stick to all the same old same old, we'll lose.  No one's
listening to those reasons any more.
 
Gotta go now, and I hate to leave on such a negative note.  I want to come
back and suggest some arguments, but in the meantime, I'd be happy to hear
from others.
Later,
Bill
 
Bill Condon, Director                   English Department, Avery 202
WSU Writing Programs               Washington State University
Phone: (509) 335-2268           Pullman, WA 99164-5046
FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
                http://www.wsu.edu:8080/~bcondon/
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On Temple's Teaching, Learning, and Technology Roundtable, which advises
on policy issues concerning academic technology, we are having almost
exactly this "discussion," pointedly, I might add with the university
counsel. Coming out of discussions of intellectual property issues (who
"owns" an on-line learning course? What if the faculty member goes
elsewhere? Can the university continue to offer the course with someone
else> Can the faculty member offer it elsewhere?), we began having very
direct exchanges on what we were and were not willing to negotiate. At
this point, the counsel retorted, "You faculty just have to face reality.
If you don't agree (to a kind of "licensing" ), the university will just
contract out the work. To which I replied, "so now we're "outsourcing"
intellectual work, too."
 
The point is that the issue of tenure is connected to the redefinition of
"faculty" that is occurring across the country. I'm not being *too*
hyperbolic when I say that Harry Braverman's classic (if simplified)
aalysis of the division of labor is being applied to us. In fact, our
counsel made clear that this isue is not really about technology at all
but about our ownership of all the course materials we produce!
 
If this is so, then the issue is not simply tenure/non-tenure track and
full/part-time, but the conditions under which all of us labor. If those
of us who have gotten into positions where we finally can exert some
control over these conditions do not work to ensure them for our
colleagues, I have no doubt that within the next twenty years, all of us
will lose that possibility.
 
And, the technologies Chris suggests are not just on the horizon. they
are here.
 
On Wed, 7 May 1997, Chris M. Anson wrote:
 
> When we put new (and, on the horizon, dazzlingly new) technologies into the mix,
> the part-time issue becomes even more problematic and complex.  A couple of
> years ago I mistakenly stumbled into the national headquarters of National Car
> Rental in Bloomington, Minnesota (looking for a site next door that actually had
> the rental car I temporarily needed).  Picture a room half the size of a
> football stadium filled with dozens of cubicles where (mostly female) employees
> are taking thousands of car reservations from all over the country. Now imagine
> National Educational Services, a fictitious outfit in similar digs housing
> cubicles with video-enhanced computers that link students to tutors--students
> whose colleges have contracted with National for the work, perhaps at a cheaper
> rate than American Educational Services, Inc.  Or imagine "telecommuting"
> teachers hired to read student papers as piecework from their homes. Loaned the
> equipment by the institution and paid an hourly wage, such teachers could be
> seen as another large cost-saving measure: no need for office space, no need for
> classroom space, no need for benefits.  They could even be trained by
> teleconference!  Some of these ideas are already being proposed under various
> "distance-education" initiatives, but it won't be long before they find their
> way into the offices of bean-counters.  We need to be talking about such
> prospects--no, we need to be STEERING them as proactively as possible in the
> best directions. Around here, we hear comments like "it's a buyer's market" and
> "if the labor is there, why not use it?" The focus is NOT on equity, fair
> employment practices, or on the other sorts of issues Eileen raises.
>
>
>
>
>
>
>
> NOTE NEW EMAIL ADDRESS AS OF 2/17/97:  anson@maroon.tc.umn.edu
>
> Chris M. Anson
> Morse-Alumni Distinguished Teaching Professor of English
> 306 Lind Hall
> 207 Church St. S.E.
> Minneapolis, MN  55455
> (612) 625-4846 (voicemail)
> (612) 626-2294 (fax)
>
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Linda,
 
Sound exciting, but we at Q.C. are not ready this year to engage in the
project.  I sent your call to Steve Gottlieb, who has developed an upper
level course for his students and may be interested
(http://www.quinnipiac.edu/libarts/english/gottlieb/depart.html)
 
I am sure Bev Wall would be interested.
Mary
 
Linda K. Shamoon wrote:
>
> Colleagues,
> (This posting is aimed at WPAs in the New England area; apologies to others
> on the list. Please feel free to forward this messsage to other appropriate
> lists.)
>
> During the Fall 1997 semester, I will be teaching a writing course with an
> emphasis on both public argumentation and email communication.  I am
> looking for another writing instructor who would be interested in having
> students use email to debate issues of public concern with students in my
> class.  I am limiting this effort to the New England area because I would
> like to have our students meet their email partners face-to-face near the
> end of the semester. The College Writing Program at URI would host the
> meeting.  I am hoping that New England WPAs on this list might suggest an
> interested instructor from their program (or would volunteer yourself!).
>
> If you know of a faculty member who might be interested, or if you would
> like more details about this proposed "project," please reply off the list.
>
> Thank you for whatever help you can provide!
>
> Linda
>
> Linda K. Shamoon                        tel. 401-874-4203
> Director
> College Writing Program                 email: shamoon@uriacc.uri.edu
> Department of English
> Independence Hall
> 60 Upper College Rd., suite 2
> University of Rhode Island
> Kingston, Rhode Island 02881
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Sorry for the personal post to L. Shamoon.  I hit the wrong key.
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I don't think Keith is really talking about the loss of tenure or at
least something like it, for we all know the good that comes from it, and
how necessary that is, particularly in this Ralp Reed climate, but his
points seem to underscore what is really, really bad about it.  So what
can replace it and do the job better--perhaps without the priesthood/club
rite of passage thing?
 
William A. Pedersen, University of Arizona
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Ed says,
 
>I think Keith's counterargument is deeply flawed.  How would the loss of
>tenure, the "super-protected speech," for some in any way IMPROVE the lot
>of those currently without it?  If some of us are in the soup and others
>not,
>are we better off with all of us getting cooked?
 
Hate to disagree with Ed White, but I think tenure is EXACTLY what defines
who goes into the pot and who stays out.  Getting tenure is such a big deal
that those without it are clearly disenfranchised in all sorts of ways, and
those with it can go their merry way without caring much one way or the
other, released from social responsibilities in a dangerous way.
 
It hurts those without it; it hurts those with it.  I feel more comfortable
with tenure because I can spout off when I want to, dig in my heels when I
want to, filibuster whatever crazy scheme when I want to, and unless I put
a bullet in somebody nobody can do anything about it.  Does this mean I'm
free?  Hardly.  I'm just unleashed from the normal constraints of the
American work place.  And those who don't have my "freedom" are more
constrained than they would be otherwise, as Louise mentions.  We have a
lot of talent waiting around for six years before they can say what they
really believe.
 
Fred Kemp
Texas Tech
f.kemp@ttu.edu
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For advising undergraduates, I would like to know where there are some
high-quality Master's programs in rhet/comp (I know about the doctoral
programs, I'm interested in ones at schools without doctoral programs).  I
would also like to know the differences among them in emphasis, purpose,
population served, financial support for students, etc.
 
Thanks, Louise
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Sorry.  Something I meant to add to the last message, as a rejoinder to
Beth, was that in my estimation tenure hurts comp and rhet, for it gives
reactionary voices more authority than they should have.  Tenure spreads
out the requirement for acceptance over the entire faculty; it's been my
experience that administration generally supports rhet/comp, tech comm, and
other progressive moves, and senior faculty resists it.  Not hard to figure
out why.
 
I don't think rhet/comp or tech comm needs protection from administrators.
We need it from senior faculty, who harken back to the glory days when we
all KNEW what it meant to be an English Major.  Tenure votes bring in the
entire faculty, and it doesn't take much of a faction to deny tenure to
someone, even someone otherwise reasonably qualified even in the
traditional terms of the literaturists.
 
I continue to believe that people of good will, with strong voices, and a
continuing display of competence, do not need special protections.  As I
said in my original post, I do not believe in the structural malevolence of
my superiors.  Some of my literature colleagues, of course, would like to
torch our computer-based classrooms and put the _Knickerbocker Anthology of
Literature_ back into our composition classrooms. Tenure constraints have
given them far more effect than they would have had, considering the thin
rhetorical appeal of their arguments.
 
And in the end, I suspect, that's what tenure really means.  Special
protection for the status quo.  Not freedom of speech per se, but freedom
of speech for the status quo.  And (flame deflector) I fully realize that
many on WPA are conscientious and fair-minded tenured folk who not only
don't fit my darker descriptions but may not recognize these qualities in
their own colleagues.  I salute such sanguineness even as the earth
trembles beneath English departments everywhere.
 
Fred Kemp
Texas Tech
f.kemp@ttu.edu
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Though I will miss conversing with you all, I must sign off the list while
I'm in trasition from Murray State U. to the U of Arkansas at Little Rock.
I can be reached at this email address through the end of July; I'll post a
new one when I log back on in the fall.  Have a great summer,
 
Julia
------------------------------
Julia K. Ferganchick-Neufang
Director of First-Year Writing
Murray State University
Dept. of English, PO Box 0009
Murray, KY  42071-0009
(502)762-4729
FAX (502) 762-4545
------------------------------
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I'm in a position at my school where I need to pursue alternatives to our
local placement procedure.  The steadily rising number of incoming students
is outpacing our faculty's ability to easily score placement essays (many
faculty travel in the summer, etc.), and we don't have a large pool of
graduate students to draw from like research schools do.
 
I know many schools place students by SAT & ACT verbal scores, and I know
that the SAT II Writing Test has been around for a couple of years now.  I
cringe at using only the verbal score because at least the SAT II asks
students to provide a writing sample.  But then I'm not that familiar with
the data about how well verbal scores predict success in fyc.  I also cringe
at requiring students to take another ETS-type exam, especially at a
regional school like mine in a less-than-affluent part of the state.
 
I'd like to hear from any of you (either on or off list) who have used the
SAT II for placement purposes.  Also, I'm sure some of you have some
thoughts on the use of the verbal score to place students.  Thanks in advance,
 
Don Bushman
UNC-Wilmington
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Louise and other WPA-Lers:
 
We have, I think, a very distinctive M.A. in Writing at DePaul University.
Indeed, one of the main reasons I left UIC (which, of course, has a Ph.D.
program) was to work with DePaul's M.A. program.  It's a twelve-course
program. (We're on the quarter system.)  Students take four "core"
courses, chosen from a rather large menu of courses dealing with the
history and theory of rhetoric, writing, language, and composition.  Then
students take four courses in one of three specializations:  (a) writing
theory and pedagogy, (b) professional and technical writing, or (c)
literary (i.e., "creative") writing.  Again, each of these specializations
has a menu larger than four courses; students simply choose four from the
menu.  With the other four courses, the students have a number of options:
They can complete a second specialization, or they can take a mixture of
courses from any or all three of the specializations, or they can take
courses from the M.A. in English, a relatively traditional English and
American literature curriculum also offered in our department.  Students
take a final "comprehensive" examination, based on a common reading list,
at the end of the program.
 
We have ten faculty whose primary commitment is to the M.A. in Writing:
six with Ph.D.s in rhetoric and composition, one linguist, and three
M.F.A.s (a poet, a fiction writer, and a literary nonfiction specialist).
We get along swimmingly.
 
 
We have about 90 people in the program, almost all of whom work full-time.
We offer courses solely in the evening on our Lincoln Park campus, and we
have just started an intensive-weekend version of the degree (with an
specialization in writing theory and pedagogy only) at a suburban campus
about 45 minutes west of the loop.
 
Our graduates get good, creative jobs in media, publishing, education,
marketing, sales, management, and the not-for-profits.  Those who choose
to go on to doctoral work (and we are very careful in our advising to
encourage only the best and brightest) get into good programs.
 
Thanks for asking. I always enjoy the opportunity to talk about our
program!
 
David Jolliffe
Director of Writing Programs, DePaul University
802 West Belden Avenue
Chicago, IL  60614
773-325-7000, ext. 1783
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At ASU, we have managed to improve the lot of adjunct faculty in most of the
ways David Klooster has suggested. We found that there were three essential
requirements: 1) key administrators who share an ethical imperative to improve
conditions for adjunct faculty; 2) solid data on the costs and benefits of
doing so; and, alas, 3) the resources to do it. Gotta have all three.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Louise--
 
We have an MA only program called Technical and Expository Writing.  I
admit to having a slight bias as to its quality.
 
Anyone wanting details of the program should contact Chuck Anderson, our
Graduate Coordinator, at cmanderson@ualr.edu
 
Barry Maid
bmmaid@ualr.edu
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Hey, we were ahead of the curve for once!
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     There seems to be a an academic subculture that automatically rejects
anything with the 'ETS' product name, so when someone tells me they have
rejected Accuplacer as an assessment/placement possibility, I'm not sure
whether they have attended a product demo or are giving this week's
trendy, anti-ETS retort. I'm really not even sure they really know what
the product is, what it does, or how well it does what it does.  Oddly
enough, the two Maryland community colleges using the software represent
the state's wealthiest jurisdiction (Montgomery College) and the poorest
(Baltimore City Community College), so usage has nothing to do with money,
caste, or class.
     Accuplacer is actually a suite of computer programs which, when used
in a networked environment, speed up the assessment process in reading,
basic English skills, knowledge of rhetorical convention, algebra, and
college mathematics.  While no mediated assessment package is perfect, we
had specific needs that this package helped up address.
     Several factors facilitated the change from what we were doing--some
of them actually related to management of the assessment/placement process
rather than assessment itself. As an open admissions community college and
dealing with walk-ins, we discovered that no assessment at all was not
practical.  The series of Scantron tests with writing samples we were
using was very labor-intensive, and on crunch days it tied up staff and
faculty who adjudicated the writing samples (but also worked the
registration floor).  All data had to be recorded by hand, and it was
sometimes days before a student got his/her results and could register.
The good part is that Accuplacer allowed us to test students and put the
results immediately into the network so it could be picked up by the
registration computers.  We now use _half_ the assessment staff we used to
need and get results close enough in accuracy to justify the changeover.
     We have had several problems with the test.  We have discovered that
it can be fooled (some of our savvy international students tell me if no
one is watching, one needs to just keep hitting the enter key to get a
minimal pass).  There is no writing sample involved, so forget about using
it to sort out honors' potential.  And since it doesn't include a writing
sample, it sometimes misses the mark--placing competent writers (who can't
recite rules of grammar and rhetoric) into developmental and those who can
do quick recall of specific fact about grammar and rhetoric, but who can't
write, into regular composition.  The surprise is that we had similar
problems with the previous test bank, even _with_ a writing sample, so
Accuplacer is no worse than what we were doing.  Just a lot faster.
     It is true that only a demo will tell you if it's right for your
situation. Also, be aware that you will have to set all score cutoffs to
fit your student body and occasionally tweak the cutoffs to fine-tune the
product.
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
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Wow!
Accuplacer sounds great!  Where can I get i?.
 
Our department just did a study to see if students' SAT verbal scores
could somehow replace our on-site testing. The study covered 5 years and
we did find that via SAT verbals we could predict students' success in
English 101.  We adopted cut-offs to place them in regular English 101 or
English 101 (Plus lab).  We're going to keep data for 3 years and then
reassess.  If anyone would like particulars on our study, please e-mail me.
Thanks,
Miriam
 
On Wed, 7 May 1997, Chet Pryor_Montgomery College at Germantown wrote:
 
>      There seems to be a an academic subculture that automatically rejects
> anything with the 'ETS' product name, so when someone tells me they have
> rejected Accuplacer as an assessment/placement possibility, I'm not sure
> whether they have attended a product demo or are giving this week's
> trendy, anti-ETS retort. I'm really not even sure they really know what
> the product is, what it does, or how well it does what it does.  Oddly
> enough, the two Maryland community colleges using the software represent
> the state's wealthiest jurisdiction (Montgomery College) and the poorest
> (Baltimore City Community College), so usage has nothing to do with money,
> caste, or class.
>      Accuplacer is actually a suite of computer programs which, when used
> in a networked environment, speed up the assessment process in reading,
> basic English skills, knowledge of rhetorical convention, algebra, and
> college mathematics.  While no mediated assessment package is perfect, we
> had specific needs that this package helped up address.
>      Several factors facilitated the change from what we were doing--some
> of them actually related to management of the assessment/placement process
> rather than assessment itself. As an open admissions community college and
> dealing with walk-ins, we discovered that no assessment at all was not
> practical.  The series of Scantron tests with writing samples we were
> using was very labor-intensive, and on crunch days it tied up staff and
> faculty who adjudicated the writing samples (but also worked the
> registration floor).  All data had to be recorded by hand, and it was
> sometimes days before a student got his/her results and could register.
> The good part is that Accuplacer allowed us to test students and put the
> results immediately into the network so it could be picked up by the
> registration computers.  We now use _half_ the assessment staff we used to
> need and get results close enough in accuracy to justify the changeover.
>      We have had several problems with the test.  We have discovered that
> it can be fooled (some of our savvy international students tell me if no
> one is watching, one needs to just keep hitting the enter key to get a
> minimal pass).  There is no writing sample involved, so forget about using
> it to sort out honors' potential.  And since it doesn't include a writing
> sample, it sometimes misses the mark--placing competent writers (who can't
> recite rules of grammar and rhetoric) into developmental and those who can
> do quick recall of specific fact about grammar and rhetoric, but who can't
> write, into regular composition.  The surprise is that we had similar
> problems with the previous test bank, even _with_ a writing sample, so
> Accuplacer is no worse than what we were doing.  Just a lot faster.
>      It is true that only a demo will tell you if it's right for your
> situation. Also, be aware that you will have to set all score cutoffs to
> fit your student body and occasionally tweak the cutoffs to fine-tune the
> product.
>   ____________________________________________________________________
>   Chet Pryor - Professor & Testing Coordinator - Department of English
>   Montgomery College - Germantown Campus - Montgomery County, Maryland
>
 
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~ MIRIAM HERRERA ~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
                          Director, The Writing Center
                              Russell Sage College
                                  45 Ferry St.
                                 Troy, NY 12180
   (518) 270--2208                     ***                  herrem@sage.edu
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
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Fred--
 
The structure outside of academe that parallels tenure is unionization.  Right
now our part-time faculty are struggling with the administration to have their
union recognized as an official bargaining agent.  If faculty give up/lose
tenure, will we follow the non-academic model and form unions?
 
Russ Larson
Eastern Michigan University
eng_larson@online.emich.edu
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If something sounds too good to be true, it probably is.  And that's true
for Accuplacer, too, imho.  I've seen the demos and various other products
LIKE Accuplacer (ACT has one, too, for example), and they are, at base,
multiple choice tests with bells and whistles.  As Chet points out,
Accuplacer is marginally better than the usual MC test (SAT, ACT, etc.),
because it does allow for local control over cutoffs and some other
parameter-setting functions that help tailor the assessment to local
context.  But these are still tests that have no connection to anyone's
curriculum; the tests, like the rest, are dreamed up in New Jersey and
Iowa.
 
>Wow!
>Accuplacer sounds great!  Where can I get i?.
>
>Our department just did a study to see if students' SAT verbal scores
>could somehow replace our on-site testing. The study covered 5 years and
>we did find that via SAT verbals we could predict students' success in
>English 101.  We adopted cut-offs to place them in regular English 101 or
>English 101 (Plus lab).  We're going to keep data for 3 years and then
>reassess.  If anyone would like particulars on our study, please e-mail me.
>Thanks,
>Miriam
 
You can also just ask students about their socioeconomic status, Miriam,
and you'll get the same results.  SAT correlates most highly with
socioeconomic factors such as how many bathrooms students have in their
homes.
 
If SAT and ACT and the others predict anything well, they predict which
students will stick around to enter their sophomore years.  That is the
only hard claim ETS and Co. really make.  Coincidentally, they are
predicting which students will survive FY Comp.  But only coindicentally.
Correlation does not equal causation.
 
Finally, note Chet's point:
 
>On Wed, 7 May 1997, Chet Pryor_Montgomery College at Germantown wrote:
>
*snip*
>>      We have had several problems with the test.  We have discovered that
>> it can be fooled (some of our savvy international students tell me if no
>> one is watching, one needs to just keep hitting the enter key to get a
>> minimal pass).  There is no writing sample involved, so forget about using
>> it to sort out honors' potential.  And since it doesn't include a writing
>> sample, it sometimes misses the mark--placing competent writers (who can't
>> recite rules of grammar and rhetoric) into developmental and those who can
>> do quick recall of specific fact about grammar and rhetoric, but who can't
>> write, into regular composition.  The surprise is that we had similar
>> problems with the previous test bank, even _with_ a writing sample, so
>> Accuplacer is no worse than what we were doing.  Just a lot faster.
 
If you're already using SAT/ACT scores and you *cannot* change, then I'd
agree with Chet that Accuplacer is no worse (it's no worst than something
else that's pretty awful, imho).  But if you're able to use direct testing
or performance assessment, those are better tools for many reasons, but
primarily because their good effects go beyond sorting students into
classes.
Bill
 
Bill Condon, Director                   English Department, Avery 202
WSU Writing Programs               Washington State University
Phone: (509) 335-2268           Pullman, WA 99164-5046
FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
                http://www.wsu.edu:8080/~bcondon/
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We've been using the ETS Acuplacer here at ISU for several years now
-- but have recently heard that a superior (in terms of more finely
tuned diagnostic reports???) product has come out from the ACT
people.  Have any of you used that or seen a demo?  We've found
Acuplacer ok as far as sorting out people who will do passing work in
our regular freshman comp classes, but the reading and sentence
scores are quite discrepant in many cases and we'd like more
reporting on what KINDS of problems students exhibited.  We'd like,
in short, something that would more carefully discriminate levels of
ability within the large group (about 30%) who fail to score in the
50th  percentile on both the sentence skills and reading tests.
Thanks for any responses.
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Do remember that every placement test is also a message about how to prepare
for college writing and about what the college values about writing.  I
would hope for much more modified rapture.  --Ed White
 
>Wow!
>Accuplacer sounds great!  Where can I get i?.
>
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> Accuplacer
 
...this word...this 'idea'...so...sci-fi...ominous...yet, strangely...
compelling....
 
raul sanchez
university of utah
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Like Ed, I am troubled by the wholesale endorsement of any testing program.
Decisions about placement need to be locally generated and tied to individual
curricula.  Instead of buying a test from anyone, spend your $ on hiring
a WPA Consultant or some other writing assessment expert to help you
design your own placement program, so that faculty are involved in decisions
that ultimately affect the way writing is taught on your campus.
 
Our experience at the University of Louisville seems to run counter to what
folks using Accuplacer or other indirect tests (indirect because they contain
no writing and only indirectly measure student ability) recently said on
the list.  We are piloting the use of portfolios to place students primarily
because seniors are producing portfolios as part of the state's assessment
program.  We adapted a method of placement developed by William L. Smith at
Pitt in which teachers who represent specific courses decide whether or not
students enter that particular course.  There is no need for rubrics, training
or double readings, so it is fairly efficient.  We find that readers place
students about two per hour. We have also found over the first three years
for this method to be more accurate (around 15%-20%) than a combination ACT
Score/single sample procedure and more accurate to over 30% with students who
have low ACT scores.
 
BTW, a survey I conducted a few years back and published in WPA (1994) showed
that the 1100 or so respondents were generally more satisfied when using a
writing sample to place students.
 
As well, I think you cannot underestimate Ed's point about the importance of
the message sent to students and others about writing through a placment
program.  We have reaped many benefits in terms of interest and connections
with the public schools through the use of portfolios.  The Miami Portfolio
Program also reports such benefits (most recently in a chapter in the MLA book
on assessment).
 
Brian Huot
University of Louisville
Louisville, Kentucky 40292
   bahuot01@homer.louisville.edu
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Brian,
 
I agree with what you have to say.  Now, what is the cost in terms of $?
Did you write a grant?  What kind?  How long did the program take to
implement?  Who is that staff?  Did you have to train your staff?  Why or
why not?  I'll stop for now.  I would have sent this post "privately" but
I think -- and I may be incorrect -- the $ sign went off like a neon
light for me as you were talking.  But then, I *am* in Vegas...
_____________________________________________________________________________
 
Susan L. Taylor                         University of Nevada Las Vegas
Assistant Professor of English          4505 Maryland Parkway
Phone: (702) 895-3612                   PO Box 455011
Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
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Russ says,
 
>The structure outside of academe that parallels tenure is unionization.  Right
>now our part-time faculty are struggling with the administration to have their
>union recognized as an official bargaining agent.  If faculty give up/lose
>tenure, will we follow the non-academic model and form unions?
 
Russ, my question is: do teachers exist in a labor-management relationship
with their administrators?  I'm rereading Berlin's _Rhetorics, Poetics, and
Cultures_ right now and in that the assumption of "fordism" (industrial
modernism) is that a managerial class will always seek to exploit a
laboring class, for laborers are easily replaced (assembly-line workers)
and will be fired and replaced willy-nilly for the slightest of
insurgencies or demands, and therefore need union protection.
 
Did I get a Ph.D. to be perceived of as an assembly-line worker?  If my
administrators perceive that what I do could be as easily managed by a
$17K-a-year part-time employee, and the only way I can prevent it is by
tenure or union protection, then something is terribly wrong with what I'm
doing or how my bosses perceive it.  I want to be needed and retained for
what I can do and what I can contribute to people who need me, not because
my bosses are forced by threat of legal action or collective retribution to
retain me.  The need for protection assumes a rapacious management.
 
Idealistic?  Sure.  Why else be a teacher?  To _depend_ upon tenure to
survive in a workplace that otherwise would get rid of me seems terribly
sad.  It's like ramming something down the throats of people who, actually,
I depend upon for the growth and progress of my unit, department, and
university.
 
Fred Kemp
Texas Tech
f.kemp@ttu.edu
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Of course we exist in a labor management relationship, but the problem is
that too many professors are too arrogant to see that and to unionize.  They
think that they don't want to be seen in the same class as the janitors, and
that being academics, they are somehow above all labor struggles.  Well,
maybe that's the way things were a long time ago, but for the past 20 years,
it has become increasingly more difficult for PhDs to get instructorships,
let alone professorships, and ultimately, tenured professorships.  Just like
assembly line workers, we too are easily replacable.  We need to unionize
before we all lose tenure and not be ashamed to think of what we do as labor.
 
June Pulliam
Dept. of English
Louisiana State University
 
At 04:47 AM 5/8/97 +0000, you wrote:
>Russ says,
>
>>The structure outside of academe that parallels tenure is unionization.  Right
>>now our part-time faculty are struggling with the administration to have their
>>union recognized as an official bargaining agent.  If faculty give up/lose
>>tenure, will we follow the non-academic model and form unions?
>
>Russ, my question is: do teachers exist in a labor-management relationship
>with their administrators?  I'm rereading Berlin's _Rhetorics, Poetics, and
>Cultures_ right now and in that the assumption of "fordism" (industrial
>modernism) is that a managerial class will always seek to exploit a
>laboring class, for laborers are easily replaced (assembly-line workers)
>and will be fired and replaced willy-nilly for the slightest of
>insurgencies or demands, and therefore need union protection.
>
>Did I get a Ph.D. to be perceived of as an assembly-line worker?  If my
>administrators perceive that what I do could be as easily managed by a
>$17K-a-year part-time employee, and the only way I can prevent it is by
>tenure or union protection, then something is terribly wrong with what I'm
>doing or how my bosses perceive it.  I want to be needed and retained for
>what I can do and what I can contribute to people who need me, not because
>my bosses are forced by threat of legal action or collective retribution to
>retain me.  The need for protection assumes a rapacious management.
>
>Idealistic?  Sure.  Why else be a teacher?  To _depend_ upon tenure to
>survive in a workplace that otherwise would get rid of me seems terribly
>sad.  It's like ramming something down the throats of people who, actually,
>I depend upon for the growth and progress of my unit, department, and
>university.
>
>Fred Kemp
>Texas Tech
>f.kemp@ttu.edu
>
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> On Wed, 7 May 1997, Brian A. Huot wrote:
>
> ...Our experience at the University of Louisville seems to run counter
> to what folks using Accuplacer or other indirect tests (indirect because
> they contain no writing and only indirectly measure student ability)
> recently said on the list.  We are piloting the use of portfolios to
> place students primarily because seniors are producing portfolios as
> part of the state's assessment program....
--------------------------------------------------------------------------
Brian,
      I've read your books and have the greatest respect for your
opinions. I've also heard most of the jokes about computer-mediated
assessment programs.  And I have no quibble with the use of portfolios for
assessment.  But tiny, little Maryland has a special problem that makes
the use of portfolio assessment statewide at the secondary level very
inconvenient.  That problem is the transient federal work force (FDA, NIH,
Department of Energy labs, Nuclear Regulatory Agency, National Institute
of Standards and Testing, Armed Forces Medical University and Bethesda
Naval Hospital, and the HUD office complex are within our county, Fort
Meade and Andrews AFB base within another, all of the Social Security
Administration within yet another, etc.)  Families move in and out all
year round.  In fact, 20% of our school kids will move in or out of state
during the year.  Keeping a stable secondary portfolio system under such
circumstances would drive most people crazy (when I was a high school
English chair, we tried and it did). We now barrier-test everything that
moves and breathes at grades 5 and 9 for reading, writing, computation and
civics. It's simply a more manageable assessment/evaluation strategy with
the sands always moving under your feet. Our college's testing is more or
less piggy-backed on what the state already sees as the logical
consequence of transiency; three of our college's academic programs are,
likewise, evaluated by outcomes' testing.
        We are, right at the moment, less troubled by tradition or
propriety than by getting the job done on time and within budget.  With
our 21,000 students spread over three campuses and our legislators less
than enthusiastic about our budget requests, if efficiency-providing tools
like computer-mediated assessment didn't already exist, we would be the
ones writing the code.
        When the powers that be give us a budgetary blank check and a
fountain pen to fill it out, we might do things differently.   Right now
with rings to kiss and generous amounts of humble pie for sustenance,
computer-mediated assessment makes sense to us.
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
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We have discussed various aspects of placement before, and any discussion of
placement strategies must depend on how we answer this question: What are you
trying to accomplish with your placement strategy? If all you want to do is to
sort students so that they can register for the appropriate course (assuming
that you have resolved other questions about mainstreaming or
credit/exemption), then simple cheap indirect measures work reasonably well if
you have some kind of adjustment mechanism to manage mis-placements. However,
as soon as you want your placement strategy or mechanism to do more than sort
students--for example 1) send messages to high school teachers about the
nature of college writing 2) involve the campus community in understanding the
preparation of students 3) communicating the values of your writing program to
students, etc.--then the strategy may become more complicated and more
expensive. Accuplacer, as some of our colleagues suggest, seems to do an
acceptable job of placing students. At the same time, it may send negative
messages about what writing is, about what good writing instruction is, about
who is responsible for teaching writing, about the school's writing program.
Interesting trade-off, especially since ETS and ACT do not provide their
services for free. I guess I'd opt for figuring out the cost per student of
getting acceptable placement thru something like Accuplacer and then see if I
could get more bang for my buck thru some other strategy or just how much bang
I could get for a few more bucks.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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On Wed, 7 May 1997, SUSAN TAYLOR wrote:
 
> Brian,
>
> I agree with what you have to say.  Now, what is the cost in terms of $?
[...]
> I think -- and I may be incorrect -- the $ sign went off like a neon
> light for me as you were talking.  But then, I *am* in Vegas...
 
For me, it was not only the $ that set off alarms, but the question of
where a small school without 20-30 Graduate Assistants or a large
part-time pool could find the six-hundred (600) hours of faculty time to
read portfolios for an in-coming class.  I'm assuming that UL still gets a
sizable last-minute enrollment and that they still use summer batch
registration in 1-2 day sessions.  But the Writing Center staff and GTA
pool probably makes up the labor contingency.  We used to be paid by
the test or by the hour when I was in that program
 
MSU registers most of its first-year students in four (4) sessions of
200-300 students each, all of whom need placement within a day.
 
Northern Kentucky U. places according to the KIRIS scoring (an idea we've
rejected here because our first-year class is a research/i-search class).
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar      Morehead State University      r.royar@morehead-st.edu
                Coordinator of Writing & the Writing Center
              <URL:http://www.morehead-st.edu/people/r.royar>
          Vote to reconstitute the Works Progress Administration
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
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Not Accuplacer again!  I suggest that recent participants of the list
search the WPA-L archives for our discussion/critique of this program a few
months ago and a few months before that.
 
Doug
 
Doug Hesse                        /     Director of Writing Programs
Professor of English          /     Editor and Vice President, WPA
Illinois State University     /    309-438-7596; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
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==============================
Please forgive the cross postings
==============================
 
Just a note to announce recent additions to the Composition and Rhetoric
Bibliographic Database project, which can be accessed at:
 
http://www.rpi.edu/~honeyl/bib/index.html
 
First of all, with the help of Dr. Janice Lauer of Purdue University, I've
added a database of 1,311 essays/articles from 71 edited collections that
Dr. Lauer culled from her own library. Shortly after I began this project,
Dr. Lauer contacted me about her desire for a database of edited
collections, which to her knowledge were not catalogued by any library or
electronic search service.
 
This request was motivated by her concern that scholars in our field were
losing ready access to these collections, which represent some of our most
important contributions to rhetorical scholarship. This initial database
represents only the first installment of essays from Dr. Lauer's collection
of edited works, and next year, we hope to add an additional 90 or so books
to the database, which will then be split into two files by decade of
publication.
 
Additionally, I have added a database of articles from _Research in the
Teaching of English_ from 1980 to the present. This database does not
include book reviews or the "Annotated Bibliographies," though they do
include "Viewpoints." As with CCCs, I plan to include in the distant future
a separate database of articles extending back to the beginning of
publication in order to support historical scholarship of the journal.
 
If you have any questions, suggestions, or comments about these most recent
additions, please let me know.
 
-- Lee
 
Lee Honeycutt (honeyl@rpi.edu)
Doctoral Candidate in Communication & Rhetoric
Rensselaer Polytechnic Institute
Troy, New York 12180-3590
http://www.rpi.edu/~honeyl/
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Please excuse cross postings
************************
POSITION:  Academic Assistance and Resource Center (AARC) Director
 
STARTING DATE:  August 25, 1997
 
JOB DESCRIPTION:  Responsible for overseeing services provided by the
Academic Assistance and Resource Center, whose mission is to serve
the students at SFASU by providing primarily non-remedial academic
assistance in college-level core curriculum courses.  The AARC
delivers its services by means of one-on-one and small-group peer
tutoring sessions, workshops, and Supplemental Instruction (SI)
groups.  The Center also provides a service to students with
disabilities.  The Director supervises AARC staff; establishes
procedures for AARC operations; prepares detailed reports on all AARC
activities; prepares the AARC annual budget request; and promotes the
use of AARC services.
 
PROFESSIONAL REQUIREMENTS AND/OR SPECIAL SKILLS:
REQUIRED:  Master's degree, minimum; college-level teaching
experience; basic computer skills; experience working in a
college-level tutoring center.
DESIRED:  Administrative experience.  Applicants for this position
should have:  the ability to work effectively with student
assistants, clients, faculty, and colleagues;  the ability to design
and utilize diagnostic instruments in order to make appropriate
prescriptive assignments; the ability to organize data in order to
evaluate and assess programs and to make budgetary and policy
decisions.
Adequate performance (80% minimum) on the AARC subject area screening
test.
 
SALARY:  $33,000. for 10.5 months, negotiable.
 
APPLICATION DEADLINE:  Screening will begin June 15.  Applications
will be accepted until position is filled.
 
APPLICATION INFORMATION:  To apply:  Please mail letter, resume, and
names, addresses, and telephone numbers of 3 references including
immediate supervisor to:
     Alvin C. Cage
     Director of Libraries
     R.W. Steen Library
     Stephen F. Austin State University
     P.O. Box 13055
     Nacogdoches, TX  75962-3055
 
FOR MORE INFORMATION CONTACT:  Alvin C. Cage at 409/468-1414
 
 
Stephen F. Austin State Univeristy is an AA/EEO Employer
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Just a quick addition--the placement process mentioned below was also
developed independently and at the same time by Rich Haswell for the
Washington State University writing placement exam.
 
Sue McLeod
 
>Like Ed, I am troubled by the wholesale endorsement of any testing program.
>Decisions about placement need to be locally generated and tied to individual
>curricula.  Instead of buying a test from anyone, spend your $ on hiring
>a WPA Consultant or some other writing assessment expert to help you
>design your own placement program, so that faculty are involved in decisions
>that ultimately affect the way writing is taught on your campus.
>
>Our experience at the University of Louisville seems to run counter to what
>folks using Accuplacer or other indirect tests (indirect because they contain
>no writing and only indirectly measure student ability) recently said on
>the list.  We are piloting the use of portfolios to place students primarily
>because seniors are producing portfolios as part of the state's assessment
>program.  We adapted a method of placement developed by William L. Smith at
>Pitt in which teachers who represent specific courses decide whether or not
>students enter that particular course.  There is no need for rubrics, training
>or double readings, so it is fairly efficient.  We find that readers place
>students about two per hour. We have also found over the first three years
>for this method to be more accurate (around 15%-20%) than a combination ACT
>Score/single sample procedure and more accurate to over 30% with students who
>have low ACT scores.
>
>BTW, a survey I conducted a few years back and published in WPA (1994) showed
>that the 1100 or so respondents were generally more satisfied when using a
>writing sample to place students.
>
>As well, I think you cannot underestimate Ed's point about the importance of
>the message sent to students and others about writing through a placment
>program.  We have reaped many benefits in terms of interest and connections
>with the public schools through the use of portfolios.  The Miami Portfolio
>Program also reports such benefits (most recently in a chapter in the MLA book
>on assessment).
>
>Brian Huot
>University of Louisville
>Louisville, Kentucky 40292
>   bahuot01@homer.louisville.edu
 
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
Tel. (509)335-2581
Fax  (509)335-2582
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Dear Janice,  Have you considered donating your collection to the
National Archives of Composition and Rhetoric, housedat the University
of New Hampshire, Dimond Library?
Bob Connors is in charge of this, and it is a nationwide collection.
                        Lynn Bloom (for the NACR board)
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Fred Kemp says:
 
 I want to be needed and retained for
>what I can do and what I can contribute to people who need me, not because
>my bosses are forced by threat of legal action or collective retribution to
>retain me.  The need for protection assumes a rapacious management.
>
>Idealistic?  Sure.  Why else be a teacher?  To _depend_ upon tenure to
>survive in a workplace that otherwise would get rid of me seems terribly
>sad.  It's like ramming something down the throats of people who, actually,
>I depend upon for the growth and progress of my unit, department, and
>university.
 
 
 
Yes, Fred, I'd agree that you are being idealistic and somewhat naive. I do
not believe all managers or univ adminstrators are rapacious, but I believe
with some evidence that unbridled capitalism is rapacious and evil. Go read
about the robber barons--who at least had Christianity as a check. We don't
even have that.
 
When we have administrators who know only the bottom line and have no
understanding of the humanities. (We had a provost once who just despised
everything in the liberal arts on principle; an engineer and Philistine, he
saw no reason for us to exist besides to teach minimal core courses.)  Or
when the dean is from one of the sciences where people have hordes of grad
students and "write" 15 or 20 research articles in one year. Or when people
get sick or get divorces or have spouses who die or have a disabled child.
These are times when we need protection from a relentless capitalistic
culture that demands "productivity."
 
I do not want my scientist friends to lose their jobs if they try some
innovative research and it doesn't work. I do not want a colleague in
history to lose her job if writing the book takes 7 years instead of 4. I
don't want Ed White to lose his job for telling a legislator in California
the truth about writing.
 
It is awfully nice to think that only the "best" of us would remain if
tenure were abolished. I think  without tenure a lot of us would be very
vulnerable to "market forces" and to political trends.
 
In other words, Fred, I think you forget that we are all human (and fall
short) and the products of our times. The deadwood I described the other
day are not evil human beings; they were taught a particular worldview,
which to us seems outmoded. I hope that I can change and grow with the
times. But what happens, Fred, when some day our younger colleagues say,
"You know Daniell really does believe that social constructionism crap?" or
"Once upon a time Kemp really knew something about computers. That was
important back in the 80s and 90s. Poor guy. Just wouldn't keep up. Still
brings up computers and composition at every faculty meeting."
 
Maybe we need to concentrate on is extending this privilege to more people.
Maybe we need to work on arguments for more lines and better conditions for
writing teachers.
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In response to Eileen's question: I have been following the AAHE New
Pathways project with considerable interest, for several reasons.  First, I
suspect that tenure is going to be greatly modified in some cases and
abolished in others regardless of what we do.  Therefore it behooves us to
at least investigate how to protect in other ways the important things that
tenure is supposed to safeguard.   Second, because I believe there is a
place in the academy for both part-time people (at all ranks) and also for
academic roles that do not require the PhD degree and research profile
associated with tenure track and tenure faculty.  I do not think that the
latter should replace the former, though. (I also do not believe that most
administrators want that, either. ) So I want to know what is going on and
why where these alternatives are being tried.
 
AAHE has a series of working papers that reports on research into these
alternatives. You can get the list and order from AAHE Pub Orders, Box
WP03, ONe Dupont Circle, Suite 360, Washington DC 20036-1110, fax
202-293-0073. You can also call for info or to place an order 202-293-6440
x11.
 
The work they are doing is obviously very controversial. . . AAUP is not
happy.  Many see this as an excuse to get rid of tenure.  AAHE describes it
as an effort to reconsider, not tenure per se, but the broader question of
how to construct multiple career paths with greater flexibility for faculty
members themselves, moving in and out of different situations, tracks,
roles.  (E.g., consider that some of the increase in part time adjunct
faculty is from all the recently retired faculty who are continuing to
teach part time.)  The sense I have from the research so far is that
experimentation is happening in specialized situations, and some really
interesting alternatives have been developed by medical schools and
business schools.  I have read detailed faculty handbooks and guidelines
from med schools with 6 different career tracks, some tenure track, some
not, some allowing one to move from one track to another or come up for
tenure by choice at any point   or not at all.  They differ in how they
combine research, teaching, and patient care.  These schools were extremely
specific in writing about academic freedom for all the people in all the
tracks and also about exactly what would be the basis for tenure or
promotion.  All tracks allow  promotion and salary merit increases.  These
changes are driven by the imperative to increase patient care and therefore
reward it more, for reasons associated with all the changes in the health
care system.  When I interviewed the president of Johns Hopkins, Bill
Richardson, in 1993-94 (he is an expert on health care), he told me the
health care system would be completely, radically transformed within a few
years, with or without gov't intervention, and he predicted that something
like this would happen to higher ed, but over a somewhat longer time period
(maybe 10 years?).
 
In the more traditional , prestigious research institutions (other than in
the professional schools, as described above), the last I heard there was
little change except for posttenure review. . . and that was mostly
facilitative for faculty growth and renewal.  Some of these don't even have
the typical AAUP mandated tenure system anyway--e.g., Harvard and Johns
Hopkins.    However, there is fairly widespread consideration in many other
institutions of changes to make the tenure system more flexible, esp. for
women.  There is a great deal of concern about young faculty's
well-documented agony about the conflict between professional and personal
lives, exacerbated by the tenure clock and the recent ratcheting up of
expectations (not rebalancing teaching and research and service, but adding
more re teaching and service and increasing expectations for research
quality and quantity.)
 
 Examples:  voluntary incentives (e.g., more frequent sabbaticals, higher
salaries) to forego tenure;  changes in the tenure clock;  changes in
policies re what is rewarded.
 
Judith Gappa has taken the most direct responsibility for researching 1)
nontenure track appts and 2) conflicts between professional and personal
lives.  She advocates merging the dual faculty.  Richard Chait is
researching alternatives to tenure in the academy and practices in other
professions.  Chait takes a favorable view of such alternatives.  Gene
Rice, the third person involved in this project, seems more inclined to
preserve but alter tenure.  My impressions from hearing them all speak.
 
AAHE in my opinion made a wise decision not to rehash the yes/no tenure
arguments of previous task forces but instead to open the question up and
consider as many possibilities as possible as well as finding out what
practices are and what faculty and public attitudes are about the present
system and the alternatives.  Among other things, this should direct much
more intense attention to the plight of contingent faculty members AS
faculty, since debates about keeping or getting rid of tenure seldom pay
any attention to their condition in a tenure system or imply getting rid of
them in favor of tenure track faculty, without realizing that their
presence is a financial condition of having the present  tenure system.
In essence, like slavery as a condition for an aristocratic society.
 
In general, on this list as well as elsewhere, the implicit assumption
seems to be that the status quo will prevail unless someone works hard to
change it. . . therefore, if we support it, we merely need to hold our
ground and we have the advantage.  My view is that change is highly likely,
already underway, and highly unpredictable--so we need to understand what
the alternative directions are, what's happening and what the choices are,
what the dangers and opportunities are in such change in higher education
so we can try to help direct choices in positive directions.  (I'm sure,
though, that are very top universities may change the least and the last.)
We are really mistaken if we think that just educating the public about
what we currently do is going to stop these forces for change from
affecting higher ed.
 
Louise
 
Louise Wetherbee Phelps
Professor of Writing and English
Director of Graduate Studies in Composition and Cultural Rhetoric
Syracuse University
Writing Program, 239 HBC
Syracuse, New York 13244-1160
Phone:  315-443-1620/1091  Fax:  315-443-1220
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***FINAL REMINDER--PROPOSALS DUE June 2nd***
 
 
--->Please Distribute<---
 
Call for Position Papers
1997 Meeting of the Council for Programs in
Technical and Scientific Communication
 
Visit our Conference Web site at
 
        http://english.ttu.edu/cptsc/
 
The Council for Programs in Technical and Scientific Communication (CPTSC)
will hold its 24th annual meeting October 16-18, 1997, in Austin, Texas.
The meeting will be hosted by the Texas Partners of the CPTSC: Austin
Community College, Texas A&M University, Texas Tech University, University
of Houston/Downtown, University of North Texas, and Dell Computer
Corporation.
 
Position papers are invited on the conference theme, "Connections in
Technical and Scientific Communication." Subtopics include, but are not
limited to, the connections existing between programs in technical and
scientific communication and the following:
 
        * Rhetorical and Social Theories
        * Pedagogical Practices
        * Workplace Environments
        * Industry Partnerships
        * Technological Developments
        * Other Scholarly Disciplines and Programs
        * The Public Sphere
 
Papers should discuss how connections in these areas complement,
complicate, or even challenge programmatic perspectives and issues in
technical and scientific communication. Sample position papers are
available at
 
        http://english.ttu.edu/cptsc/samples.htm
 
Please note that position papers should focus on programmatic issues as
opposed to reports of specialized research or discussions of particular
teaching strategies.
 
The CPTSC conference emphasizes discussion rather than presentation.
Participants present five-minute papers in order to generate discussion.
The audience includes people from new as well as established programs, and
anyone with programmatic interests in technical and scientific
communication. The CPTSC welcomes participants from secondary, community
college, or university levels, as well as representatives of industry.
 
The Proceedings include the position papers, often in expanded versions.
Only those papers presented at the meeting are eligible for publication in
the Proceedings.
 
Send a one-page position paper on the conference theme, postmarked no later
than June 2, 1997, to:
 
        Stuart A. Selber
        1997 CPTSC Program Chair
        Technical Communication and Rhetoric Program
        Department of English
        Texas Tech University
        Lubbock, TX 79409-3091
 
        mailto:selber@ttu.edu
        806-742-2507 (phone)
        806-742-0989 (fax)
 
Email submissions preferred.
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 I'm sure some of you have some
>thoughts on the use of the verbal score to place students.  Thanks in advance,
>
>Don Bushman
>UNC-Wilmington
>
Hi,  I'm new to this list but wanted to get my voice in early--something I
insist that all of my students do.  I direct the Reading/Writing Center at
Florida State, and we're responsible for those students who, by virtue of an
ACT or SAT Verbal alone, are required to take an extra semester of writing
instruction.  I've been here for three years and every year the
teacher/tutors of these "Pre-1101" students tell me that at least half of
their students could have done fine in the "regular" first-year writing
course.  So last year, I asked the teachers to "place" their students based
on a semester's worth of writing and then we compared that placement to
their ACT/SAT scores.  And there was no correlation.  Granted, we were
testing only 225 students, but it confirmed what we already knew
anecdotally--that the SAT Verbal score is not a good predictor of success in
a first-year writing course.  It shouldn't be surprising to any of you that
a disproportionate number of our Pre-1101 students are African American
and/or multilingual.  My two cents, for what they're worth.
Carrie Shively Leverenz
Director, Reading/Writing Center
Florida State University
Tallahassee, FL 32306-1036
(904)644-5157
cleveren@garnet.acns.fsu.edu
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Another concern about such standardized tests is that they don't offer the
opportunity to use testing to *teach* faculty about "incoming" writing
needs and attitudes. Group grading often yields professional insights that
have the potential to make us better teachers or trigger new  teaching
ideas.
 
will hochman
U of Southern Colorado
 
On Wed, 7 May 1997, Ed White wrote:
 
> Do remember that every placement test is also a message about how to prepare
> for college writing and about what the college values about writing.  I
> would hope for much more modified rapture.  --Ed White
>
> >Wow!
> >Accuplacer sounds great!  Where can I get i?.
> >
>
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Both the strength and the weakness of tenure is that it makes it very
difficult for colleges and universities to change. It is a strength because
universities probably should not be all that easy to change, should remain
stable and deliberate in a world of sound bites, fleeting notoriety, social
and intellectual fads and fashions. In addition, good teaching and good
research do not happen in unstable situations. Faculty grow and develop as
teachers, building up a head of steam by teaching and reteaching, developing
general teaching ability and improving individual courses. Good research
depends upon a stable situation, the building of local and national networks,
and so on. I don't want to romanticize this stuff, but stability and
privileging the status quo have their virtues. Those who see universities and
colleges only as places where teachers in classrooms transfer information to
students are often those who most readily see the faculty as the least
essential element in the mix, as the piece that can be replaced with a video
tape or a cheaper person (part-timer) who can enact a curriculum he or she
could not devise (There are now schools that simply "script" people in
classrooms acting as teachers). And they are often equally eager to do away
with the campuses. Universities are not competing for quicky markets in a
highly competitive commercial environment. They are (and I think should be) a
foundational conservative force, moving like geological plates while the
inhabitants scurry around frantically on the surface. Of course, the
conservatism of colleges and universities and the power of the status quo are
very frustrating to the agents of change. The burden of proof is enormous, and
change is slow. But I must admit that I am a little uneasy about people who
attempt to shift the burden of proof from the innovator to the proponents of
the status quo. It sometimes means that they really don't have much of a case
or that the case they're making is not the case. Unfortunately, many opponents
of tenure (not Fred) do not understand the role of universities or do not
value it, do not much value education, are more interested in the commercial
potentials of training, etc. I am painfully aware of the sleaziness of
imputing motives, but in the current environment of university bashing (along
with efforts to dismantle public schools) I am very leery of many educational
innovators. Geez, I sound like Edmund Burke.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Like David, I want to thank Louise for the opportunity to promote our MA
program.  At St. Cloud State, our key is flexibility.  Beyond a core of
three courses, our graduate students can take an emphasis in rhet/comp (they
can also emphasize creative writing, TESL, linguistics, Am or Brit lit, or
college teaching).  The rhet/comp emphasis can encompass tech writing that
could include an internship at a local company or one in the Twin Cities.
We also offer two courses in computer applications, which could be
supplemented by professional internships.  Students wanting to emphasize the
comp part of rhet/comp can do internships at community or technical
colleges, and if they don't have an assistantship can intern as a comp
teacher here.  For financial support, we offer some 30 assistantships in
both ESL and rhet/comp; teaching load is one course per quarter (when we
convert to semesters in 1998 it will be one course per semester).  As for
faculty, we have seven teaching various aspects of rhet/comp and three doing
TESL/linguistics.  We have only one MFA, but several others are publishing
creative writers who teach creative writing.  Our graduating students go on
to PhD programs, tech writing and other professional jobs, community college
teaching, back to high school teaching . . . whatever.  I'd be glad to
provide more information to members of this list or your students.
Donna Gorrell
dgorrell@tigger.stcloud.msus.edu
Director of English Graduate Studies
Department of English
St. Cloud State University
St. Cloud, MN 56301
 
>
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On Thu, 8 May 1997, June Pulliam wrote:
 
> Of course we exist in a labor management relationship, but the problem is
> that too many professors are too arrogant to see that and to unionize.
 
But what do those of us at state schools whose legislature prohibits
state employees to bargain collectively do with our union membership?
If the union cannot be the collective bargaining unit, I can't see
that it has any practical purpose.
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar      Morehead State University      r.royar@morehead-st.edu
                Coordinator of Writing & the Writing Center
              <URL:http://www.morehead-st.edu/people/r.royar>
          Vote to reconstitute the Works Progress Administration
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
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Just fyi, the points David is making are very similar to those Mary Burgan
(AAUP General Secretary) made at the Phoenix 4C's when she talked about
tenure and why she favors it.  Interestingly, she didn't dwell on academic
freedom as the primary reason for the existence of tenure, since untenured
faculty should also be entitled to academic freedom (though we all know how
that sometimes works).
Rita
 
 
>Both the strength and the weakness of tenure is that it makes it very
>difficult for colleges and universities to change. It is a strength because
>universities probably should not be all that easy to change, should remain
>stable and deliberate in a world of sound bites, fleeting notoriety, social
>and intellectual fads and fashions. In addition, good teaching and good
>research do not happen in unstable situations. Faculty grow and develop as
>teachers, building up a head of steam by teaching and reteaching, developing
>general teaching ability and improving individual courses. Good research
>depends upon a stable situation, the building of local and national networks,
>and so on. I don't want to romanticize this stuff, but stability and
>privileging the status quo have their virtues. Those who see universities and
>colleges only as places where teachers in classrooms transfer information to
>students are often those who most readily see the faculty as the least
>essential element in the mix, as the piece that can be replaced with a video
>tape or a cheaper person (part-timer) who can enact a curriculum he or she
>could not devise (There are now schools that simply "script" people in
>classrooms acting as teachers). And they are often equally eager to do away
>with the campuses. Universities are not competing for quicky markets in a
>highly competitive commercial environment. They are (and I think should be) a
>foundational conservative force, moving like geological plates while the
>inhabitants scurry around frantically on the surface. Of course, the
>conservatism of colleges and universities and the power of the status quo are
>very frustrating to the agents of change. The burden of proof is enormous, and
>change is slow. But I must admit that I am a little uneasy about people who
>attempt to shift the burden of proof from the innovator to the proponents of
>the status quo. It sometimes means that they really don't have much of a case
>or that the case they're making is not the case. Unfortunately, many opponents
>of tenure (not Fred) do not understand the role of universities or do not
>value it, do not much value education, are more interested in the commercial
>potentials of training, etc. I am painfully aware of the sleaziness of
>imputing motives, but in the current environment of university bashing (along
>with efforts to dismantle public schools) I am very leery of many educational
>innovators. Geez, I sound like Edmund Burke.
>
>-- David E. Schwalm, Vice Provost and Dean of East College
>___ASU East--A New University for a New Century
>___6001 South Power Road
>___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
 
Rita Malenczyk
Director, University Writing Program
English Department
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I wonder if the type of comments about tenure here can be categorized
according to gender. (I suspect so.)
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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I'm struck by the connections between two threads on this listserv: tenure
and placement.
 
I guess I'm struck by the connections because in my last two jobs, I got
hired for my experience and knowledge about writing placement/assessment
(to which I owe a *great* debt to both Ed White and Brian Huot)--but when
tenure time came around, my knowledge/interest/values/etc. in writing
assessment and placement were *detriments* to my getting tenure. So it's
natural that I see these two threads as inextricably connected.
 
Assessment (placement questions are assessment questions) is about values;
so is tenure.  The interesting thing, to me, is how **blind** English
departments are to the connections.  They will ask tenure track faculty to
produce *mountains* of paper for tenure review ("It's so serious; we want
to be fair") but they will look for the cheapest and easiest way out of
taking placement questions seriously. Should we think about connections
between curricula and placement?  Should we consider the fairness of a
single-essay proficiency test as an exit to FYC?  These are issues which
easily get de-valued--certainly by administrators who believe in the
industrial models of education; but also by literature professors who
really *don't* want to be bothered with taking time to think about the
connections between curricula and assessment.
 
I suggest that there's an academic culture reason for the differences in
English department thinking about tenure and placement: getting into the
club/priesthood is *very important business*; however, providing a fair
instrument for the assessment of student writing can be done *by someone
else*.  If a group of writing teachers wants to do it, that's fine--as long
as they leave us (the literatures) alone--that's my experience here at
OSU-Mansfield; and my transgressing that unspoken rule was my undoing at
Northwest Missouri.
 
Let me try to summarize the English department realities about
assessment/placement, since they seem eternal, always re-occuring on this
list and throughout the profession:
 
        Axiom #1: Teaching writing is important, but not as important as
the comfort of the English faculty; it's hard work and the students deserve
fairness, but fairness is not as important as the comfort of the English
faculty.
 
        Axiom #2:  Literature is easier to teach but only the priesthood
needs literature taught--so let's spend more of our energy teaching
literature; writing classes are more necessary to the majority of students,
but let's not spend much time talking about that, since it takes away from
our literature and scholarship.
 
        Conclusion #1:  If writing teachers want to spend a lot of time
developing fairer placement and assessment instruments, let them do it on
their own time--so long as it doesn't involve or impinge upon the academic
freedom of the (tenured; literature) faculty.
 
        Conclusion #2:  Students come and go, so why not follow an
industrial metaphor for the placement and assessment of student writing?
 
 
To my mind, fairness is fairness.  If we admit the students and the
curriculuim says "take a writing course" we *owe* them as fair and
equitable placement as possible.  If we are constructing an exit
assessment, similarly we *owe* them as equitable and fair an assessment as
possible (and I don't see how a single essay/test could be fair).  But
these assessment principles imply that English faculty take assessment as
seriously as they take tenure.
 
And that's where I'm silly and naive, since comfort is the connecting
principle: assessment makes English departments uncomfortable; tenure makes
them more comfortable.
 
 
Mike Allen
allen.181@ osu.edu
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I would be interested in hearing Brian, Susan and/or Rich talk about how
they got a state to follow their lead, or whom they themselves followed
in getting a state-wide portfolio assessment program launched.  We worked
for a year at the state level, watched our plans go down when the
political priorities and personalities changed, and have been working
locally with schools ever since (actually the we are Ty Bouldin, Anne
Marie Hall, and Marvin Diogenes of our Composition Board--the Michigan
model is alive and well here!).  Thomas Miller, U of AZ
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Fred,
 
Whether I want to see faculty and administrators in an employee/employer,
laborer/management relationship or not, the administration at my school
approaches the relationship in that way.  About five years ago we  lost
our top linguist because the administration refused to even consider
talking with him when another university offered him 10K more than we
were paying him.  He was expendable baecause he could be replaced with
a junior faculty member making 20K less.  One of our administrators has
observed that part-time faculty could handle all teaching responsibilities
as well as full-time faculty.  If we don't have tenure or unions, what
protects us from administrators who don't see the academic world as being
different from business and measure success in dollars?
 
And what should we do about faculty who fit the following profiles:
1)  Full Professor trained in historical criticism.  Several significant
publications in the last ten years.  Knows and loves literature.  Poor
student evaluations even in specialty courses.
2)  Full Professor trained in new criticism.  Knows and loves literature.
Several modest publications.  Poor student evaluations even in specialty
courses.
3)  Full Professor trained in African American literature.  Knows and loves
literature.  No recent publications.  Very poor student evaluations.
I suspect these faculty would all be fired by our current administration if
they weren't protected, but they have all worked hard and at one time were
reasonably successful teachers.  They all still love the literature they
teach, but they are ineffective in communicating with their students.  Should
they be protected, or have they become failures who now should be cut loose
and then replaced with part-time faculty or, if necessary, junior faculty
who would undoubtedly be more effective in the classroom?  Should the one
who is publishing successfully be given special consideration?
 
If I had the power to fire these faculty, I couldn't do it, even though I
could build a stronger department and strengthen its programs if I did.
 
Russ Larson
eng_larson@online.emich.edu
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About gender as an issue in tenure--here's my horror story:
 
When I went up for tenure a few years ago, I was turned down at the
college level.  The major reason given was the outside letters written
by two women.  The college committee (all men; all in sciences)
complained saying the letters were too friendly--obviously I had had my
friends write.  The irony is that I had met the women at conferences but
doubt that they even remembered what I looked like.  The decision was
overturned by the dean a couple of weeks later, but I thought gender
differences came close to ending my career.
 
Margaret Baker Graham
Director of First-Year Composition
Iowa State University
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Mike's axioms are great. The president of our university has decided that we
need to simplify the curriculum, and, indeed, ASU's curriculum is inordinately
complex, especially because of the interplay of university, college, and major
requirements. At one of the recent meetings discussing this new initiative,
one of the deans (of all people) said "We now have a great curriculum for the
faculty. It's time to develop one for the students." Is that dead on, or what?
I am also taken by Mike's comments on assessment of students and faculty. I'm
in the process now of trying to implement post-tenure review on our campus,
and I am looking very closely at how we have been evaluating faculty in our
programs. the closer I look, the more I am inclined to conclude that we have
not been evaluating faculty at all, although it looks as if we are. Teaching
evaluation is a bad joke (student evals are about the only data); there is no
evaluation of service beyond a superficial counting of submitted service
roles; and we count the publications and take publication itself as a
guarantee that the work is good. One thing I think must go with tenure is real
evaluation, and we generally aren't doing much better with faculty that we are
with students.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Seems I opened up the Accuplacer can-of-worms without meaning to.  When I
said I "cringed" at requiring another "ETS-type exam" I wasn't thinking
about Accuplacer or any of those sorts of tools--it was the SAT II that I
had in mind, and it was the added expense of such an exam that I (and, I'm
certain, the folks in the Admissions Office) am hesitant to lay at the feet
of incoming students.
 
I know all of the arguments for why a local placement instrument is
best--the message it sends to students and to the rest of the university
about the imortance we place on writing, etc--but I've also inherited a
placement system that's always been undertaken in the summer by faculty
volunteers (never been any money for this), many of whom feel increasingly
dragooned by this duty since they're not under contract in the summer.
Many--those who teach writing more often--really get a kick out of it and do
it well, but the one's who see fyc as "someone else's job" never enjoy it.
 
And (to link with the ongoing tenure discussion) I, like so many on this
list, am an untenured WPA who, in order to keep my job, needs to get more
writing done, and thus part of me would *love* to chuck the summer placement
stuff and have all summer to commit to reading and writing.  It's this pull
between wanting to do *good* (for the students, for the discipline of comp)
and wanting to do *well* (do what I need to do to keep my job) that
frustrates so many untenured WPAs, eh?
 
Don Bushman
 
At 08:24 AM 5/8/97 -0600, you wrote:
>Not Accuplacer again!  I suggest that recent participants of the list
>search the WPA-L archives for our discussion/critique of this program a few
>months ago and a few months before that.
>
>Doug
>
>Doug Hesse                        /     Director of Writing Programs
>Professor of English          /     Editor and Vice President, WPA
>Illinois State University     /    309-438-7596; fax 309-438-5414
>Normal IL 61790-4240      /    ddhesse@ilstu.edu
>
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On gender and tenure:  Several years ago--before I got here--our University
Promotion & Tenure Committee was composed solely of men.  P & T here is a
committee of the University Senate, and therefore elected by the faculty;
so the chair of the English Department, who was also Director of Women's
Studies, organized the women on the faculty to elect other women to the
committee to balance it out.  THe result, unanticipated, was that P & T
then became all-female, which made some men nervous, so the next time
around a few more men got elected.  This year it was in danger of becoming
all-male again, so my chair organized us female faculty again.  And so we
now have a balance, sort of--five women, four men.  I expect this kind of
thing to go on for a really long time.  We *do* have fun here.
Rita
 
 
>About gender as an issue in tenure--here's my horror story:
>
>When I went up for tenure a few years ago, I was turned down at the
>college level.  The major reason given was the outside letters written
>by two women.  The college committee (all men; all in sciences)
>complained saying the letters were too friendly--obviously I had had my
>friends write.  The irony is that I had met the women at conferences but
>doubt that they even remembered what I looked like.  The decision was
>overturned by the dean a couple of weeks later, but I thought gender
>differences came close to ending my career.
>
>Margaret Baker Graham
>Director of First-Year Composition
>Iowa State University
 
Rita Malenczyk
Director, University Writing Program
English Department
Eastern Connecticut State University
Willimantic, CT 06226
860-465-4573 (phone), 860-465-4580 (fax)
MALENCZYKR@ECSUC.CTSTATEU.EDU
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>On gender and tenure:
 
Rita, sometimes it works the other way. (Since I'm into sticking my neck
out and getting it cut off, why not speak?).  Here's a little story:
 
 
In 1992, junior professor He and junior professor She are in a car, driving
to a regional campus meeting about writing.  Junior professor He is driving
(he offered--he's probably a congenital fool).  Junior professor She, whose
field is Shakespeare, asks junior professor He about writing--what does he
do in his classroom?  what new ideas are out there?  Junior professor He
thinks, "This is GREAT!  Here's a literature faculty member who's actually
*interested* in writing!  I'm going to tell her as much as I can and show
her all the different options she has for her writing classrooms!"  And so
He starts talking--and he loves to talk about writing--so he talks about
portfolios and journals and memos on writing and soon he even finds himself
talking about *sentence combining* (hunh?).  But as he glances over at
junior professor She, He notices he's not seeing the kind of enthusiasm in
her that he had hoped to convey.
 
Time passes; She becomes more distant from He.  He tries to talk about
writing with her; She says, in one memorable interchange, "Why don't you
writing people make up your minds?"  In another exchange, where He showed
She an ad for a CD Rom on Shakespeare ("Wouldn't this be great to have in
the Writing Center?"), She walks out of the faculty mail room, saying
"Students would better spend their time in the library."
 
In 1996, in the only departmental meeting that year, junior professor She
attacks He, saying that he has been "harrassing" her since 1993.  She says
that all his talking about writing in that car trip in 1992 was an attack
on her, and that he has harrassed her (about writing) since then.  Her
emotional anger is evident, virulent.  He wracks his brain, trying to
remember what he could have said that She found so offensive.  He
apologizes.  She doesn't speak to him again. (Nor He to her.)
 
Guess which junior faculty is getting tenure?  Guess which one is not.
(That's no contest, is it?)
 
 
 
Mike Allen
allen.181@osu.edu
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CLIP:
 It's this pull
> between wanting to do *good* (for the students, for the discipline of comp)
> and wanting to do *well* (do what I need to do to keep my job) that
> frustrates so many untenured WPAs, eh?
>
> Don Bushman
 
Yes, and placement is going to be a "hot" topic at UNLV -- I think -- in
the near future.  Thomas, I am trying to make "in roads" with the
community here.  Sometimes the magic works, sometimes it doesn't.  Which
is why I asked the questions I did.  I trying to find some
magic/wisdom/ways of thinking and doing that will help me as I move forward
in my work as a WPA in terms of placement.  This list is a godsend and
although I may not get
the answers I need or want, I at least get advice and sympathy -- whether
I ask for it or not -- aplenty.  From what I can see in the questions
about placement, $$$$$$$$$$$$$$$$$$, are key.  I am thinking that I can
apply for a university grant for next year to help fund an "outcome
assessment of our program.  I am going to begin by tracking students from
our developmental course through 102.  That can be done in a year and in
the meantime write the grant.  I am also going to try to get a
professional development seminar on assessment -- portfolio only -- set
for next fall or spring.  One more "move" I am going to make is to get to
know the secondary education people much better than I do now.  What
David said about goals of assessment echo my goals and I trying, trying,
trying....And Don, this circles back to what you said, as an untenured
WPA I *must* write and I want to write and join this tremendous
conversation of scholars.  Where's the time?  I *have* to make it because of
the axiom's mentioned and concerns of tenure.  But first I have to assess
portfolios from the advanced comp course I taught this semester.  Then I
have to get back to work on two textbook proposals.  Then I have to write
my paper for Wyoming.  Then I have to get a short article out on my
experiences with Distance Ed.  Then, then, then... you know the story.
God and/or Goddess bless us all -- tenured or not...
_____________________________________________________________________________
 
Susan L. Taylor                         University of Nevada Las Vegas
Assistant Professor of English          4505 Maryland Parkway
Phone: (702) 895-3612                   PO Box 455011
Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
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As a young, relatively mobile, and tenuralbe "prospect," I have to say
that I'm rather enjoying NOT having tenure. I can't claim immunity to the
manufactured desire to want to get tenure.  And sure, I suppose I can
imagine myself in Ed's position, thanking my lucky stars that I got
tenure, especially after someone important takes offense at what I wrote.
 
But I think more often than not, tenure gets in the way. It gets in the
way of honesty, it creates the clubby atmosphere that Michael Allen noted
earlier, and it works against teaching--on both ends.
 
Personally--and here comes my naive assumption (so move over Fred!)--I
would relish the opportunity to see my colleagues in literature, or the
humanities, struggle as hard as writing folks struggle to maintain
viability within their institutions. It might force folks--through their
solidarity--to actually run better meetings, think more proactively about
ther role of humanities in late 20th century capitalism, to rethink the
shitty job market, to ... well, THINK! (about something other than keeping
power.)
 
Dave Coogan
Illinois Institute of Technology
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>For advising undergraduates, I would like to know where there are some
>high-quality Master's programs in rhet/comp (I know about the doctoral
>programs, I'm interested in ones at schools without doctoral programs).  I
>would also like to know the differences among them in emphasis, purpose,
>population served, financial support for students, etc.
>
>Thanks, Louise
 
 
 
We offer an MA in Rhet/Comp that focuses on the pedagogical aspects
(teaching theory, CAI, internships); most of our grads have gone on to
teach at the community colege level, so we chose this focus (though the
past 2 years have seen more go on for a PhD in r/c).
 
I should mention, though, that in a year or so we'll probably start
converting the program to some sort of MA in Applied Writing, which will
combine our MA in r/c with our MA in tech writing.  It will still allow
student to emphasize one or the other, but will provide training in both.
We're doing this as both a cost-saving strategy as well as a way to (we
hope) increase student enrollment by offering such a combo MA.
 
Larry Beason,Director
English Composition Program
Dept. of English
Eastern Washington University
Cheney WA 99004
LBeason@ewu.edu
 
WAC Page: http://ewu66649.ewu.edu/WAC.html
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>>For advising undergraduates, I would like to know where there are some
>>high-quality Master's programs in rhet/comp (I know about the doctoral
>>programs, I'm interested in ones at schools without doctoral programs).  I
>>would also like to know the differences among them in emphasis, purpose,
>>population served, financial support for students, etc.
>>
>>Thanks, Louise
>
>
May I tout our program at WSU?  We have at present count seven tenure-track
faculty members whose work is in Rhet/Comp (I include myself in that
number, along with Bill Condon, Victor Villanueva, Susan Wyche, George
Kennedy, and Barbara Sitko as the senior people).  Our program started with
an NEH grant in the late 1970s and has been going strong ever since;  it
started as a program for folks who wanted to teach in community colleges
(and some high school teachers who wanted MAs), and has since developed
into a program which can also lead into our PhD in Rhetoric and
Composition.  We provide TA support (3 courses a year, with no teaching the
first sememster for those with no experience) for nearly all our grad
students, and are very selective about the folks we take.  Very
occasionally we admit someone without a TA, usually when they have outside
support (we get a number of Fulbright scholars).
 
Even though we do have a doctorate, the MA in Rhet and Comp has been a
useful terminal degree for many of the students in the option;  we have
placed people in community colleges and in industry (as technical writers),
as well as in other university positions--one is now an assistant
registrar, for example.  WSU's focus on writing assessment and WAC, as well
as the computer skills our graduate students learn (all our first-year
comp. courses are taught in computer classrooms), have helped people land
these jobs.
 
 
 
 
Susan McLeod
Professor and Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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Thanks, everyone, now and in future, for the interesting info about MA
programs in rhet/comp.  It's good to know about them. Someone should do a
survey of these programs comparable to the one on doctoral programs.
 
Louise
 
Louise Wetherbee Phelps
Professor of Writing and English
Director of Graduate Studies in Composition and Cultural Rhetoric
Syracuse University
Writing Program, 239 HBC
Syracuse, New York 13244-1160
Phone:  315-443-1620/1091  Fax:  315-443-1220
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I did not suggest that we SHOULD shift the burden of proof from the
innovators to the status quo, but that there may not be such a choice.  The
status quo has already changed and is still changing (David, you've been
describing some of the reasons yourself, re public attitudes and the
financial picture for higher education) so our rhetorical position is not
safe if we simply count on the burden of proof falling on the change
agents.  I think that the description of universities that David gave
(which has a lot of merit both as fact and as ideal, but may perhaps
shortchange the historical innovations and changes that have shaped  and
reshaped American higher education toward its current diversity) may be
just that--history.      As I see it, our choice is to be changed by others
or to become agents of responsible change ourselves, with a responsibility
that includes preserving the values of tradition.   At the least, I think
we need to inform ourselves of what the options are and what is actually
happening with respect to tenure.  I also don't agree that we can count on
a market in which higher education is the only provider of educational
services.  I believe that the private sector already spends as much or more
money on education as is spent on colleges and universities. . . and there
is the looming threat (others have mentioned) of distance education.
 
Louise
 
If it is of any relevance, re Theresa's question, I was denied tenure at my
first institution.  It is hard to separate out gender factors from the
prejudices against comp/rhet in English depts and institutions in any such
case.
 
 
 
 
Louise Wetherbee Phelps
Professor of Writing and English
Director of Graduate Studies in Composition and Cultural Rhetoric
Syracuse University
Writing Program, 239 HBC
Syracuse, New York 13244-1160
Phone:  315-443-1620/1091  Fax:  315-443-1220
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Laws can be changed.  I suggest you do everything to throw the bastards out
of office and install some more union friendly legislators who will change
the law.
 
June Pulliam
Dept. of English
Louisiana State University
 
At 04:14 PM 5/8/97 +0000, you wrote:
>On Thu, 8 May 1997, June Pulliam wrote:
>
>> Of course we exist in a labor management relationship, but the problem is
>> that too many professors are too arrogant to see that and to unionize.
>
>But what do those of us at state schools whose legislature prohibits
>state employees to bargain collectively do with our union membership?
>If the union cannot be the collective bargaining unit, I can't see
>that it has any practical purpose.
>
>-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
>Dr. Robert D. Royar      Morehead State University      r.royar@morehead-st.edu
>                Coordinator of Writing & the Writing Center
>              <URL:http://www.morehead-st.edu/people/r.royar>
>          Vote to reconstitute the Works Progress Administration
>=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
>
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Portfolios are mandated as part of the Kentucky Education Reform Act
(begun in 1990 as a result of a late '80s court decision). The KIRIS (an
assessment program) portfolio is an integral part of the reform movement.
Portfolios are eventually to include science, math, and social studies.
Personally, I find teaching at one of the state's teachers' universities
(a former normal school) about as exciting as teaching can be.  We really
get to play with ideas and cooperative students knowing that they will
need what we're offering.
 
Seven Writing Project sites in a state of about 3 million people also add
to the level of involvement that writing teachers are feeling.
 
If you are interested in effects from universities, I'd say some credit
goes to U of L's Marjorie Kaiser and a former student Starr Lewis.
Marjorie is in the Education school at U of L, and Starr is in the state
department of education, which has its own subdepartment about writing
instruction and assessment.
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar      Morehead State University      r.royar@morehead-st.edu
                Coordinator of Writing & the Writing Center
              <URL:http://www.morehead-st.edu/people/r.royar>
          Vote to reconstitute the Works Progress Administration
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
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>
> Just a quick addition--the placement process mentioned below was also
> developed independently and at the same time by Rich Haswell for the
> Washington State University writing placement exam.
>
> Sue McLeod
>
Sue:
William L. Smith's placement process is fundamentally different from the
placement procedures developed by Richard Haswell, though both procedures
eschew the trappings of holistic, analytic or primary trait scoring.
>
 
 
--
Brian Huot
University of Louisville
Louisville, Kentucky 40292
   bahuot01@homer.louisville.edu
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Hello from Malaysia,
 
I'm wondering if anyone has any experience with and would care to comment
on  the  ELLIS Placement system  by the CALI (Utah) people?
 
It is a computer adaptive test on CD-ROM, mainly intended for ESL, no
writing sample. Does it predict writing success at all?
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Ed White wrote:
>>>
I think Keith's counterargument is deeply flawed.  How would the loss of
tenure, the "super-protected speech," for some in any way IMPROVE the lot
of those currently without it?  If some of us are in the soup and others
not,
are we better off with all of us getting cooked?  And I can testify that
the Cal State trustees I made fun of in a Chronicle of Higher Ed "Opinion"
piece tried to get me fired because of what I wrote, but were defeated by
my tenure.  They later changed a ridiculous policy, in part because it was
publicized.  That is what Jix is talking about.  --Ed White
<<<
 
Okay, but now you're making a personal case - not necessarily a social one
(no matter how much I concur that keeping Ed White in a strong position _is_
a general social good).  I want tenure defended on just this grounds - that
it preserves the right people for the right reasons.  Again, doubting that
it may be able to do this, I concur with Louise Wetherbee Phelps and Michael
Allen that some people are being stewed _because_ of the tenure system.  The
mere displacement of economic pressures does not advance the general condition.
 
I am doubting rather more than "counter-arguing."  These are speculations.
Being a Pragmatist, I tend to believe beliefs are indicated by actions, and
I've taken a hit or two in defense of the tenure system and certainly have
never agitated for its end.  But I'm wondering about whether I've done the
right thing.
 
----------------------------------------------------------------
Keith Rhodes, Coordinator of Composition, Department of English
Northwest Missouri State University, Maryville, MO  64468
krhodes@acad.nwmissouri.edu | http://www.nwmissouri.edu/~krhodes
building a CCCC '97 Outcomes Forum web site at:
        http://www.nwmissouri.edu/~0500202/outcomes/main.html
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>
> Susan:
> The actual cost for portfolio depends upon how much you pay your raters.
> During the first three years we paid around $5 a portfolio, but your cost
> would depend upon how much you pay your readers.  Take the hourly rate and
> divide by two.  Our funding was not difficult to obtain for the pilot because
> we're not talking about a lot of $ (pilot programs are great for that), and
> because at $5 to $7.50 a portfolio, you're not much more expensive than
> single sample.  I don't know how much Accuplacer or other methods cost.
> Although $ & resources are always hard realities, $ itself is not
necessarily the problem or cure.  We generated three years worth of data that
got more money by spending between $1,500 and $2,000 over three
years.  Several years ago I received a mini grant for assessment from the
Kentucky Commision on Higher Education with which I used reflective reading
practices to work with faculty across the disciplines to develop
discipline-specific scoring guidelines.  When I attended a conference to
report on what I had done with the $, I found that most receipients had spent
their grants to buy and administer standardized tests.  I think it's as much or more
important to concentrate on what you do with available resources rather than
just focussing on what resources you have available.  In terms of grant
opportunities, you might want to consider a WPA Grant.  They supported a
survey on placement I did a few years ago and last year supported SusanMarie
Harrington's work on placement at IUPUI.
 
>
> Chet:
> I would never advocate that you or any other institution use portfolios. We
> are using them because they are a part of the Kentucky Educational System.
> However, I think the theory and research about the problems with indirect
> writing assessment cannot be reduced to "tradition or propriety."
> >
>
> Robert:
While I sympathize with the limitated resources at many smaller institutions (I
worked at 600 student college for six years), some smaller schools have
created interesting assessment programs.  Look at Eckerd and Alverno Colleges,
for example.
 
> --
> Brian Huot
> University of Louisville
> Louisville, Kentucky 40292
>    bahuot01@homer.louisville.edu
>
 
 
--
Brian Huot
University of Louisville
Louisville, Kentucky 40292
   bahuot01@homer.louisville.edu
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>
> I would be interested in hearing from anyone who has experience
> with mainstreaming basic writing students into first-year college composition
> courses.  Please respond off list.  Thanks in advance.
> --
 
 
--
Brian Huot
University of Louisville
Louisville, Kentucky 40292
   bahuot01@homer.louisville.edu
=========================================================================
Date:         Fri, 9 May 1997 13:36:53 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Haswell <rhaswell@FALCON.TAMUCC.EDU>
Organization: TAMU-CC
Subject:      Re: placement
Mime-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
After thirty or more years of involvement in college writing placement,
I've reached at least one piece of bedrock.  I'll put it in the form of
cantankerous advice:  If you can't do it well, it's better not to do it
at all.  The reason behind this is simple.  Placing students into
writing courses is too important.  It means too much to the student.
The consequences of being misplaced have major and long-lasting,
sometimes even permanent effects--in terms of self-image and learning.
If writing administrators take it upon themselves to place students,
they had better have a system that they know produces very  few
misplacements.  Otherwise, it would be better for them just to turn it
over to the students.  Let them place themselves.  They can blame
themselve for misplacement, which is better than believing some
administrative fiat that declares them "remedial" or "basic."
 
Here is another piece of bedrock, which everyone should know by now.
Relying on SAT Verbal or Acuplacer or any other indirect measurement of
writing skill to place students into legitimate writing courses is not
doing it well. You don't have to ask "how accurately" these devices
place students--it's not accurate enough.  Testing firms brag if they
get a correlation of around .7 between their test and some criterion
like course grade or holistic evaluation of final essay or teacher
appraisal, whatever.  They shouldn't brag, they should despair.  Do you
know what a correlation of .7 means?  It means that if you place
students on the test scores, you are going to get too many misplaced,
that is what it means.
 
Here is a last piece of bedrock.  A placement test has a chance of being
accurate enough when the test itself, and the raters of the test, and
the administrative appliers of the results, all fit the curriculum into
which the test is placing the students.  This is Ed White's point.  If
your composition curriculum teaches NOTHING BUT vocabulary and
conventions of usage and spelling and punctuation, good, then use the
SAT Verbal, it's the test for you.  It will place your students into
your system just fine.
 
There are systems around that place students into legitimate writing
courses well.  They all use local personnel, give students time to show
their ability to write extended and serious essays, and cost money.
They all, however, cost less per student as one student pays to take the
SATs.
 
Here is the essentials of the system I helped put together at Washington
State University.  It places about 2,600 entering students a year.
During the summer, when batches of 200 or so students take the placement
exam during orientation, the system manages a 24-hour turn-around time.
 
1.  Students are given two hours to write two different essays.
2.  Readers come from the teaching corps (a la Bill Smith's system)
3.  Readers are paid a wage ($20 an hour) that keeps them happy and
coming back.
4.  The money comes from the fee for the examination, which is charged
to the student (it used to be $12--maybe it's more now.  Susan McLeod
will know).
5.  Readers don't read fast.  They take their time.  But when they see
an obvious regular freshman composition placement, they may skim, and
when they are perfectly sure that the student belongs in the regular
course, they make that decision and the examination is not read further,
by any other reader.  This happens with about 65% of the students.  Two
thirds of the exams--the obvious placements--are relatively quick reads.
6.  The remaining essays, the tough cases, are read a second time by the
old-time experts of the reading corps--whether the questions is
placement in the basic course, the one-hour tutorial, the ESL sequence.
7.  During the first weeks of the class, when teachers detect what
appears to be a misplacement, students have the opportunity to change
courses.
8.  Validation of the examination system focuses more on validity and
less on reliability.  The essential question asked is if the students
and teachers feel placement has been accurate.
 
This is only one system that works.  It achieves its efficiency and cost
effectiveness by using the self-evident fact that the majority of
placement decisions (using student essays) are obvious and
noncontroversial and don't need a second or a third reader.  Spend your
time on the borderline cases.  Bill Smith's system achieves eqivalent
efficiency by using the equally self-evident fact that teachers of the
course know best and know quickly if a student belongs in their
particular course.  The system at Louisville takes advantage of the fact
that high school students in the state have already put together
portfolios.  The point is that efficient and accurate placement systems
are constructible at any locale.
 
Rich Haswell
=========================================================================
Date:         Fri, 9 May 1997 13:48:19 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Haswell <rhaswell@FALCON.TAMUCC.EDU>
Organization: TAMU-CC
Subject:      Re: Mainstreaming
Mime-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Brian, you might contact Susan Wyche at Washington State U.  She ran
some experiments and concluded that WSU's "basic writers" (admittedly,
different than that group at other schools) could do as well during
their first year with the mainstream course plus a one-hour tutorial.
 
I'll send you her email when I get to the office.  I don't have it on
this system at home.
 
Rich
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Those on the list during the fall 1996 semester may remember
my agonizing over the evil Vice-Provost's machinations to replace
our holistically-scored essay placement exam with SAT and ACT
verbal scores.  He won the battle, of course (how many battalions
does a WPA have?).
 
Using data from our 1996-97 intake of (2,500) freshpersons, I did a
study of where those students' verbal scores fell in relation to
our actual placements into ESL, Learning Center writing (LC),
ENG 101 and 201 (the latter is our second-semester comp), and
exemptions from writing altogether.  Here are my statistics:
 
SAT Between 400 and 650 includes
   87.5% of all students
   61.7% of ESL students
   72.7% of LC students
   93.2% of ENG 101 students
   85.6% of ENG 201 studen
ts
   60% of exempted students
 
The evil V-P is now negotiating with my Chairman over cutoffs
for placement (actually, the Chairman is the middleman between
the V-P and me because we are not speaking to each other).  He
wanted cutoffs which would place the same numbers of students
in the various writing courses in order not to have to employ
additional instructors.  Based on his cutoffs of 430 and below
for ESL and LC, 440-570 for ENG 101, and 580- for ENG 201,
I calculated that in any section:
 
   of ENG 101: 2.5% of the students should be in ESL or LC,
   26% in ENG 201, and 65.4% should actually be placed
   correctly
 
   of ENG 201: 1.2% should be in ESL or LC, 47% in ENG 101,
   and 53% should actually be placed correctly
 
   of both ENG 101 and 201: an indeterminate number of
   students should be exempt from the Writing Skills
   Requirement.
 
Furthermore, there is no way to find ESL students using
SAT verbal scores.
 
In short, using SAT for placement will obliterate the
distinction between ENG 101 and 201 and reduce our
course objectives to rubble.
 
I worry about our instructors who will be facing more
incidents of bullying, class disruption, harassment than
ever before, as undergraduates, uncomfortable with
being in courses below or above their writing abilities
take out their frustrations on the instructor or on their
classmates.  We have enough uncivilized behavior in
our classes as it is, since some students don't obey the
placement they received and put themselves into
second-semester when they shou
ld be in the Learning
Center (it only takes one student per class to drive an
instructor round the bend).  The U has refused to
program registration with our placement scores, though
I doubt it will matter that SAT scores will not also be
programmed into registration, since our classes will be
so . . . mixed . . .up).
 
Since the evil V-P has also eliminated my summer
salary, I won't be available over the summer to sort
out the mess (the V-P's assistant actually phoned me to
ask what I planned to do about students who challenged
their placement during the summer; "Nothing," I said;
"I will not do for free what I used to be paid for doing").
You get what you pay for.
 
Mili Clark
Dir/Comp/SUNY/Buffalo/English
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At 02:10 PM 5/9/97 -0500, you wrote:
>>
>> Susan:
>> The actual cost for portfolio depends upon how much you pay your raters.
>> During the first three years we paid around $5 a portfolio, but your cost
>> would depend upon how much you pay your readers.  Take the hourly rate and
>> divide by two.  Our funding was not difficult to obtain for the pilot
because
>> we're not talking about a lot of $ (pilot programs are great for that), and
>> because at $5 to $7.50 a portfolio, you're not much more expensive than
>> single sample.  I don't know how much Accuplacer or other methods cost.
>> Although $ & resources are always hard realities, $ itself is not
>necessarily the problem or cure.  We generated three years worth of data that
>got more money by spending between $1,500 and $2,000 over three
>years.  Several years ago I received a mini grant for assessment from the
>Kentucky Commision on Higher Education with which I used reflective reading
>practices to work with faculty across the disciplines to develop
>discipline-specific scoring guidelines.  When I attended a conference to
>report on what I had done with the $, I found that most receipients had spent
>their grants to buy and administer standardized tests.  I think it's as
much or more
>important to concentrate on what you do with available resources rather than
>just focussing on what resources you have available.  In terms of grant
>opportunities, you might want to consider a WPA Grant.  They supported a
>survey on placement I did a few years ago and last year supported SusanMarie
>Harrington's work on placement at IUPUI.
 
Please, have you published this? I am thinking of applying for a grant to
do just such a "reflective reading" pilot here.  It would be nice to work
from a base of previously done work, rather than to reinvent the wheel.  Is
there a body of literature on developing disciplinary-specific scoring
outlines that I have missed?  WE are looking to do this not for placement,
but for assessing writing across the disciplines--and particularly in
technological fields.  Thanks.
 
 
Thanks.
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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        In light of the touting of Master's programs, how about this loaded
question: Where are the best fycomp programs?  What schools would we WPAs
really want to have our children attend?  No fair nominating your own this
time, but former schools are ok.
        In light of our discussion of working conditions, maybe we should
raise the stakes here, selecting programs that both educate well in light of
the best knowledge and also do so in a manner that make the least mockery of
the Wyoming Resolution and the Portland Resolution.
 
----------------------------------------------------------------
Keith Rhodes, Coordinator of Composition, Department of English
Northwest Missouri State University, Maryville, MO  64468
krhodes@acad.nwmissouri.edu | http://www.nwmissouri.edu/~krhodes
building a CCCC '97 Outcomes Forum web site at:
        http://www.nwmissouri.edu/~0500202/outcomes/main.html
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The key to Rich Haswell's nifty placement system is his recognition that a
modestly experienced reader can spot an "obvious" placement almost immediately
and get onto the next paper, allowing readers to invest their energies in the
relatively small portion of the writing samples that are ambiguous. There must
be an axiom of categorization somewhere that says "The appropriate
categorization of 90% of cases is self evident." The fewer the categories the
better. It is remarkable to me how useful the axiom is. At one time, our
general studies council proposed reviewing all 1,000 gen ed courses on a
staggered cycle every three years to ensure that they met the General Studies
course criteria. It was a surprising intellectual leap for us to recognize
that College Algebra was probably going to continue to be a math course, that
SOC 101 probably intrduced students to social science methods, that Writing
for the Professions was probably a writing course, etc. In fact, after we
removed courses that were self-evident as well as a bunch that members of the
committee could vouch for, only about 20%of the courses needed to be reviewed
fully (and that is largely because meeting some of our more exotic gen ed
requirements is likely not to be an obvious feature of the course--e.g.
writing intensiveness). The categorical obviousness principle is very useful
in placement.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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> On Fri, 9 May 1997, Richard Haswell wrote:
>
> After thirty or more years of involvement in college writing placement,
> I've reached at least one piece of bedrock.  I'll put it in the form of
> cantankerous advice:  If you can't do it well, it's better not to do it
> at all....
-------------------------------------------------------------------------
Rich,
        I've got twenty-nine years in education; don't let the baby-face
fool you.  While there is certainly nothing wrong with absolutism borne
out of experience and research, I am beginning to notice a pattern here.
Most of those voicing the 'do it right; damn the expense and
inconvenience' philosophy all seem to represent institutions with
controlled or selective admissions.  Several of those institutions
portraying assessment as a 'madhouse they are trying to stay one step in
front of' seem to be open-admissions institutions. Add 'walk-in' ability
to the open-admissions assessment mix and some of us are lucky to get it
done to any point of correlation, standard deviation, or degree of
freedom.
        Now speaking personally, if our institution ever becomes a
selective admissions school and if I'm still involved with testing should
it happen, I'll see that we adhere to the highest standard of direct
assessment available. But for the present, if computer-mediated assessment
can keep _us_ out of both lawsuits and total chaos (say, for eleven more
years until I can retire), I'll marry the nymph and make it the mother of
my children. ;-)
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
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"If it works, it's obsolete." -- Marshall McLuhan
 
Monday @ 7:00 PM CDT (8:00 PM EDT) in LinguaMOO
C-Fest: Summer Session #1
 
Come @join us in MOOspace as several members of the
forthcoming "TicToc" (Teaching in Cyberspace Through
Online Courses) Symposium hosted by the University
of Illinois-Chicago gather to discuss issues surrounding
the electronic-izing of the writing curriculum and the
the realities of professional recognition.
 
Fore more about TicToc, visit
 
<http://www.uic.edu/depts/engl/projects/tictoc/main.htm>
 
Our discussion this week will begin with the ideas outlined
by TicToc consultants Joe Amato and Mick Doherty available
at <http://www.rpi.edu/~doherm/tictoc/> ... if you can read
these documents ahead of time, that'd be great,  but if not,
come anyway and shoot from the hip!
 
Additional texts from TicTockers such as Cynthia Haynes,
Jan Holmevik, and Eric Crump will also be introduced during
this C-Fest session as we pursue authoring ...
 
"The  Technorhetorician's Bill of Rights."
 
***************************************************************
                       The Latest Installment in the
                        1997 C-FEST MEETING SERIES
                               at LINGUA MOO
 
                  "Delivering Ourselves to/in the Academy"
 
 ..Be part of a C-FEST Event and share in the drafting of our Statements
 
                    In the C-FEST Forum at LINGUA MOO
                  [telnet to: lingua.utdallas.edu 8888]
                                   or
                    [WWW: http://lingua.utdallas.edu]
 
LOGS ARE AVAILABLE FROM OUR PREVIOUS SESSIONS:
 
Spring Session 1: "Asking the Big Questions"
Wednesday, April 2nd, 7pm CST (8pm EST)
Hosted by Mick Doherty, Rensselaer Polytechnic Institute
 
Spring Session 2: "Models of Evaluative Tools and Technology"
Thursday, April 10th, 7pm CST (8pm EDT)
Hosted by Dr. Dene Grigar, Texas Woman's University
 
Spring Session 3: Writer's Workshop: Building "Story Spaces"
Tuesday, April 15th, 8pm CST (9pm EDT)
Hosted by Dr. Susan Lang, Southern Illinois University
 
Spring Session 4:  "Come Play, Come Write, Come MOO!
A Virtual Text-Raising"
Thursday, April 24, 7pm CST (8pm EDT)
Hosted by Cynthia Haynes, University of Texas at Dallas
Special Guest: Lisa Guernsey, Assistant Editor of Electronic Projects
The Chronicle of Higher Education
 
***************************************************************
 
Other sites to visit regarding the issues at hand are gathered at:
 
<http://www.rpi.edu/~doherm/recognition/>
 
Also ...
We need volunteer facilitators for each meeting. It's not a hard job :)
Just show up and help guests new to MOO, help to keep the discussion
flowing, and keep track of key ideas and post them on the C-FEST Ideas
Board.  These meetings will also involve collaboration on the position
statements, so the transcripts and Ideas Board will need to reflect as
much as possible as we craft the statements. To volunteer as a
facilitator, please email Cynthia Haynes at cynthiah@utdallas.edu.
 
***************************
 
Our meetings are informal and productive. In the C-FEST Forum at Lingua
MOO participants may post ideas and suggestions to the C-FEST ideas
board and obtain instructions for subscribing to the C-FEST email
discussion list. We invite everyone to join in these discussions this
spring and summer. As always, our meetings are recorded and the
transcripts made available on the Lingua MOO Archive and Resource page,
or by email (see instructions in the C-FEST Forum at Lingua).
 
If you need help telnetting to Lingua or help with MOO basic commands,
iew the Lingua MOO Beginner's Guide to
MOOing: URL address: http://lingua.utdallas.edu
 
or, email Cynthia Haynes at cynthiah@utdallas.edu or Jan Rune Holmevik at
jan.holmevik@hedb.uib.no
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I also want to hear from people who are trying this, so if you don't mind
(and others don't mind) I'd like to see the responses to this posted on the
list.
 
(And, Brian, this has been the subject of considerable debate on the C-BW
list.  I've saved a number of the posts.  If you want a sample, let me know
and I'll forward them to you.
 
Betty Shiffman
 
At 02:11 PM 5/9/97 -0500, you wrote:
>>
>> I would be interested in hearing from anyone who has experience
>> with mainstreaming basic writing students into first-year college composition
>> courses.  Please respond off list.  Thanks in advance.
>> --
>
>
>--
>Brian Huot
>University of Louisville
>Louisville, Kentucky 40292
>   bahuot01@homer.louisville.edu
>
>
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Tired of sending the same old flowers, candy, cards and other typical gifts?
 
For Mother's Day (plus birthdays, anniversaries, Father's Day, apologies, peace-
offerings, friendship, Valentine's Day or just to tell someone you care), why not
SEND-A-SONG?
 
It's as easy as picking up your phone, dialing our 800 #, picking a song, and sending
"song-mail" to anyone you choose -- anywhere in the USA.  Plus it's very affordable
(just $9.95), you can SEND-A-SONG at the very last minute, and you're guaranteed
a unique gift they've never received before.
 
For a great gift idea, check out the SEND-A-SONG website at
http://www.sendasong.inter.net/ for full details.
 
Note:  If you don't wish to receive additional e-mail about Send-A-Song, please send
an email to sendasong@answerme.com.
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> On Thu, 8 May 1997, keith rhodes wrote:
>
> ...how about this loaded question: Where are the best fycomp programs?
> What schools would we WPAs really want to have our children attend....
-------------------------------------------------------------------------
        If consistency is a measure of an FYC program, then Penn State's
program should get some credit.  PSU had 14 branch campuses when I was an
undergraduate there in the 60s.  I attended two of them, and I was amazed
at how evenly they maintained their mindset, level of expectation, and
program quality from one end of the state to he other.  In addition, there
were no fraternities or sororities on the branches, so if I were sending
my kids there today, I'd know that while their minds were being developed,
their livers would be safe.
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
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Richard Haswell mentioned the idea that if it can't be done well with
numbers and test, we should allow students to place themselves. The
statistician at our university made this same observation about our
placement procedures (ACT, SAT, writing sample), so we have taken him up
on it. We have developed what we call a "directed" self-placement
procedure. Roger Gilles and I are collecting the data and we are in the
middle of writing an article about it. In short, we use a brochure with
descriptions of both classes and a list of characteristics of the kinds of
students we think should enroll in the not-for-college-credit
developmental writing class and the regular class. We have 25% placing
themselves in the developmental writing course, and we are very clear in
pointing out that it is each student's choice. We also talk to students in
a large group at orientation. It costs the university nothing. It takes me
as much time as it takes to give a ten-minute lecture about seven or eight
times a year to large groups of students at orientations. We are
discovering very interesting things about who is putting themselves in
developmental writing because of our directed self-placement program. We
are also following up on their progress through this and the regular
first-year writing class. Whether or not they "belong" in the
developmental writing class is one issue, but we have found that nearly
all of them are placing themselves there for what we think are very good
reasons.
 
--Dan
 
 ========================================================================
Dan Royer                                       royerd@river.it.gvsu.edu
Assistant Professor of English                  616-895-3488 (w)
and Director of Composition                     616-364-8263 (h)
                                                www.gvsu.edu/~royerd/
Grand Valley State University                   1437 Kenan Ave. NW
Allendale, Michigan  49401                      Grand Rapids, MI 49504
 ========================================================================
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Betty, you may want to check out what Ohio State did.  If memory serves
me right, they put the basic writing students in with the honors sections
of students, with great success.
 
Cheryl Glenn
 
On Fri, 9 May 1997, Betty Shiffman wrote:
 
> I also want to hear from people who are trying this, so if you don't mind
> (and others don't mind) I'd like to see the responses to this posted on the
> list.
>
> (And, Brian, this has been the subject of considerable debate on the C-BW
> list.  I've saved a number of the posts.  If you want a sample, let me know
> and I'll forward them to you.
>
> Betty Shiffman
>
> At 02:11 PM 5/9/97 -0500, you wrote:
> >>
> >> I would be interested in hearing from anyone who has experience
> >> with mainstreaming basic writing students into first-year college composition
> >> courses.  Please respond off list.  Thanks in advance.
> >> --
> >
> >
> >--
> >Brian Huot
> >University of Louisville
> >Louisville, Kentucky 40292
> >   bahuot01@homer.louisville.edu
> >
> >
>
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> On Sat, 10 May 1997, Dan Royer wrote:
>
> ...In short, we use a brochure with descriptions of both classes and a
> list of characteristics of the kinds of students we think should enroll
> in the not-for-college-credit developmental writing class and the
> regular class. We have 25% placing themselves in the developmental
> writing course, and we are very clear in pointing out that it is each
> student's choice. We also talk to students in a large group at
> orientation. It costs the university nothing....
--------------------------------------------------------------------------
        For every story involving people of sensibility cooperatively
advancing the academy, there is probably one mirror image to the opposite.
For example, A few years ago, one of our young assistant professors gave
her EN102 class a first-meeting writing prompt to gauge their writing
abilities, and she came up with one that looked LD driven. Upon checking
with student development, she found that the student, who was Farsi, had
somehow conned the registration staff into thinking she had several
credits of rhetoric, had ordered transcripts showing this from another
university, and was simply taking the present course for brush-up.  In the
meantime, she had hoped to lear enough to stay on level with the class.
Because the specter of deception was present (ask me how we deal with our
'diplomatic' students) we had her tested by the assessment staff. She
eventually tested into first semester ESL.
         Many of our walk-ins have little intuition into the purpose of
placement other than being something to distince them from a degree
designed by devils who wish to confound their lives at the cost of
unnecessary tuition.  Many try to use guile to circumvent the placement
process.  Our biggest problem is with students from the area diplomatic
compounds who resent being assessed or placed.  The front office has
albums of letters from those charging that our placement procedures are an
affront to their integrity.  We match those with letters from our
engineering and computer science faculty complaining of students who can
barely read and understand their textbooks or who ask their professors to
speak slowly so they can effectively do simultaneous translation.
        I think of the fourth law of thermodynamics--that all natural
phenomena heads in the direction of maximum disorder.  Then I think of
what our operation here would be like without mandatory placement.  I
don't see a pretty picture in my mind's eye.
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
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> Please, have you published this? I am thinking of applying for a grant to
> do just such a "reflective reading" pilot here.  It would be nice to work
> from a base of previously done work, rather than to reinvent the wheel.  Is
> there a body of literature on developing disciplinary-specific scoring
> outlines that I have missed?  WE are looking to do this not for placement,
> but for assessing writing across the disciplines--and particularly in
> technological fields.  Thanks.
>
>
Linda:
We developed ours for a defunct portfolio project to assess general
education.  Defunct because the person in charge of the project decided that
"portfolios were not feasible" because it made some departments look bad.
 
Anyway, we used Pat Carini's method for reflective reading (look at Assessing
Writing 1.1 to get a sense of her method).  A description of the project will
be in an edited collection on Assessing Writing Across the Curriculum due out
later this year from Ablex.  The only other work I know of on working with
faculty across the curriculum was/is being done by Barbara Walvoord and some
other folks, and I don't believe it's out yet.  You might want to try
the WAC list or contact her at Notre Dame.  They are using primary trait
scoring techniques.
--
Brian Huot
University of Louisville
Louisville, Kentucky 40292
   bahuot01@homer.louisville.edu
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Chet:
(My first post didn't come through correctly; let me try again.)
 
I'm not sure if you came back to me or the whole list, but I'll post my
reply to the whole list. Thanks for the response. I get the list as a
digest, so I don't see responses to the list until the next day.
 
I'm sure we too have some people who take the regular class when their
abilities dictate that they should first take the developmental class.
If these students can do this and still pass the class, more power to
them. More likely, as long as we are maintaining our grading standards
which is why we use portfolio grading groups, these students will fail.
But the responsibility belongs to them--our job is to clearly tell them
what the expectations are, what they will be asked to do in the regular
class, and then stick to our guns. If students want to take their
chances, we figure who are we to hold them back. But none have yet come
back to us and claimed we didn't warn them.
 
I think a lot of this has to do with who is going to be responsible for
what. We have taken over students' responsiblity for their own education
for so long that the system, in many cases, might not handle the shock
of turning it back over to the students. This is why we call it
"directed" self-placement. It's not simply a thowing up our hands and
saying, "enroll it whatever you want!"
 
In both cases you mention, it would seem that someone other than English
ought to be carrying the burden of responsiblity--I say it's the
students. We figure that if we pass students out of our regular course
who can't read and write, then indeed we do have a grading problem and
the Engineering people have a right to complain. If it's possible to
tell students what will be expected of them in a writing course and then
to stick to that standard, then directed self-placement will work--as
soon as everyone gets the message that we mean business. When they
understand this, all of a sudden they are thanking me for having a
developmental class that they can take that will get them ready for the
regular class. In short, I think if we have problems with grading
standards we should address it with our faculty (we use
portfolio-grading groups), not with placement. Any complaints from
Engineering and Computer Science like you describe should be addressed
by saying to those folks: "well here's the portfolio of work the student
did in freshman comp, see why they got a C or B or whatever? Let's talk
about why it is you are not getting as good of writing from them as you
see we did when they were freshmen."  This placement business does bleed
over into several other areas.
 
Dan Royer
Grand Valley State University
Allendale, Michigan
 
> On Sat, 10 May 1997, Dan Royer wrote:
>
> ...In short, we use a brochure with descriptions of both classes and a
 
> list of characteristics of the kinds of students we think should
enroll
> in the not-for-college-credit developmental writing class and the
> regular class. We have 25% placing themselves in the developmental
> writing course, and we are very clear in pointing out that it is each
> student's choice. We also talk to students in a large group at
> orientation. It costs the university nothing....
--------------------------------------------------------------------------
 
        For every story involving people of sensibility cooperatively
advancing the academy, there is probably one mirror image to the
opposite.
For example, A few years ago, one of our young assistant professors gave
 
her EN102 class a first-meeting writing prompt to gauge their writing
abilities, and she came up with one that looked LD driven. Upon checking
 
with student development, she found that the student, who was Farsi, had
 
somehow conned the registration staff into thinking she had several
credits of rhetoric, had ordered transcripts showing this from another
university, and was simply taking the present course for brush-up.  In
the
meantime, she had hoped to lear enough to stay on level with the class.
Because the specter of deception was present (ask me how we deal with
our
'diplomatic' students) we had her tested by the assessment staff. She
eventually tested into first semester ESL.
         Many of our walk-ins have little intuition into the purpose of
placement other than being something to distince them from a degree
designed by devils who wish to confound their lives at the cost of
unnecessary tuition.  Many try to use guile to circumvent the placement
process.  Our biggest problem is with students from the area diplomatic
compounds who resent being assessed or placed.  The front office has
albums of letters from those charging that our placement procedures are
an
affront to their integrity.  We match those with letters from our
engineering and computer science faculty complaining of students who can
 
barely read and understand their textbooks or who ask their professors
to
speak slowly so they can effectively do simultaneous translation.
        I think of the fourth law of thermodynamics--that all natural
phenomena heads in the direction of maximum disorder.  Then I think of
what our operation here would be like without mandatory placement.  I
don't see a pretty picture in my mind's eye.
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
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Fred recent reply about tenure has to prompt a question in his support:
since it takes at least six years to come up for tenure, and since Fred's
right that the large balance of votes are in Lit, does that mean we who
work hard for tenure (and to get the requisite Lit approval) have
self-styled ourselves into quasi-Lit people or their avatars?  Is the
enthusiasm for R/C driven out of us by the time we get "there?"  Too many
times, I have seen new faculty (not necessarily here) work ungodly hours
each week, become obsessed, and then have nothing for a life or a balance
if they ever do get accepted.  I agree with Ed that we have to have
something like tenure, but I agree with Fred that it is dangerous
precisely because R/C does not have the vote muscle to run it separate of
LIT.  When we place our wellbeing in the hands of others, who we can't
control at all, we have infantilized ourselves again.  If all of them and
us were happy, healthy, balanced people, with good hearts and good will,
then we wouldn't have to worry, but that's not always the case, and in
those instances where we come up against Lit as a rigid system, we can
experience first hand that we do have a gov't of people, not of laws and
rules.  And we support that status quo against our own colleagues.
 
William A. Pedersen, University of Arizona
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Thank you Brian for mentioning the works to come. In response to Linda's
question,  I would like to share an experience that I suspect is a kind
of microcosm of the effort needed to develop discipline specific
rubrics.  A few semesters ago, the head of the occupational therapy
dept. came to me to request a scoring grid for a dept. writing
assignment.  She had participated in the holistic scoring of placement
essays and thought that she would like to use adopt the rubric for her
dept..  I asked her to give me copies of all the students' paper and to
arrange a meeting of all the OT faculty.  Prior to the meeting, I read
the papers, ranked them myself.  At the meeting, I asked the faculty to
rank the papers, then to identify what features of the highest ranking
papers they thought infuenced their choice.
 
To my surprise, and unlike our placement scoring sessions, the OT
faculty selected different papers than the ones I did.  The result of
this workshop is that we discovered that OT faculty privilege narration
and testimony of personal growth in the student papers, while I
considered development, organization, logic, mechanics, and stylistic
features more or less in equal balance.  From this discovery, the OT
faculty developed their own rubric, now informed by articulation of what
they wanted the students to demonstrate.
 
Generalizing from this one day workshop, I have to question whether it
is possible to develop a college-wide rubric that truly represents each
discipline.  I look forward to reading the publications Brian mentioned
- perhaps someone has tried and has some answers or guidance.
 
Mary
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Dan,
        This keeps coming into my account as a post "with parts and
attachments".  I now have 4 copies.  The first is 13,000 bytes; the last
is 7200 bytes.   Clearly something is happening in the HTML to Unix
translation.   Nevertheless, since I can't really see the 'poarts and
attachments,' I'm not really sure what I'm reading is what you really
sent.  C.P.
--------------------------------------------------------------------
> On Sat, 10 May 1997, Dan Royer wrote:
>
> Chet:
> (My first post didn't come through correctly; let me try again.)
>
> I'm not sure if you came back to me or the whole list, but I'll post my
> reply to the whole list. Thanks for the response. I get the list as a
> digest, so I don't see responses to the list until the next day.
>
> I'm sure we too have some people who take the regular class when their
> abilities dictate that they should first take the developmental class.
> If these students can do this and still pass the class, more power to
> them. More likely, as long as we are maintaining our grading standards
> which is why we use portfolio grading groups, these students will fail.
> But the responsibility belongs to them--our job is to clearly tell them
> what the expectations are, what they will be asked to do in the regular
> class, and then stick to our guns. If students want to take their
> chances, we figure who are we to hold them back. But none have yet come
> back to us and claimed we didn't warn them.
>
> I think a lot of this has to do with who is going to be responsible for
> what. We have taken over students' responsiblity for their own education
> for so long that the system, in many cases, might not handle the shock
> of turning it back over to the students. This is why we call it
> "directed" self-placement. It's not simply a thowing up our hands and
> saying, "enroll it whatever you want!"
>
> In both cases you mention, it would seem that someone other than English
> ought to be carrying the burden of responsiblity--I say it's the
> students. We figure that if we pass students out of our regular course
> who can't read and write, then indeed we do have a grading problem and
> the Engineering people have a right to complain. If it's possible to
> tell students what will be expected of them in a writing course and then
> to stick to that standard, then directed self-placement will work--as
> soon as everyone gets the message that we mean business. When they
> understand this, all of a sudden they are thanking me for having a
> developmental class that they can take that will get them ready for the
> regular class. In short, I think if we have problems with grading
> standards we should address it with our faculty (we use
> portfolio-grading groups), not with placement. Any complaints from
> Engineering and Computer Science like you describe should be addressed
> by saying to those folks: "well here's the portfolio of work the student
> did in freshman comp, see why they got a C or B or whatever? Let's talk
> about why it is you are not getting as good of writing from them as you
> see we did when they were freshmen."  This placement business does bleed
> over into several other areas.
>
> Dan Royer
> Grand Valley State University
> Allendale, Michigan
>
> > On Sat, 10 May 1997, Dan Royer wrote:
> >
> > ...In short, we use a brochure with descriptions of both classes and a
>
> > list of characteristics of the kinds of students we think should
> enroll
> > in the not-for-college-credit developmental writing class and the
> > regular class. We have 25% placing themselves in the developmental
> > writing course, and we are very clear in pointing out that it is each
> > student's choice. We also talk to students in a large group at
> > orientation. It costs the university nothing....
> --------------------------------------------------------------------------
>
>         For every story involving people of sensibility cooperatively
> advancing the academy, there is probably one mirror image to the
> opposite.
> For example, A few years ago, one of our young assistant professors gave
>
> her EN102 class a first-meeting writing prompt to gauge their writing
> abilities, and she came up with one that looked LD driven. Upon checking
>
> with student development, she found that the student, who was Farsi, had
>
> somehow conned the registration staff into thinking she had several
> credits of rhetoric, had ordered transcripts showing this from another
> university, and was simply taking the present course for brush-up.  In
> the
> meantime, she had hoped to lear enough to stay on level with the class.
> Because the specter of deception was present (ask me how we deal with
> our
> 'diplomatic' students) we had her tested by the assessment staff. She
> eventually tested into first semester ESL.
>          Many of our walk-ins have little intuition into the purpose of
> placement other than being something to distince them from a degree
> designed by devils who wish to confound their lives at the cost of
> unnecessary tuition.  Many try to use guile to circumvent the placement
> process.  Our biggest problem is with students from the area diplomatic
> compounds who resent being assessed or placed.  The front office has
> albums of letters from those charging that our placement procedures are
> an
> affront to their integrity.  We match those with letters from our
> engineering and computer science faculty complaining of students who can
>
> barely read and understand their textbooks or who ask their professors
> to
> speak slowly so they can effectively do simultaneous translation.
>         I think of the fourth law of thermodynamics--that all natural
> phenomena heads in the direction of maximum disorder.  Then I think of
> what our operation here would be like without mandatory placement.  I
> don't see a pretty picture in my mind's eye.
>   ____________________________________________________________________
>   Chet Pryor - Professor & Testing Coordinator - Department of English
>   Montgomery College - Germantown Campus - Montgomery County, Maryland
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Cheryl,
 
What an interesting concept.  I'll check with my friend Brenda Breuggemann
at OSU to get to the right person.  Thanks.
 
Betty
 
At 07:52 AM 5/10/97 -0700, you wrote:
>Betty, you may want to check out what Ohio State did.  If memory serves
>me right, they put the basic writing students in with the honors sections
>of students, with great success.
>
>Cheryl Glenn
>
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After I sent those messages last week I happened to engage in an activity
(not to be revealed because of possible tenure repercussions for the people
involved) in which I held a discussion with several people (whose names
cannot be revealed because of possible tenure repercussions) who, when I
mentioned the current topic on WPA, said they were sick to death because of
the  repression they were both experiencing because of what one called
"professional purdah" resulting from the tenure system.  These people
(whose gender and career interests I cannot mention because of possible
tenure repercussions) felt throttled because almost all the advice they had
received since becoming employed at a university (whose name cannot be
revealed because of possible tenure repercussions) came down to "don't
offend anybody powerful."  These people were of an age and maturity and
intelligence and education for which a six-year hiatus from engaging with
their local professional community as equals was particularly galling.
 
I would like to give you more details, but the tenure system forces such
details underground.  When these people do finally become tenured, I'm sure
we can expect them to behave in a well balanced, rational fashion (yeah,
like Marines coming out of a Boot Camp directed by Stanley Kubrick).
 
(o O And people wonder why professors are so strange.)
 
Fred Kemp
Texas Tech
f.kemp@ttu.edu
 
 
>Fred recent reply about tenure has to prompt a question in his support:
>since it takes at least six years to come up for tenure, and since Fred's
>right that the large balance of votes are in Lit, does that mean we who
>work hard for tenure (and to get the requisite Lit approval) have
>self-styled ourselves into quasi-Lit people or their avatars?  Is the
>enthusiasm for R/C driven out of us by the time we get "there?"  Too many
>times, I have seen new faculty (not necessarily here) work ungodly hours
>each week, become obsessed, and then have nothing for a life or a balance
>if they ever do get accepted.  I agree with Ed that we have to have
>something like tenure, but I agree with Fred that it is dangerous
>precisely because R/C does not have the vote muscle to run it separate of
>LIT.  When we place our wellbeing in the hands of others, who we can't
>control at all, we have infantilized ourselves again.  If all of them and
>us were happy, healthy, balanced people, with good hearts and good will,
>then we wouldn't have to worry, but that's not always the case, and in
>those instances where we come up against Lit as a rigid system, we can
>experience first hand that we do have a gov't of people, not of laws and
>rules.  And we support that status quo against our own colleagues.
>
>William A. Pedersen, University of Arizona
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Chet's story is a predictable one, if self-assessment is assessing one's
"writing ability."  *We've* never figured out what writing ability is, or
how to measure it;  how could our students?
 
I rather like Pierre Bourdieu's perspective on "ability":  it is cultural
capital masquerading as symbolic capital, which means it is masquerading as
"legitimate competence," or an innate gift rather than an acquired skill.
 
So at my institution, we have used student self-placement and have done so
with great success.  But we ask the students to measure not their "ability"
but their own sense of preparedness for college reading and writing.  (We
give them sample college texts and assignments to give them something concrete
for making the judgment.)  We tell them to mark on a continuum where they
would place themselves (from "very well prepared" to "not yet prepared") in
terms of college reading, with a separate judgment for college writing;  and
then we tell them that we will put them in a composition class with others
of similar preparedness, and that the composition class will be taught with
their needs in mind.
 
It works like crazy.  First of all, we have *no* students complaining about
the composition instruction's being inappropriate (too fast, too slow, etc.).
Second, we have *no* teachers complaining about the wide range of "skills" in
the classes.  Mind you, the students are not grouped according to skills;  but
what we've found is that teaching to people grouped according to self-image
is much more effective.  They work together well, and they learn together
well, and they feel comfortable with where they've placed themselves.
 
We do this in a pre-first-year summer program, and it has transformed how
that summer program works in terms of students' preparation for their fall
semester and in terms of students' satisfaction with the program.
 
Becky Howard
Colgate University
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              WEB-WEAVING@lists.nau.edu, WebRights-l@list.pitt.edu,
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The deadline for inquiries regarding submissions for the next issue
of _Kairos: A Journal For Teachers of Writing in Webbed Environments_
is Thursday, May 15.  Please refer to the attached Call For Hypertexts
for further details.  Apologies for the cross-postings!
__________________________
 
CALL FOR HYPERTEXTS
_Kairos: A Journal For Teachers of Writing in Webbed Environments_
Issue 2.2 (Fall 1997)
 
_Kairos_ is a hypertext journal exploring all aspects of the pedagogical
and scholarly uses of hypertext, written in hypertextual format(s). It is
designed  to serve as a resource for teachers, researchers, and tutors of
writing, including : Technical Writing, Business Writing, Professional
Communication, Creative Writing, Composition, Literature and a wide
variety of humanities-based scholarship.
 
We are interested in receiving submissions addressing (but not limited to)
the following:
 
*hypertexts designed to help ground pedagogical theory in classroom praxis;
 
*reports on empirical research conducted in and related to networked writing
 environments;
 
*editorials from teachers regarding classroom experiences;
 
*sample syllabi, with notes and commentary from teachers and students;
 
*additional material in categories listed below.
 
Please see our most recent issue at:
http://english.ttu.edu/kairos/2.1/
 
Inquiries for the Fall 1997 issue are due no later than May 15, 1997.
Completed texts for review are due by September 1, 1997.
Target publication date for the Fall 1997 issue is October 15, 1997.
Address questions and inquiries to Editor Mick Doherty at: mick@rpi.edu
 
******** Special Calls for contributions to Kairos 2.2 ********
 
COVERWEB
The Coverweb project is a multi-vocal, multi-linear hypertext
collaboratively written and reviewed for each issue of the journal.
The Coverweb topic for issue 2.2 is "Gender and the Web." The actual
implementation of this topic is open to interpretation; all proposals will
be considered. Proposals are also sought for future Coverweb topics.
 
Contact: Coverweb Editor Douglas Eyman, eymand@wilmington.net
 
NEWS & REVIEWS
We are seeking news articles/webtexts that focus on Distance Education
or Virtual Universities; "E-List" reviews of Distance Education listservs,
listprocs or newsgroups; Conference wrap-up reports for CCCC, C&W, NEACW,
MAACW and other related events; Software and website reviews of teaching
tools and resources; Reviews of "PaperTexts" in any of three categories:
 
*internet "classics" like Landow, Nelson, Lanham;
*internet pedagogy texts like _English Online_, _Online!_ and _Writing the
Information Superhighway_;
*important new scholarly texts.
 
Contact: Sections Editor Claudine Keenan, cgk4@psu.edu
 
_Kairos_ is sponsored by the national Alliance for Computers and Writing:
 http://english.ttu.edu/acw/
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Now that it seems I'm well on my way to convincing WPA to get rid of
tenure, I think we should look at merit committees.
 
I don't know how many of you lucky folks have merit committees in your
departments, but I just spent a full day (Sunday) rating my 43 colleagues
so that a few pennies of merit money could be dispensed according to our
ranking.
 
Yes, I ranked poets, fiction writers, literary critics, cinema experts, pop
culturists, technical communicators, linguists, rhetoricians, and
compositionists so that my department will be able to establish the
relative value of all these people, top to bottom, to distribute a little
money but, much more importantly, to create a list for all to see to
determine for once and for all who was and who was not more or less
valuable to the department for 1996.
 
A civilized behavior, wouldn't you agree?  Why not put us into a small cage
with enough food for a day or two and see who emerges after three weeks?
 
My four colleagues who spent the day with me (the other three were young
literaturists) agreed adamantly that this kind of requirement is old school
divisive, not at all appropriate to a new breed of English faculty member
who understands how marginal we ALL are becoming and how mutually
supportive we must be.
 
Might there be an entirely new way of looking at what we do and how we do
it that avoids the old fears and defensive categorizations?
 
Fred Kemp
Texas Tech
f.kemp@ttu.edu
=========================================================================
Date:         Sun, 11 May 1997 20:52:34 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: MA programs in rhet/comp
In-Reply-To:  <01IIMJA55ZTU004CMQ@TIGGER.STCLOUD.MSUS.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Without going into detail, I'll add that the MA program in English
Composition (its actual title) at Cal State San Bernardino is terrific.
One of our grads, with a Ph.D. from Renselaar (but I was her tyrannical MA
adviser) received both the Braddock award and the Best Dissertation award
at the CCCC this March.  Good people, good program.  Brag, brag, brag.
                                                --Ed White
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Go for it Mili!  Once in a similar situation, I sweetly replied to the
question in your last paragraph by saying I would recommend that each one
make an appointment to speak with YOU.  --Ed White
 
On Fri, 9 May 1997, Mili Clark wrote:
 
> Those on the list during the fall 1996 semester may remember
> my agonizing over the evil Vice-Provost's machinations to replace
> our holistically-scored essay placement exam with SAT and ACT
> verbal scores.  He won the battle, of course (how many battalions
> does a WPA have?).
>
> Using data from our 1996-97 intake of (2,500) freshpersons, I did a
> study of where those students' verbal scores fell in relation to
> our actual placements into ESL, Learning Center writing (LC),
> ENG 101 and 201 (the latter is our second-semester comp), and
> exemptions from writing altogether.  Here are my statistics:
>
> SAT Between 400 and 650 includes
>    87.5% of all students
>    61.7% of ESL students
>    72.7% of LC students
>    93.2% of ENG 101 students
>    85.6% of ENG 201 studen
> ts
>    60% of exempted students
>
> The evil V-P is now negotiating with my Chairman over cutoffs
> for placement (actually, the Chairman is the middleman between
> the V-P and me because we are not speaking to each other).  He
> wanted cutoffs which would place the same numbers of students
> in the various writing courses in order not to have to employ
> additional instructors.  Based on his cutoffs of 430 and below
> for ESL and LC, 440-570 for ENG 101, and 580- for ENG 201,
> I calculated that in any section:
>
>    of ENG 101: 2.5% of the students should be in ESL or LC,
>    26% in ENG 201, and 65.4% should actually be placed
>    correctly
>
>    of ENG 201: 1.2% should be in ESL or LC, 47% in ENG 101,
>    and 53% should actually be placed correctly
>
>    of both ENG 101 and 201: an indeterminate number of
>    students should be exempt from the Writing Skills
>    Requirement.
>
> Furthermore, there is no way to find ESL students using
> SAT verbal scores.
>
> In short, using SAT for placement will obliterate the
> distinction between ENG 101 and 201 and reduce our
> course objectives to rubble.
>
> I worry about our instructors who will be facing more
> incidents of bullying, class disruption, harassment than
> ever before, as undergraduates, uncomfortable with
> being in courses below or above their writing abilities
> take out their frustrations on the instructor or on their
> classmates.  We have enough uncivilized behavior in
> our classes as it is, since some students don't obey the
> placement they received and put themselves into
> second-semester when they shou
> ld be in the Learning
> Center (it only takes one student per class to drive an
> instructor round the bend).  The U has refused to
> program registration with our placement scores, though
> I doubt it will matter that SAT scores will not also be
> programmed into registration, since our classes will be
> so . . . mixed . . .up).
>
> Since the evil V-P has also eliminated my summer
> salary, I won't be available over the summer to sort
> out the mess (the V-P's assistant actually phoned me to
> ask what I planned to do about students who challenged
> their placement during the summer; "Nothing," I said;
> "I will not do for free what I used to be paid for doing").
> You get what you pay for.
>
> Mili Clark
> Dir/Comp/SUNY/Buffalo/English
>
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Sorry, Chet, but just because a college looks a bit selective in its
publicity material doesn't make it so.  The vast majority of four-year
institutions in this country are now de facto open admission, though they
won't admit it publicly.  --Ed White
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> On Sun, 11 May 1997, Edward White wrote:
>
> Sorry, Chet, but just because a college looks a bit selective in its
> publicity material doesn't make it so.  The vast majority of four-year
> institutions in this country are now de facto open admission, though they
> won't admit it publicly.  --Ed White
---------------------------------------------------------------------------
Ed,
    Dan Royer and I have been chatting offlist about this point and some
other things.  At our college, it still comes down to a situation in which
students hear our radio ads in the morning, decide to take courses in the
afternoon, and have assessment, placement, and registration in the
evening--all without an appointment.  And our cashier takes everything but
food stamps (can't use those in our cafeteria, either).  It makes our
institution a rather lively place, even for a community college.
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
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I'm agonna agree with Fred about merit committees. I have done that routine a
couple of times, including a "merit-market" exercise in which we essentially
ranked our colleagues on the basis of their whole careers. Got pretty subtle
at times, and just about all that anyone got was their rating. Very mean. When
I was in college, a couple of us, as a joke, posted a listing of the guys
(just guys in those days) living on our floor ranked in order of "moral
worth." We were surprised at distress our list caused, especially when we
posted a new list with a new order. Back to present time. We are now under a
mandate by our regents to do post tenure review, as a way of rewarding
excellence and "addressing" unsatisfactory performance initially through
faculty development and ultimately through terminaltion. This is likely to be
the same process as the "merit" process, with a slightly more ominous
undercurrent. This is what the regents settled on to make the faculty more
"accountable" without getting rid of tenure. One of the interesting features
of post tenure review is that each faculty member must have written agreement
with his/her chair (or equivalent) about what activities he/she will be
evaluated on for any given period. There are a few ground rules: basically the
activities chosen by the faculty member must be institutionally useful,
contributing to the mission and goals of the department, meeting the needs of
students, etc. What the department needs from the faculty member plus what the
faculty member elects to do should add up to a "full time job." Chairs have to
be concerned with overall faculty profile and engaging faculty in getting the
work of the department done. Individual faculty profiles may vary all over the
place. We are now working on what constitutes evidence that the faculty member
has fulfilled agreed upon obligations. It will be interesting to see how this
plays out. Most people seem pretty confortable with it. Note, however, that
this model of evaluation is extended only to tenured faculty (and to those in
non-tenure-accruing teaching positions). We're still puzzled about tenure
track faculty. That is, we're comfortable allowing considerable
career/performance flexibility to those whom we have judged worthy of the
life-long commitment of tenure, but the standards for tenure remain inflexible
and traditional. One advantage of the process of implementing post-tenure
review is that we are discovering that we really don't evaluate faculty work
at all, in spite of all the reviews (annual, 2nd year, 4th Year, 6th year,
merit, promotion, PTR, etc.) Fred, does this address some of your concerns?
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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> On Sun, 11 May 1997, Becky Howard wrote:
>
> So at my institution, we have used student self-placement and have done
> so with great success.  But we ask the students to measure not their
> "ability"  but their own sense of preparedness for college reading and
> writing.  (We give them sample college texts and assignments to give
> them something concrete for making the judgment.)  We tell them to mark
> on a continuum where they would place themselves (from "very well
> prepared" to "not yet prepared") in terms of college reading, with a
> separate judgment for college writing;  and then we tell them that we
> will put them in a composition class with others of similar
> preparedness, and that the composition class will be taught with their
> needs in mind.
-----------------------------------------------------------------------------
Becky,
      This is all so sensible.  And it is absolutely unintimidating to
students.  I wish I had thought of it. :-)
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
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Chet is right. I think there really is a different between admission to many
community colleges and to many colleges and universities--and it probably has
more to do with mission than "standards." And it may have more to do with
students than "standards." ASU is not an "open admissions" university, but it
ain't Stanford either (better football team). To be admitted to ASU, an
in-state student has to be in the top 25% of the high school class, OR have a
GPA of 3.0 or higher, OR have certain SAT or ACT scores (22/1040). Students
also have to have completed a certain high school curriculum (4 years of
English and Math, 3 years of lab science etc.) The admission requirements are
the same for U of Az and for Northern Az U. The Maricopa Community Colleges (a
most excellent system) require one to be a high school grad, OR have a GED, OR
be 18 and have demonstrated potential for success, OR be a transfer in good
standing at another college. There is also a "special status" category.
Maricopa Colleges are very close to being open admissions. ASU is in the
process of discouraging the kind of "drop in" registration that Chet has
mentioned. ASU has been pushing application dates, orientations and and early
registration, and other familiar "early commitment" strategies. Nevertheless,
eligible students can enroll at the last minute, although housing will be a
problem if they need it. The community colleges quite properly promote rolling
registration right up to the last minute and actually do quite a bit more
advertising than ASU does. ASU doesn't have terribly restrictive admission
standards, and admission for in-state students is not competitive. Tha is, any
student who meets the eligibility requirements currently can get into the AZ
university of choice. Interestingly, not all of the high school eligible
students start at one of the universities. Many of them start at the community
colleges. We don't know exactly what makes the difference. It probably isn't
money, since both MCCD and ASU are really cheap for in-state students (MCCD
full load=$500/semester; ASU full load=$1000/semester). But the fact remains
that the University is serving a much narrower range of students and ability
(innate or socially acquired) than MCCD. We know that the community colleges
get a bunch of students just like ours, but they also get a bigger bunch with
poor high school performance, much shallower high school preparation, GED's,
and so on. And this is before we get to the socio-economic differences that
may underlie students' choice of where to start. My guess is that these
different populations define rather different placement issues. For example,
an ASU student may dislike placement in a basic course because of the blow to
his/her self-image. Some community college students (many of whose self-esteem
has been nicely beaten down by high school) see basic placements as just one
more way the system is trying to screw them. We don't want to confuse these
two kinds of resistence to placement. And we don't want to assume that
different kinds of students have equal understanding of the education game.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Someone who is coming up for tenure soon  wrote me offlist a few weeks
ago and asked for more information about how I prepared my tenure
materials.  I seem to have lost the message.  If you're out there and I
haven't replied, please write me offlist again.
Ruth M. Mirtz
Director, First Year Writing
Florida State University
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Mary,
This is an interesting question (and it's interesting to hear about what
happened at your workshop).  I've got a grant to do a faculty workshop at
the end of the summer in which I work with faculty from across the
disciplines to develop a rubric for evaluating rising-junior portfolios,
and I too question whether it's possible to develop a college-wide rubric.
The workshop, however, is an attempt to deal productively with a difficult
situation I inherited when I took this job: we've got a requirement that
students either take a Writing Competency Exam or turn in a writing
portfolio before registering for an upper-division writing-intensive course
in their major; the problem, a twofold one, is that 1) there aren't any
criteria in place for evaluating portfolios, because when the WAC program
here got under way so few people turned them in and 2) there isn't anything
to do with students whose writing isn't Up to Snuff (whatever that means,
since there's no rubric).  Go figure.  Anyway, I need to get faculty
talking about both of these problems, and if we can't agree on what we're
looking for then I need to know that.  The cross-disciplinary Writing Board
here wants individual departments to take responsibility for the writing of
their sophomores, so lack of agreement may be an incentive for them to do
that.  We'll see.
Rita
 
 
>
>Generalizing from this one day workshop, I have to question whether it
>is possible to develop a college-wide rubric that truly represents each
>discipline.  I look forward to reading the publications Brian mentioned
>- perhaps someone has tried and has some answers or guidance.
>
>Mary
 
Rita Malenczyk
Director, University Writing Program
English Department
Eastern Connecticut State University
Willimantic, CT 06226
860-465-4573 (phone), 860-465-4580 (fax)
MALENCZYKR@ECSUC.CTSTATEU.EDU
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I would also be interested in this topic, and I bet others would be too
because it is a hardy perennial, so perhaps people could respond on
list.  Didn't South Carolina add extra credit required "labs" to provide
less experienced writers with more individual and group support?  Have
other people developed alternatives to the extra term of basic writing?
You obviously still have to confront the placement challenges that have
just been discussed, but I worry that any wholesale mainstreaming of
basic writers would greatly narrow the diversity of our student
population, which is precisely why some people would support it here,
though it is not currently a hot topic.
 
Thomas Miller
U of AZ
 
On Fri, 9 May 1997, Brian A. Huot wrote:
 
> >
> > I would be interested in hearing from anyone who has experience
> > with mainstreaming basic writing students into first-year college composition
> > courses.  Please respond off list.  Thanks in advance.
> > --
>
>
> --
> Brian Huot
> University of Louisville
> Louisville, Kentucky 40292
>    bahuot01@homer.louisville.edu
>
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A belated reply to Thomas Miller request for information about
Washington State University's portfolio assessment.  Sorry, but there is
no state-wide portfolio assessment program in Washington State.  The
system at WSU operates only within that university's programs.  It's
true that WSU's system was developed in response to the state HEC
board's mandate for outcomes assessment in all public institutions of
learning, for all academic programs.  But the HEC board (wisely, in my
opinion) let individual institutions create their own assessment
packages.  For a description of the way WSU's writing assessment system
got going, see Haswell & Susan Wyche,  Adventuring into Assessment,
College Composition and Communication 45, no. 2  (May 1994): 220-236.
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Anyone remember the Diedrich (sp?) experiment with having different groups of
people rank the same set of papers? There was no consistency. Every paper got
ranked first, last, middling by someone-and so on (yadda yadda yadda, as the
saying goes). I do not recall, however, that differences fell along
disciplinary lines. Thus, one wonders if there can be discipline specific
rubrics. At the same time, the work of Schwegler, Shamoon, Joe Williams, and
Susan MacDonald (among other whom I am sure I am missing) suggests that
different disciplines (collectively) tend to value certain features in
writing--as evidenced by the academic writing in the disciplinary literature.
This does not suggest how the taste of this or that sociologist will run. In
any case, the quest for a discipline specific rubric might be an opportunity
for faculty in a discipline, not just to manifest their taste, but to become
self-conscious about the features of discourse valued in the discipline.
That's a good exercise for all of us, especially as we think through goals for
composition courses.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Chet,
 
This comment reminds me of one of the other curiousities of education - it
is the only commodity that people want less of for their time and money.
The fewest credits, the shortest classes, the easiest test, no attendance
requirements, etc., etc.
 
It is also is amazing how big a role pride and dignity play in obstructing
students from receiving necessary help offered to make their lives (and
ours) easier in the long run.  I see this in my kids as well as in my
students.  And often those who need the help the most are the most
resistant.  The statement:  "just because you need help in this area does
not mean you are a lessor person or that you are stupid or ignorant" seems
to fall on deaf ears.
 
Cheers,
Steve Jamar
 
>          Many of our walk-ins have little intuition into the purpose of
> placement other than being something to distince them from a degree
> designed by devils who wish to confound their lives at the cost of
> unnecessary tuition.  Many try to use guile to circumvent the placement
> process.  Our biggest problem is with students from the area diplomatic
> compounds who resent being assessed or placed.  The front office has
> albums of letters from those charging that our placement procedures are an
> affront to their integrity.  We match those with letters from our
> engineering and computer science faculty complaining of students who can
> barely read and understand their textbooks or who ask their professors to
> speak slowly so they can effectively do simultaneous translation.
 
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
The more you know, the more you know you don't know.
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What I'd like to do, if I can get the money to pay for it, is to work out a
department by department system of assessment (particularly for the big
engineering departments)--not a rubric for the whole campus.
 
The more I read and think about it, it seems to me that the point of such
an exercise is not so much to develop a rubric (indeed, several of our big
departments have already done this) as to comprehend the implications of
using it.  My sense from my reading and experience is that this business of
developing a rubric is as much a means of faculty development as anything
else.  Developing a rubric allows a departmental faculty to discuss and
think through issues like what they perceive as "good" writing and what
level of achievement they expect at various points of the curriculum.  For
technological faculty, the work toward a product--the rubric--validates the
time spent in reading and discussion.
 
At 07:04 AM 5/12/97 -0700, you wrote:
>Mary,
>This is an interesting question (and it's interesting to hear about what
>happened at your workshop).  I've got a grant to do a faculty workshop at
>the end of the summer in which I work with faculty from across the
>disciplines to develop a rubric for evaluating rising-junior portfolios,
>and I too question whether it's possible to develop a college-wide rubric.
>The workshop, however, is an attempt to deal productively with a difficult
>situation I inherited when I took this job: we've got a requirement that
>students either take a Writing Competency Exam or turn in a writing
>portfolio before registering for an upper-division writing-intensive course
>in their major; the problem, a twofold one, is that 1) there aren't any
>criteria in place for evaluating portfolios, because when the WAC program
>here got under way so few people turned them in and 2) there isn't anything
>to do with students whose writing isn't Up to Snuff (whatever that means,
>since there's no rubric).  Go figure.  Anyway, I need to get faculty
>talking about both of these problems, and if we can't agree on what we're
>looking for then I need to know that.  The cross-disciplinary Writing Board
>here wants individual departments to take responsibility for the writing of
>their sophomores, so lack of agreement may be an incentive for them to do
>that.  We'll see.
>Rita
>
>
>>
>>Generalizing from this one day workshop, I have to question whether it
>>is possible to develop a college-wide rubric that truly represents each
>>discipline.  I look forward to reading the publications Brian mentioned
>>- perhaps someone has tried and has some answers or guidance.
>>
>>Mary
>
>Rita Malenczyk
>Director, University Writing Program
>English Department
>Eastern Connecticut State University
>Willimantic, CT 06226
>860-465-4573 (phone), 860-465-4580 (fax)
>MALENCZYKR@ECSUC.CTSTATEU.EDU
>
>
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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While Fred is, happily, NOT about to convince this list (I, of course,
generalize from myself) that tenure is wicked, he is surely right that the
supposed "merit" ranking of faculty is one of the worst, most divisive,
most idiotic enterprises that failed industrialists have ever foisted on
academia.  It is based on the assumption that most of us are slackers and
only a few really put in an honest day's work.  Unfortunately, as long as
the key politicians believe or pretend to believe that, we will be forced
to waste time and morale ranking everybody.  --Ed White
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Steve's last post included a comment that has crystalized inchoate thoughts
that have been plaguing me. Education "is the only commodity that people want
less of for their time and money." This is exactly why competition in
education (on a business model) leads to a race to the bottom. Who can give
the degree that imposes least on the student's other agendas? Students seem to
have concluded that the credential is what matters, not the education. This is
very troublesome.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Tom:
 
I'm not sure I understand what you mean by>
>
but I worry that any wholesale mainstreaming of
> basic writers would greatly narrow the diversity of our student
> population
>
Couldn't mainstreaming work the opposite effect by pulling all
students into the main curriculum rather than placing them in separate
curricular and, therefore, social tracks, increasing the diversity of the
population at large?  Or, is your point that mainstreamed students would get
lost in the crowd?  I'm also not sure about the assumption that mainstreamed
students necessarily represent a diverse population.  On our campus,
which has an urban mission, the typical students in our access program for
underprepared students are white women in their middle to upper 20s returning
to school. Of course, 27 year old white women might be a diverse student
population for some schools! --
 
Brian Huot
University of Louisville
Louisville, Kentucky 40292
   bahuot01@homer.louisville.edu
=========================================================================
Date:         Mon, 12 May 1997 08:54:53 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Comments:     Resent-From: "David E. Schwalm" <IACDES@ASUACAD>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      MBU Moments (fwd)
In-Reply-To:  note of 05/12/97 08:23
 
FYI
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
*** Forwarding note from IACDES  --ASUACAD  05/12/97 08:52 ***
To: WLERIC  --CMSNAMES
 
From: David E. Schwalm
Subject: MBU Moments (fwd)
In case WPA-L members do not know, MBU (Megabyte University), the mother of
all composition lists, is no more. That is what Barry is talking about. It was
the first list I signed onto as I got into this network stuff, and it set the
general tone for composition lists--good humor, reasoned discussion, flaming
discouraged, collegiality nurtured, connecting many people working in
isolation with supportive friends and colleagues in very important ways. WPA-L
owes its existence to MBU and to the patient ministrations of Fred Kemp, with
whom it is my continuing pleasure to agree and disagree as the occasion
dictates. I do indeed remember hi-jacking MBU with that Freebooter Barry Maid,
and that playfulness was what made MBU a great place to be. We all owe a great
debt to Fred Kemp and to MBU for creating a national discussion of writing.
Somehow saying thankyou seems inadequate.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Mon, 12 May 1997 11:56:53 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Michael marx <mmarx@SCOTT.SKIDMORE.EDU>
Subject:      Re: MBU Moments
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
This seems to be the season of sad deaths for me, Fred, so I was sorry to
read of the death of MBU.  Even though it was just a discussion list, from
the start MBU has put me in touch with some wonderful people with
challenging and innovative ideas.  MBU may be dead, but the father of MBU
lives on!  Fred, we owe a huge debt of appreciation to you.
 
In gratitude.
 
Michael Marx
 
 
 
************************************************
Michael Steven Marx
mmarx@skidmore.edu
(518) 584-5000 ext. 2324
Director, The Expository Writing Program
Associate Chair, English Department
Skidmore College
Saratoga Springs, NY 12866-1632
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Ed,
 
Here (for once) we are in complete agreement. The merit system Fred
describes is an abomination (I'm trying to be polite here, or I'd name it
otherwise).
 
But here's a question that comes immediately to my mind: For those who
reject such merit systems, how can you reconcile yourself to the grading
system?
 
I don't see much difference. When I saw Fred's note, the first thing that
popped into my head was: Aha! the graders are grading the graders. With
faculty thus enmeshed in it, it's no wonder grading continues to thrive!
 
--Eric Crump
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About twenty-five percent of our students place into our basic writing
course via our assessment of an essay that they write when they attend
orientation.  These students then go on to take two more semesters of
composition, so they are "mainstreamed" after a semester.  Our basic
writing course is a writing course, not a grammar or skills course, and
we get very few complaints about placement.  My anxiety about
mainstreaming reducing diversity was motivated by a fear that
mainstreaming will decrease the retention of students whom we are
currently assessing as needing more work with their writing.  Basic
writing classes here as elsewher include a disproporionate number of
minority and working-class students, and research suggests that
mainstreaming increases the drop out rate of marginal students.  See,
for example, Ed White's "The Importance of Placement and Basic
Studies: Helping Students Succeed under the New Elitism," Journal of
Basic Writing 14 (1995).  Thomas Miller, U of AZ
 
On Mon, 12 May 1997, Brian A. Huot wrote:
 
> Tom:
>
> I'm not sure I understand what you mean by>
> >
> but I worry that any wholesale mainstreaming of
> > basic writers would greatly narrow the diversity of our student
> > population
> >
> Couldn't mainstreaming work the opposite effect by pulling all
> students into the main curriculum rather than placing them in separate
> curricular and, therefore, social tracks, increasing the diversity of the
> population at large?  Or, is your point that mainstreamed students would get
> lost in the crowd?  I'm also not sure about the assumption that mainstreamed
> students necessarily represent a diverse population.  On our campus,
> which has an urban mission, the typical students in our access program for
> underprepared students are white women in their middle to upper 20s returning
> to school. Of course, 27 year old white women might be a diverse student
> population for some schools! --
>
> Brian Huot
> University of Louisville
> Louisville, Kentucky 40292
>    bahuot01@homer.louisville.edu
>
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I don't think there is a real problem here.  We can come up with an
all-college rubric at the freshman level because we are asking freshment
to join the discourse community of the college educated: the people who
can read The New Yorker or The Atlantic.  There is such a discourse
community.  But at the upper level there is an additional discourse
community of the major: history, for example, assumes different things
about problems and evidence than does biology.  If you want the upper
level portfolios to get into those issues, and there is every reason to do
so, then separate scoring guides need to be made for each discourse
community, read "major."  All depends on what you want to do.  --Ed White
 
On Mon, 12 May 1997, Rita Malenczyk wrote:
 
> Mary,
> This is an interesting question (and it's interesting to hear about what
> happened at your workshop).  I've got a grant to do a faculty workshop at
> the end of the summer in which I work with faculty from across the
> disciplines to develop a rubric for evaluating rising-junior portfolios,
> and I too question whether it's possible to develop a college-wide rubric.
> The workshop, however, is an attempt to deal productively with a difficult
> situation I inherited when I took this job: we've got a requirement that
> students either take a Writing Competency Exam or turn in a writing
> portfolio before registering for an upper-division writing-intensive course
> in their major; the problem, a twofold one, is that 1) there aren't any
> criteria in place for evaluating portfolios, because when the WAC program
> here got under way so few people turned them in and 2) there isn't anything
> to do with students whose writing isn't Up to Snuff (whatever that means,
> since there's no rubric).  Go figure.  Anyway, I need to get faculty
> talking about both of these problems, and if we can't agree on what we're
> looking for then I need to know that.  The cross-disciplinary Writing Board
> here wants individual departments to take responsibility for the writing of
> their sophomores, so lack of agreement may be an incentive for them to do
> that.  We'll see.
> Rita
>
>
> >
> >Generalizing from this one day workshop, I have to question whether it
> >is possible to develop a college-wide rubric that truly represents each
> >discipline.  I look forward to reading the publications Brian mentioned
> >- perhaps someone has tried and has some answers or guidance.
> >
> >Mary
>
> Rita Malenczyk
> Director, University Writing Program
> English Department
> Eastern Connecticut State University
> Willimantic, CT 06226
> 860-465-4573 (phone), 860-465-4580 (fax)
> MALENCZYKR@ECSUC.CTSTATEU.EDU
>
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Re Fred Kemp's posting: Could you explain the criteria the merit committee
used for ranking, e.g., are your criteria different for, say, rhet/comp
and literary studies? And what criteria would the younger members of your
department want to use to replace the traditional (whatever that is)
criteria that they see (and I agree) as divisive?
 
On Sun, 11 May 1997, Fred Kemp wrote:
 
> Now that it seems I'm well on my way to convincing WPA to get rid of
> tenure, I think we should look at merit committees.
>
> I don't know how many of you lucky folks have merit committees in your
> departments, but I just spent a full day (Sunday) rating my 43 colleagues
> so that a few pennies of merit money could be dispensed according to our
> ranking.
>
> Yes, I ranked poets, fiction writers, literary critics, cinema experts, pop
> culturists, technical communicators, linguists, rhetoricians, and
> compositionists so that my department will be able to establish the
> relative value of all these people, top to bottom, to distribute a little
> money but, much more importantly, to create a list for all to see to
> determine for once and for all who was and who was not more or less
> valuable to the department for 1996.
>
> A civilized behavior, wouldn't you agree?  Why not put us into a small cage
> with enough food for a day or two and see who emerges after three weeks?
>
> My four colleagues who spent the day with me (the other three were young
> literaturists) agreed adamantly that this kind of requirement is old school
> divisive, not at all appropriate to a new breed of English faculty member
> who understands how marginal we ALL are becoming and how mutually
> supportive we must be.
>
> Might there be an entirely new way of looking at what we do and how we do
> it that avoids the old fears and defensive categorizations?
>
> Fred Kemp
> Texas Tech
> f.kemp@ttu.edu
>
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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When I entered the Cal State system in 1965, we had mainstreaming: no
placement of students, no support program for weak students.  In 1974,
every English department in the system rejected that and voted for
placement on the grounds that mainstreaming in our institutions
        1. Drastically lowered standards in first-year comp, since every
class had significant numbers of students at risk of failure, to which
instructors necessarily directed the curriculum;
        2. Led to unnecessarily high drop-out rates for underprepared
students who need special attention; and
        3. Rendered the problem of underprepared students invisible, hence
reducing or eliminating the funding and support programs that would allow
such students to succeed.
 
These are generally the reasons that most institutions put in placement
programs.  But, unhappily, we have short or no institutional memories, so
it looks as if we have to go through the whole cycle all over again.
                                                --Ed White
 
On Mon, 12 May 1997, Brian A. Huot wrote:
 
> Tom:
>
> I'm not sure I understand what you mean by>
> >
> but I worry that any wholesale mainstreaming of
> > basic writers would greatly narrow the diversity of our student
> > population
> >
> Couldn't mainstreaming work the opposite effect by pulling all
> students into the main curriculum rather than placing them in separate
> curricular and, therefore, social tracks, increasing the diversity of the
> population at large?  Or, is your point that mainstreamed students would get
> lost in the crowd?  I'm also not sure about the assumption that mainstreamed
> students necessarily represent a diverse population.  On our campus,
> which has an urban mission, the typical students in our access program for
> underprepared students are white women in their middle to upper 20s returning
> to school. Of course, 27 year old white women might be a diverse student
> population for some schools! --
>
> Brian Huot
> University of Louisville
> Louisville, Kentucky 40292
>    bahuot01@homer.louisville.edu
>
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Something the folks at U of AZ have going for them is a "basic" writing
course that is actually credit-bearing/counts toward graduation/takes the
place of a general elective for those students--not the case here or at lots
of other schools.  When I worked there with the UCB it was rare to get a
student who just plain couldn't see the potential benefits of that course or
how "requiring" that extra semester of writing instruction spoke to the
university's commitment to students' success.
 
Don Bushman
 
At 09:21 AM 5/12/97 -0700, you wrote:
>About twenty-five percent of our students place into our basic writing
>course via our assessment of an essay that they write when they attend
>orientation.  These students then go on to take two more semesters of
>composition, so they are "mainstreamed" after a semester.  Our basic
>writing course is a writing course, not a grammar or skills course, and
>we get very few complaints about placement.  My anxiety about
>mainstreaming reducing diversity was motivated by a fear that
>mainstreaming will decrease the retention of students whom we are
>currently assessing as needing more work with their writing.  Basic
>writing classes here as elsewher include a disproporionate number of
>minority and working-class students, and research suggests that
>mainstreaming increases the drop out rate of marginal students.  See,
>for example, Ed White's "The Importance of Placement and Basic
>Studies: Helping Students Succeed under the New Elitism," Journal of
>Basic Writing 14 (1995).  Thomas Miller, U of AZ
>
>On Mon, 12 May 1997, Brian A. Huot wrote:
>
>> Tom:
>>
>> I'm not sure I understand what you mean by>
>> >
>> but I worry that any wholesale mainstreaming of
>> > basic writers would greatly narrow the diversity of our student
>> > population
>> >
>> Couldn't mainstreaming work the opposite effect by pulling all
>> students into the main curriculum rather than placing them in separate
>> curricular and, therefore, social tracks, increasing the diversity of the
>> population at large?  Or, is your point that mainstreamed students would get
>> lost in the crowd?  I'm also not sure about the assumption that mainstreamed
>> students necessarily represent a diverse population.  On our campus,
>> which has an urban mission, the typical students in our access program for
>> underprepared students are white women in their middle to upper 20s returning
>> to school. Of course, 27 year old white women might be a diverse student
>> population for some schools! --
>>
>> Brian Huot
>> University of Louisville
>> Louisville, Kentucky 40292
>>    bahuot01@homer.louisville.edu
>>
>
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On Mon, 12 May 1997, Don Bushman wrote:
 
> Something the folks at U of AZ have going for them is a "basic" writing
> course that is actually credit-bearing/counts toward graduation/takes the
> place of a general elective for those students--not the case here or at lots
> of other schools. . . .
 
I'm not sure this is the case, as while the UA's BW class (ENG 100) did
count for graduation, my understanding was that students placed there had
three additional hours "tacked on" to their graduation requirements . . . so
what the ENG dept gave to them as credit was taken away by someone else.
Tom Miller, is that right?  My own feeling is that students ought to get
credit for any and all university classes they take (although as Don
mentions above, they don't at many places).
 
Greg Glau
Arizona State University
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A couple of comments on the assessment thread here. Becky's discussion of the
self-assessment approach to placement is part of a book on self-assessment and
the development of writing, edited by Jane Smith and me, to be brought out
by Hampton Press.  This summer, I hope:)
 
On the faculty development aspect of creating scoring guides: you bet. What's
useful about such activity, among other things, no doubt: faculty talk about
what they value and begin to see where they do form a community (and they
especially like talking about what they value rather than what they dislike
in student writing); they see what it's like for one of their students to
move from one of us to the next; they begin to develop a language that they
can use to talk about this writing; and they have some expectations that they
can share with students.Not bad for a day's work!
 
kathleen yancey
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Don Bushman is right that our basic writing course counts toward
graduation as elective credit.  I have never heard what Greg Glau
mentioned--that "somebody" adds on additional credit requirements that
make the three credits meaningless.  Thomas Miller, U of Az
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On Mon, 12 May 1997, Thomas Miller wrote:
 
> Don Bushman is right that our basic writing course counts toward
> graduation as elective credit.  I have never heard what Greg Glau
> mentioned--that "somebody" adds on additional credit requirements that
> make the three credits meaningless.  Thomas Miller, U of Az
 
Tom, thanks for the clarification and I'm glad I'm wrong.
 
Greg Glau
Arizona State University
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Anyone have information on available listservs in rhetoric?  There used to
be one called HRHETOR, but I don't know its subscription address or if it
is still around.  I'd appreciate any help with this.
 
Valerie Balester
Director of Writing Programs
Texas A&M University
College Station, TX 77843-4227
(409) 845-3155
(409) 862-2292 FAX
v-balester@tamu.edu
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Ed, I don't think your comparison of the merit system to the grading system
works.  The grading system is, in theory, supposed to measure whether or not
students meet an objective standard, set by the profession, the university,
the department, or by the individual instructor.  Also, unless something is
really wrong, all students could possibly receive A's, or equal ranking,
providing they meet the standards, something the merit system, to my
knowledge, doesn't allow for.
 
June Pulliam
Louisiana State University
Dept. of English
 
At 04:10 PM 5/12/97 +0000, you wrote:
>Ed,
>
>Here (for once) we are in complete agreement. The merit system Fred
>describes is an abomination (I'm trying to be polite here, or I'd name it
>otherwise).
>
>But here's a question that comes immediately to my mind: For those who
>reject such merit systems, how can you reconcile yourself to the grading
>system?
>
>I don't see much difference. When I saw Fred's note, the first thing that
>popped into my head was: Aha! the graders are grading the graders. With
>faculty thus enmeshed in it, it's no wonder grading continues to thrive!
>
>--Eric Crump
>
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From:         "William A. Pedersen" <wpedersen@CCIT.ARIZONA.EDU>
Subject:      Re: GRADES (fwd)
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
For a Freire-ian look at grades......
 
William A. Pedersen, University of Arizona
 
---------- Forwarded message ----------
Date: Mon, 12 May 1997 14:12:17 -0500
From: CHRISTOPHER J FERRY <ferry@MAIL.CLARION.EDU>
To: CRITICALED@LISTSERV.ARIZONA.EDU
Subject: Re: GRADES
 
On Mon, 12 May 1997, Doug Cooper wrote:
 
> Is there a way to make the grading process (which I am undialogically tied
> to) dialogic.
 
Part of being a critical teacher, I think, is working with each class to
establish an atmposhere of resposibility; part of this process is to
challenge everone's *received* notions of responsibility.  For example,
freshling composition students think I'm charged with teaching them to be
better writers.  If they do what I tell them--ta-da!--they'll "learn how
to write."  But it seldom seems to occur to most students that they're
active particpants in this process, that they are responsible--to
themselves, to me as the teacher, to their classmates, their parents,
etc.--for their own learning.
 
Neither does it occur to most of us (students and teachers) that we go to
class to *give* something.  Students especially think they go to school
to "get"--education, credentials, a "good-paying job."
 
So.  With these ideas in mind, here's what I'm trying.  At the beginning
of each new class, we "problematize" (that word's never sat well with me)
the situation of school.  We "read" school and the classroom, we discuss
the politics involved, the power relationships at play in classrooms,
student roles versus teacher roles.  After about a week or so of such
discussion (devoted to school in general and the particular experience of
school exemplified by the class), we write and share our expectations of
the course then plan the rest of the semester together.  Near the end, we
revisit our original expectations.  Students write another paper in which
they discuss their expectations, what they've "gotten" and, most
importantly, what they think they've given.  I ask the students to assign
themselves a grade based on the expectations; my experience has been that
students are unflinchingly honest (and sometimes unmerciful) about their
work.
 
Questions?  Comments?
 
La Paz!
 
Chris
 
Christopher Ferry
Clarion University of Pennsylvania
=========================================================================
Date:         Mon, 12 May 1997 13:58:35 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      Re: Merit Committees
In-Reply-To:  <19970512184336.AAA24248@DATA>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
On Mon, 12 May 1997, June Pulliam wrote:
-->Ed, I don't think your comparison of the merit system to the grading system
-->works.
 
Probably better blame me for that comparison, June. Ed's innocent :)
 
-->The grading system is, in theory, supposed to measure whether or not
-->students meet an objective standard...
 
Yeah, but this is one of those theories that gives theory a bad name,
IMHO. It's not grounded in any actual practice that I've ever seen. The
bell curve exerts a powerful influence in university culture. Even if all
students excelled in any given class, I'm not convinced that would be
enough to cause a teacher to award all As (unless you've got some rogue
teacher with tenure and an attitude! ;)
 
 Teachers know that such an eventuality would immediately attract
attention and suspicion.  Administrators and other teachers would (do!)
jump to the conclusion not that excellence was being achieved but that
standards were being lowered.  We have, as an culture, a profound lack of
faith in the possibility of comprehensive success. We *create* success, in
fact, by enforcing failure.
 
Grading, theory notwithstanding, is ranking.
 
--Eric Crump
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Hey June, I should not get credit for Eric's ideas just because they are
addressed to me.  Particularly so when the ideas contain an analogy as
flawed as you point it out to be.  --Ed White
 
On Mon, 12 May 1997, June Pulliam wrote:
 
> Ed, I don't think your comparison of the merit system to the grading system
> works.  The grading system is, in theory, supposed to measure whether or not
> students meet an objective standard, set by the profession, the university,
> the department, or by the individual instructor.  Also, unless something is
> really wrong, all students could possibly receive A's, or equal ranking,
> providing they meet the standards, something the merit system, to my
> knowledge, doesn't allow for.
>
> June Pulliam
> Louisiana State University
> Dept. of English
>
> At 04:10 PM 5/12/97 +0000, you wrote:
> >Ed,
> >
> >Here (for once) we are in complete agreement. The merit system Fred
> >describes is an abomination (I'm trying to be polite here, or I'd name it
> >otherwise).
> >
> >But here's a question that comes immediately to my mind: For those who
> >reject such merit systems, how can you reconcile yourself to the grading
> >system?
> >
> >I don't see much difference. When I saw Fred's note, the first thing that
> >popped into my head was: Aha! the graders are grading the graders. With
> >faculty thus enmeshed in it, it's no wonder grading continues to thrive!
> >
> >--Eric Crump
> >
>
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>For a description of the way WSU's writing assessment system
>got going, see Haswell & Susan Wyche,  Adventuring into Assessment,
>College Composition and Communication 45, no. 2  (May 1994): 220-236.
 
And for more information, you can see the website, as developed by Rich
Haswell and modified by yours truly:
 
        http://www.wsu.edu:8080/~bcondon/portpage.html
 
Bill
 
Bill Condon, Director                   English Department, Avery 202
WSU Writing Programs               Washington State University
Phone: (509) 335-2268           Pullman, WA 99164-5046
FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
                http://www.wsu.edu:8080/~bcondon/
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Well, Ed, I'm not the least surprised to learn that my analogies are
flawed. I just don't hold that against them :) I use the ones that make
sense to me. And anything that makes sense to me is very likely to make
nonsense to you. So it goes...
 
Still, I'd be interested in your analysis. Why is the analogy flawed?
 
And that should get us to the question I posed: How do you reconcile
rejection of merit systems and support of grading systems?
 
--Eric  Crump
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Eric Crump wrote:
 
--
Well, Ed, I'm not the least surprised to learn that my analogies are
flawed. I just don't hold that against them :) I use the ones that make
sense to me. And anything that makes sense to me is very likely to make
nonsense to you. So it goes...
--
 
As Marshall McLuhan once wrote, Eric ol' chum, "You think my
fallacy is wrong?"  Makem think but never letum get their balances ...
Another favorite McLuhanism: "You don't like my ideas? I got
others ..."  And of course, the little snippet I proudly contributed
to the RhetNet banner, from St. Marshall of Wired_Mag: "If it
works, it's obsolete."
 
On WPA three days and already regretting all the jousting I have
missed in the past ...
 
Mick@Rpi
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I've been salivating over the stories of successful self-placement.  Has
anyone used this in an environment like Missouri's, where dual enrollment
(courses in high school for both HS and colleg credit) is a major source of
college composition credit?  Schools that offer dual enrollment have to use
the same placement methods (if that stiff) for the HS courses as for their
own.  If only one type of dual enrollment credit is offered, it's easy to
guess where students will place themselves.
 
Keith Rhodes
Northwest Missouri State University
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Two referents seem to be missing from the current placement thread:
 
The CCCC Policy Statement on Assessment of Writing; and
 
The notion of high-stakes vs. low-stakes assessment.
 
(That is not to say I don't double-underline what several have said
about the importance of how we place FYW students to high-school
teachers and students, and what Brian and others have said about the
benefits of developing procedures locally.)
 
In some cases placement into FYW may be low stakes.  But it may also
be high stakes--e.g., it may result in a student's being on a
"remediation track"; it may include course exemption or even credit.
 And it's probably always high stakes when we consider the message
it sends to feeder schools about the value a college attaches to
writing.
 
If the decision is high stakes, then the CCCC Position Statement
particularly deserves to be a guide for local decision-making.  The
PS doesn't canonize portfolio assessment.  Nonetheless, a portfolio
does a lot of what the PS calls for:  it includes multiple samples
of a writer's work, written under various circumstances, for a
variety of purposes, etc.  And, of course, the PS argues that actual
writing should be the basis for decisions on writers.
 
I question the accuracy of placement via correlates:  we've found
here that the correlation between SAT verbal scores and scores on our
5-hour 2-sample writing placement exam are in the .2-.3 range.
(That's not to preclude the possibility that SAT and similar scores
can provide rough guidance.  Unfortunately, it's the students around
cut-off borders for whom placement has the greatest consequences, and
at those points "rough" doesn't work.)  If rough approximation is
enough, then I think it best to consider self placement--something
also discussed in this forum occasionally.
 
The biggest problem with all of this is that when it comes to
assessment, one size definitely does not fit all.  If we take
assessment seriously, we apply to each instance of assessment the
same rigorous rhetorical analysis we apply to high-stakes writing
situations.  When we start examining "for whom? for what? what are
the antecedents? what are the consequences?," etc, in potential
assessments, we begin to see that all public assessment represents
significant compromises, most of which are unfortunately
unacknowledged.
 
I'm certainly not arguing to end the discussion.  I am noting that
the apparent "simple" (cheap?) solution in assessment is likely only
a shifting of problem sites.
 
 
Thomas Hilgers
Director and Professor
University of Hawaii Manoa Writing Program
voice:  808 956 6660    fax:  808 956 9170
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Ed,
 
All apologies.
 
June
 
At 07:32 PM 5/12/97 +0000, you wrote:
>Hey June, I should not get credit for Eric's ideas just because they are
>addressed to me.  Particularly so when the ideas contain an analogy as
>flawed as you point it out to be.  --Ed White
>
>On Mon, 12 May 1997, June Pulliam wrote:
>
>> Ed, I don't think your comparison of the merit system to the grading system
>> works.  The grading system is, in theory, supposed to measure whether or not
>> students meet an objective standard, set by the profession, the university,
>> the department, or by the individual instructor.  Also, unless something is
>> really wrong, all students could possibly receive A's, or equal ranking,
>> providing they meet the standards, something the merit system, to my
>> knowledge, doesn't allow for.
>>
>> June Pulliam
>> Louisiana State University
>> Dept. of English
>>
>> At 04:10 PM 5/12/97 +0000, you wrote:
>> >Ed,
>> >
>> >Here (for once) we are in complete agreement. The merit system Fred
>> >describes is an abomination (I'm trying to be polite here, or I'd name it
>> >otherwise).
>> >
>> >But here's a question that comes immediately to my mind: For those who
>> >reject such merit systems, how can you reconcile yourself to the grading
>> >system?
>> >
>> >I don't see much difference. When I saw Fred's note, the first thing that
>> >popped into my head was: Aha! the graders are grading the graders. With
>> >faculty thus enmeshed in it, it's no wonder grading continues to thrive!
>> >
>> >--Eric Crump
>> >
>>
>
=========================================================================
Date:         Mon, 12 May 1997 16:45:55 -0700
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Roxanne Mountford <rdm@CCIT.ARIZONA.EDU>
Subject:      Re: MA programs in rhet/comp
In-Reply-To:  <Pine.SUN.3.95.970511204859.15939F-100000@wiley.csusb.edu>
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I can attest to Ed's program at Cal State San Bernardino; Ellen Cushman,
the award-winning student to whom he refers, wrote her wonderful essay
"Rhetorician as Agent of Social Change" (CCC, Feb. 96) in one of my
classes at Rensselaer; throughout her time there she was one of our top
grad students.  Ed has reason to brag.
 
Roxanne Mountford
(now at University of Arizona)
 
On Sun, 11 May 1997, Edward White wrote:
 
> Without going into detail, I'll add that the MA program in English
> Composition (its actual title) at Cal State San Bernardino is terrific.
> One of our grads, with a Ph.D. from Renselaar (but I was her tyrannical MA
> adviser) received both the Braddock award and the Best Dissertation award
> at the CCCC this March.  Good people, good program.  Brag, brag, brag.
>                                                 --Ed White
>
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Ed White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Merit Committees
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Eric, I thought June destroyed your analogy most convincingly.  Students
ain't teachers.  --Ed
 
>Well, Ed, I'm not the least surprised to learn that my analogies are
>flawed. I just don't hold that against them :) I use the ones that make
>sense to me. And anything that makes sense to me is very likely to make
>nonsense to you. So it goes...
>
>Still, I'd be interested in your analysis. Why is the analogy flawed?
>
>And that should get us to the question I posed: How do you reconcile
>rejection of merit systems and support of grading systems?
>
>--Eric  Crump
>
>
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Date:         Mon, 12 May 1997 21:11:25 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mick Doherty <doherm@RPI.EDU>
Subject:      Re: Merit Committees
 
Ed writes:
--
Eric, I thought June destroyed your analogy most convincingly.  Students
ain't teachers.  --Ed
--
 
Of course they are.  Unless we're buying into an Alexander Bain-ian
top-down theory of writing pedagogy, then a classroom invested with
peer review and process over product demands that the students see
themselves as teachers, or at least (best?) co-learners.
 
In the technology-based classroom (I have designed and taught several
web-based classes at Bowling Green and RPI), I walk in Day 1 knowing
that a bunch of my students are going to know more about the *tools*
we use to write -- the computer, the interface, the code (HTML, CGI,
whatever).  Once we cross the mental barrier that "writing is a
manipulable tool for communication," that language and rhetoric are
things we can learn to utilize just like Windows and Perl, the
students realize that I'm a student, too, and they're teachers, too ...
utopian? Sure.  Does it always work perfectly? Nah.  But let's not
make a blanket statement like "Student's ain't teachers."
 
Or were you kidding?
 
Mick
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From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      Re: Merit Committees
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On Mon, 12 May 1997, Ed White wrote:
 
Destroyed, eh? That must have been a pretty bad flaw. OK. I like
Mick's take on things, but just to be agreeable--> analogy, RIP. Students
aren't teachers.
 
But you still haven't answered my question.
 
-->>And that should get us to the question I posed: How do you reconcile
-->>rejection of merit systems and support of grading systems?
 
I guess another way to put it: How do you justify accepting ranking of
students and reject ranking of teachers. Even if teachers and students are
different, how does that difference *matter*?
 
--Eric Crump
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mark Schaub <mschaub@ACS.AUC.EUN.EG>
Subject:      H-Rhetor listserv
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>
>Anyone have information on available listservs in rhetoric?  There used to
>be one called HRHETOR, but I don't know its subscription address or if it
>is still around.  I'd appreciate any help with this.
>
>Valerie Balester
>Director of Writing Programs
>Texas A&M University
 
 
Valerie and WPA-L group:
 
to subscribe to H-Rhetor, send the usual Subscribe H-RHETOR (your name)
message to this address:
 
       listserv@msu.edu
 
 
The list owners are Gary Hatch (BYU) and Linda Vavra (UIC).
 
Mark Schaub
Director, Freshman Writing Program
The American University in Cairo
mschaub@acs.auc.eun.eg
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Dr. Bob Holderer" <RHOLDERER@EDINBORO.EDU>
Subject:      Re: MBU Moments
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Does anyone know why the MBU list died?
 
Bob Holderer
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From:         Ed White <ewhite@WILEY.CSUSB.EDU>
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Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Well I've tried to duck this question of Eric's, thinking that June had
answered it sufficiently, but he keeps after me:
 
But you still haven't answered my question (says Eric)
 
-->>And that should get us to the question I posed: How do you reconcile
-->>rejection of merit systems and support of grading systems?
 
I guess another way to put it: How do you justify accepting ranking of
students and reject ranking of teachers. Even if teachers and students are
different, how does that difference *matter*?
 
--Eric Crump
 
Ok.  I'd say that evaluation of student learning is part of the job of
teaching, of helping students learn.  We have specific things we teach, and
students enroll in courses to learn them.  I teach, for example, courses in
Research in Composition and in Literary Theory.  Some students come to
understand the ways in which empirical research differs from ethnographic
research very well while other students never quite catch on.  Some students
can see that Fish's concept of an interpretive community is not quite the
same thing as Norman Holland's vision of each reader as his/her own
community determining meaning.  Some readers write very well and others do
not.  I have no trouble in making these distinctions and developing a
grading system that reflects what I am trying to teach and what my students
by enrolling are trying to learn. I do my best to help every student succeed
but finally they are responsible for the quality of their own performance.
 
On the other hand, my colleagues and I are engaged in an enormously complex
endeavor which is not subject to the strict parameters of the classroom.
How do the two books I published last year compare to the extended service
of A on the curriculum committee and B on the promotions committee?  How can
we tell if my good teaching is better or worse than C's good teaching?  The
department chair did a terrific job this year under vexing circumstances;
how does that compare with the new assistant professor who finally published
a prize-winning volume of poems?  To imagine that the work of faculty can be
compared with the performance of students seeking to learn a specific body
of material or a specific kind of task is to confuse the specific with the
much more general, to equate unlike activities as if they were the same.  An
expert, a professional, is in part defined by his/her ability to make
judgments where judgments are appropriate, but to refrain from judging when
it is not appropriate.  In short, the equation of assessing student
performance in class with ranking faculty on a vague scale including
everything is muddled and wrong-headed.
 
I could go on with this but maybe I've said enough.  Probably too much.
--Ed White
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor_Montgomery College at Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: MBU Moments
X-To:         "Dr. Bob Holderer" <RHOLDERER@EDINBORO.EDU>
In-Reply-To:  <01IISWWVTHRM99DPH3@edinboro.edu>
Mime-Version: 1.0
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> On Tue, 13 May 1997, Dr. Bob Holderer wrote:
>
> Does anyone know why the MBU list died?
------------------------------------------------------------------------
Bob,
        When MBU-L hit the bandwidth, there weren't any other lists
addressing computers and writing.  Now there are many to choose from.  The
membership of MBU simply wandered to the other points of the compass.
Other underactive lists will probably follow.  For instance, there hasn't
been a posting on the PURTOPOI listserve since March.  It may be the next
list to close for business.
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jack Selzer <jls25@PSU.EDU>
Subject:      MA programs in rhet/comp
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
BYU has a pretty darn good terminal MA too.
 
At  4:45 PM 5/12/97 -0700, Roxanne Mountford wrote:
>I can attest to Ed's program at Cal State San Bernardino; Ellen Cushman,
>the award-winning student to whom he refers, wrote her wonderful essay
>"Rhetorician as Agent of Social Change" (CCC, Feb. 96) in one of my
>classes at Rensselaer; throughout her time there she was one of our top
>grad students.  Ed has reason to brag.
>
>Roxanne Mountford
>(now at University of Arizona)
>
>On Sun, 11 May 1997, Edward White wrote:
>
>> Without going into detail, I'll add that the MA program in English
>> Composition (its actual title) at Cal State San Bernardino is terrific.
>> One of our grads, with a Ph.D. from Renselaar (but I was her tyrannical MA
>> adviser) received both the Braddock award and the Best Dissertation award
>> at the CCCC this March.  Good people, good program.  Brag, brag, brag.
>>                                                 --Ed White
>>
 
jls25@psu.edu
Jack Selzer, Associate Professor of English
Department of English
Penn State University
University Park, PA  16802
Phone:  814-865-0251
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Haswell <rhaswell@FALCON.TAMUCC.EDU>
Organization: Texas A&M University--Corpus Christi
Subject:      Re: self-placement
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Self-placement is an interesting concept.  I'm thinking that composition
programs haven't explored its possibilities very well yet.  Take Mili
Clark's situation at Buffalo.  Using SAT for placement will result in a
certain number of misplacements, as she can show.  Conceivably, it would
be better just to send matriculating students her figures plus a
description of the courses and then tell them to make their own
decisions about enrollment.
 
My guess is that you would have fewer misplacements, and that the
misplacement, when it occurred, would have a different impact on the
student.  The student would take on more responsibility for it.
 
Self-placement has a history, it seems.  In 1981 Judith D. Hackman and
Paula Johnson reported on their trial use of it at Yale:  "Using
Standardized Test Scores for Placement in College English Courses:  A
New Look at an Old Problem," RESEARCH IN THE TEACHING OF ENGLISH 15
(3).  They sent entering students average scores on national tests such
as the SAT, CEEB, TSWE, AP, and then let the students select their
writing course (which, in 1981, was not required at Yale, by the way).
Based on end-of-course teacher judgments on whether the student belonged
in the course, self-placement seemed superior to placement by
standardized scores.
 
By the way, thanks, Mili, for the figures.  Anyone using standardized
testing for placement ought to look at them very carefully.
 
Rich Haswell
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Date:         Tue, 13 May 1997 10:22:47 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Beth Daniell <dbeth@CLEMSON.EDU>
Subject:      Re: Merit Committees
In-Reply-To:  <199705130603.XAA07417@wiley.csusb.edu>
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Ed, why is it everything you say sounds so sensible? Are you just smart? Or
did you learn all this stuff? What I really want to know is: Is there hope
for me? BTW, I have 2 of your comments taped on my office door--one about
class size and the other about standardized tests.     Beth Daniell
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From:         Carrie Leverenz <cleveren@GARNET.ACNS.FSU.EDU>
Subject:      Re: Merit Committees
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Just to add an ironic twist to Fred's complaints about the absurdity of
merit review.  Here at FSU, which is known for its democratic evaluation
procedures (!!!), two untenured people have the "privilege" of being elected
to the Department's 9-member Evaluation Committee.  Fortunately, no one can
serve more than two consecutive years and this year was my second on the
committee (my third in the department).  Because the Department voted in a
new Evaluation procedure that allows faculty to submit more material and
thus have more control over their Evaluation, it takes about 30 minutes to
read each faculty member's materials (over 20 hours of reading) and another
10 hours or so of meetings to discuss the materials and to cast ranking
votes.  All of this is done before the legislature votes on whether there
will be any merit money.  And the only money available is merit
money--across the board money goes to those on the lowest part of the rank
order scale.  Although serving on the committee is educational in a crass
sort of way, it's enough to drive an untenured person out of academe altogether.
Carrie Shively Leverenz
Director, Reading/Writing Center
Florida State University
Tallahassee, FL 32306-1036
(904)644-5157
cleveren@garnet.acns.fsu.edu
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>Ed,
>
>Here (for once) we are in complete agreement. The merit system Fred
>describes is an abomination (I'm trying to be polite here, or I'd name it
>otherwise).
>
>But here's a question that comes immediately to my mind: For those who
>reject such merit systems, how can you reconcile yourself to the grading
>system?
>
>I don't see much difference. When I saw Fred's note, the first thing that
>popped into my head was: Aha! the graders are grading the graders. With
>faculty thus enmeshed in it, it's no wonder grading continues to thrive!
>
>--Eric Crump
 
The difference, Eric, is that in our Evaluation COmmittee deliberations, we
are forced to rank-order everyone--there can be only one person in the top
position and someone must be on the bottom.  In our classes, however, there
is no grading curve requirement, so we can use contract grading to give
everyone an "A," if that is what we wish to do.  Of course, in yet another
perverse irony, we must submit our distribution of grades when we put
together our Evaluation files, and there are always a few people on the
Evaluation Committee who give high scores in teaching to people who "use all
the grades" and low scores to those who give high grades. So perhaps we are
not as "free" as we would like to think we are?
>
Carrie Shively Leverenz
Director, Reading/Writing Center
Florida State University
Tallahassee, FL 32306-1036
(904)644-5157
cleveren@garnet.acns.fsu.edu
=========================================================================
Date:         Tue, 13 May 1997 08:45:50 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      door posting technology
 
When Beth said she had a couple quotes from Ed "taped" to her door, I got to
thinking about the declining vigor of technology for fastening stuff to doors.
Luther "nailed" his 95 theses to the door of the Castle church at Wittenberg
Castle. No tape. Nails. The black hand usually gets fastened to the door with
a dagger. No preprinted black hands on stickies or post-its. Daggers. Beth,
you're going to have to repost Ed with something more emphatic, something
harder on the door. If you use tape, you really don't MEAN it.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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At 01:16 AM 5/13/97 -0500, Bob Holderer wrote:
>Does anyone know why the MBU list died?
 
I think MBU-L died for the same reason that other lists and other internet
forums die, and for that matter, for the same reason that graduate seminars
meet for only one semester (or quarter).
 
After a time, the "old-timers" on a list have hashed out most of the salient
issues and concerns related to the topic, and any newbies who join seem only
to be playing catch-up, asking questions that have already been worried to
death in earlier threads. Long-timers -- on the *friendly* lists -- will
reply in email with info about the list archives, and with references
gleaned from earlier discussions. A lot going on there, but it's all off-list.
 
And sometimes, e-forums just need a rest. Users get tired, bored, busy, move
on, lose their internet access, find more specialized lists to join as they
themselves become specialists (i.e. WPA-L), etc.
 
In addition, online groups have social configurations. Participants
eventually take on certain roles. One is guru, another is "mother," yet
another is class clown, and so on. Sooner or later a user can get tired of
this online role, yet as we all know, once these roles have been established
within a group, it can be difficult to break free of them. The solution?
Graduate. Find a new group and join with a clean slate. Re-invent yourself.
Avoid discursive habits that landed you the role you got sick of in that
other place (internet old-timers tell me that this is one way they tried to
deal with adolescence: on the BBS, they could masquerade as an adult, and
learn a few things about how to develop, maintain, and function in
relationships with other adults).
 
Can dead lists be "revived?" I dunno.  Too bad about MBU, though. It's
already in the history books.
_________________________________________________
C.J. Jeney -- Arizona State University
 
AZCacti@asu.edu
 
"I'm in a phone booth at the corner of Walk and Don't Walk"
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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Carrie, I shared your experience when I worked on the personnel committee in
my department. We had to evaluate the "portfolios" (using the word very
loosely here) of over 50 faculty. It was an incredibly tedious process, very
time consuming. Did I read my colleagues' books and articles and conference
presentations? Oh, sure. Did I closely analyze each faculty member's extended
gloss on his or her year's work? Barely. Did I look closely at each syllabus
to see if it was innovative? Uh huh. Did I follow up to see if the person
actually did anything on the committees listed? Oh yeah. Decent assessment of
students takes time. So does decent peer evaluation of colleagues. This is a
serious problem in big departments that combine a diversity of interests
(linguistics, rhetoric, literature, folk lore, English ed, for example). Many
of us are in the position that Carrie is in. Anybody got a solution? Our state
legislature has taken "skipping annual merit evaluation" off the table.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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David,
 
You might better take what you can get in your ascent to fame.  I have a
quote from *you* taped to my office door--the one about the difficulty of
living the examined life with utter conviction.
 
Perhaps my use of tape is symptomatic of my lack of utter conviction even
in sticking your comment on my door.  On the other hand, good scotch tape
is darn hard to remove.
 
;-)
 
David E. Schwalm wrote:
>
> When Beth said she had a couple quotes from Ed "taped" to her door, I got to
> thinking about the declining vigor of technology for fastening stuff to doors.
> Luther "nailed" his 95 theses to the door of the Castle church at Wittenberg
> Castle. No tape. Nails. The black hand usually gets fastened to the door with
> a dagger. No preprinted black hands on stickies or post-its. Daggers. Beth,
> you're going to have to repost Ed with something more emphatic, something
> harder on the door. If you use tape, you really don't MEAN it.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
 
--
 
Dr. Karin Evans
Department of English     Elmhurst College
190 Prospect Ave.    Elmhurst, IL 60126-3296
630-617-3134       karine@elmhurst.edu
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Dang! Instead of a big splintery hole in the door, I'll have to find
immortality in a kind of sticky smudge that will become more visible over the
years as it attracts more dirt. Hmm. Some sort of metaphor there. Thanks,
Karin.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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If you missed the parody of stylistic analysis in The Chronicle of Higher
Education, May 9, 1997, p. B8, try to find it.  In passing, the authors
(out of law and philosophy, for heaven's sake) mention that "each and
every one of the plays we commonly associate with the name 'Shakespeare'
was the product of a remarkable collaboration among the seven Dimpus
brothers, residing in Frowzy, South Yorkshire."
 
I have checked out these remarkable Dimpus brothers and find that they are
historically significant. The eldest, Wimpus Dimpus, was the first known
conscientious objector. The twins, Gimpus and Limpus, were responsible for
installation of handicapped ramps at the Tower of London.  The youngest,
Simpus, helped found the Flat Earth Society.  And I was able to locate a
Dimpus sister, "Dimples" Dimpus, who, working with her brother Pimpus,
made a large fortune and married Edward de Vere, Earl of Oxford.
Remarkable what research will turn up.  --Ed White
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Ah, Ed, I was very sorry to discover that your research on the Dimpus family
revealed that the lone female of the family seemed to contribute only through
sexual favors (working with her brother Pimpus).  Dig some more--surely you
will find another sister or two who contributed in other ways.
 
Jane
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Organization: University at Buffalo
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Self-placement did occur to me as a genuine alternative
to verbal scores.  Unfortunately, one reason the VP wanted
to use SAT scores is block scheduling--the ability to
schedule students into courses in large numbers all at once,
by June 1, so that departments would know how many
sections they needed for which courses.  Our testing was
done during summer orientations from the last week of
June through the first week of August-- too late for block
scheduling.  It's possible that students could self-select by
June 1, but, considering that they are in the process of
graduating from high school, they might not have the
time to give the matter the consideration it deserves.
However, I shall keep self-placement in mind for
1998-99 as something to suggest to Minds Obsessed
With Numbers Who Control This University.  Just
how I would argue to such Minds I cannot think at
the moment.
 
I prepared a chart that shows the distribution of SAT
scores by our placement into the various writing
courses for 1996-97.  I am very proud of this chart,
for I, a mere English prof, did what the Minds
Obsessed with Numbers could not figure out how to
do when we needed this comparative information.
I found out today that the evil VP must have sent
my chart to the Office of Student Information
because they are now preparing their charts on my
model.  Shouldn't I get a bonus for my bright idea,
or is my contempt for the people who have the big
titles and make the big bucks always to be my
reward?
 
I forgot to mention that, using SAT for placement,
only 1/3 of the students placed in ESL or LC
courses should be there; two-thirds of them belong
in ENG 101.
 
If anyone would like a copy of my chart (keeping
in mind that it is geared to students who come to
Buffalo), let me know off list.
 
Mili Clark
Dir/Comp/SUNY/Buffalo/English
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Edward White wrote:
>
> When I entered the Cal State system in 1965, we had mainstreaming: no
> placement of students, no support program for weak students.  In 1974,
> every English department in the system rejected that and voted for
> placement on the grounds that mainstreaming in our institutions
>         1. Drastically lowered standards in first-year comp, since every
> class had significant numbers of students at risk of failure, to which
> instructors necessarily directed the curriculum;
>         2. Led to unnecessarily high drop-out rates for underprepared
> students who need special attention; and
>         3. Rendered the problem of underprepared students invisible, hence
> reducing or eliminating the funding and support programs that would allow
> such students to succeed.
>
> These are generally the reasons that most institutions put in placement
> programs.  But, unhappily, we have short or no institutional memories, so
> it looks as if we have to go through the whole cycle all over again.
 
Ed,
        I understand your temptation to see history repeating itself, and maybe
you are right, but I have to add my perspective, and maybe you can help
me see the repetitve pattern there, too.
 
It's not clear to me that any of us in the entire CSU system really
knows whether our standards for the first-year writing course are high,
low, mediocre, or in any way consistent with one another from campus to
campus.  This is especially true since so many part-time faculty teach
these courses, and part-time faculty are generally freeway flyers (not
necessarily by choice).
 
The CSU continues to have high drop out rates.  Nothing new here since
we are only refelcting general trends across the country.  It is clear
to me that drop out rates are not necessarily correlated with placement
in a particular writing course nor with subsequent performance.  There
are many other factors involved.
 
Compared to the rest of the country, California now has 12% of the total
national population of Limited English Proficient (not my label)
students. I doubt this was the case twenty some years ago.
 
Also, we now know the CSU trustees are bent on reducing the need for
remediation to 10% of the current total.  This means there will be no
more resources for remedial courses.  Students now in them will not be
allowed to enroll at any CSU campus.
 
To my mind we do need to think about responsible mainstreaming because
if the EPT remains in place, it will not place students as much as
prevent them from enrolling in the system.  If we can design different
instructional approaches to help students who need it without severely
restricting access, we will be doing much to help those students who may
not even have a chance to get help in the near future.
 
Do you see what I mean, Ed?
 
Mark Wiley
CSULB
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What was that quote, anyway?  :-)
 
William A. Pedersen, University of Arizona
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At  8:57 AM 5/13/97 -0700, David E. Schwalm wrote:
>Carrie, I shared your experience when I worked on the personnel committee in
>my department. We had to evaluate the "portfolios" (using the word very
>loosely here) of over 50 faculty. It was an incredibly tedious process, very
>time consuming. Did I read my colleagues' books and articles and conference
>presentations? Oh, sure. Did I closely analyze each faculty member's extended
>gloss on his or her year's work? Barely. Did I look closely at each syllabus
>to see if it was innovative? Uh huh. Did I follow up to see if the person
>actually did anything on the committees listed? Oh yeah. Decent assessment of
>students takes time.
 
Murphy's Law, Corollary:  The less that's at stake, the more elaborate the
mechanism for determining who gets it.
 
jls25@psu.edu
Jack Selzer, Associate Professor of English
Department of English
Penn State University
University Park, PA  16802
Phone:  814-865-0251
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Ed--perhaps because of the existence of a more flamboyant Dimpus sister,
historians have long overlooked Mlle. Shrimpus Dimpus, Lady-in-Waiting to
the very unfortunate (and also very short) Lady Jane Grey, a noblewoman who
liked to appear tall among her entourage.  After Lady Jane became even
shorter (by virtue of being beheaded), Shrimpus retired to the South
Yorkshire countryside to write erudite but vapid Latin poetry, recently
rediscovered and published in translation.  My theory is that Shrimpus is
actually the author of the Funeral Elegy in question.
 
Sue McLeod
 
 
>If you missed the parody of stylistic analysis in The Chronicle of Higher
>Education, May 9, 1997, p. B8, try to find it.  In passing, the authors
>(out of law and philosophy, for heaven's sake) mention that "each and
>every one of the plays we commonly associate with the name 'Shakespeare'
>was the product of a remarkable collaboration among the seven Dimpus
>brothers, residing in Frowzy, South Yorkshire."
>
>I have checked out these remarkable Dimpus brothers and find that they are
>historically significant. The eldest, Wimpus Dimpus, was the first known
>conscientious objector. The twins, Gimpus and Limpus, were responsible for
>installation of handicapped ramps at the Tower of London.  The youngest,
>Simpus, helped found the Flat Earth Society.  And I was able to locate a
>Dimpus sister, "Dimples" Dimpus, who, working with her brother Pimpus,
>made a large fortune and married Edward de Vere, Earl of Oxford.
>Remarkable what research will turn up.  --Ed White
 
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
Tel. (509)335-2581
Fax  (509)335-2582
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Our developmental writing class counts as elective credit; the teachers
assigned to it are those who tend to value teaching most highly and do it
well; it is not "bonehead" - it's a real writing class, with attention to
the whole host of reasons why some people are not impressive writers; and I
regularly see valuable improvement even in the under-placed students in my
own developmental classes. Perhaps we do not need to see under-placement as
a horrible thing if other conditions are adjusted.
 
If we can lower the artificial stakes of placement for students, then
"rough" placement seems not such a terrible thing.  This is good, because I
suspect rough placement is an inevitable thing.  After all, simple twists of
fate are going to affect performance.  And we don't believe that writing
ability can be judged on a linear scale, with a bright line between levels,
do we?  I like what I'm hearing about self-placement in part because it
de-mystifies our judgments.  No, we don't know exactly who should go where;
and the very idea that we should sends false signals about writing education.
 
Keith Rhodes
Northwest Missouri State University
----------------------------------------------------------------
Keith Rhodes, Coordinator of Composition, Department of English
Northwest Missouri State University, Maryville, MO  64468
krhodes@acad.nwmissouri.edu | http://www.nwmissouri.edu/~krhodes
building a CCCC '97 Outcomes Forum web site at:
        http://www.nwmissouri.edu/~0500202/outcomes/main.html
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I want to say "Way to go," but I also realize that despite your efforts
the evil VP will, nonetheless, pretty much get his/her way.
 
Still, you might send the VP a memo letting him know that all student
placed during the summer will be given the telephone # of the VP--in case
they want to discuss the rationale for their placement.
 
On Fri, 9 May 1997, Mili Clark wrote:
 
(Lots of Snips)
>
> Since the evil V-P has also eliminated my summer
> salary, I won't be available over the summer to sort
> out the mess (the V-P's assistant actually phoned me to
> ask what I planned to do about students who challenged
> their placement during the summer; "Nothing," I said;
> "I will not do for free what I used to be paid for doing").
> You get what you pay for.
>
> Mili Clark
> Dir/Comp/SUNY/Buffalo/English
>
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Yes, Jack, you're soooooo right.  We just got e-mail from the Dean that the
legislature has allocated a (mere) 2.78% raise with no money for merit
increases.  What I could have done with those 30 hours . . . .  Carrie
 
>At  8:57 AM 5/13/97 -0700, David E. Schwalm wrote:
>>Carrie, I shared your experience when I worked on the personnel committee in
>>my department. We had to evaluate the "portfolios" (using the word very
>>loosely here) of over 50 faculty. It was an incredibly tedious process, very
>>time consuming. Did I read my colleagues' books and articles and conference
>>presentations? Oh, sure. Did I closely analyze each faculty member's extended
>>gloss on his or her year's work? Barely. Did I look closely at each syllabus
>>to see if it was innovative? Uh huh. Did I follow up to see if the person
>>actually did anything on the committees listed? Oh yeah. Decent assessment of
>>students takes time.
>
>Murphy's Law, Corollary:  The less that's at stake, the more elaborate the
>mechanism for determining who gets it.
>
>jls25@psu.edu
>Jack Selzer, Associate Professor of English
>Department of English
>Penn State University
>University Park, PA  16802
>Phone:  814-865-0251
>
>
Carrie Shively Leverenz
Director, Reading/Writing Center
Florida State University
Tallahassee, FL 32306-1036
(904)644-5157
cleveren@garnet.acns.fsu.edu
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On Mon, 12 May 1997, Ed White wrote:
-->... but he keeps after me:
 
It's my mosquito strategy. Keep buzzing around, making an irritating
noise, and eventually somebody will take a whack at me :) I don't do it
merely to be annoying, though. I really do want to check and see if
there's something behind your succinct assertion that I don't know or have
forgotten. Without your explanation, I can only assume my assumptions are
near the mark. If assumptions are dangerous, double-assumptions seem
really risky. Sorry to buzz ya, Ed (and thanks for not squashing me!).
 
But after reading your note I realize that we are mainly at our old game
of speaking from very different world views. I'm going to have to exhume
my dear, departed analogy! It wasn't flawed after all. It was (as Mick
suggested) only in conflict with the basic assumptions of your
perspective. Looking from my angle, it works fine.
 
It's all about perspective, really, and how our different perspectives
construct students differently.
 
-->Ok.  I'd say that evaluation of student learning is part of the job of
-->teaching, of helping students learn.  We have specific things we teach, and
-->students enroll in courses to learn them.
 
And I would say that the authority to evaluation, if held solely by the
teacher, not only doesn't contribute to student learning but actually
thwarts it.
 
You mention the variety of skills, abilities, knowledge, and understanding
that you see in your students. What I don't understand about your position
is how grading and ranking serves that recognition of diversity. How does
it contribute to students moving from where they are to where they need to
go? And how does *your* ranking take into account not only their diverse
skills, abilities, knowledge, and understanding but also their diverse
interests, directions, needs? You seem to speak from the institution's
mouth, and the institution makes assumptions (and *makes* them reality)
about the importance of *its* assessment of students.
 
But from where I sit, that kind of evaluation reduces students to
functions of the institution's value system, robbing them of any authority
they might need in order to make good use of the fine evaluation you can
provide. In other words, the ranking system, seems to me, *undercuts your
evaluation* too! The ranking process shifts focus from the evaluation to
the rank. Students too often don't hear what Ed White thinks about their
writing. They hear Institutional Ed White placing them in a slot, a little
holding pen assigned by rank.
 
This reminds me of something Ivan Illich says in _Deschooling Society_
(not the best authority to cite on this list, I realize, but the claim
really hit me): Society had to construct the category of "childhood" in
order to make schools viable, because only the self-fulfilling prophecy of
immaturity and inadequacy could persuade young humans to submit to a
teacher's authority.
 
So when you assert that students are not only appropriately ranked but
*served* by being ranked, it looks to me like an example of Illich's
point. By putting students in a box, a writing class, *we* define them as
being not only inadequate writers but incapable of responsibly using their
own authority in pursuing writing and rhetorical skills (thus we must
provide the necessary authority for them) *we* create inadequate, rankable
writers. Self-fulfilling prophecy, and a self-serving prophecy since by
creating their inadequacy, we create a need for our services!
 
As I said at the first, I fully agree with your abhorrence of faculty
merit rankings. But it looks to me like you're objecting being put into
the same kind of box we put students into. We don't want to fulfill
somebody else's prophecy of our value as being rankable.
 
What I disagree with is what I see as a rationalization on your part (not
that I have anything against rationalizations per se; I use them all the
time myself). You're trying to justify putting students in the box by
*constructing* them and their works as being rankable. I don't think their
work is necessarily less complex and difficult to quantify and rank than
faculty work. It's a different kind of work, perhaps on a different scale,
perhaps less sophisticated and refined, but it's complex and difficult
and important just the same.
 
Yet, when someone else attempts the same move on faculty, you object. I
think it's better we object to both ranking students and ranking faculty.
We don't really come out ahead by dehumanizing students that way, and in
fact we may set a bad example that--in the form of merit systems--
come back to haunt us!
 
-->it is not appropriate.  In short, the equation of assessing student
-->performance in class with ranking faculty on a vague scale including
-->everything is muddled and wrong-headed.
 
Maybe it's best to apply the golden rule? If we want to be taken serious
and treated collegially, we should take students seriously and treat them
collegially. If that's muddled and wrong-headed, then I'll proudly accept
adjectives and become a champion of wrong-headed muddleness. Looks like a
better road to me.
 
--Eric Crump
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From:         Ruth M Mirtz <rmirtz@JUNO.COM>
Subject:      doorposting
 
May I ask a potentially interesting question of the list, prompted by
Beth and David's post on posting?  What do you have on your office door?
I'll bet interesting people have interesting office doors.  I'll go
first, because mine doesn't seem very interesting: on my office door is
my spring semester office hours scratched through with "no office hours
until June 23" scrawled over it; my student course evaluations (the
numerical portion; they're public in Florida) from the last four courses
I taught; and a sign saying in effect that we will not be opening any
more sections of ENC1102 in summer session B and if you have a problem,
go see undergraduate studies.
Ruth M. Mirtz, Director First Year Writing Program
Florida State University
Tallahassee, FL  32306-1036
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Ruth,
My office door is dominated by kid art (my girls are 4 and 6, so they
produce the stuff by the bucketful :)
 
But I also have a couple of cartoons, including one of my favorites from
Calvin & Hobbes: (Calvin to Hobbes): "I used to hate writing assignments,
but now I enjoy them. I realized that the purpose of writing is to inflate
weak ideas, obscure poor reasoning, and inhibit clarity. With a little
practice, writing can be an intimidating and impenetrable fog! Want to see
my book report?" (Hobbes reads): "The Dynamics of Interbeing and
Monological Imperatives in _Dick and Jane_: A Study in Psychic
Transrelational Gender Modes." (Calvin): "Academia, here I come!"
 
Then there's a quote from Amy Bruckman: "People talk about cyberspace as
if it were the future, but cyberspace is here--this is it. People live
online in this world, and make friends there, and work ther,e and play
there." (from a CNN interview)
 
And finally there's a couple of mottos, reminding me how to live :)
 
"Be nimble."
 
and
 
"If it ain't broke, *fix* it!"
 
--Eric Crump
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Ruth,
 
on my door I have the usual suspects: a calendar showing office hours,
a couple of cartoons (our governor, as you may know, is a great subject), and
also two "bumper sticker" sayings:
 
from my daughter: "A closed mind is a wonderful thing to lose"
 
and from a former deskmate in grad school: "The beatings will stop
        as soon as morale has improved."
 
I hesitate to wonder what all this says about me.
 
Best,
 
 
Greg
 
/--------------------------------------------------------\
|  Greg Glau                                             |
|  Coordinator of Basic Writing Programs in Composition  |
|  Department of English       Arizona State University  |
|  Tempe, AZ 85287-0302          office: (602) 965-3898  |
|  gglau@asu.edu                 FAX:    (602) 965-3451  |
\--------------------------------------------------------/
 
On Wed, 14 May 1997, Ruth M Mirtz wrote:
 
> May I ask a potentially interesting question of the list, prompted by
> Beth and David's post on posting?  What do you have on your office door?
> I'll bet interesting people have interesting office doors.  I'll go
> first, because mine doesn't seem very interesting: on my office door is
> my spring semester office hours scratched through with "no office hours
> until June 23" scrawled over it; my student course evaluations (the
> numerical portion; they're public in Florida) from the last four courses
> I taught; and a sign saying in effect that we will not be opening any
> more sections of ENC1102 in summer session B and if you have a problem,
> go see undergraduate studies.
> Ruth M. Mirtz, Director First Year Writing Program
> Florida State University
> Tallahassee, FL  32306-1036
>
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On my door, next to my name, hangs a large, fairly intricate ideogram I
purchased from a Japanese exchange student who was producing them to raise
funds for the International Club at Dakota State University.
 
I purchased two that day, but have misplaced one. To the best of my
recollection, it was the more intricate of the two which denoted
"teacher." I am quite certain that it is the missing one which said "dog."
 
Tim McGee
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You're right, Eric, we do indeed come from very different positions
vis-a-vis the teacher's job.  It's the old romantic/classic opposition.
You, in pretty good company (Wordsworth, Elbow), envision students as
natural learners, "nature's philosophers," essentially held back by
teachers imposing their own agendas and evaluations on them.  I, also in
some good company, see students as much in need of the help and assessment
that good teachers can provide.  You are consistent in resisting any kind
of assessment or ranking as an intrusion in the blossoming of tender
plants. You see the rating of students as the same activity as rating as
teachers; I see them as wholly different activities, not comparable.  I
don't see things your way but I'm glad you do, for such a view
is a useful check on institutional blindness to individuals.  --Ed White
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Gosh, this is scary, confessional, and fun, like analyzing your dreams.  On
my door is a picture of my son at 3 days old, an OWL promotional flyer, a
poem ("Names of Horses"), the same cartoon Eric cited as well as a similar
Dilbert cartoon, and two quotes: "Imagine a school with children that can
read or write, but with teachers who cannot, and you have a metaphor of the
Information Age in which we live." -Peter Cochrane  and "since feelings are
first, whoever pays attention to the grammar of things will never really
kiss you."   -e.e. cummings.  But I'm most famous for my bumper stickers
*within* my office:  "I love this job so much I'd do it for
nothing....unfortunately, they know that" and "I HAVE PMS AND I HAVE A
GUN".  'Nuf said.
 
--someone other than Becky
=========================================================================
Date:         Wed, 14 May 1997 09:28:51 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: doorposting
In-Reply-To:  <Pine.SOL.3.95q.970514121321.17894M-100000@beast>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Best door post I've seen in lots of campus visiting was a large poster
showing new descriptors for Dante's circles of damnation.  And there, in
the deepest part of the deepest pit, was a student saying, "I couldn't get
to class today--did anything important happen?"  I wish I could remember
where I saw it.  --Ed White
=========================================================================
Date:         Wed, 14 May 1997 11:31:46 CST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Patricia Ericsson <ericssop@COLUMBIA.DSU.EDU>
Organization: Dakota State University
Subject:      Re: doorposting
 
These two poems (from a local gradeschool poetry contest I recently
helped judge) are currently posted on my door:  Enjoy/
 
Patty Ericsson
 
My Job
I have this awful boring job,
That you could never guess.
My job is laying eggs, you see,
I am the Queen Ant,
Everybody waits on me!
 
 
What a Day!
 
What a day,
What a day,
A snake fell down my pants.
I'm 8 years old,
I won't see 9
If I don't get this snake
Out of my pants!!
 
 
 
Patricia Ericsson (ericssop@columbia.dsu.edu)
College of Liberal Arts, Department of English
Dakota State University
Madison, SD  57042
http://www.dsu.edu/~ericssop
=========================================================================
Date:         Wed, 14 May 1997 09:33:38 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         SUSAN TAYLOR <taylors@NEVADA.EDU>
Subject:      Re: doorposting
In-Reply-To:  <19970514.094235.4911.16.rmirtz@juno.com>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Ruth,
 
I have the same Calvin and Hobbes cartoon as Eric -- it was sent to me by
my sister in Florida -- another cartoon are about cats and writing,
forgive me, I'm at home trying to work -- that is when I'm not called in
for a meeting or something else, argh, until July 1st, a quote my
margo fontanye (I just know I didn't spell that right) about how taking
yourself seriously is quite deadly, a joke about grammar sent to me by a
colleague in Engineering, a joke by political cartoonist Mike Smith --
he's with the LV Sun and is wonderful -- about NEA funding going out the
window.  I'll stop that sentence now...  Anyway, it's a drawing of the
Capitol building that morphs into Darth Vader.  A New York Magazine piece
called "End Game" and my office hours on a piece a stationary that some
students gave me who I haven't seen since they gave it to me so I thank
them at the bottom.  It's not the South and I rarely write as many thank
you notes as I did at FSU. I've found the "manners" of Nevada to be
*quite* er, um, different from Tallahassee.  I think that's all.
 
I remember the value of
a "good reading door" having spent many hours in university hallways as
a student.  I don't know if my door says anything about how interesting I
am -- it may indeed say something about me not taking myself seriously --
and I won't change a single item when I become director since being director
of the program is serious enough.
_____________________________________________________________________________
 
Susan L. Taylor                         University of Nevada Las Vegas
Assistant Professor of English          4505 Maryland Parkway
Phone: (702) 895-3612                   PO Box 455011
Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
=========================================================================
Date:         Wed, 14 May 1997 09:41:02 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         SUSAN TAYLOR <taylors@NEVADA.EDU>
Subject:      Re: oops.
In-Reply-To:  <297CB087BAA@columbia.dsu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I just looked at my message.  I spell checked it but overlooked that
error in the second line about "the other cartoon are.." and some more
stuff.  Mea Culpa.  If I had posted this at school, someone would have
corrected it and told the current Director about my oversight.  See why I
just can't take myself seriously?
_____________________________________________________________________________
 
Susan L. Taylor                         University of Nevada Las Vegas
Assistant Professor of English          4505 Maryland Parkway
Phone: (702) 895-3612                   PO Box 455011
Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
=========================================================================
Date:         Wed, 14 May 1997 10:00:12 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         BMB <bmbriggs@CCIT.ARIZONA.EDU>
Subject:      Re: doorposting
In-Reply-To:  <297CB087BAA@columbia.dsu.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
Here at Arizona an appropriate sign for grad students' doors would be:
 
        Beware the asbestos in the ceilings.  Beware the excuses made by
those whose job it is to distract us from the fact that the University
would rather spend money on claiming no hazard exists than on removing
the hazard.  Seen anyone die of lung cancer lately?  I have.
=========================================================================
Date:         Wed, 14 May 1997 11:06:41 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Gary Hatch <hatchg@JKHBHRC.BYU.EDU>
Organization: Brigham Young University
Subject:      MBU Moments (and H-Rhetor)
 
Thanks for Mark Shaubfor passing on the information about h-rhetor. I should add
that h-rhetor is also a child of MBU. I signed on to MBU about five years ago
when I finally got access to an e-mail account. It was my first, and for some
time, my only experience with an electronic community. Many MBU regulars put up
with my naive questions about baud rate and bandwidth and other unfamiliar
terms. I remember the week the
pirates took over very well. H-Rhetor grew out of my attempt to found an
mbu-esque list for history and theory of rhetoric. H-Rhetor turns 4 this
August, and is still a baby compared to some other lists. (Actually, in "listserv"
years, MBU lived to a ripe old age--still . . . .)  Thanks, Fred.
 
 
 
Gary Hatch
Brigham Young University
English Department
3146 JKHB
Provo, UT  84602
vox: (801) 378-2402
fax: (801) 378-4720
gary_hatch@byu.edu
=========================================================================
Date:         Wed, 14 May 1997 12:11:30 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan-Marie Harrington <sharrin@IUPUI.EDU>
Subject:      Re: doorposting
In-Reply-To:  <Pine.PMDF.3.91.970514095125.543276958B-100000@CCIT.ARIZONA.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I have a cartoon from a Reagan-era Harper's Magazine, entitled "Parse One
for the Gipper."  It's a beautiful diagram of one of Reagan's sentences
from a press conference on Iran-Contra; a postcard with a quotation from
Margaret Mead ("Never doubt that a small group of thoughtful, committed
citizens can change the world; indeed, it's the only thing that ever
does"; a Houghton postcard with the end of the world sign; and an Ernie
Pooks Comeek by Lynda Barry entitled "How to Groove on Life".  THere are 9
steps to grooving on life (number 1: don't go around being all insulting!)
but the most professionally relevant is number 8: Don't copy your book
reports off the back of the books.  Too fakey.  The accompanying picture
shows a student reading a book report, which goes "Abandoning his mordant
criticisms of modern man and morals it is a powerful love story of
incredible impact and I really liked this one part where the house gets
blown up."
 
Susanmarie Harrington                                sharrin@iupui.edu
Indiana University-Purdue University,Indianapolis    (317) 278-1153
425 University Boulevard                             fax: (317) 274-2347
Indianapolis IN 46202
=========================================================================
Date:         Wed, 14 May 1997 13:35:39 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Carrie Leverenz <cleveren@GARNET.ACNS.FSU.EDU>
Subject:      Re: doorposting
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Well Ruth, you've already seen my door, which is quite boring--a notice
about how to get permission to enroll in my fall semester advanced writing
class and another about my office hours for Summer.  But as you know the
real action is my Johnny Depp collection--magazine photos of Depp taped on
the wall above my office computer.  It amuses students and annoys my husband
and, I think, abtly illustrates my belief that we all have multiple
subjectivities.  There's no unity in my life, at least not as illustrated by
my office illustrations.
 
>May I ask a potentially interesting question of the list, prompted by
>Beth and David's post on posting?  What do you have on your office door?
>I'll bet interesting people have interesting office doors.  I'll go
>first, because mine doesn't seem very interesting: on my office door is
>my spring semester office hours scratched through with "no office hours
>until June 23" scrawled over it; my student course evaluations (the
>numerical portion; they're public in Florida) from the last four courses
>I taught; and a sign saying in effect that we will not be opening any
>more sections of ENC1102 in summer session B and if you have a problem,
>go see undergraduate studies.
>Ruth M. Mirtz, Director First Year Writing Program
>Florida State University
>Tallahassee, FL  32306-1036
>
>
Carrie Shively Leverenz
Director, Reading/Writing Center
Florida State University
Tallahassee, FL 32306-1036
(904)644-5157
cleveren@garnet.acns.fsu.edu
=========================================================================
Date:         Wed, 14 May 1997 13:35:34 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mick Doherty <doherm@RPI.EDU>
Subject:      Re: doorposting
 
Funny, I had to think about this ... I don't ever use my physical
office space; I meet with students online, in MOOspace (in "Shamrock's
Donut Shoppe" in MediaMOO, if that's the rough equivalent of a cartoon
on the door), or f2f in the computer lab that is our classroom ...
I guess the "door" to my "office" is http://www.rpi.edu/~doherm/
 
stretching the boundaries of credulity,
 
Mick@Rpi
=========================================================================
Date:         Wed, 14 May 1997 10:53:43 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      Re: doorposting
In-Reply-To:  <19970514.094235.4911.16.rmirtz@juno.com>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
I have a photocopy of a drawing of Rhetorica, a list of our grad. course
offerings through 1999, and an announcement for our summer computer
workshops.  I'm not an exciting guy.
 
Duane Roen, Director of Composition
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
=========================================================================
Date:         Wed, 14 May 1997 14:04:28 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Thomas C. Reber" <rebert@GORT.CANISIUS.EDU>
Subject:      Re: doorposting
In-Reply-To:  <19970514.094235.4911.16.rmirtz@juno.com>
Mime-Version: 1.0
Content-Type: text/plain; charset="iso-8859-1"
Content-Transfer-Encoding: quoted-printable
 
On my office door are the following:
 
a handout entitled "Steps to Take to Complete an Internship:  English 498"
(I am English Dept. Internship Director)
 
a flyer describing my Fall 1997 Persuasive Writing course
 
a "Better Half" cartoon (given to me by a friend) with the main character,
who is sitting at a typewriter, saying, "I thought I had one good novel in
me, but it turned out to be gas"
 
a thank you note put on my door by a former Business Communication student
whom I helped with his resume after the class ended.  That note has been on
the door for about two years.
 
 
I'm inspired by this exchange on door postings to hunt up two
postcards--souvenirs of my grad school days in Texas--that used to be on my
door but that I took down to rescue a while back when someone was going
around and removing things from my door:  an "Alamosaurus" (large,
bluebonnet-eating sauropod) and a "Tyrannosaurus Tex" (bipedal dino packing
six-guns).
 
BTW, inside my office is another reminder of UT-Austin days--a Texas State
=46lag which flew over the state capitol in the summer of 1990.  I get a lot
of comments on that.  (An atypical one:  A conservative, ex-Marine
historian whose office is down the hall once asked me why I had the North
Vietnamese flag in my office.  It is (was) evidently a lone star flag,
too.)
 
******************************************************
Thomas C. Reber
English Department
Canisius College
2001 Main Street
Buffalo, NY  14208
 
E-mail:  rebert@canisius.edu
Phone:   716-888-2629
=46ax:     716-888-2525
******************************************************
=========================================================================
Date:         Wed, 14 May 1997 14:05:26 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Lee Honeycutt <honeyl@RPI.EDU>
Subject:      Re: doorposting
In-Reply-To:  <Pine.A41.3.95q.970514105445.336490L-100000@sp2n09.missouri.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
At 12:00 PM -0400 5/14/97, Eric Crump wrote:
 
>But I also have a couple of cartoons, including one of my favorites from
>Calvin & Hobbes: (Calvin to Hobbes): "I used to hate writing assignments,
>but now I enjoy them. I realized that the purpose of writing is to inflate
>weak ideas, obscure poor reasoning, and inhibit clarity. With a little
>practice, writing can be an intimidating and impenetrable fog! Want to see
>my book report?" (Hobbes reads): "The Dynamics of Interbeing and
>Monological Imperatives in _Dick and Jane_: A Study in Psychic
>Transrelational Gender Modes." (Calvin): "Academia, here I come!"
 
Eric,
 
I like these two a lot also, but I've got another Calvin & Hobbes tacked up
on the wall of my office that goes:
 
(Calvin to Hobbes): "If you ask *me*, these assignments don't teach you how
to write. They teach you how to *hate* to write." (second frame, Calvin:)
"Deadlines. rules. How to do it. Grades... How can you be creative when
someone's breathing down your neck?" (Hobbes to Calvin): "I guess you
should try not to think about the end result too much and just have fun
with the process of creating." (Calvin to Hobbes): "Everytime I do that, I
end up in the school psychologist's office." (Hobbes): "Well, maybe not
*that* much fun."
 
Another favorite is a two-frame B. Kliban postcard a friend sent me a few
years back called "Wasted and Useful Lives." The first frame shows a
snoozing beach bum with an empty bottle by his side, while the second shows
a nerdly, desk-bound fellow in a lime-green jacket editing a piece of
paper. Above him hangs a clock.
 
-- Lee
=========================================================================
Date:         Wed, 14 May 1997 12:00:35 MDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Clinton R. Gardner" <cgardner@ENGLAB.SLCC.EDU>
Organization: Salt Lake Community College
Subject:      Re: doorposting
MIME-Version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
I would put something on my door, but our facillities managers have
banned all such "wood-harming" postings.  To say the least, lots of
folks are aghast at such an abridgement of academic freedom.
 
+-+-+-+-+-+-+-+-+-+-++-+-+-+-+-+-+-+-+-+-++-+-+-+-+-+-+-+-+-+-+
Clinton Gardner (cgardner@englab.slcc.edu)
Writing Center Instructional Support Coordinator
Salt Lake Community College
Have you visited the SLCC Virtual Writing Center today?
http://www.slcc.edu/wc/
+-+-+-+-+-+-+-+-+-+-++-+-+-+-+-+-+-+-+-+-++-+-+-+-+-+-+-+-+-+-+
=========================================================================
Date:         Wed, 14 May 1997 13:44:52 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Michael J. Zerbe" <zerbe@OMNI.CC.PURDUE.EDU>
Subject:      Re: doorposting
In-Reply-To:  <BD8EE6754B@ENGLAB.SLCC.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
For all writers who are also equine enthusiasts -- the cartoon
on my door is of a cowboy hanging upside down from the
underside of a horse's neck (his legs are wrapped around the
poor horse's neck!).  Anyway, the cowboy is thinking, "Now,
this ain't right neither."  Two other cowboys are watching
him, and the one says to the other, "Worst case of rider's
block I ever saw . . . ."
 
Best,
 
Mike Zerbe
 
      Another day, another area code
%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%
Michael J. Zerbe                 office 765.494-3742
Assistant Director of Composition   fax 765.494-3780
Department of English              home 765.497-9847
Purdue University
West Lafayette, IN 47907
         USA         e-mail zerbe@omni.cc.purdue.edu
%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%%
=========================================================================
Date:         Wed, 14 May 1997 12:53:13 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         JANE NELSON <JNELSON@UWYO.EDU>
Subject:      Re: doorposting
MIME-version: 1.0
Content-type: TEXT/PLAIN; CHARSET=US-ASCII
Content-transfer-encoding: 7BIT
 
Last year, my students decided that for a class project (their idea, not mine)
they would study faculty doors.  They divided the campus up among themselves
and did all kinds of wonderful sleuthing and slithering around.  They came back
with pictures and interesting analysis of text.  We began to call it "door
art"; and the conclusion that began to be developed through this project was
that the door
respresents a highly symbolic object that looks to both the public space (the
hall) and the private space (the office).  The persona created on that door is
both public and private, too.  It's a wonderful project for students at all
levels, by the way.
 
And now for my door.
 
Only two items:
 
1.  A cartoon, taped slightly askew, that says "Oh that Jane.  I thought you
were talking about Jane Austen."  (Gloss:  Before I moved to my current office,
I had an entire door full of cartoon and newspaper references to the word
"Jane."  I notice, Eric, that your door has one of those.  I'm in the process
of collecting a new set . . .)
 
2.  A two-inch cut out of a ghost, taped to my name plate.  I invite analysis
of that one.  --WPA ghost?
 
Jane Nelson
=========================================================================
Date:         Wed, 14 May 1997 15:37:34 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "CHRISTOPHER J. THAISS" <cthaiss@OSF1.GMU.EDU>
Subject:      Re: doorposting
In-Reply-To:  <Pine.SOL.3.91.970514104423.10738B-100000@general2.asu.edu>
Mime-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
How's this for unexciting:
 
The Wingspread Journal's "Seven Principles for Good Practice in
Undergraduate Education"
 
Our flyer of "brown bag" workshops for the current semester
 
The GMU Writing Center brochure
 
The schedule of Writing Center workshops for this semester
 
The official "Course Goals and Methods in English 100, 101, and 302"
 
A tacked-up sheaf of flyers for each "brown bag" workshop
 
A sheaf of recent back issues of our WAC newsletter, with the latest issue
on the front
 
An ad for the new Newseum (the latest DC area attraction)
 
A list of suggestions for "How You Can Help Your Child with Writing at
Home"
 
The GMU English Department Statement on Plagiarism
 
A flyer for our GMU "Text and Community" events this spring on _Beloved_
 
Three SLATE starter sheets: standardized tests and assessment
alternatives,
teaching of phonics, and whole language
 
Now, if you want to know what's taped or tacked to the surrounding
doorframe...
 
 
Chris Thaiss
Director, WAC and English Composition
Mail Stop 3E4
George Mason University
Fairfax, VA 22030
 
(703) 993-1196
 
Home Page: http://mason.gmu.edu/~cthaiss
WAC Program Home Page: http://www.gmu.edu/departments/wac
=========================================================================
Date:         Wed, 14 May 1997 12:52:30 +0100
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@WSU.EDU>
Subject:      Re: doorposting
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Our legislature just adjourned (finally!), and I came to work one day to
find my door re-decorated (or re-posted, maybe) with headlines from the
end-of-session flurry of legislation:
 
Bill Could Resurface Next Year
Bill Will Help Students Decipher Who Pays Tuition
 
And my personal favorite:
 
Bill dies in House after lawmakers fail to act
 
The dirty dogs!
Bill
 
Bill Condon
Director, WSU Writing Programs
=========================================================================
Date:         Wed, 14 May 1997 14:00:22 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Stephen Ruffus <RuffusSt@SLCC.EDU>
Subject:      MA programs in rhet/comp -Reply
Mime-Version: 1.0
Content-Type: text/plain
 
I believe that the University of Southern California has a Master's in
rhet/comp.
=========================================================================
Date:         Wed, 14 May 1997 13:24:59 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: doorposting
In-Reply-To:  note of 05/14/97 12:51
 
It is unseemly for an administrator to have a faculty-type cluttered door. I
express myself on my tabletop: a silk-covered box containing Chinese exercise
balls (highly recommended), a magnetically suspended spin toy, an iomega soft
sponge rubber ball, a plastic eyeball, a pair of eyes you hook over your
finger to make a "hand" puppet, a little box with a pop-up "Ed" (Lion King)
finger puppet (Burger King toy), this really cool Gargoyle spin toy, a water
filled game in which rings move on a jet of water and you try to catch them on
the schnoz of a swordfish (great for the obsessive), several really evil
posable GI Joe action figures, a small statuette of ET, and a really gross
slimy slug. And I do have framed on my wall a cross stitch sampler (stitched
by Karen herself) saying "Media is Plural," a framed page from Weekly World
News (6/15/93) saying "Elvis Dead at 58," and a large picture of a Harley
Davidson Low Rider. But my door, alas, is blue--literally and figuratively. I
ought to nail up a thesis or two.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Wed, 14 May 1997 14:30:52 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Emily Golson <egolson@BENTLEY.UNCO.EDU>
Subject:      Re: doorposting
In-Reply-To:  <v02130502af9f57680cb5@[134.121.50.183]>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
My door has two pages of science quotations from fifth and sixth graders.
They're quite metaphorical.  My favorite is "Winds are like molecules,
only pushier."
 
Emily Golson
=========================================================================
Date:         Wed, 14 May 1997 15:41:57 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Vincent Casaregola <casarevg@SLU.EDU>
Subject:      Re: doorposting
In-Reply-To:  <WPA-L%97051413250051@ASUVM.INRE.ASU.EDU>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
On doorposting and interiors:
 
        Well, now that we've opened it up to what's in the office . . . .
 
On top of my computer monitor sit a small purple frog and a small magenta
and green salamander.  They serve three purposes:
 
1)      decoration;
 
2)      they help me keep a sense of proportion in the universe;
 
3)      when students with small children come in for an office visit,
they provide entertainment for the younger guests (on occasion, a
particularly anxious undergraduate will ask for them as well).
 
 
        As for doors, mine has a plastic holder for drop-off mail and a
triple-A distress sign with the words "Send Help," which is positioned so
it reads down the door.
 
 
Vince Casaregola
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Ask Dan Royer from Grand Valley State U--sometimes on this list--to tell
about his interesting and positive experiences with self placement on a
large scale.  It's worth hearing about.
 
There are two dimensions to keep in mind:
--One is placement:  how students get into a course/situation where they
get extra help.
--The other is what form the help takes:  is it a remedial course that
must be taken before--and is segregational?  Or is it a supplementary
course or tutorial or small group situation that students can take to
help them with the regular course.
 
Peter Elbow
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Vince, you put that salamander by your computer, and you will have a monitor
lizard.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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I don't think that Ed White can so easily escape from the analogy that
Eric Crump (and others) drew between ranking faculty for merit and
ranking students when we grade them.
 
Yes there are some differences, but look at this list of similarities:
--Both are instances of taking multidimensional, qualitative performances
and plotting them on a single dimensional quantitative scale.
 
--Both are therefore very untrustworthy.
 
--Both lead to unhelpful consequences:  unhelpful paranoia, smugness,
discouragement, "grade grubbing" in both populations, and alienation.
 
The big difference is that students are used to being graded and we are
used to grading them--but we are not used to being graded.  I was struck
with the instant outrage expressed at the horror of ranking us.
 
Peter Elbow
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On top of my computer is a small green plastic snake with a yellow ribbon
around its neck.
 
The snake is a specimen from UMR's big tradition--St. Pat's--for which
school closes down for two days and a weekend devoted to various forms of
partying.  About a week before St. Pat's, first year students (primarily
frat guys) start carrying around cudgels (decorated tree trunks) and
shillelehs (smaller branches).  Whenever they pass a "snake pit"
(designated areas on campus--it used to be the entire campus) they are
required by the pit master, dressed in medieval garb, to beat to death two
plastic snakes (rumor has it that they used to be alive) and then to bite
their heads off.
 
During this period, signs spring up on the doors of buildings ("no cudgels
in building").  Afterward, the snake pits are completely reseeded with
grass, having been reduced to mud piles by the cudgels.
 
This is my first year here, and it was an experience.
 
I keep the snake, given to me by a pit master, to remind myself that I am
in an instition dedicated to the life of the mind.  The ribbon is for
Women's history month--also in March.
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
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This last strand leaves me convinced that you do not want to give
administrators free time, just show them the door.  Administrators go home.
 
Thomas Miller
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Nothing on my door.  The weight of all those theses hanging
from that huge nail still hangs in my mind (Yes, Lutheran
upbringing).
 
But NEXT to my door (taped, but on a real plaster wall) is a
picture of the founding fathers beginning to write the Declaration of
Independence--bubbles read, "Us the folks of the United State's,"  "We
the people who are really ticked off,"  "We the un-British," "Take your
taxes and . . .," etc.  Title reads, "Before eloquence there are
rough drafts."  A Ph.D. student gave this to me after finishing
my class in composition pedagogy and his comprehensives.  Don't know
which he was commenting on.
 
Rosemary Winslow
Department of English
The Catholic University of America
Washington, D.C. 20064
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The headline reads
ALBERT KARNIG NAMED PRESIDENT OF CSU SAN BERNARDINO   May 14, 1997
 
While I much regret the retirement of our past president, who offered steady
comic possibilities and little else, perhaps the new one can even surpass
that level.  Do any of the good folk on this list, particularly those from
his immediate past campuses  Wyoming and ASU, have words, positive or
sarcastic, to pass along about our new sovereign?
 
                            --Ed White
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I'm starting to feel kinda lonely and beaten up on this subject.  I think
I've said what makes sense to me and I don't want to repeat myself.  I still
think that the Romantic position put so well by Eric and (now) Peter is
wrong and that there is a vast and obvious difference between grading
students in a course and ranking faculty for "merit."  Time for others to
speak up.  --Ed White
 
 
>I don't think that Ed White can so easily escape from the analogy that
>Eric Crump (and others) drew between ranking faculty for merit and
>ranking students when we grade them.
>
>Yes there are some differences, but look at this list of similarities:
>--Both are instances of taking multidimensional, qualitative performances
>and plotting them on a single dimensional quantitative scale.
>
>--Both are therefore very untrustworthy.
>
>--Both lead to unhelpful consequences:  unhelpful paranoia, smugness,
>discouragement, "grade grubbing" in both populations, and alienation.
>
>The big difference is that students are used to being graded and we are
>used to grading them--but we are not used to being graded.  I was struck
>with the instant outrage expressed at the horror of ranking us.
>
>Peter Elbow
>
>
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Ed,
 
Don't feel too beat up.  I agree with you.  Another fallacy in the
comparison between the two is that the stakes for ranking faculty for merit
are most always higher than are the stakes for a grade.  Also, I don't think
I rankle so much at faculty being ranked for merit since from what I have
come to understand from you all's stories, my department is fairly humane by
comparison.
 
Oh, and about my door.  I have two pieces of artwork done by my six year old
daughter.  Both are portraits of me. The second one of me has me sporting
black vampire fangs (I just finished teaching a course in vampire literature
this semester) and has the following warning beneath the picture "Mean
Teacher:  Very Mean" (She thinks I am a mean teacher for some reason).
However, my six year old doesn't spell very well, so this came out as "Men
Teeter:  Very Men."
 
June Pulliam
Dept. of English
Louisiana State University
 
At 01:42 AM 5/15/97 +0000, you wrote:
>I'm starting to feel kinda lonely and beaten up on this subject.  I think
>I've said what makes sense to me and I don't want to repeat myself.  I still
>think that the Romantic position put so well by Eric and (now) Peter is
>wrong and that there is a vast and obvious difference between grading
>students in a course and ranking faculty for "merit."  Time for others to
>speak up.  --Ed White
>
>
>>I don't think that Ed White can so easily escape from the analogy that
>>Eric Crump (and others) drew between ranking faculty for merit and
>>ranking students when we grade them.
>>
>>Yes there are some differences, but look at this list of similarities:
>>--Both are instances of taking multidimensional, qualitative performances
>>and plotting them on a single dimensional quantitative scale.
>>
>>--Both are therefore very untrustworthy.
>>
>>--Both lead to unhelpful consequences:  unhelpful paranoia, smugness,
>>discouragement, "grade grubbing" in both populations, and alienation.
>>
>>The big difference is that students are used to being graded and we are
>>used to grading them--but we are not used to being graded.  I was struck
>>with the instant outrage expressed at the horror of ranking us.
>>
>>Peter Elbow
>>
>>
>
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Ed White wrote:
>
> The headline reads
> ALBERT KARNIG NAMED PRESIDENT OF CSU SAN BERNARDINO   May 14, 1997
>
> While I much regret the retirement of our past president, who offered steady
> comic possibilities and little else, perhaps the new one can even surpass
> that level.  Do any of the good folk on this list, particularly those from
> his immediate past campuses  Wyoming and ASU, have words, positive or
> sarcastic, to pass along about our new sovereign?
>
>                             --Ed White
Ed, I sort of enjoyed working with Al at ASU (he was vice provost for
part of the time I was WPA). We didn't agree about a lot of things (he
was partly responsible for the arrangement we had with South Mt.
Community College to teach basic writing at ASU), but we could disagree
like adults, at least. He actually apologized to me once for some nasty
treatment I received at a meeting of his committee of associate deans.
It's been a long time since "Big Al" left ASU. Let's hear from Jane or
some others of the Wyoming delegation.
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Ed White wrote:
>
> I'm starting to feel kinda lonely and beaten up on this subject.  I think
> I've said what makes sense to me and I don't want to repeat myself.  I still
> think that the Romantic position put so well by Eric and (now) Peter is
> wrong and that there is a vast and obvious difference between grading
> students in a course and ranking faculty for "merit."  Time for others to
> speak up.  --Ed White
>
> >I don't think that Ed White can so easily escape from the analogy that
> >Eric Crump (and others) drew between ranking faculty for merit and
> >ranking students when we grade them.
> >
> >Yes there are some differences, but look at this list of similarities:
> >--Both are instances of taking multidimensional, qualitative performances
> >and plotting them on a single dimensional quantitative scale.
> >
> >--Both are therefore very untrustworthy.
> >
> >--Both lead to unhelpful consequences:  unhelpful paranoia, smugness,
> >discouragement, "grade grubbing" in both populations, and alienation.
> >
> >The big difference is that students are used to being graded and we are
> >used to grading them--but we are not used to being graded.  I was struck
> >with the instant outrage expressed at the horror of ranking us.
> >
> >Peter Elbow
> >
> >
What the heck! Two concepts are getting confused here: ranking and
evaluation. Evaluation is the superordinate term, and ranking is a
by-product of uncertain value. Evaluation involves comparison of X to
some standard.  Ranking involves either comparing X to Y or (commonly)
comparing how X and Y compare to the same standard. Both faculty and
students ought to be evaluated. It's not clear that ranking is the
inevitable consequence of evaluation. Next!
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David, I thought I said this.
 
June Pulliam
Dept. of English
Louisiana State University
>> >
>> >
>What the heck! Two concepts are getting confused here: ranking and
>evaluation. Evaluation is the superordinate term, and ranking is a
>by-product of uncertain value. Evaluation involves comparison of X to
>some standard.  Ranking involves either comparing X to Y or (commonly)
>comparing how X and Y compare to the same standard. Both faculty and
>students ought to be evaluated. It's not clear that ranking is the
>inevitable consequence of evaluation. Next!
>
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David,
 
I think you're getting at one of my objections to ranking. Or providing an
opening, anyway...
 
The fact that too often it gets conflated with or implicated in evaluation
process is exactly the problem. Ranking is not only a subordinate process,
it is--when overinterpreted as so often happens--a reductive version of
evaluation. It tells us less and is made to mean more than it should.
 
That's what I was trying to get at when I said I thought the tendency to
rank (and grades are rankings in practice if not in theory) undercut
evaluation.
 
Evaluation is a productive process that helps us understand how well we're
doing against some measure (maybe standard, maybe something else).  It
allows for complexity. Or can. Lemme just say that I love evaluation &
do it whenever I get the chance.
 
Ranking is almost by definition reductive. In the name of evaluation, it
is used to manipulate, control, divide, conquer--all that bad stuff.
 
Grades and merit reviews both thwart productive evaluation.
 
I have to hit the road in the morning. I'll shut up now.
 
--Eric Crump
=========================================================================
Date:         Wed, 14 May 1997 21:49:44 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Donna Campbell <campbell@GONZAGA.EDU>
Subject:      Handbook Survey Results
In-Reply-To:  <v02130501af9cc3ee58cf@[134.121.50.183]>
Mime-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Here's a short summary of the responses to the questions on handbook use
for composition courses:
 
Of the 15 people who responded, 13 said that their program required a
common handbook.
 
Among the handbooks currently used or recommended were the following:
 
_Modern Writer's Handbook_
_A Writer's Reference_ (4)
_Bedford Handbook_
_St. Martin's Handbook_ (3)
_Holt Handbook_
_Simon and Schuster Handbook_
_Scott, Foresman Handbook_
_Essential Strategies_
Lunsford and Connors, _Everyday Writer_ (2)
Anson and Schwegler, _Longman Handbook for Writers and Readers_ (3)
Harris, _Prentice-Hall Guide to Writing_ (2)
_Little, Brown Handbook_
_Norton Handbook_
_Short Handbook for Writers_ (McGraw-Hill)
_Allyn and Bacon Guide to Writing_ (2)
 
The number of books exceeds 15 because it includes several front-runners
for schools that are changing texts.
 
Many thanks to everyone for their full and varied responses, which I
haven't summarized here in case this issue might not be of interest to the
rest of the list.
 
Sorry for the delay in posting these results,
 
Donna Campbell
Gonzaga University
campbell@gonzaga.edu
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On Wed, 14 May 1997, Ed White wrote:
 
> The headline reads
> ALBERT KARNIG NAMED PRESIDENT OF CSU SAN BERNARDINO   May 14, 1997
>
> While I much regret the retirement of our past president, who offered steady
> comic possibilities and little else, perhaps the new one can even surpass
> that level.  Do any of the good folk on this list, particularly those from
> his immediate past campuses  Wyoming and ASU, have words, positive or
> sarcastic, to pass along about our new sovereign?
>
>                             --Ed White
 
Be it far from me to disagree with anything Ed says, but it makes
me (am I alone on this?) uncomfortable discussing someone, professor
or administrator or office staff or anyone in either "positive or
sarcastic" terms.  I try to not say anything about someone I would
not say to that person, face-to-face, and I expect this list will
be best served to heed that advice.
 
Greg Glau
Arizona State University
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I'm out of my mind busy, but I did want to add that grades are as
meaningful as one chooses to make them.  Grades *should* be an assessment
of the extent to which a person has met certain clear criteria by a
certain date.  For them to work, people need to have clear and consistent
criteria which function well for all the assignments.
 
If you set up a situation in which students are engaged in fundamentally
incommensurable writing projects, your grades (and probably your
instruction, for that matter) will be meaningless.  The fault lies not in
the grades.
 
Faculty are generally engaged in fundamentally incommensurable projects,
students in the same class should not be.
 
But, people talk as though we are not always already involved in a merit
situation.  Either the members of a faculty get the same salary, or they
don't.  Either way, our relative accomplishments are being put into
absolute numbers.  A merit system simply enables you to crunch the
numbers. If it's done well (and nothing regarding salaries can be done
*really* well) then it enables a person to *know* what will and will not
be rewarded by one's university.  That's a pretty good thing.
 
('Course, my solution is that I don't even open the envelope telling me my
raise.)
 
Trish Roberts   [engpat@showme.missouri.edu] [standard disclaimer]
"I try to take one day at a time, but lately several days have attacked me
at once."               [http://www.missouri.edu/~engpat]
=========================================================================
Date:         Wed, 14 May 1997 19:39:55 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mary Segall <msegall@SNET.NET>
Organization: Department of English, Quinnipiac College, Hamden, CT 06518
Subject:      Re: doorposting
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
I've enjoyed the light thread on doorposting and found myself in accord
with David S. about administrators' doors - perhaps I just like a
"clean, well-lighted place."  The cork board in my office, however, is
filled with announcements, schedules, policies, and cartoons, mostly
from The New Yorker.  The most popular cartoon among our 30 some adjunct
faculty is one that show two people mounted as scarecrows in a
cornfield.  One tunrning to the other says, "English Lit.  And You?"
 
 
Mary
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Perhaps Ed's weariness would be eased by dividing the questions a bit.
Suppose we asked whether faculty pay, perks, and opportunity should
be set by (a) formula or (b) the opinion of a higher-up admiistrator?
Neither option is likely to come in a pure form, that is, (a) everyone
paid exactly the same, or (b) unvarnished bossism in the midst of academic
democracy, although I know of examples of each.
        We used to pay all grad assts a fixed wage, and I know places that
pay adjuncts that way. Most faculties I know of--especially in the
schools--have more elaborate formulae including seniority, degrees held,
age, color, gender, conferences attended, children delivered, and so on.
To be sure, many of the categories are irrelevant, but the academy has not
always been strict about relevance. Some separate big categories like rank
into little steps to give the illusion of raises more often. Variations on
this system seemed to be favored in colleges (or schools) that have many
sections of few courses. They presume low levels of trust and
communication, and they rarely deal with rewarding effective performance.
        Hierarchies (business, the army, the Church, the administration)
all provide examples of benign and malign despotism. Various forms of
cross-checking have been devised, including all sorts of committees to
advise, review, consent.  I've always rather liked having salaries
published in the newspaper, but I may be quirky. Major research
institutions favor flexibility because research stars tend to fend for
themselves, bargain in a free marketplace. Non-researchers in a Research
University are deadmeat because they have no leverage in the market.
        Since I usually object to polar analyses I have to admit that it
is possible to merge the procedures somewhat, but in the end one decides
in a given situation which emphasis serves the public in encouraging
relevant behavior.  That implies that the employees (profesors) have some
confidence in the system.  Neither system works if the participants don't
trust it, and I've known situations where both have failed.  But once the
 general approach is chosen, one still has a second tier of
questions dealing with implementation. In the example that started the
discussion, an effort to reduce the limits of tyranny and restricted point
of view by having 50 people rank 50 people may have been wrong headed as a
way of expressing a decent intention.   Peace jix-
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Eric,
 
I'm confused.  How do you square your world view about evaluation with the
Calvin and Hobbes on your door?  Under your approach wouldn't Calvin's
evaluation method be just as valid as yours?  Have the same authority?
Under your approach, on what basis would you say that Calvin's method is
wrong or inferior?  How can you judge at all?  Or do you really mean
something significantly more modest than your recent posting - like
students should be empowered?
 
Cheers,
Steve Jamar
 
 
Prof. Steven D. Jamar
Dir. LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, D.C.  20008
sjamar@law.howard.edu    vox:  202-806-8017    fax  202-806-8428
 
The more you know, the more you know you don't know.
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Greg,
        In a recent job action against a colleague here, the complainant
presented a series printed emails with full headers from the defendant to
prove animus and harassment.  We just might want to be careful just how
'sarcastic' we become on this bandwidth.
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
 
-------------------------------------------------------------------------
> On Wed, 14 May 1997, Gregory R. Glau wrote:
>
> Be it far from me to disagree with anything Ed says, but it makes
> me (am I alone on this?) uncomfortable discussing someone, professor
> or administrator or office staff or anyone in either "positive or
> sarcastic" terms.  I try to not say anything about someone I would
> not say to that person, face-to-face, and I expect this list will
> be best served to heed that advice.
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What a delightful thread.  My door, well, actually, the bulletin board next
to the door, has a number of cartoons and other things on it - sort of
papering it - I then put the timely postings over them so the cartoons form
a sort of montage background.
 
A few of my favorites:
 
New Yorker cartoon, dowager looking at husband's work:  "It's good, but
it's not immortal."  The husband is Shakespeare.  This was given to me by
my somewhat frustrated first year students who felt that maybe my standards
were to high.
 
A Peanuts cartoon with a report on mountains which is a dozen words long.
Sally then asks, "do you think I went into too much detail?  Six minutes is
enough to spend on any report."
 
A quote from Margaret Mead:  "Never doubt that a group of thoughtful,
committed citizens can change the world; indeed, it is the only thing that
ever has."
 
Cheers,
Steve Jamar
 
 
Prof. Steven D. Jamar
Dir. LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, D.C.  20008
sjamar@law.howard.edu    vox:  202-806-8017    fax  202-806-8428
 
The more you know, the more you know you don't know.
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I'm mostly going to duck your invitation, Ed, to comment on Al Karnig, your
new president.  He's now my old provost.  I will say this:  he has been a huge
supporter of our Center for Teaching Excellence (which is where I reside).  And
he taught a freshman orientation course every year for the past three or
four years.  He's absolutely committed, I think, to undergraduate education.
We, too, have a new president, so everyone here is waiting to see what a new
president and a new provost will bring to us.
 
Jane Nelson
University of Wyoming
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OK, if we are discussing the semiotics of doorposting on this list, then we
must have a lot of folks with time on their hands!
 
So those of you with nothing else to do but read this, here's a little
something to brighten your day:
 
The following were winners in a New York Magazine contest
>>in which contestants were to take a well-known expression
>>in a foreign language, change a single letter, and provide a
>>definition for the new expression.
>>
>>HARLEZ-VOUS FRANCAIS? -- Can you drive a French motorcycle?
>>EX POST FUCTO -- Lost in the mail
>>MAZEL TON -- tons of luck
>>IDIOS AMIGOS -- We're wild and crazy guys!
>>VENI, VIPI, VICI -- I came, I'm a very important person, I conquered.
>>COGITO EGGO SUM -- I think; therefore I am a waffle.
>>RIGOR MORRIS -- The cat is dead.
>>RESPONDEZ S'IL VOUS PLAID -- Honk if you're Scottish.
>>QUE SERA SERF -- Life is feudal.
>>LE ROI EST MORT.  JIVE LE ROI -- The king is dead. No kidding.
>>POSH MORTEM -- Death styles of the rich and famous
>>PRO BOZO PUBLICO -- Support your local clown.
>>FELIX NAVIDAD -- Our cat has a boat.
>>HASTE CUISINE -- Fast French food
>>VENI, VIDI, VICE -- I came, I saw, I partied.
>>QUIP PRO QUO -- A fast retort
>>APRES MOE LE DELUGE -- Larry and Curly got wet.
>>ICH LIEBE RICH -- I'm really crazy about having dough.
>>VISA LA FRANCE -- Don't leave your chateau without it.
>>COGITO, ERGO SPUD -- I think, therefore I Yam
 
Susan McLeod
Professor and Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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Ok Ed, let's both get beaten up. How about this?
 
There is no difference between the two. BUT, there's nothing wrong with
doing either one if done well. simply because the judgements are complex
and "subjective" (what isn't?) doesn't mean that they can't be done.
 
I would like to know more from Eric and especially from Peter whether
they can imagine any form of socially based (i.e., using group developed
standards) evaluation for either group.
 
On Wed, 14 May 1997, Ed White wrote:
 
> I'm starting to feel kinda lonely and beaten up on this subject.  I think
> I've said what makes sense to me and I don't want to repeat myself.  I still
> think that the Romantic position put so well by Eric and (now) Peter is
> wrong and that there is a vast and obvious difference between grading
> students in a course and ranking faculty for "merit."  Time for others to
> speak up.  --Ed White
>
>
> >I don't think that Ed White can so easily escape from the analogy that
> >Eric Crump (and others) drew between ranking faculty for merit and
> >ranking students when we grade them.
> >
> >Yes there are some differences, but look at this list of similarities:
> >--Both are instances of taking multidimensional, qualitative performances
> >and plotting them on a single dimensional quantitative scale.
> >
> >--Both are therefore very untrustworthy.
> >
> >--Both lead to unhelpful consequences:  unhelpful paranoia, smugness,
> >discouragement, "grade grubbing" in both populations, and alienation.
> >
> >The big difference is that students are used to being graded and we are
> >used to grading them--but we are not used to being graded.  I was struck
> >with the instant outrage expressed at the horror of ranking us.
> >
> >Peter Elbow
> >
> >
>
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While I too find David's distinction helpful, we skirt the issue if we
don't acknowledge that evaluation (i.e., determining the *value* of)
almost always results in some kind of ranking. Such rankings are
influenced by any number of instiuttional needs. They are not
"objective." They are not always "fair." They don't take "effort" and
other internal factors into consideration. They are *always* situational.
 
To me the question remains. So what? Is there an alternative evaluation
procedure for either students or faculty that would nevertheless
determine the *value* of soemone's performance in some situation? Or is
this, as Ed White suggests, simply Romantic opposition to the notion itself?
 
On Wed, 14 May 1997, Eric Crump wrote:
 
> David,
>
> I think you're getting at one of my objections to ranking. Or providing an
> opening, anyway...
>
> The fact that too often it gets conflated with or implicated in evaluation
> process is exactly the problem. Ranking is not only a subordinate process,
> it is--when overinterpreted as so often happens--a reductive version of
> evaluation. It tells us less and is made to mean more than it should.
>
> That's what I was trying to get at when I said I thought the tendency to
> rank (and grades are rankings in practice if not in theory) undercut
> evaluation.
>
> Evaluation is a productive process that helps us understand how well we're
> doing against some measure (maybe standard, maybe something else).  It
> allows for complexity. Or can. Lemme just say that I love evaluation &
> do it whenever I get the chance.
>
> Ranking is almost by definition reductive. In the name of evaluation, it
> is used to manipulate, control, divide, conquer--all that bad stuff.
>
> Grades and merit reviews both thwart productive evaluation.
>
> I have to hit the road in the morning. I'll shut up now.
>
> --Eric Crump
>
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On our grad office door, we have tacked the 3x5" cards that were
distributed by an office staff member, who attached them to a memo that
opened "in the interest of uniformity..."
 
We are trying to be uniform.
 
But above my desk, I still have a bulletin board with photos of my two
darling horses, my golden retriever, my cat Jules, and ....oh yeah...
there's one of my significant other, too.
 
Also, there's an issue of one of those juicy tabloid rags, with pictures
of various U.S. senators. The headline reads: "12 Senators Are Aliens
From Outer Space!"  No one ever comments on it.
 
---------------------------
C.J. Jeney, Arizona State University
"I'm in a phone booth at the corner of Walk and Don't Walk"
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A couple of special faculty problems. The first is that faculty generally have
only two steps in "career advancement" in careers that may run to 40 years:
the move to tenure/associate and promotion to full (if they get it). Some
places have broken this up with a multistep "career ladder," but many places
have not.
  Thus salary increases have come to depend on across the board raises
(getting rarer) or annual merit evaluation (increasingly common). The second
oddity is, then, that career advancement is basically random salary
advancement in many institutions. This is not a great incentive system. On the
other hand, faculty tend not to be "incentivized" by salary. They work because
they like what they do. Getting merit pay doesn't change heir work habits, but
not getting pisses them off. Some system.
 
But would you want all of the faculty in your department to be payed the same,
or to have their pay rates based only on longevity or some sort of objective m
easure? I remember reviewing all of the salaries in my department and getting
a sense that, except for being underpaid myself, this rather awkward salary
distributiopon system had produced economic justice over time.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Among the items on my office door:
 
--a photograph of my son, who was then about fifteen months old, eating a
copy of *Pride and Prejudice*
 
--a photocopy of the chapter from Donald Barthelme's *Overnight to Many
Distant Cities* that begins "The first thing the baby did wrong was to tear
pages out of her books"
 
--a fortune from a fortune cookie: "You are a person of culture, knowledge,
and patience"
 
--a xerox of a book jacket that contains a biography of the author Cornelia
Otis Skinner: "'Inevitably someone asks me what I do in my spare time,'
writes Cornelia Otis Skinner.  'I can't answer that question because I
never have any spare time.'"
 
Rita
 
 
 
Rita Malenczyk
Director, University Writing Program
English Department
Eastern Connecticut State University
Willimantic, CT 06226
860-465-4573 (phone), 860-465-4580 (fax)
MALENCZYKR@ECSUC.CTSTATEU.EDU
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Trish--
 
I wonder if faculty work is so different from student work that we couldn't
set up criteria for evaluation.  Couldn't we set up criteria for "grading"
a pile of scholarly articles?  Couldn't we set up criteria for grading
classroom performances?  If we do, we might be setting constraints on
faculty performance, but when we set up criteria for student writing
assignments, aren't we setting up constraints?  In fact, don't the criteria
become more constraining as they become more specific?  Just wanted to get
your take on these questions.
 
Russ Larson
eng_larson@online.emich.edu
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Query to all:
 
I know that this topic has been discussed on the list before, but it
didn't affect me then so I didn't save anything.  But now our
administration wants to put 500 more students into composition
without adding teachers.  Is there any research that shows the
quality of teaching, student learning, grading, etc. go down as class
size goes up in writing?  It stands to reason, I know, but reasoning
is probably not going to be effective in making this argument.
 
Thanks for any replies.
 
Kristine Hansen
English Department
Brigham Young University
Provo, UT 84602
(801) 378-4775
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I had not been in the habit of posting anything on my door
until I took the comp admin job.  During my first
semester, too many comp students who needed an attitude
adjustment came to my office with complaints or requests.
So I printed out my own message in large type and taped
it to my door: "Courtesy effects more cures than do
belligerence and whining."
 
Please believe me when I say that from then on students
have approached me with a courteous, rational demeanor
(even if their problems are sometimes irrational).  I would
never have predicted that a simple message on my door
would have had such a salutary effect.
 
Mili Clark
Dir/Comp/SUNY/Buffalo/English
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Kristine,
 
I can't help you with research on class size, but there is an NCTE position
statement from the College Section, 1987 that calls for no more than 20
students per class, ideally 15.  It is the GUIDELINES FOR THE WORK LOAD OF
THE COLLEGE ENGLISH TEACHER.
 
If you want the text of the item on class size, let me know.
 
Valerie Balester
Director of Writing Programs
Texas A&M University
College Station, TX 77843-4227
(409) 845-3155
(409) 862-2292 FAX
v-balester@tamu.edu
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Kristine,
 
You're probably already aware of the NCTE policy statements that relate
to class size.  Some cite numbers, some just say "small" (The English
Coalition Conference: Assumptions, Aims, and Recommendations of the
College Strand"), which allows you to fill in the number as you construct
the argument.  I'm sure others on the list have the citations for the other
NCTE pieces; my copies are in the office of our future chair--my attempt
to create a coalition to defend against any increases in our program at
the freshman level.  We've just had an increase for our third writing
requirement courses, raised from 20 to 30.  I just finished a response to
the announcement; I'll send you a copy if you like--the argument is based
in the nature of writing pedagogy and student learning.
 
Jeanne Gunner
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>Query to all:
>
>I know that this topic has been discussed on the list before, but it
>didn't affect me then so I didn't save anything.  But now our
>administration wants to put 500 more students into composition
>without adding teachers.  Is there any research that shows the
>quality of teaching, student learning, grading, etc. go down as class
>size goes up in writing?  It stands to reason, I know, but reasoning
>is probably not going to be effective in making this argument.
 
 
 
I for one could also use this info; it's that time again when they're
trying to solve our budget problems by upping enrollment in comp.  One
argument I'm making is less empirical--that we shouldn't try to solve the
budget problems (largely created by the poor planning of faculty and
administrators) by increasing the exploitation of the most underpaid,
overworked people in our dept (if not the whole school).  But that line of
reasoning doesn't work as well as numbers.
 
Larry Beason,Director
English Composition Program
Dept. of English
Eastern Washington University
Cheney WA 99004
LBeason@ewu.edu
 
WAC Page: http://ewu66649.ewu.edu/WAC.html
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I have a cartoon taken from _Writing on the Edge_ with a spider's web with a
certain mythic Web address, captioned "Charlotte's Web Site."  Just over it
is a "Dilbert" cartoon that was so accurate a description of our campus
"TQM" initiatives that the only funny thing about it is that it's not funny
even though it's supposed to be.  At an angle is a headline I clipped from
the local paper about a fall TV show, reading "Mr. Rhodes Leads the Class of
'Funny Guy' Teachers" (I don't stand at all on the "Dr.," so this works
pretty well).  But what draws the most interest is inside my office, where
pictures of the kids sit on a shelf next to a glass apple and a doll-house
toilet encased in lucite.  The latter two objects were "rite of passage"
gifts from my two careers, in law and academics.  Guess which one I got in
which career ("like, duh," as my six-year-old would now say; school _is_
transformative!).  Actually, the web-site cartoon is marks a passage too,
but this is even a more happenstance riddle than that of the toilet.
Interesting to think of all this as my "public/private interface."
 
----------------------------------------------------------------
Keith Rhodes, Coordinator of Composition, Department of English
Northwest Missouri State University, Maryville, MO  64468
krhodes@acad.nwmissouri.edu | http://www.nwmissouri.edu/~krhodes
building a CCCC '97 Outcomes Forum web site at:
        http://www.nwmissouri.edu/~0500202/outcomes/main.html
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On Thu, 15 May 1997, Russ Larson wrote:
 
> I wonder if faculty work is so different from student work that we couldn't
> set up criteria for evaluation.  Couldn't we set up criteria for "grading"
> a pile of scholarly articles?  Couldn't we set up criteria for grading
> classroom performances?  If we do, we might be setting constraints on
> faculty performance, but when we set up criteria for student writing
> assignments, aren't we setting up constraints?  In fact, don't the criteria
> become more constraining as they become more specific?  Just wanted to get
> your take on these questions.
 
Obviously, we *can* because we already *do*.
 
Many departments (like mine) have very elaborate number systems for
salaries.  But, even the ones that don't still have things like tenure and
promotion, all of which set up constraints.
 
For instance, as much as I might believe that teaching is important, the
amount of time that I can spend on teaching is constrained by the fact
that I will be denied tenure unless I publish.  My students are
constrained from writing parodies, screeds, epic poems in heroic couplets,
and all sorts of other wonderful forms of writing.
 
The advantage of a clear grading system is that it enables students to
make informed choices about their own lives and careers.  If a student
clearly understands that s/he doesn't do research very well, but that s/he
does a great job of writing personal narratives, s/he can make good
choices about what major to choose.  If I am not meeting the expectations
of my department, then a document which clearly says so (and says it very
early) enables me to make informed choices about my life and my career.
If I find that I get dinged on points because I don't attend the right
church, I can change churches or change jobs.
 
We *are* constrained--a good merit system (and most of the ones that
people have been discussing are not good) describes exactly what those
constraints are and the consequences for violating them.
 
Trish Roberts   [engpat@showme.missouri.edu] [standard disclaimer]
"I try to take one day at a time, but lately several days have attacked me
at once."               [http://www.missouri.edu/~engpat]
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Thanks, Valerie, I am aware of that statement and can locate it for
myself.
 
Kristine Hansen
English Department
Brigham Young University
Provo, UT 84602
(801) 378-4775
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We've done a minor study on it this semester--no results so far.  We'll be
doing another one in fall.
 
This is what I've been able to discover.  There is a lot of work done at
the secondary level on class size which shows an improvement in student
learning.  The improvement, however, is not always grand enough to merit
the additional expense of building classes--that's the counter-argument
which is made about those studies.  (I could try to dig up the references,
but they didn't do much good.)
 
What you want to watch for is that folks will cite other studies done at
the college level which show no bad results in increased class size in
terms of student satisfaction or student learning.  There are a couple of
critiques you want to know about those studies:
 
1.  They weren't writing classes.  They were *lecture* courses.  This is a
distinction which I have found many people have trouble keeping in mind.
They really don't understand why we can't lecture about writing.
 
2.  The studies showed no difference between 40 and 200.  I know of no
study that looks at the difference between 25 and 15 at the college level
for writing courses.
 
Experientially, there is no difference between 40 and 200.  Once you're
lecturing (and I've found that lecturing is about all one can do with 40
students) you're lecturing.
 
Here are some arguments I've found useful for keeping class size down:
 
1.  Bad reputation.  It hurts the reputation of a school to have big
classes, so smaller classes is a selling point.
 
2.  It does not *reduce* costs to put more students in freshman comp, but
it *increases* profits.  (You can do the numbers.)  In other words,
freshman comp is a money-making course.  The status of money-making
courses at a public institution is worth thinking about.  (As in whether
or not the legislators would like to hear about it.)
 
3.  Student retention.
 
Trish Roberts   [engpat@showme.missouri.edu] [standard disclaimer]
"I try to take one day at a time, but lately several days have attacked me
at once."               [http://www.missouri.edu/~engpat]
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Hmm, thanks for the warnings.  I guess my request for comments was really
out of line, as it were.  My big trouble, aside from a bent toward
sarcasm, is an absolute inability to take big shots seriously.  That has
caused me trouble before.  --Ed White
 
On Thu, 15 May 1997, Chet Pryor_Montgomery College at Germantown wrote:
 
> Greg,
>         In a recent job action against a colleague here, the complainant
> presented a series printed emails with full headers from the defendant to
> prove animus and harassment.  We just might want to be careful just how
> 'sarcastic' we become on this bandwidth.
>   ____________________________________________________________________
>   Chet Pryor - Professor & Testing Coordinator - Department of English
>   Montgomery College - Germantown Campus - Montgomery County, Maryland
>
> -------------------------------------------------------------------------
> > On Wed, 14 May 1997, Gregory R. Glau wrote:
> >
> > Be it far from me to disagree with anything Ed says, but it makes
> > me (am I alone on this?) uncomfortable discussing someone, professor
> > or administrator or office staff or anyone in either "positive or
> > sarcastic" terms.  I try to not say anything about someone I would
> > not say to that person, face-to-face, and I expect this list will
> > be best served to heed that advice.
>
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> Subj: books for children's hospital
>
>
> > >>>"Houghton-Mifflin publishing company is giving books to children's
> > >>>>>hospitals; how many books they give depends on how many e-mails they
> > >>>>>receive from people around the world. For every 25 e-mails they
> > >>>>>receive, they will give 1 book. All you have to do is e-mail:
> > >>>>>
> > >>>>>     share@hmco.com and type a message saying:
> > >>>
> > >>>      "children's hospitals book drive program"
> > >>>>>
> > >>>>>Hope you can spare a few seconds ... let your friends know.
> > >>>>>So far, they've only received 3,400 messages. Last year they got
> > >>>>>23,000. I think it would be great if we could kick it up to 30,000 .
> > >>>>>Please forward this mail to ANYONE you know. Thanks again  for your
> > >>>help!
> > >>>
> > >>
> > >
> >
> >
>
Heide Weidner
TNTech U
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I'm currently writing an article trying to problematize (sorry if that word
offends anyone--it's "forbidden" on the listserve wcenter) the idea of
turning TA training into "professional development".  I won't bother you
with the not yet developed details of the argument, but I was wondering if
any of you could recommend recent (or forthcoming) books or articles on the
subject of what TA training (in English/composition-teaching) ought to be.
I've been through the last 3 years' worth of WPA and gleaned what I could.
I've also been reading a lot about preparing grad students for the job
market as well as about the public attack on university teaching (I've had a
very depressing week as a result), but I was hoping to find something by
compositionists saying something about how TA training should or shouldn't
also be professional development.  Am I missing something?  (Or am I trying
to write the missing something?)
 
Thanks for any help you can give--and sorry for interrupting all the other
conversations.
Carrie Shively Leverenz
Director, Reading/Writing Center
Florida State University
Tallahassee, FL 32306-1036
(904)644-5157
cleveren@garnet.acns.fsu.edu
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I'd like to comment a bit on Trish's comments about class size in general.
Trish mentioined that one arugment raised to support large lecture classes
is that there's no significant student dissatisfaction with learning.  From
my own recent experience, this ain't exactly so.
 
Like many universities, ours is being pressured from the top down to give
students more contact hours with actual professors (as opposed to scum like
t.a.s and instructors) before their junior years.  In order to do this,
upper administration has been pressuring our department to adopt large
lecture classes while somehow retaining the same writing requirements.
 
For the past two years, I have team taught a very popular literature class
with someone else.  In general, our lit classes max out at 35 students, so
together the two of us had 70 students in one classroom and we'd take turns
lecturing, but each was responsible for his or her own students.  The size
of the classroom really changed the class dynamics.  Less class discussion,
more teachers lecturing at students, and more slight discipline problems
(when the teacher can give the students less attention, they tend to talk
among themselves and occasionally have to be shsshed).  Anyway, at the end
of this semester, and older, and presumably wiser student, told me he
enjoyed the class but was very disappointed that he was not able to
participate more.  The size of the class prevented everyone from
participating more.  Everyone had to take turns speaking, and with more
students, there were fewer turns to be had.  I can't be certain if his
experience was typical, but he did articulate many things that I myself had
noticed.
 
June Pulliam
Dept. of English
Louisiana State University
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Carrie,
 
The best recent material I've seen on this topic is the Fall 1995 special
issue of Composition Studies, edited by Peter Vandenberg and Beth
Burmester, on how graduate programs introduce new TAs to the field.
 
David Jolliffe
Director of Writing Programs, DePaul University
 
On Thu, 15 May 1997, Carrie Leverenz wrote:
 
> I'm currently writing an article trying to problematize (sorry if that word
> offends anyone--it's "forbidden" on the listserve wcenter) the idea of
> turning TA training into "professional development".  I won't bother you
> with the not yet developed details of the argument, but I was wondering if
> any of you could recommend recent (or forthcoming) books or articles on the
> subject of what TA training (in English/composition-teaching) ought to be.
> I've been through the last 3 years' worth of WPA and gleaned what I could.
> I've also been reading a lot about preparing grad students for the job
> market as well as about the public attack on university teaching (I've had a
> very depressing week as a result), but I was hoping to find something by
> compositionists saying something about how TA training should or shouldn't
> also be professional development.  Am I missing something?  (Or am I trying
> to write the missing something?)
>
> Thanks for any help you can give--and sorry for interrupting all the other
> conversations.
> Carrie Shively Leverenz
> Director, Reading/Writing Center
> Florida State University
> Tallahassee, FL 32306-1036
> (904)644-5157
> cleveren@garnet.acns.fsu.edu
>
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Thomas,
 
You asked: >
 
 Didn't South Carolina add extra credit required "labs" to provide
> less experienced writers with more individual and group support?  Have
> other people developed alternatives to the extra term of basic writing?
>
Yes, USC (the main campus) has developed a Writing Studio - a peer
group experience - where some students get  an extra hour a week of
instruction. The Studio is the brainchild of Nancy Thompson and
Rhonda Grego (now at Benedict). Students enter 101 with a portfolio
of high school papers, and after two impromptus during the first week
of class, the instructor determines if any need the extra
instruction. I have not heard whether last year went well, but I know
that the previous two years had good results. The money funding this
innovative help, though, is "soft" (grant related). The other thing
to mention about the USC program is that there are a number of other
developmental "entities" that siphon off populations so that the
number of students served by the Studio represents less than 10% of
the student body, while provisional programs (Hariett Williams is a
contact) serve about 20% of the incoming freshman class.
 
BTW, I work at a regional campus of USC - and we are preparing to
"mainstream" all students into 101. I am keeping my figures crossed;
this fall the 101's will be very different classes.
 
The SC Commission on Higher Ed has determined that no four year institution
 can offer developmental programs (and I am eager to see if they will overlook
the provisional and studio programs at USC).
 
We are taking the approach of lowering our comp enrollment caps to 18
 (having systematically lowered from 22 over the past two years and having
built up our Writing Center).
 
I'd be interested in continuing this discussion of mainstreaming.
 
 
 
 
Dr. Lynne Rhodes
Director of Writing Assessment
USC Aiken
171 Univ. Pkway
Aiken, SC 29801
(803) 641-3571
lynner@aiken.sc.edu
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>> Subj: books for children's hospital
>>
>>
 
Why does this message strike me as an absolutely bogus way for some direct
marketer to gather a bunch of email addresses?
 
 
Doug Hesse                        /     Director of Writing Programs
Professor of English          /     Editor and Vice President, WPA
Illinois State University     /    309-438-7596; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
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Here is what is on my door. The date is 1/16/96. The author is our own Ed
White.
 
I think we need to work out a response to the class-size/results question,
which I have been hearing about for 30 years. The truism, which hides a
bunch of false assumptions, is that we have NO studes demonstrating that
smaller class sizes are better; ergo, let's just keep on increasing the
size of composition classes. The arugment is really idiotic. It assumes
first that the only evidence that counts is a controlled empirical sudy;
but the question is phrased with so many variables that such a study
becomes imposssible. If teachers matter at all in education it is perfectly
obvious that the thinnner we sperad teacher time the less education will
occur. Do we need an empirical study for this? I think that we should stop
trying to answer the question as ususally phrased and start phrasing the
question in a different an answerable way.
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I think what Ed rightly objects to in the faculty end of things is the
competition makes ADULTS feel like infants again--totally without choice
or control over their own fates, and DEPENDENT.  We graduate students
often, no always, feel the same, so we look at our students and it's no
wonder that our grading, if not demystified and problematized, does the
same, if not much worse, to our undergraduate students.
 
Add to that the complication of frequent changes in policy and criteria,
and a few stinkin-thinkin' type behaviors on the teacher's part, and no
wonder we get trashed from all quarters for not "empowering."
 
Uncertainty is the power-hungry person's way of retaining power.  Do you
see that behavior in faculty ranking sessions?  Damn betcha.
 
William A. Pedersen, University of Arizona
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>very depressing week as a result), but I was hoping to find something by
>compositionists saying something about how TA training should or shouldn't
>also be professional development.  Am I missing something?  (Or am I trying
>to write the missing something?)
 
 
Carrie, I don't know if Kate Latterell's dissertation (Michigan Tech 1996)
addresses this question directly, but you might take a look.  She's at
Texas Tech now.
 
I'm somewhat confused by what you mean by professional development.
Teaching someone to teach inherently looks like professional development to
me, unless one doesn't consider teaching a profession.  Obviously, I'm
missing a subtle distinction that you have in mind.
 
 
Doug
 
Doug Hesse                        /     Director of Writing Programs
Professor of English          /     Editor and Vice President, WPA
Illinois State University     /    309-438-7596; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
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> I think we need to work out a response to the class-size/results question,
> which I have been hearing about for 30 years. The truism, which hides a
> bunch of false assumptions, is that we have NO studes demonstrating that
> smaller class sizes are better; ergo, let's just keep on increasing the
> size of composition classes. The arugment is really idiotic. It assumes
> first that the only evidence that counts is a controlled empirical sudy;
> but the question is phrased with so many variables that such a study
> becomes imposssible. If teachers matter at all in education it is perfectly
> obvious that the thinnner we sperad teacher time the less education will
> occur. Do we need an empirical study for this? I think that we should stop
> trying to answer the question as ususally phrased and start phrasing the
> question in a different an answerable way.
 
Over the past two years that I have been a member of this listserv, I
have seen so many posts start out with, "I know we've discussed this
before...."  It seems to me that a very valuable project WPA could embark
on would be putting together a bibliographic and historical source
collection addressing these recurring issues WPAs face.  I imagine
such a collection being organized by problems, such as the problem of the
relationship between class size and "effectiveness."  Each article could
serve as a sort of bibliographic essay that situated its discussion
within the historical/material contexts within which a sample of these
problems arose for WPAs -- a sort of case approach but with the heuristic
purpose of generating local strategies/tactics for addressing such
problems.
 
For WPAs, it could serve (one purpose) as a source to which we could turn
when dealing with our own institutionally contextualized problems, such
as the one Kristine is facing now.  Another purpose it could serve is more
scholarly, as a way to trace the scholarship currently within writing
program administration and as a way to mark the spaces of the kind of
work our area of scholarship should pursue.
 
Has there been such a book already?  Would this be a project WPA could
fund on its own?  Might this be a project WPA could begin initiating as a
web site project?
 
Tim Peeples
Assistant Director,
Rhetoric and Composition Graduate Program
Purdue University
 
peeples@omni.cc.purdue.edu
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Whoa....
 
Don't feel too beaten up on this topic, after all, lots of us got our
attitude about grades from your criticism of how it's done sometimes, and
remember, there's a HUGE difference if we here take a look at WHO is
doing the ranking--in your classes, I'll bet your students don't feel
LABELED and therefore permanently damaged, whereas in faculty rankings,
folks often go away permanently hurt, hell, often just go away.
 
BUT....
 
        consider our credo--the attention to audience.
 
If we do not pay attention to our student audience, we risk doing a great
deal of damage.  Demystifying and problematizing are sometimes the only
defense we can offer our students.  If beauty is in the mind of the
beholder, then isn't ugliness also?  Which means our words and grades may
have completely different effects on our students from what we would like....
 
I suffered that kind of abuse in my first go-round of getting a B.A. and
it's a primary reason I'm in this hunt for a PhD--at least then some
students won't have to be told scatological things about their persons
without remorse or explanation.  A single teacher can do an incredible
amount of really personal damage--in a single 50 minute period.  It took
me 20 years to get over that tongue lashing, and I'd sooner kill him than
look at him today...
 
Putting a label on a person can be like the brand of a scarlet letter,
never removable.  Raise their consciousness, and they will leave your
class a little better able to withstand the branding iron of the next jerk.
 
William A. Pedersen, University of Arizona
 
On Thu, 15 May 1997, June Pulliam wrote:
 
> Ed,
>
> Don't feel too beat up.  I agree with you.  Another fallacy in the
> comparison between the two is that the stakes for ranking faculty for merit
> are most always higher than are the stakes for a grade.  Also, I don't think
> I rankle so much at faculty being ranked for merit since from what I have
> come to understand from you all's stories, my department is fairly humane by
> comparison.
>
> Oh, and about my door.  I have two pieces of artwork done by my six year old
> daughter.  Both are portraits of me. The second one of me has me sporting
> black vampire fangs (I just finished teaching a course in vampire literature
> this semester) and has the following warning beneath the picture "Mean
> Teacher:  Very Mean" (She thinks I am a mean teacher for some reason).
> However, my six year old doesn't spell very well, so this came out as "Men
> Teeter:  Very Men."
>
> June Pulliam
> Dept. of English
> Louisiana State University
>
> At 01:42 AM 5/15/97 +0000, you wrote:
> >I'm starting to feel kinda lonely and beaten up on this subject.  I think
> >I've said what makes sense to me and I don't want to repeat myself.  I still
> >think that the Romantic position put so well by Eric and (now) Peter is
> >wrong and that there is a vast and obvious difference between grading
> >students in a course and ranking faculty for "merit."  Time for others to
> >speak up.  --Ed White
> >
> >
> >>I don't think that Ed White can so easily escape from the analogy that
> >>Eric Crump (and others) drew between ranking faculty for merit and
> >>ranking students when we grade them.
> >>
> >>Yes there are some differences, but look at this list of similarities:
> >>--Both are instances of taking multidimensional, qualitative performances
> >>and plotting them on a single dimensional quantitative scale.
> >>
> >>--Both are therefore very untrustworthy.
> >>
> >>--Both lead to unhelpful consequences:  unhelpful paranoia, smugness,
> >>discouragement, "grade grubbing" in both populations, and alienation.
> >>
> >>The big difference is that students are used to being graded and we are
> >>used to grading them--but we are not used to being graded.  I was struck
> >>with the instant outrage expressed at the horror of ranking us.
> >>
> >>Peter Elbow
> >>
> >>
> >
>
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Trish, thanks for a wonderful message about class size. I am puzzled,
however, by this:
>2.  It does not *reduce* costs to put more students in freshman comp, but
>it *increases* profits.  (You can do the numbers.)  In other words,
>freshman comp is a money-making course.  The status of money-making
>courses at a public institution is worth thinking about.  (As in whether
>or not the legislators would like to hear about it.)
>
 
Suppose we start out with caps of 22. If the admin puts 2 more students in
each writing class--for every 12 classes we teach, that's other class we
don't have to pay for or pay an instructor to teach. So why does increasing
class size not reduce costs? What am I missing?                 Beth Daniell
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Carrie, one piece on this topic is "Creating the Profession: The GAT
Training Program at the University of Arizona" by Marvin Diogenes, Duane
Roen and Jan Swearingen from WPA 10 (1986): 51-59.  Thomas Miller, U of AZ
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On Thu, 15 May 1997, Beth Daniell wrote:
 
> Trish, thanks for a wonderful message about class size. I am puzzled,
> however, by this:
> >2.  It does not *reduce* costs to put more students in freshman comp, but
> >it *increases* profits.  (You can do the numbers.)  In other words,
> >freshman comp is a money-making course.  The status of money-making
> >courses at a public institution is worth thinking about.  (As in whether
> >or not the legislators would like to hear about it.)
 
> Suppose we start out with caps of 22. If the admin puts 2 more students in
> each writing class--for every 12 classes we teach, that's other class we
> don't have to pay for or pay an instructor to teach. So why does increasing
> class size not reduce costs? What am I missing?                 Beth Daniell
 
Well, it's the pedantic distinction between something which reduces costs
and something which increases profits.
 
Under many circumstances, freshman English does not *cost* the university
a penny; it is a money-*making* endeavor.  That is, the money generated
by the "fees" which the students pay is greater than the amount paid to
the instructor for teaching the course.
 
It starts to change the conversation if administrators can't talk about
"reducing costs" but have to justify "increasing profits" in one class in
order to cover costs created by other aspects of the university.
 
Trish Roberts   [engpat@showme.missouri.edu] [standard disclaimer]
"I try to take one day at a time, but lately several days have attacked me
at once."               [http://www.missouri.edu/~engpat]
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I agree with Tim Peebles that we need to think about how we are archiving
our conversations of the basic problems faced by WPAs.  Couldn't WPA
decide to fund some graduate students to do research on these issues, set
up a web site and then publish a bibliographically rich book with all the
best numbers we have?  The cost would be minimal, and the benifits would
be great, including publications and research support for graduate students.
 
As to the size issue itself, there is research out there that concludes
that class size makes a significant difference in retention and
advancement.  It is on lower educational levels, but so what.  From my
experience, administrators will either be persuaded by the standard
academic locution "Research shows that. . .", or they are not really
interested in the issue, only the money.  One study is "Class Size Does
Make a Difference" by Helen Pate-Bain, et al. Phi Delta Kappan Nov 1992,
253-6, which is a popular journal report of the statewide research done
in Tennessee schools on class size and includes references to more
scholarly sources on the research such as American Educational Research
Journal Fall 1990.
 
We just finished a survey on the research 1 institutions that we use for
our peer reference group--19 universities responded.  We found that with
a 2-2 teaching load and a class size of 25, we are about second from the
bottom.  Five have 1-1 or 1-1-1, 9 have 1-2, and five have 2-2.  Class
sizes average out around 22.  The best institution in our sample was
Michigan State and the worst was the University of Virginia.  I wonder
why a study of faculty teaching loads would probably yield the exact
opposite results?  Go figure.
 
If people want a copy of the survey, send me your address off list.  I
will mail copies to the responding institutions next week.
 
Thomas Miller
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Trish, I see. You're not doing economics. You're doing rhetoric. That I
understand. Yes.
 
On Thu, 15 May 1997, Beth Daniell wrote:
>
>> Trish, thanks for a wonderful message about class size. I am puzzled,
>> however, by this:
>> >2.  It does not *reduce* costs to put more students in freshman comp, but
>> >it *increases* profits.  (You can do the numbers.)  In other words,
>> >freshman comp is a money-making course.  The status of money-making
>> >courses at a public institution is worth thinking about.  (As in whether
>> >or not the legislators would like to hear about it.)
>
>> Suppose we start out with caps of 22. If the admin puts 2 more students in
>> each writing class--for every 12 classes we teach, that's other class we
>> don't have to pay for or pay an instructor to teach. So why does increasing
>> class size not reduce costs? What am I missing?                 Beth Daniell
>
>Well, it's the pedantic distinction between something which reduces costs
>and something which increases profits.
>
>Under many circumstances, freshman English does not *cost* the university
>a penny; it is a money-*making* endeavor.  That is, the money generated
>by the "fees" which the students pay is greater than the amount paid to
>the instructor for teaching the course.
>
>It starts to change the conversation if administrators can't talk about
>"reducing costs" but have to justify "increasing profits" in one class in
>order to cover costs created by other aspects of the university.
>
>Trish Roberts   [engpat@showme.missouri.edu] [standard disclaimer]
>"I try to take one day at a time, but lately several days have attacked me
>at once."               [http://www.missouri.edu/~engpat]
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I have a report done in May 96 on class size on our peer institutions--or
at least institutions we'd like to think of as peer--a & m types. If you
are interested in seeing this, send me your name and snail mail address and
I'll send it to you. I will tell you, however, this report didn't save my
class size, despite my argument that my TAs are MA students, not PhD
students, as they are at many of institutions I polled.
        Beth
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On Thu, 15 May 1997, Thomas Miller wrote:
 
> I agree with Tim Peebles that we need to think about how we are archiving
> our conversations of the basic problems faced by WPAs.  Couldn't WPA
> decide to fund some graduate students to do research on these issues, set
> up a web site and then publish a bibliographically rich book with all the
> best numbers we have?  The cost would be minimal, and the benifits would
> be great, including publications and research support for graduate students.
 
I agree; we seem to re-hash things time and again and a "research base"
would be really useful.
>
> As to the size issue itself, there is research out there that concludes
> that class size makes a significant difference in retention and
> advancement.  It is on lower educational levels, but so what.
 
But we have to be careful here; I've seen time and again in our
local paper that "class size makes no difference in test scores,"
which is a different question that what Tom addresses above (there's
a conservative "think tank" here called the Goldwater Institute that
is _constantly_ bashing education based on research that shows that class
size doesn't improve standardized test scores).  _We_ need to
phrase the question.
 
Greg Glau
Arizona State University
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This is not directly related to comp/rhet, but I thought those on this list
might be able to help me.  Please reply off-list.
 
This summer I'm to design a new genre course, Literary Nonfiction (essay,
memoir, etc.), to compliment our other genre courses (Fiction, Poetry,
Drama).  The course will satisfy the general education requirement.  Does
anyone know of schools with such courses that I can look to to get some
ideas on designing the course?  Thanks in advance for help pointing me to
schools, persons, web pages, etc.
 
J.L. McClure                        (319)398-5411, ext. 5837
English Department                  jmcclure@soli.inav.net
Kirkwood Community College          jmcclur@kirkwood.cc.ia.us
6301 Kirkwood Blvd. SW
Cedar Rapids IA  52406
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>
> If people want a copy of the survey, send me your address off list.  I
> will mail copies to the responding institutions next week.
>
> Thomas Miller
 
I'd like a copy of that report, Tom.  Thanks for the offer and the mention
of the Phi Beta Kappan article.
 
 
 
 
Valerie Balester
Director of Writing Programs
Texas A&M University
College Station, TX 77843-4227
(409) 845-3155
(409) 862-2292 FAX
v-balester@tamu.edu
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An awful lot of people tend not to trust educational research, especially when
it leads to conclusions they do not like or which seem self-serving in some
way. The actual impact on learning of class size is so damnably situational
that it is hard to make meaningful generalizations. People who really know how
to manage a big class (lecturing is NOT required) can make students feel as if
they are in a small class. If I had to teach 30 or 35 students in a comp
class, I'd just as soon teach 60-70 in a single meeting and use a different
approach from the approach I would use teaching 20. But, in comp there are
other issues. For one thing, many of us are using lots of TAs--novice teachers
who may not have the teaching skills or knowledge to adapt to a large class
situation (except to lecture). Many of us use lots of faculty associates,
skilled teachers, perhaps, but frequently teaching 4-5-6-? courses at several
institutions. I have always been fond of the "desk audit" approach. Start with
a reasonable composition curriculum and calculate the irreducible time
required to do the work of teaching the class: 3 hours in the classroom; 3
hours of office hours; at least 7 hours a week responding to writing
(evaluating it, not ranking students)--that is, 25 pieces of writing @ 15 min
each per week; minimum of 3 hours of preparation. These are very conservative
figures. Figure a minimum of 16 hours per class of irreducible time. Maybe the
second class of the same course is 12 hours. Increases in class size can add
significantly to these numbers. Get the dean or chair to tell you in writing
not to require so much work in the class, do less preparation, cancel office
hours, etc.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Chris Anderson, here at Oregon State (andersoc@cla.orst.edu), has
succeeded beautifully in creating courses in literary nonfiction.  If
he'd send you a syllabus or two, I think you'd be happy.  The students
(UG and G) flock to his courses.
 
Cheryl Glenn
 
On Thu, 15 May 1997, J.L. McClure wrote:
 
> This is not directly related to comp/rhet, but I thought those on this list
> might be able to help me.  Please reply off-list.
>
> This summer I'm to design a new genre course, Literary Nonfiction (essay,
> memoir, etc.), to compliment our other genre courses (Fiction, Poetry,
> Drama).  The course will satisfy the general education requirement.  Does
> anyone know of schools with such courses that I can look to to get some
> ideas on designing the course?  Thanks in advance for help pointing me to
> schools, persons, web pages, etc.
>
> J.L. McClure                        (319)398-5411, ext. 5837
> English Department                  jmcclure@soli.inav.net
> Kirkwood Community College          jmcclur@kirkwood.cc.ia.us
> 6301 Kirkwood Blvd. SW
> Cedar Rapids IA  52406
>
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J.L.,
 
At Edinboro University, we have such a literary nonfiction course.  Currently
we offer two sections a semester, and the course fills rapidly.
 
Bob Holderer
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Okay Sue, so on from doorposting to straight out jokes.  Here's one from
the Washinton Post a few days ago, just in time to regain my perspective
after the e-mailing of students today unhappy with their grades.
 
 
A Mortal Speaks to God
 
MORTAL:  Lord, what does a million years seem like to you?
 
GOD:  Like a second.
 
MORTAL:  And what does a million dollars seem like to you?
 
GOD:  Like a penny.
 
MORTAL:  Can I have a penny?
 
GOD:  Just a second.
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Kristine,
 
Your administrators already KNOW that quality will deteriorate if class
size increases.  They know you can do less with 28 students in a section
than you can with 20.  Apparently they don't care, or maybe they are so
strapped for $$$ that they have to do it anyway.
 
Good luck in trying to dissuade them with research on the matter.  Another
tactic might be to frankly say that you will be forced to do X if they
increase class size--require fewer assigned papers, require less contact
time per student in office hours, require fewer peer reviews, whatever you
honestly think you will have to do.
 
Look at it this way.  If they were to REDUCE the class size in return for
your doing more with each student (so that total time per teacher didn't
increase), you'd probably accept the trade off.  If they increase it,
you'll just have to live with it to.  But you have to make it very clear
that what WON'T happen is that all the teachers will just work a little bit
harder.
 
Do teachers with four sections of composition and 100 students work harder
than teachers who teach three sections and sixty students?  No, they don't
(in my opinion)--though individuals in either group may make heroic
efforts.  The teachers with four sections are simply FORCED to do a worse
job than they otherwise could do.  So worse, in fact, that we have these
NCTE, CCCC, MLA etc guidelines about what enables the minimum of
professional accomplishment.
 
Selzer
 
jls25@psu.edu
Jack Selzer, Professor of English
Department of English
Penn State University
University Park, PA  16802
Phone:  814-865-0251
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During the mid-1980's in Indiana, there was a push to reduce class size in
the public schools, resulting in one of those K-3 class size reductions.
The proponents' arguments were based in part on Gene Glass et al.'s
meta-analysis of studies on class size, _School Class Size: Research and
Policy_ (Sage, 1982).  If I remember correctly, significant results (test
scores? I'm fairly sure it wasn't grades) begin to appear at the 15-18
student level. Maybe someone could follow up on that meta-analysis.
Gail
 
______________________________________________________________________________
Gail Stygall <stygall@u.washington.edu>              (206) 685-2384
Editor, _CCCC Bibliography of Composition and Rhetoric_
English, Box 354330, University of Washington, Seattle WA 98195-4330
______________________________________________________________________________
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Trish--
 
I doubt that there is much difference between our views about assignments
and constraints, but sometimes clear grading systems are less about making
informed choices than doing what you are told.  I agree with you that teaching
writing involves getting students to understand and make rhetorical choices,
and I assume we would agree that a clear grading system would allow for a
range of rhetorical choices.  I assume that we would also agree that genre
does place constraints upon writers but that strong writers often push
against those constraints.
 
Russ Larson
eng_larson@online.emich.edu
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This is the second time I've seen this e-mail about Houghton Miffin sending
free books to children's hospitals, and after some investigating, I found
out that this is a hoax.  Ignore it.
 
June Pulliam
Dept. of English
Louisiana State University
 
At 08:04 PM 5/15/97 +0000, you wrote:
>>> Subj: books for children's hospital
>>>
>>>
>
>Why does this message strike me as an absolutely bogus way for some direct
>marketer to gather a bunch of email addresses?
>
>
>Doug Hesse                        /     Director of Writing Programs
>Professor of English          /     Editor and Vice President, WPA
>Illinois State University     /    309-438-7596; fax 309-438-5414
>Normal IL 61790-4240      /    ddhesse@ilstu.edu
>
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>Uncertainty is the power-hungry person's way of retaining power.  Do you
>see that behavior in faculty ranking sessions?  Damn betcha.
>
>William A. Pedersen, University of Arizona
 
The people who have been around awhile, who know the terms of the contest,
who have the contacts, who have a grab on the handles of production, love
the merit game.  They''ve learned to play the system and know how to make
the system play for them.  And it does.  Every merit system I've heard
about inherently privileges the long experienced, even when, outside the
classically latticed window, basic terms of accomplishment may be shifting
significantly in the world at large.
 
David Schwalm talks about the advantages of stability and long-term
coherency; we all long for stability.  As we grow older we want to stake
out our terrain and hold onto it.  And we often find ourselves digging in
to maintain that territory over other increasingly encountered values and
pressures.
 
Now, I'm not talking about my good friend David here, who operates above
the level of this particular argument, but many other presumed
intellectuals have to come to grips with whether in arguing for
conservative processes they are in fact arguing for instructionally
functional processes or are simply defending the prerogatives of advantage.
Their advantage.
 
As I gain more and more of the prerogatives of advantage myself (a basic
feature of growing older), I find myself increasingly under assault from my
own commonsense.  I tell myself that what I figured out twenty years ago
when I was young and chaotically productive should provide the same answer
for the young and chaotically productive of today.  I solved their problems
back when I was their age.  They have no need to solve them again.
 
And yet they insist on solving them again.  That is what creates them as
teachers.
 
There is no proof in any of this, just the process of continually remaking
truth.  I think merit rankings, which harken back to a foundational chain
of being, are purely a way in which old people keep young people in line.
 
I would be interested in how Peter Elbow, who first made me realize that I
could learn to write without teachers, thinks about this little bit of
subversion.
 
Fred Kemp
Texas Tech
f.kemp@ttu.edu
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On my door I have a 3 X 5 card written by my daughter last year when
she was 9 and came to work with me for "Take Your Daughters to Work Day."
My students were writing an in-class essay as their final exam. After
consulting with me, my daughter wrote the following on the card:
"Clue: The only way to pass the test is 1. worked hard all semester &
2. know how to write something that is punctuated & makes sense."
I have kept this card up all year, and it's staying up.
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Dear WPA-Lers,
 
I thought I'd share what seems (to me anyway) like a rather humorous
account of my first day on the job.  (It's probably humorous in a way
only a WPA can appreciate.)  My predecessor, Lisa McClure, ought to get
a chuckle out of this anyway. (Hi, Lisa!)
 
Here's the story:
 
My sabbatical ended yesterday (May 15).
I became the new Director yesterday.
A comprehensive assessment of our first-year courses is due in two
weeks.
I ran a holistic scoring session (with eight GAs, 200+ essays).
Our "conveniently" located restrooms are under construction.
My watch stopped (after two years of uninterrupted service).
The transmission in my minivan is shot.
Our Chair met with the Dean, Provost, and Core Curriculum Director at
9:00 a.m. to discuss the future of the writing program (and "Writing
Literacy") while I ran the scoring session.
I fielded five grade-change cards, a request to take an exemption test,
and a pending grade grivance.
I managed to keep our GAs happy with muffins, pizza, and candy while
they scored essays.
 
I could go on, but you know the story.  Is everyday like this?  Holy
Cow!  I think I'm going to transfer my doorposting to my new office (a
bumper sticker saying "Support Your Local Rhetorician!")
 
Cheers,
Dave
 
--
************************************************************************
David Blakesley            Department of English
Associate Professor,       Southern Illinois University-Carbondale
Rhetoric and Composition   Carbondale, IL 62901-4503
DBLAKE@SIU.EDU             618/453-6830
 
Visit the Virtual Burkeian Parlor (home of "Burke-L") at
 
http://www.siu.edu/departments/cola/english/seraph9k/burke/
 
************************************************************************
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On Thu, 15 May 1997, Russ Larson wrote:
 
> I doubt that there is much difference between our views about assignments
> and constraints, but sometimes clear grading systems are less about making
> informed choices than doing what you are told.
 
Well, that sounds like bad pedagogy.  And a merit system which simply
required that people do what they are told sounds like bad administration.
 
>I agree with you that teaching
> writing involves getting students to understand and make rhetorical choices,
> and I assume we would agree that a clear grading system would allow for a
> range of rhetorical choices.  I assume that we would also agree that genre
> does place constraints upon writers but that strong writers often push
> against those constraints.
 
And a good merit system would permit the same.  If you ask that students
write a research paper, and one student wants to use a lot of personal
experience, you'd give advice about the risks involved.  You'd also have
to communicate clearly whether that personal experience was instead of or
on top of library research.  Similarly, a *good* merit system would tell
people what the consequences are of pushing the constraints--if you choose
to do creative work, whether that counts instead of or on top of scholarly
publishing, for instance.
 
We all know that you can't simply adopt a good grading system from someone
else.  Your grading criteria have to be closely linked with your
assignments and your pedagogy.  One of many problems with bad merit
systems is that they aren't linked to our assignments and resources.
 
I want to be clear:  I'm saying we *are* in merit systems already, and the
worst thing that can happen is for us to forget that.  Administrators have
expectations about what we should be doing, and they express those
expectations in terms of tenure, promotion, budgets, leaves, and so on.
They reward (or punish) on the basis of what they think merits reward.
 
Trish Roberts   [engpat@showme.missouri.edu] [standard disclaimer]
"I try to take one day at a time, but lately several days have attacked me
at once."               [http://www.missouri.edu/~engpat]
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Carrie,
        A year or so ago, _Composition Studies_ published a collection of
course descriptions, syllabi, and rationales for graduate "gateway" courses
to the teaching of composition.  These would give you a sense of how people
teaching these courses conceive of their purposes, whether they see them as
"professional development" or something else, etc.  My copy is in my office,
and I'm at home, but if you need the citation, email me offline and I'll get
it for you.
        Donna D-O
 
Carrie Leverenz wrote:
>I was wondering if
>any of you could recommend recent (or forthcoming) books or articles on the
>subject of what TA training (in English/composition-teaching) ought to be.
>
Donna Dunbar-Odom
Dept. of Literature and Languages
Texas A&M - Commerce
Commerce, TX 75429
903/886-5264
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Oh, Ed, as if you couldn't take on the whole lot of us singlehanded anyway.
 
But to bring a bit of the "Romantic" to your defense, what differs most
between grading and merit evaluation is the ability to gain a rich
understanding of what the person being ranked is capable of doing.  The
teacher is richly involved in all of the students' work in class.  By the
time a course is over, we've set goals, re-shaped them, taught them, taught
things that lead people to be able to reach them, given extensive responses,
talked in serious conferences, argued to high heaven about the rankings,
etc.  If the assessors of faculty merit would interact with faculty as
richly as all that, there might not be that much difference between grades
and merit evaluations. Right now, there is a huge and meaningful difference
in the processes, even if we grant for sake of argument that the
similarities between the two evaluations are substantive, not superficial.
Further, that difference springs from a reason: faculty are granted the
presumption of knowing basically what they are doing and students are
presumed to need to learn what they are to do.  If we can't grant that, we
have to completely revamp the nature of college (a point on which I take no
position here).
 
----------------------------------------------------------------
Keith Rhodes, Coordinator of Composition, Department of English
Northwest Missouri State University, Maryville, MO  64468
krhodes@acad.nwmissouri.edu | http://www.nwmissouri.edu/~krhodes
building a CCCC '97 Outcomes Forum web site at:
        http://www.nwmissouri.edu/~0500202/outcomes/main.html
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Thanks for reminding me about Kate's work.
 
Of course, preparing someone to teach is professional development, but the
subtle distinction I think I'm planning to make--or at least suggest--is
that something happens when we start (over)emphasizing how we "represent"
our teaching, for example, by "selling" TAs on the idea of developing
teaching portfolios as a mechanism for improving their chances on the job
market.  Granted, putting together a teaching portfolio can be an important
part of learning to be a reflective teacher, and it can help a person on the
job market, but those are two different things (and two different sorts of
portfolios), often conflated.  My co-author (Amy Goodburn--at U of Nebraska,
Lincoln) and I want to raise questions about this overemphasis on
"professionalization," which we believe can lead to a de-emphasis on actual
classroom practice.  This has actually been threatened in my department,
where literature faculty who suddenly realize that they need to take
responsibility for the professional development of their grad students want
to make recommendations about changing TA training to make room for whatever
they think it is they should be doing.  Of course, we're planning to fight
any move away from an emphasis on pedagogy, but it could be a tough fight if
any recommendations come up for a full faculty vote:  we ( R & C people) are
very much a minority.
 
Another issue is the theory versus practice issue.  Like most people trained
in comp, Amy and I love to read and talk about comp theory, and we want to
share this intellectual experience with new TAs.  But TAs are consistently
frustrated by the theory they are asked to read. (You wrote eloquently about
this problem, Doug, a few years ago.)  Their frustration is not a reason for
giving up theory, but as relatively new TA trainers, Amy and I struggle to
remember that providing TAs with what they need to teach well should be the
focus of our efforts.  The TA training course I am teaching this summer that
focuses on teaching in a writing center setting, is different from the
course I would teach if it were a seminar for composition majors, because of
the greater emphasis on actual practice of tutoring. Sometimes we have to
resist the urge to see all those new TAs are younger versions of ourself.
Composition majors think differently about the teaching of writing than do
other TAs, which is not to say that literature and creative writing students
can't be great teachers--they can--and that is our job as TA trainers.
 
Amy and I are still thinking about all this, obviously, so I welcome your
questions and comments.  We're planning to send the article to WPA in a few
weeks, so you'll get a closer look at the details of the argument.  We look
forward to hearing what you think.  Carrie
 
>
>Carrie, I don't know if Kate Latterell's dissertation (Michigan Tech 1996)
>addresses this question directly, but you might take a look.  She's at
>Texas Tech now.
>
>I'm somewhat confused by what you mean by professional development.
>Teaching someone to teach inherently looks like professional development to
>me, unless one doesn't consider teaching a profession.  Obviously, I'm
>missing a subtle distinction that you have in mind.
>
>
>Doug
>
>Doug Hesse                        /     Director of Writing Programs
>Professor of English          /     Editor and Vice President, WPA
>Illinois State University     /    309-438-7596; fax 309-438-5414
>Normal IL 61790-4240      /    ddhesse@ilstu.edu
>
>
Carrie Shively Leverenz
Director, Reading/Writing Center
Florida State University
Tallahassee, FL 32306-1036
(904)644-5157
cleveren@garnet.acns.fsu.edu
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Wendy Bishop has taught such a course here at FSU.  It might have been a
graduate writing course, but the way Wendy teaches, she would do the same
things in an undergrad course.  You can e-mail her at
wbishop@garnet.acns.fsu.edu, and tell her I sent you.  Carrie Leverenz
 
>This is not directly related to comp/rhet, but I thought those on this list
>might be able to help me.  Please reply off-list.
>
>This summer I'm to design a new genre course, Literary Nonfiction (essay,
>memoir, etc.), to compliment our other genre courses (Fiction, Poetry,
>Drama).  The course will satisfy the general education requirement.  Does
>anyone know of schools with such courses that I can look to to get some
>ideas on designing the course?  Thanks in advance for help pointing me to
>schools, persons, web pages, etc.
>
>J.L. McClure                        (319)398-5411, ext. 5837
>English Department                  jmcclure@soli.inav.net
>Kirkwood Community College          jmcclur@kirkwood.cc.ia.us
>6301 Kirkwood Blvd. SW
>Cedar Rapids IA  52406
>
>
Carrie Shively Leverenz
Director, Reading/Writing Center
Florida State University
Tallahassee, FL 32306-1036
(904)644-5157
cleveren@garnet.acns.fsu.edu
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J.L., I can send you stuff on a class that we have as part of our major, as
one of the genre requirements.  It's a recent addition.
 
By the way, I just finished co-teaching with David Foster Wallace (he of
Infinite Jest ) a graduate workshop in Creative Nonfiction. For any WPAs
needing to re-energize by reminding themselves why they got interested in
teaching writing in the first place, I highly recommend hooking up with a
practicing popular writer, in a workshop setting.
 
Last, Cheryl Glenn called attention to Chris Anderson's course at Oregon
State.  I think you could go to the bank with anything that Chris is doing
with that course.
 
Doug
 
 
 
 
Doug Hesse                        /     Director of Writing Programs
Professor of English          /     Editor and Vice President, WPA
Illinois State University     /    309-438-7596; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
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Carrie,
 
Any chance you'd be willing to share your syllabi for the WC-training
course and the comp majors course with us?  They sound terrific.
 
Cheryl Glenn
238 Moreland Hall
English
Oregon State U
Corvallis, OR 97331-5302
 
On Fri, 16 May 1997, Carrie Leverenz wrote:
 
> Thanks for reminding me about Kate's work.
>
> Of course, preparing someone to teach is professional development, but the
> subtle distinction I think I'm planning to make--or at least suggest--is
> that something happens when we start (over)emphasizing how we "represent"
> our teaching, for example, by "selling" TAs on the idea of developing
> teaching portfolios as a mechanism for improving their chances on the job
> market.  Granted, putting together a teaching portfolio can be an important
> part of learning to be a reflective teacher, and it can help a person on the
> job market, but those are two different things (and two different sorts of
> portfolios), often conflated.  My co-author (Amy Goodburn--at U of Nebraska,
> Lincoln) and I want to raise questions about this overemphasis on
> "professionalization," which we believe can lead to a de-emphasis on actual
> classroom practice.  This has actually been threatened in my department,
> where literature faculty who suddenly realize that they need to take
> responsibility for the professional development of their grad students want
> to make recommendations about changing TA training to make room for whatever
> they think it is they should be doing.  Of course, we're planning to fight
> any move away from an emphasis on pedagogy, but it could be a tough fight if
> any recommendations come up for a full faculty vote:  we ( R & C people) are
> very much a minority.
>
> Another issue is the theory versus practice issue.  Like most people trained
> in comp, Amy and I love to read and talk about comp theory, and we want to
> share this intellectual experience with new TAs.  But TAs are consistently
> frustrated by the theory they are asked to read. (You wrote eloquently about
> this problem, Doug, a few years ago.)  Their frustration is not a reason for
> giving up theory, but as relatively new TA trainers, Amy and I struggle to
> remember that providing TAs with what they need to teach well should be the
> focus of our efforts.  The TA training course I am teaching this summer that
> focuses on teaching in a writing center setting, is different from the
> course I would teach if it were a seminar for composition majors, because of
> the greater emphasis on actual practice of tutoring. Sometimes we have to
> resist the urge to see all those new TAs are younger versions of ourself.
> Composition majors think differently about the teaching of writing than do
> other TAs, which is not to say that literature and creative writing students
> can't be great teachers--they can--and that is our job as TA trainers.
>
> Amy and I are still thinking about all this, obviously, so I welcome your
> questions and comments.  We're planning to send the article to WPA in a few
> weeks, so you'll get a closer look at the details of the argument.  We look
> forward to hearing what you think.  Carrie
>
> >
> >Carrie, I don't know if Kate Latterell's dissertation (Michigan Tech 1996)
> >addresses this question directly, but you might take a look.  She's at
> >Texas Tech now.
> >
> >I'm somewhat confused by what you mean by professional development.
> >Teaching someone to teach inherently looks like professional development to
> >me, unless one doesn't consider teaching a profession.  Obviously, I'm
> >missing a subtle distinction that you have in mind.
> >
> >
> >Doug
> >
> >Doug Hesse                        /     Director of Writing Programs
> >Professor of English          /     Editor and Vice President, WPA
> >Illinois State University     /    309-438-7596; fax 309-438-5414
> >Normal IL 61790-4240      /    ddhesse@ilstu.edu
> >
> >
> Carrie Shively Leverenz
> Director, Reading/Writing Center
> Florida State University
> Tallahassee, FL 32306-1036
> (904)644-5157
> cleveren@garnet.acns.fsu.edu
>
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Carrie,
 
Thanks for articulating the way in which you're meaning
"professionalization."  I understand now the distinction you're making, and
I think this is an important topic.  Please do submit your article to the
journal; I'd look forward to reading it.
 
Doug
 
 
 
Doug Hesse                        /     Director of Writing Programs
Professor of English          /     Editor and Vice President, WPA
Illinois State University     /    309-438-7596; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
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Carrie,
        I can't help but wonder if the "professionalism" you allude to in
TA training is endemic to what's happening in the university as a whole.
Good learning and good teaching are emphasized in terms of some future
(typically job related) goal rather than in terms of being intrinsically
important in and of themselves. I'm not sure what to do about this,
because the cultural pull is strong. A while back when we were discussing TA
teaching loads, the comment was made that TAs who taught two courses a
semester rather than one course were better prepared for the "real" world
of college teaching. Rather than providing TAs time to develop into strong
teachers before they begin to focus on and learn how to juggle the demands of
"professionalism," we ask them to do both at once. A few years ago,
Robert Tremmel (it was either Composition Studies or Harvard Educational
Review) suggested that new teachers need to learn mindful observation or
how to pay attention to what's happening in the classroom before we ask
them to turn around and reflect on their practice (and I would guess
before we ask them to look ahead!). Bill Smith used to say that in the
first quarter, TAs mostly focus on themselves, their performance; in the
second quarter, they begin to focus on what they are actually teaching,
their subject. By the third quarter, the best teachers are starting to
focus on their students' learning. I don't mean to sound inane, but it
helps me to remind myself that teaching, like writing, is a process. I
worry when we ask new teachers to focus on the end product (the job) too
early in their training.
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Carrie, your piece and Amy's does sound terrific.  Do you know John
Guillory's piece on preprofessionalization (overprofessionalization?)
that he published in _Profession_ a year or so ago.   You two/three have
some important ideas in common, and I think he'd be interested in YOUR
stuff.
 
Cheryl
 
On Fri, 16 May 1997, Doug Hesse wrote:
 
> Carrie,
>
> Thanks for articulating the way in which you're meaning
> "professionalization."  I understand now the distinction you're making, and
> I think this is an important topic.  Please do submit your article to the
> journal; I'd look forward to reading it.
>
> Doug
>
>
>
> Doug Hesse                        /     Director of Writing Programs
> Professor of English          /     Editor and Vice President, WPA
> Illinois State University     /    309-438-7596; fax 309-438-5414
> Normal IL 61790-4240      /    ddhesse@ilstu.edu
>
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Another tactic to move the issue out of the realm of the interpersonal is
to build grassroots resistance to administrators' attempts to exploit
GATs as cheap labor.  At such junctures, I encourage our graduate student
organization to visit the administrator and complain about the current
class size, the lack of benefits, etc. and in passing mention the word
"Unionization."  Obviously this can be high stakes poker, but I think
that graduate students are our greatest resource, and they need to be
treated as partners in the good and bad times.  I inform them about the
risks involved, and I advise administrators that the problems created by
large pools of discontented parttimers are much worse because they are
not vested in the educational process.  Obviously, one hesitates to use
this strategy if there have been public debates about what ill-informed
people might consider the dirty little secret of university
education--that much of is done by graduate students (as it has been
since the first degrees were granted to "bachelors": some
European universities were originally created from guilds of students,
others from guilds of faculty).  My point is that we have people
power on our side and that we should not think like administrators, who
tend to view teachers as labor to be used as needed, not colleagues who
do the work of education.
 
A good example of grassroots organizing is the homepage of the graduate
assistants at the University of Kansas, which includes information on
their salary and benefits along with comparisons to institutions that
have collective bargaining.  I have never made an unsupervised visit
to a homepage, so don't quote me on the address, but I believe it is
 
http://www.ukans.edu/cwis/organizations/gsc/public_html/
 
 
 On Thu, 15 May 1997, Jack Selzer wrote:
 
> Kristine,
>
> Your administrators already KNOW that quality will deteriorate if class
> size increases.  They know you can do less with 28 students in a section
> than you can with 20.  Apparently they don't care, or maybe they are so
> strapped for $$$ that they have to do it anyway.
>
> Good luck in trying to dissuade them with research on the matter.  Another
> tactic might be to frankly say that you will be forced to do X if they
> increase class size--require fewer assigned papers, require less contact
> time per student in office hours, require fewer peer reviews, whatever you
> honestly think you will have to do.
>
> Look at it this way.  If they were to REDUCE the class size in return for
> your doing more with each student (so that total time per teacher didn't
> increase), you'd probably accept the trade off.  If they increase it,
> you'll just have to live with it to.  But you have to make it very clear
> that what WON'T happen is that all the teachers will just work a little bit
> harder.
>
> Do teachers with four sections of composition and 100 students work harder
> than teachers who teach three sections and sixty students?  No, they don't
> (in my opinion)--though individuals in either group may make heroic
> efforts.  The teachers with four sections are simply FORCED to do a worse
> job than they otherwise could do.  So worse, in fact, that we have these
> NCTE, CCCC, MLA etc guidelines about what enables the minimum of
> professional accomplishment.
>
> Selzer
>
> jls25@psu.edu
> Jack Selzer, Professor of English
> Department of English
> Penn State University
> University Park, PA  16802
> Phone:  814-865-0251
>
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jack selzer wrote to Kristine:
 
>
> Look at it this way.  If they were to REDUCE the class size in return for
> your doing more with each student (so that total time per teacher didn't
> increase), you'd probably accept the trade off.  If they increase it,
> you'll just have to live with it to.  But you have to make it very clear
> that what WON'T happen is that all the teachers will just work a little bit
> harder.
 
 
I did make just this argument when faced with this situation (from 25 to
28).  I said we'd do one less major writing assignment--one less paper to
grade.  The deal was that the administration upstairs offered  our TAs a
reduced teaching load in return for a higher class size, from a 2/2 load to
a 2/1.  Everyone, even the TAs, decided the trade off was worth it.  For an
incresed class size, they got one less paper to grade and a 2/1 load
instead of a 2/2.  In addition, many of our classrooms can only hold 25, so
plenty of TAs still had the smaller classes.  (The deans had overlooked
this.)
 
Many of our TAs were concerned, however, that their students would
suffer--less writing can't be good for writing students.  I did agree with
them, but I pointed out that I was not prepared to fight a battle on the
issue.  If the university did not value quality writing instuction enough
to fund more sections, why should I hold fast for lower class sizes at the
expense of the TAs, who'd still have a 2/2 load?
 
Valerie Balester
Director of Writing Programs
Texas A&M University
College Station, TX 77843-4227
(409) 845-3155
(409) 862-2292 FAX
v-balester@tamu.edu
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Welcome aboard, Dave. That's the life of a WPA, and you'll love it.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Not to sound like the voice of cynicism or anything, but I've found
the second year, where folks are less helpful and the honeymoon with
the administration long over, to be far more difficult than the
first.  But that's just me.  I also think I made a lot of "sophmore"
mistakes based largely on the overconfidence I'd gained last year
while being helped out.
 
cheers;
 
Kelly Lowe
Director of Writing Programs
Mount Union College
Alliance, OH 44601
330/823.3153
lowekf@muc.edu
"In a world ruled by swine, all pigs are upwardly mobile." --Hunter
Thompson
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Trish--
 
You make what seem to me to be some wise observations on grading and merit
systems.  Would we also agree that "good" grading and merit systems allow
those being evaluated some participation in the creation of the system?
 
Russ Larson
eng_larson@online.emich.edu
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Concerning the thread on literary non-fiction:  In our text the Allyn &
Bacon Guide to Writing, John Ramage and I have a chapter on literary
non-fiction that draws substantially on Chris Anderson's work (Chapter
20).  Additionally, I would recommend Paul Heilker's recent NCTE book
entitled THE ESSAY: THEORY AND PEDAGOGY FOR AN ACTIVE FORM.  Finally, my
colleague David Leigh at Seattle University (dleigh@seattleu.edu) has
developed a course in literary non-fiction that in fact uses Chris's
strategies from Oregon State.  Anyone interested can email Dave for a copy
of his syllabus and course assignments.
John Bean
Director of Writing
Seattle University
 
On Thu, 15 May 1997, Cheryl Glenn wrote:
 
> Chris Anderson, here at Oregon State (andersoc@cla.orst.edu), has
> succeeded beautifully in creating courses in literary nonfiction.  If
> he'd send you a syllabus or two, I think you'd be happy.  The students
> (UG and G) flock to his courses.
>
> Cheryl Glenn
>
> On Thu, 15 May 1997, J.L. McClure wrote:
>
> > This is not directly related to comp/rhet, but I thought those on this list
> > might be able to help me.  Please reply off-list.
> >
> > This summer I'm to design a new genre course, Literary Nonfiction (essay,
> > memoir, etc.), to compliment our other genre courses (Fiction, Poetry,
> > Drama).  The course will satisfy the general education requirement.  Does
> > anyone know of schools with such courses that I can look to to get some
> > ideas on designing the course?  Thanks in advance for help pointing me to
> > schools, persons, web pages, etc.
> >
> > J.L. McClure                        (319)398-5411, ext. 5837
> > English Department                  jmcclure@soli.inav.net
> > Kirkwood Community College          jmcclur@kirkwood.cc.ia.us
> > 6301 Kirkwood Blvd. SW
> > Cedar Rapids IA  52406
> >
>
=========================================================================
Date:         Fri, 16 May 1997 10:15:07 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Summer Things
 
As the spring semester winds down, I want to remind those of you who plan to
be away from your email this summer to set WPA-L to NOMAIL while you are gone.
Otherwise, your mailbox will fill up and WPA-L messages will come bouncing
back to me as error messages. When that happens I will RUTHLESSLY rip you from
the ranks of our readership. To save me from indulging in this cyber violence,
send the following message to LISTSERV@ASUVM.INRE.ASU.EDU
 
SET WPA-L NOMAIL
 
When you choose to become connected again, send this message to
LISTSERV@ASUVM.INRE.ASU.EDU
 
SET WPA-L MAIL
 
and we will welcome you back with smiles and good cheer.
 
If you're outta here, have a great summer.  If you're not outtta here, have a g
reat summer.
 
Hey, why don't we all get together in Houghton?
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Fri, 16 May 1997 10:32:42 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Anne C Laskaya <laskaya@DARKWING.UOREGON.EDU>
Subject:      Re: Literary Nonfiction Class
In-Reply-To:  <9705161423.AA99090@rs6000.cmp.ilstu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Doug, I'm curious about the course in literary nonfiction you require.  If
others are interested as well, maybe you could post this information to
the list?
 
Also, what does your major look like?
 
Thanks,
Anne Laskaya
Director of Composition
University of Oregon
 
On Fri, 16 May 1997, Doug Hesse wrote:
 
> J.L., I can send you stuff on a class that we have as part of our major, as
> one of the genre requirements.  It's a recent addition.
>
> By the way, I just finished co-teaching with David Foster Wallace (he of
> Infinite Jest ) a graduate workshop in Creative Nonfiction. For any WPAs
> needing to re-energize by reminding themselves why they got interested in
> teaching writing in the first place, I highly recommend hooking up with a
> practicing popular writer, in a workshop setting.
>
> Last, Cheryl Glenn called attention to Chris Anderson's course at Oregon
> State.  I think you could go to the bank with anything that Chris is doing
> with that course.
>
> Doug
>
>
>
>
> Doug Hesse                        /     Director of Writing Programs
> Professor of English          /     Editor and Vice President, WPA
> Illinois State University     /    309-438-7596; fax 309-438-5414
> Normal IL 61790-4240      /    ddhesse@ilstu.edu
>
=========================================================================
Date:         Fri, 16 May 1997 13:43:28 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Miriam Herrera <herrem@SAGE.EDU>
Subject:      Grad Studies in Rhet/Comp
X-cc:         Deborah Bates <batesd@hopper.Sage.EDU>
In-Reply-To:  <9705161442.AA54444@rs6000.cmp.ilstu.edu>
Mime-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Dear Friends,
I have an excellent student who is interested in pursuing grad studies in
rhet/comp.  I wonder if someone in this field could give her suggestions
as to which are the best programs?  Her search hasn't been fruitful
because she can find more info on lit programs, but her real love is
teaching college composition.
 
Please e-mail her with any responses:
 
batesd@sage.edu
 
Thank you so much!
Miriam
 
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~ MIRIAM HERRERA ~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
                          Director, The Writing Center
                              Russell Sage College
                                  45 Ferry St.
                                 Troy, NY 12180
   (518) 270--2208                     ***                  herrem@sage.edu
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
=========================================================================
Date:         Fri, 16 May 1997 14:17:49 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Louise Wetherbee Phelps <lwphelps@MAILBOX.SYR.EDU>
Subject:      Re: Grad Studies in Rhet/Comp
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Is your student interested in an MA or PhD program?
 
Louise Phelps
=========================================================================
Date:         Fri, 16 May 1997 14:06:50 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Sonya Bagby <sun.westga.edu@WESTGA.EDU>
Subject:      Re: Grad Studies in Rhet/Comp
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
>Dear Listserv people:
I too am looking for grad (phd) programs in rhet/comp.  Know any good ones?
In the south?  Or anywhere for that matter.
I need your help!
Thanks,
Sonja Bagby
sbagby@westga.edu
 
 
Dear Friends,
>I have an excellent student who is interested in pursuing grad studies in
>rhet/comp.  I wonder if someone in this field could give her suggestions
>as to which are the best programs?  Her search hasn't been fruitful
>because she can find more info on lit programs, but her real love is
>teaching college composition.
>
>Please e-mail her with any responses:
>
>batesd@sage.edu
>
>Thank you so much!
>Miriam
>
>~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~ MIRIAM HERRERA ~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
>                          Director, The Writing Center
>                              Russell Sage College
>                                  45 Ferry St.
>                                 Troy, NY 12180
>   (518) 270--2208                     ***                  herrem@sage.edu
>~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
 
Sonja S. Bagby
Coordinator, Writing Center
Humanities #210
Department of English and Philosophy
State University of West Georgia
Carrollton, GA 30118-2200
sbagby@westga.edu
writing@westga.edu
=========================================================================
Date:         Fri, 16 May 1997 13:51:24 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Linda Bergmann <bergmann@UMR.EDU>
Subject:      Re: Grad Studies in Rhet/Comp
In-Reply-To:  <Pine.SOL.3.91.970516133908.6805B-100000@hopper>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
could you copy me with the same information? I have students in a similar
position.  Thanks.
 
At 01:43 PM 5/16/97 -0400, you wrote:
>Dear Friends,
>I have an excellent student who is interested in pursuing grad studies in
>rhet/comp.  I wonder if someone in this field could give her suggestions
>as to which are the best programs?  Her search hasn't been fruitful
>because she can find more info on lit programs, but her real love is
>teaching college composition.
>
>Please e-mail her with any responses:
>
>batesd@sage.edu
>
>Thank you so much!
>Miriam
>
>~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~ MIRIAM HERRERA ~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
>                          Director, The Writing Center
>                              Russell Sage College
>                                  45 Ferry St.
>                                 Troy, NY 12180
>   (518) 270--2208                     ***                  herrem@sage.edu
>~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
>
>
 
Linda S. Bergmann
Associate Professor of English and Director of Writing Across the Curriculum
University of Missouri-Rolla
Rolla, MO  65409
 
(573) 341-4685
 
bergmann@umr.edu
=========================================================================
Date:         Fri, 16 May 1997 11:47:28 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      Re: Grad Studies in Rhet/Comp
In-Reply-To:  <Pine.SOL.3.91.970516133908.6805B-100000@hopper>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
Look at the Spring 1994 issue of RHETORIC REVIEW for a survey of doctoral
programs in rhetoric and composition.
 
Duane Roen, Director of Composition
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
 
On Fri, 16 May 1997, Miriam Herrera wrote:
 
> Dear Friends,
> I have an excellent student who is interested in pursuing grad studies in
> rhet/comp.  I wonder if someone in this field could give her suggestions
> as to which are the best programs?  Her search hasn't been fruitful
> because she can find more info on lit programs, but her real love is
> teaching college composition.
>
> Please e-mail her with any responses:
>
> batesd@sage.edu
>
> Thank you so much!
> Miriam
>
> ~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~ MIRIAM HERRERA ~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
>                           Director, The Writing Center
>                               Russell Sage College
>                                   45 Ferry St.
>                                  Troy, NY 12180
>    (518) 270--2208                     ***                  herrem@sage.edu
> ~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
>
=========================================================================
Date:         Fri, 16 May 1997 15:00:41 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Carmen Schmersahl <schmersa@MSMARY.EDU>
Subject:      Re: Literary Nonfiction Class
In-Reply-To:  <Pine.GSO.3.96.970516092548.25076B-100000@darkwing.uoregon.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I'd be interested in hearing more about these courses too.  I just taught
a writing course in creative nonfiction for the first time, and I'd like
to hear what others do with it.
 
To get us started--I used Tales and Lounsberry's anthology, Writing
Creative Nonfiction: The Literature of Reality, and Lynn Bloom's Fact and
Artifact.  My students wrote a number of what I called "fragments" in
imitation of the pieces we read, then spent the last part of the semester
assembling a packet, which included a piece of creative nonfiction, an
autobiographical introduction, an analysis, and a query letter.
 
 
 
 
Carmen B. Schmersahl
Department of Rhetoric and Writing
Mount Saint Mary's College
Emmitsburg, Maryland 21727
301-447-5367
schmersa@msmary.edu
 
 
On Fri, 16 May 1997, Anne C Laskaya wrote:
 
> Doug, I'm curious about the course in literary nonfiction you require.  If
> others are interested as well, maybe you could post this information to
> the list?
>
> Also, what does your major look like?
>
> Thanks,
> Anne Laskaya
> Director of Composition
> University of Oregon
>
> On Fri, 16 May 1997, Doug Hesse wrote:
>
> > J.L., I can send you stuff on a class that we have as part of our major, as
> > one of the genre requirements.  It's a recent addition.
> >
> > By the way, I just finished co-teaching with David Foster Wallace (he of
> > Infinite Jest ) a graduate workshop in Creative Nonfiction. For any WPAs
> > needing to re-energize by reminding themselves why they got interested in
> > teaching writing in the first place, I highly recommend hooking up with a
> > practicing popular writer, in a workshop setting.
> >
> > Last, Cheryl Glenn called attention to Chris Anderson's course at Oregon
> > State.  I think you could go to the bank with anything that Chris is doing
> > with that course.
> >
> > Doug
> >
> >
> >
> >
> > Doug Hesse                        /     Director of Writing Programs
> > Professor of English          /     Editor and Vice President, WPA
> > Illinois State University     /    309-438-7596; fax 309-438-5414
> > Normal IL 61790-4240      /    ddhesse@ilstu.edu
> >
>
=========================================================================
Date:         Fri, 16 May 1997 15:32:43 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Sonja Bagby <sbagby@WESTGA.EDU>
Subject:      Re: Grad Studies in Rhet/Comp
In-Reply-To:  <Pine.SOL.3.91.970516114628.9895E-100000@general1.asu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I don't get RHETORIC REVIEW here in GA.  Can you give us an idea of how
to order or list some names?
Eternally grateful, y'all.
sonja
 
Sonja S. Bagby
Writing Center Coordinator
Department of English and Philosophy
State University of West Georgia
Carrollton, GA 30118
sbagby@westga.edu
 
 
On Fri, 16 May 1997, Duane Roen wrote:
 
> Look at the Spring 1994 issue of RHETORIC REVIEW for a survey of doctoral
> programs in rhetoric and composition.
>
> Duane Roen, Director of Composition
> Department of English                   (602) 965-3853 (office)
> Arizona State University                (602) 491-6813 (home)
> Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
>
> On Fri, 16 May 1997, Miriam Herrera wrote:
>
> > Dear Friends,
> > I have an excellent student who is interested in pursuing grad studies in
> > rhet/comp.  I wonder if someone in this field could give her suggestions
> > as to which are the best programs?  Her search hasn't been fruitful
> > because she can find more info on lit programs, but her real love is
> > teaching college composition.
> >
> > Please e-mail her with any responses:
> >
> > batesd@sage.edu
> >
> > Thank you so much!
> > Miriam
> >
> > ~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~ MIRIAM HERRERA ~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
> >                           Director, The Writing Center
> >                               Russell Sage College
> >                                   45 Ferry St.
> >                                  Troy, NY 12180
> >    (518) 270--2208                     ***                  herrem@sage.edu
> > ~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
> >
>
=========================================================================
Date:         Fri, 16 May 1997 15:17:15 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Tim Peeples <peeples@OMNI.CC.PURDUE.EDU>
Subject:      Re: TA Training
In-Reply-To:  <Pine.ULT.3.91.970516071154.16076B-100000@gonzo.cc.wwu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I, too, would like to see your article in _WPA_.  At this past 4C's, I
had the pleasure of attending the WPA workshop for grad students and new
WPAs.  In one of our conversations during the workshop, a few of us who
also "train" (not too keen on the term) new TAs were discussing
"professionalizing."  We realized in our discussion that some saw
"professionalizing" as teaching TAs to "act" professionally -- to dress
appropriately, to call in if they couldn't make it to class, to promptly
respond to student work, etc.  But others saw different definitions of
"professionalizing."  I, personally, called the above "disciplining" in
opposition to "professionalizing."  My own view (presently) of
"professionalizing" is bringing new TAs around to perceiving of
themselves as already part of the "profession" of composition.
 
But what I'm realizing (anew) as I read comments on this thread is that I
-- and many of the comments concerning TAs -- essentialize the TA
*according to my own institutional experience*.  I think *my* perspective
on "professionalization" might be very different from yours.  Why?  In
the past two years, I have been a FYC and business writing mentor at
Purdue.  Unlike what you describe at your institution, though, rhet/comp
is very strong here (departmentally) and the mentor groups I've taught
are made up, typically, of teachers who have been teaching for a few years
and/or are pursuing an MA or PhD in rhet/comp.  Not only are there
differences across universities, but within groups of new TAs.  Some of
us enter "new TA training" here at Purdue with several years of
teaching as TAs elsewhere, as adjuncts, as part-timers, or as full-time
faculty Instructors.  Most come in with a few semesters of experience
as TAs elsewhere.  And a few come in with no teaching experience.
 
This thread on "professionalization" makes me wonder if professionalizing
can/should mean different things for different groups of TAs?
 
Tim Peeples
Assistant Director,
Rhetoric and Composition Graduate Program
Purdue University
 
peeples@omni.cc.purdue.edu
=========================================================================
Date:         Fri, 16 May 1997 13:21:09 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Rita Malenczyk <MALENCZYKR@ECSUC.CTSTATEU.EDU>
Subject:      Re: Grad Studies in Rhet/Comp
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Sonja, the editor of *Rhetoric Review* is Theresa Enos; you might write her
at rhetrev@ccit.arizona.edu for info on that back issue.
Rita
 
 
I don't get RHETORIC REVIEW here in GA.  Can you give us an idea of how
>to order or list some names?
>Eternally grateful, y'all.
>sonja
>
>Sonja S. Bagby
>Writing Center Coordinator
>Department of English and Philosophy
>State University of West Georgia
>Carrollton, GA 30118
>sbagby@westga.edu
>
>
>On Fri, 16 May 1997, Duane Roen wrote:
>
>> Look at the Spring 1994 issue of RHETORIC REVIEW for a survey of doctoral
>> programs in rhetoric and composition.
>>
>> Duane Roen, Director of Composition
>> Department of English                   (602) 965-3853 (office)
>> Arizona State University                (602) 491-6813 (home)
>> Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
>>
>> On Fri, 16 May 1997, Miriam Herrera wrote:
>>
>> > Dear Friends,
>> > I have an excellent student who is interested in pursuing grad studies in
>> > rhet/comp.  I wonder if someone in this field could give her suggestions
>> > as to which are the best programs?  Her search hasn't been fruitful
>> > because she can find more info on lit programs, but her real love is
>> > teaching college composition.
>> >
>> > Please e-mail her with any responses:
>> >
>> > batesd@sage.edu
>> >
>> > Thank you so much!
>> > Miriam
>> >
>> > ~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~ MIRIAM HERRERA
>>~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
>> >                           Director, The Writing Center
>> >                               Russell Sage College
>> >                                   45 Ferry St.
>> >                                  Troy, NY 12180
>> >    (518) 270--2208                     ***                  herrem@sage.edu
>> >
>>~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
>> >
>>
 
Rita Malenczyk
Director, University Writing Program
English Department
Eastern Connecticut State University
Willimantic, CT 06226
860-465-4573 (phone), 860-465-4580 (fax)
MALENCZYKR@ECSUC.CTSTATEU.EDU
=========================================================================
Date:         Fri, 16 May 1997 15:14:25 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      Re: Grad Studies in Rhet/Comp
In-Reply-To:  <Pine.SUN.3.91.970516153158.28765B-100000@sun.cc.westga.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
The editor of RHETORIC REVIEW, Theresa Enos, is on this list.  She's at
the University of Arizona.
 
Duane Roen, Director of Composition
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
 
On Fri, 16 May 1997, Sonja Bagby wrote:
 
> I don't get RHETORIC REVIEW here in GA.  Can you give us an idea of how
> to order or list some names?
> Eternally grateful, y'all.
> sonja
>
> Sonja S. Bagby
> Writing Center Coordinator
> Department of English and Philosophy
> State University of West Georgia
> Carrollton, GA 30118
> sbagby@westga.edu
>
>
> On Fri, 16 May 1997, Duane Roen wrote:
>
> > Look at the Spring 1994 issue of RHETORIC REVIEW for a survey of doctoral
> > programs in rhetoric and composition.
> >
> > Duane Roen, Director of Composition
> > Department of English                   (602) 965-3853 (office)
> > Arizona State University                (602) 491-6813 (home)
> > Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
> >
> > On Fri, 16 May 1997, Miriam Herrera wrote:
> >
> > > Dear Friends,
> > > I have an excellent student who is interested in pursuing grad studies in
> > > rhet/comp.  I wonder if someone in this field could give her suggestions
> > > as to which are the best programs?  Her search hasn't been fruitful
> > > because she can find more info on lit programs, but her real love is
> > > teaching college composition.
> > >
> > > Please e-mail her with any responses:
> > >
> > > batesd@sage.edu
> > >
> > > Thank you so much!
> > > Miriam
> > >
> > > ~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~ MIRIAM HERRERA ~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
> > >                           Director, The Writing Center
> > >                               Russell Sage College
> > >                                   45 Ferry St.
> > >                                  Troy, NY 12180
> > >    (518) 270--2208                     ***                  herrem@sage.edu
> > > ~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
> > >
> >
>
=========================================================================
Date:         Sat, 17 May 1997 15:43:49 GMT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Donna Dunbar-Odom <Donna_Dunbar-Odom@TAMU-COMMERCE.EDU>
Subject:      Re: Research on class size
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Forgive me for posting to the entire list about what could conceivably be a
local/regional issue--but I think others might already be doing this, and,
if so, I'd like to here about it..
 
Valerie,
        I've been thinking for some time--since the school where I teach was
transformed from East Texas State University to Texas A&M-Commerce by a wave
of the legislature's collective hand--that the WPAs at the main campus and
at the--er--other campuses should communicate with each other so that when
our administrations attempt changes, we're informed about what's going on
elsewhere in the system. (Yikes! Excuse that unwieldy sentence please!)  For
example, that you have a 2/1 load now for your TAs is important information
for me to know; our classes are allegedly capped at 25, but we generally end
up with 28 or so.  Our TAs still teach a 2/2 load, and I've been trying to
plan my approach to address the problem of a cap that is virtually ignored.
 
        So--do you think there'd be any interest in A&M system WPAs doing
some information sharing?  And are any of the rest of you at other state
university systems in communciation with other WPAs in the same system?
 
        Donna D-O
 
Valerie Balester wrote:
>The deal was that the administration upstairs offered  our TAs a
>reduced teaching load in return for a higher class size, from a 2/2 load to
>a 2/1.  Everyone, even the TAs, decided the trade off was worth it.
Donna Dunbar-Odom
Dept. of Literature and Languages
Texas A&M - Commerce
Commerce, TX 75429
903/886-5264
=========================================================================
Date:         Sat, 17 May 1997 11:13:29 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Research on class size
In-Reply-To:  note of 05/17/97 08:42
 
In AZ, there is an "English Articulation Task Force" consisting of
representative from the AZ universities and all of the community colleges that
meets annually to determine course equivalencies. The WPAs from the
universities hav traditionally attended that meeting and have taken the
opportunity to exchange notes about program issues of the sort Donna mentions.
Some years we got together at other times as well, and we even pick up the
phone now and then. It has been very useful for all of us to be on the same
page, for example, with regard to ways of granting AP credit.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Sat, 17 May 1997 12:39:11 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "William A. Pedersen" <wpedersen@CCIT.ARIZONA.EDU>
Subject:      Re: TA Training
In-Reply-To:  <Pine.OSF.3.91.970516075923.7725C-100000@ucs.orst.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
There's also a book _The Moral Base for Teacher Professionalism_, by Hugh
Sockett, that raises some good questions.  The licensing idea is
dangerous both ways, it seems to me, and so also might our own processes
be.
 
William A. Pedersen, University of Arizona
=========================================================================
Date:         Sun, 18 May 1997 14:43:34 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Research on class size
In-Reply-To:  <199705171543.PAA22788@etsuodt.TAMU-Commerce.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Donna and Valerie, if our experience in the Cal State system holds to any
degree in Texas, I would urge you to form a group of WPAs and English
chairs to discuss common problems and issues.  One hint: the bright folk
who shaped our English Council in the late '60s formed it as an affiliate
of the NCTE, not of the Cal colleges.  That way, we could get travel funds
for a professional meeting and we would not be under the control of the
system--a very important protection.  --Ed White
=========================================================================
Date:         Mon, 19 May 1997 08:58:49 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Carrie Leverenz <cleveren@GARNET.ACNS.FSU.EDU>
Subject:      Re: TA Training
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Thanks Donna, for reminding me about that issue.  I was able to borrow it
from a colleague.  Carrie
 
>Carrie,
>        A year or so ago, _Composition Studies_ published a collection of
>course descriptions, syllabi, and rationales for graduate "gateway" courses
>to the teaching of composition.  These would give you a sense of how people
>teaching these courses conceive of their purposes, whether they see them as
>"professional development" or something else, etc.  My copy is in my office,
>and I'm at home, but if you need the citation, email me offline and I'll get
>it for you.
>        Donna D-O
>
>Carrie Leverenz wrote:
>>I was wondering if
>>any of you could recommend recent (or forthcoming) books or articles on the
>>subject of what TA training (in English/composition-teaching) ought to be.
>>
>Donna Dunbar-Odom
>Dept. of Literature and Languages
>Texas A&M - Commerce
>Commerce, TX 75429
>903/886-5264
>
>
Carrie Shively Leverenz
Director, Reading/Writing Center
Florida State University
Tallahassee, FL 32306-1036
(904)644-5157
cleveren@garnet.acns.fsu.edu
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Sure.  Soon as I get it done.  (Classes start June 23 and I'm still fiddling.)
 
>Carrie,
>
>Any chance you'd be willing to share your syllabi for the WC-training
>course and the comp majors course with us?  They sound terrific.
>
>Cheryl Glenn
>238 Moreland Hall
>English
>Oregon State U
>Corvallis, OR 97331-5302
>
>On Fri, 16 May 1997, Carrie Leverenz wrote:
>
>> Thanks for reminding me about Kate's work.
>>
>> Of course, preparing someone to teach is professional development, but the
>> subtle distinction I think I'm planning to make--or at least suggest--is
>> that something happens when we start (over)emphasizing how we "represent"
>> our teaching, for example, by "selling" TAs on the idea of developing
>> teaching portfolios as a mechanism for improving their chances on the job
>> market.  Granted, putting together a teaching portfolio can be an important
>> part of learning to be a reflective teacher, and it can help a person on the
>> job market, but those are two different things (and two different sorts of
>> portfolios), often conflated.  My co-author (Amy Goodburn--at U of Nebraska,
>> Lincoln) and I want to raise questions about this overemphasis on
>> "professionalization," which we believe can lead to a de-emphasis on actual
>> classroom practice.  This has actually been threatened in my department,
>> where literature faculty who suddenly realize that they need to take
>> responsibility for the professional development of their grad students want
>> to make recommendations about changing TA training to make room for whatever
>> they think it is they should be doing.  Of course, we're planning to fight
>> any move away from an emphasis on pedagogy, but it could be a tough fight if
>> any recommendations come up for a full faculty vote:  we ( R & C people) are
>> very much a minority.
>>
>> Another issue is the theory versus practice issue.  Like most people trained
>> in comp, Amy and I love to read and talk about comp theory, and we want to
>> share this intellectual experience with new TAs.  But TAs are consistently
>> frustrated by the theory they are asked to read. (You wrote eloquently about
>> this problem, Doug, a few years ago.)  Their frustration is not a reason for
>> giving up theory, but as relatively new TA trainers, Amy and I struggle to
>> remember that providing TAs with what they need to teach well should be the
>> focus of our efforts.  The TA training course I am teaching this summer that
>> focuses on teaching in a writing center setting, is different from the
>> course I would teach if it were a seminar for composition majors, because of
>> the greater emphasis on actual practice of tutoring. Sometimes we have to
>> resist the urge to see all those new TAs are younger versions of ourself.
>> Composition majors think differently about the teaching of writing than do
>> other TAs, which is not to say that literature and creative writing students
>> can't be great teachers--they can--and that is our job as TA trainers.
>>
>> Amy and I are still thinking about all this, obviously, so I welcome your
>> questions and comments.  We're planning to send the article to WPA in a few
>> weeks, so you'll get a closer look at the details of the argument.  We look
>> forward to hearing what you think.  Carrie
>>
>> >
>> >Carrie, I don't know if Kate Latterell's dissertation (Michigan Tech 1996)
>> >addresses this question directly, but you might take a look.  She's at
>> >Texas Tech now.
>> >
>> >I'm somewhat confused by what you mean by professional development.
>> >Teaching someone to teach inherently looks like professional development to
>> >me, unless one doesn't consider teaching a profession.  Obviously, I'm
>> >missing a subtle distinction that you have in mind.
>> >
>> >
>> >Doug
>> >
>> >Doug Hesse                        /     Director of Writing Programs
>> >Professor of English          /     Editor and Vice President, WPA
>> >Illinois State University     /    309-438-7596; fax 309-438-5414
>> >Normal IL 61790-4240      /    ddhesse@ilstu.edu
>> >
>> >
>> Carrie Shively Leverenz
>> Director, Reading/Writing Center
>> Florida State University
>> Tallahassee, FL 32306-1036
>> (904)644-5157
>> cleveren@garnet.acns.fsu.edu
>>
>
>
Carrie Shively Leverenz
Director, Reading/Writing Center
Florida State University
Tallahassee, FL 32306-1036
(904)644-5157
cleveren@garnet.acns.fsu.edu
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It is rhetoric to distinguish between "reducing costs" and "increasing
profits" but it's important to note that it's not *empty* rhetoric.
Which courses are targeted for increases has real consequences for
faculty and students. If I can make more money by increasing your class
size, then I can continue to absorb someone else's losses.
 
 On Thu, 15 May
1997, Beth Daniell wrote:
 
> Trish, I see. You're not doing economics. You're doing rhetoric. That I
> understand. Yes.
>
> On Thu, 15 May 1997, Beth Daniell wrote:
> >
> >> Trish, thanks for a wonderful message about class size. I am puzzled,
> >> however, by this:
> >> >2.  It does not *reduce* costs to put more students in freshman comp, but
> >> >it *increases* profits.  (You can do the numbers.)  In other words,
> >> >freshman comp is a money-making course.  The status of money-making
> >> >courses at a public institution is worth thinking about.  (As in whether
> >> >or not the legislators would like to hear about it.)
> >
> >> Suppose we start out with caps of 22. If the admin puts 2 more students in
> >> each writing class--for every 12 classes we teach, that's other class we
> >> don't have to pay for or pay an instructor to teach. So why does increasing
> >> class size not reduce costs? What am I missing?                 Beth Daniell
> >
> >Well, it's the pedantic distinction between something which reduces costs
> >and something which increases profits.
> >
> >Under many circumstances, freshman English does not *cost* the university
> >a penny; it is a money-*making* endeavor.  That is, the money generated
> >by the "fees" which the students pay is greater than the amount paid to
> >the instructor for teaching the course.
> >
> >It starts to change the conversation if administrators can't talk about
> >"reducing costs" but have to justify "increasing profits" in one class in
> >order to cover costs created by other aspects of the university.
> >
> >Trish Roberts   [engpat@showme.missouri.edu] [standard disclaimer]
> >"I try to take one day at a time, but lately several days have attacked me
> >at once."               [http://www.missouri.edu/~engpat]
>
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Tim--Thanks for your helpful comments and questions.  I got my PhD at Ohio
State, which also has a very strong rhet/comp program.  I worked for Andrea
Lunsford for three years as an administrative assistant in the rhet/comp
program and we organized a lot of "professionalization" workshops for grad
students in the rhet/comp program.  I think the emphasis on
professionalization there--writing grant proposals, organizing CCCCs panels,
planning a job search, getting published, etc.--was one of the very best
things about the program.  But all of that was quite separate from the
training TAs received, which then focused pretty exclusively on what to do
in class. At the time, I found the division rather strange, but I am coming
to see the two kinds of "training" as necessarily separate.
 
I think there is a temptation, as you point out, to try to recreate
ourselves.  Lit profs have been doing it for years.  But we run into
problems when as rhet/comp specialists we try to turn TAs into rhet/comp
specialists.  I am still trying to figure out what kind of "training" (I
don't like that word either, but I'm equally suspicious of "professional
development") works best for TAs who are not intellectually interested in
the issues we rhet/comp people are interested in--even if we think they
ought to be.  And that is part of what I am trying to figure out in this
article.  Again, thanks for your comments.
 
Carrie Shively Leverenz
Director, Reading/Writing Center
Florida State University
Tallahassee, FL 32306-1036
(904)644-5157
cleveren@garnet.acns.fsu.edu
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Creative Nonfiction (a journal that features personal essays, memoir, &
literary journalism) has an "education" package
 
As part of the package, they ofer a
 
 >Teachers Exchange Network:
>
>Teachers enrolled in our ed program will be able to converse via e-mail
>exchanging teaching ideas, >syllabi, writing assignments, etc. simply by
>accessing
>
>How to contact us about the Creative Nonfiction Education Program:
>
>To register or to receive more information, call 412-688-0304
>or send us Email at: cnf@goucher.edu.
 
[[There's also a conference associated with the Creative Nonfiction
foundation, but I didn't see any
scholarships--http://www.goucher.edu/~mfa/conference/]]
 
I also introduce upper-division and graduate students to the Directory of
Literary Magazines
 
The course I teach is split between literary analysis of the form &
workshop in writing creative nonfiction.  In the workshop sections,
students compose notebook entries in response to prompts I've borrowed from
a dozen or so sources.  Then, they write full essays.  This semester we
produced a class anthology, some of it electronic in form.  Next semester's
class will produce a web-page site "Sources for Writers of Creative
Nonfiction" and an online anthology of writing by members of the class.
 
 
Janet Carey Eldred
University of Kentucky
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My student is interested in a PhD program.
 
 
On Fri, 16 May 1997, Louise
Wetherbee Phelps wrote:
 
> Is your student interested in an MA or PhD program?
>
> Louise Phelps
>
 
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~ MIRIAM HERRERA ~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
                          Director, The Writing Center
                              Russell Sage College
                                  45 Ferry St.
                                 Troy, NY 12180
   (518) 270--2208                     ***                  herrem@sage.edu
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
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Now's the chance to clean out your office, library, garage....I am attempting
to locate specific editions of freshman readers published in four or more
editions between 1946-96 for an extensive research project on "The Essay
Canon."  If you have texts you would be willing to donate please contact
me so that I can send you a list of the specific readers and editions needed
to complete this research.
 
I look forward to hearing from you and send anticipatory thanks.
 
Lynn Z. Bloom
Department of English
Arjona Rm. 414, Box U-25
Storrs, CT  06269-1025
phone:  (860) 486-3167
fax:    (860) 486-1530
email:  LBloom@UConnvm.uconn.edu
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On Mon, 19 May 1997, Francis J. Sullivan wrote:
 
> It is rhetoric to distinguish between "reducing costs" and "increasing
> profits" but it's important to note that it's not *empty* rhetoric.
> Which courses are targeted for increases has real consequences for
> faculty and students. If I can make more money by increasing your class
> size, then I can continue to absorb someone else's losses.
 
Well, it's *economics* to distinguish between debits and credits.  And
there are legal issues if one is charging students more than their courses
cost.  That starts to look an awful lot like tuition, which is prohibited
by law for many state institutions.
 
Trish Roberts   [engpat@showme.missouri.edu] [standard disclaimer]
"I try to take one day at a time, but lately several days have attacked me
at once."               [http://www.missouri.edu/~engpat]
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Donna and Valerie, I encourage you to create the sort of relationship
that Donna is calling for because articulation relationships with state
institutions and the schools provide important opportunities to expand
our political base at the same time that we are strengthening our
relations with our coworkers (often teaching asssistants and adjuncts).
In Arizona, for example, it has been hard for administrators to reduce
our two-course comp requirement because all three of the universities in
the state had the same requirements, until one reduced its commitments
several years ago.  Since the university is not really considered a peer
institution by our administrators, the reduction did not set a precedent,
but the point is that whenever you can bring such broader factors into
the discussion, you have another way to slow down administrators looking
for quick fixes to budgetary problems, not to mention learn from
colleagues working in similar situations with students who may end up in
your classes next year.  Comp programs have considerable people power,
and we need to work with our labor force and related institutions to
consolidate that power and make it more aware of its own potential.
 
Thomas Miller
U of AZ
 
 
 
On Sat, 17 May 1997, Donna Dunbar-Odom wrote:
 
> Forgive me for posting to the entire list about what could conceivably be a
> local/regional issue--but I think others might already be doing this, and,
> if so, I'd like to here about it..
>
> Valerie,
>         I've been thinking for some time--since the school where I teach was
> transformed from East Texas State University to Texas A&M-Commerce by a wave
> of the legislature's collective hand--that the WPAs at the main campus and
> at the--er--other campuses should communicate with each other so that when
> our administrations attempt changes, we're informed about what's going on
> elsewhere in the system. (Yikes! Excuse that unwieldy sentence please!)  For
> example, that you have a 2/1 load now for your TAs is important information
> for me to know; our classes are allegedly capped at 25, but we generally end
> up with 28 or so.  Our TAs still teach a 2/2 load, and I've been trying to
> plan my approach to address the problem of a cap that is virtually ignored.
>
>         So--do you think there'd be any interest in A&M system WPAs doing
> some information sharing?  And are any of the rest of you at other state
> university systems in communciation with other WPAs in the same system?
>
>         Donna D-O
>
> Valerie Balester wrote:
> >The deal was that the administration upstairs offered  our TAs a
> >reduced teaching load in return for a higher class size, from a 2/2 load to
> >a 2/1.  Everyone, even the TAs, decided the trade off was worth it.
> Donna Dunbar-Odom
> Dept. of Literature and Languages
> Texas A&M - Commerce
> Commerce, TX 75429
> 903/886-5264
>
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Like others, I encourage you to create some source of communication
and information with the WPAs at the other campuses in your system.
Although we're fairly new at it, we "Regents schools" WPAs in Kansas
have started to share info and ideas in some easy ways--we meet once
a year (we've discussed meeting twice a year in the future), and we
have each other on an email distribution list so that we can quickly
make comparisons or share rumors.  It's small so far, but I have
already found it invaluable.
 
Amy Devitt
Director of Freshman-Sophomore English
University of Kansas
devitt@ukans.edu
 
On Sat, 17 May 1997, Donna Dunbar-Odom wrote:
 
> Forgive me for posting to the entire list about what could conceivably be a
> local/regional issue--but I think others might already be doing this, and,
> if so, I'd like to here about it..
>
> Valerie,
>         I've been thinking for some time--since the school where I teach was
> transformed from East Texas State University to Texas A&M-Commerce by a wave
> of the legislature's collective hand--that the WPAs at the main campus and
> at the--er--other campuses should communicate with each other so that when
> our administrations attempt changes, we're informed about what's going on
> elsewhere in the system. (Yikes! Excuse that unwieldy sentence please!)  For
> example, that you have a 2/1 load now for your TAs is important information
> for me to know; our classes are allegedly capped at 25, but we generally end
> up with 28 or so.  Our TAs still teach a 2/2 load, and I've been trying to
> plan my approach to address the problem of a cap that is virtually ignored.
>
>         So--do you think there'd be any interest in A&M system WPAs doing
> some information sharing?  And are any of the rest of you at other state
> university systems in communciation with other WPAs in the same system?
>
>         Donna D-O
>
> Valerie Balester wrote:
> >The deal was that the administration upstairs offered  our TAs a
> >reduced teaching load in return for a higher class size, from a 2/2 load to
> >a 2/1.  Everyone, even the TAs, decided the trade off was worth it.
> Donna Dunbar-Odom
> Dept. of Literature and Languages
> Texas A&M - Commerce
> Commerce, TX 75429
> 903/886-5264
>
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>Now's the chance to clean out your office, library, garage....I am attempting
>to locate specific editions of freshman readers published in four or more
>editions between 1946-96 for an extensive research project on "The Essay
>Canon."  If you have texts you would be willing to donate please contact
>me so that I can send you a list of the specific readers and editions needed
>to complete this research.
>
>I look forward to hearing from you and send anticipatory thanks.
>
 
 
Lynn, I'm not sure I have the texts you need, but FYI I published an
analysis of recent editions of some 25 readers devoted to argument.  My
goal was to look at the essays dominating these readers, the amount of
overlap btwn readers in terms of the same essay selections, and the types
of rhetoric used in "biggest hits" of argument.  The article appeas in the
March issue of Composition Chronicle and is entitled "A Canon for
Argumentation?"  It might have some relevance to your study.
 
Larry Beason,Director
English Composition Program
Dept. of English
Eastern Washington University
Cheney WA 99004
LBeason@ewu.edu
 
WAC Page: http://ewu66649.ewu.edu/WAC.html
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Purdue, Purdue, Purdue.  Purdue.  Excellent program, great faculty, well
administered comp program, friendly community.
 
West Lafayette, Indiana?  It sucks.  But at least it's close to Chicago.
 
Good luck in your search process.  Beware of PhD programs that don't
offer significant course offerings specifically in rhet/comp, and
especially beware of ones whose faculty are not trained in rhet/comp.
 
 
 
Sonya Bagby wrote:
>
> >Dear Listserv people:
> I too am looking for grad (phd) programs in rhet/comp.  Know any good ones?
> In the south?  Or anywhere for that matter.
> I need your help!
> Thanks,
> Sonja Bagby
> sbagby@westga.edu
>
> Dear Friends,
> >I have an excellent student who is interested in pursuing grad studies in
> >rhet/comp.  I wonder if someone in this field could give her suggestions
> >as to which are the best programs?  Her search hasn't been fruitful
> >because she can find more info on lit programs, but her real love is
> >teaching college composition.
> >
> >Please e-mail her with any responses:
> >
> >batesd@sage.edu
> >
> >Thank you so much!
> >Miriam
> >
> >~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~ MIRIAM HERRERA ~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
> >                          Director, The Writing Center
> >                              Russell Sage College
> >                                  45 Ferry St.
> >                                 Troy, NY 12180
> >   (518) 270--2208                     ***                  herrem@sage.edu
>
>~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
>
> Sonja S. Bagby
> Coordinator, Writing Center
> Humanities #210
> Department of English and Philosophy
> State University of West Georgia
> Carrollton, GA 30118-2200
> sbagby@westga.edu
> writing@westga.edu
 
--
 
Dr. Karin Evans
Department of English     Elmhurst College
190 Prospect Ave.    Elmhurst, IL 60126-3296
630-617-3134       karine@elmhurst.edu
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Purdue, Purdue, Purdue.  Purdue.  Excellent program, great faculty, well
administered comp program, friendly community.
 
West Lafayette, Indiana?  It sucks.  But at least it's close to Chicago.
 
 
Linda Bergmann wrote:
>
> could you copy me with the same information? I have students in a similar
> position.  Thanks.
>
> At 01:43 PM 5/16/97 -0400, you wrote:
> >Dear Friends,
> >I have an excellent student who is interested in pursuing grad studies in
> >rhet/comp.  I wonder if someone in this field could give her suggestions
> >as to which are the best programs?  Her search hasn't been fruitful
> >because she can find more info on lit programs, but her real love is
> >teaching college composition.
> >
> >Please e-mail her with any responses:
> >
> >batesd@sage.edu
> >
> >Thank you so much!
> >Miriam
> >
> >~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~ MIRIAM HERRERA ~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
> >                          Director, The Writing Center
> >                              Russell Sage College
> >                                  45 Ferry St.
> >                                 Troy, NY 12180
> >   (518) 270--2208                     ***                  herrem@sage.edu
>
>~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
> >
> >
>
> Linda S. Bergmann
> Associate Professor of English and Director of Writing Across the Curriculum
> University of Missouri-Rolla
> Rolla, MO  65409
>
> (573) 341-4685
>
> bergmann@umr.edu
 
--
 
Dr. Karin Evans
Department of English     Elmhurst College
190 Prospect Ave.    Elmhurst, IL 60126-3296
630-617-3134       karine@elmhurst.edu
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Thank you for your reply.  Please let us know which of these anthologies
you will be sending so that we can remove it from the list.  Also,
please indicate the amount of postage to be reimbursed.
 
Lynn Z. Bloom
Department of English
Arjona Rm. 414, Box U-25
Storrs, CT  06269-1025
phone:  (860) 486-3167
fax:    (860) 486-1530
email:  LBloom@UConnvm.uconn.edu
 
 
 
 
 
 
 
 
 
 
 
 
 
 
can3/ b\:netlist                     ANTHOLOGIES WE STILL NEED
       updated 5/19/97
 
1.) 75 Readings. New York: McGraw-Hill.
     1st ed. (1987),  Emily Barosse, ed.
     2nd ed (1989), Susan D. Hurtt and Bernadette Boylan, eds.
     4th ed (1994), Laurie Pisierra and Tom Holton eds.
 
2.) Assignments in Exposition.  New York: Harper & Brothers.
     2nd ed. (1950), Louise E. Rorabacher, ed.
     3rd ed. (1959), ---
     4th ed. (1970), ---.  New York: Harper and Row.
     5th ed. (1974), ---.
     7th ed. (198?), ---.
     9th ed. (1988), --- and --- and Clement Dunbar, eds.
     10th ed. (1991),  Georgia Dunbar, Clement Dunbar, and Louise
E, Rorabacher, eds.  New
           York: HarperCollins.
     11th ed. (1994), --- and --- and ---, eds.  New York:
HarperCollins College Pubs.
 
3.)  The Bedford Reader.  X.J. Kennedy and Dorothy Kennedy, eds.
NY: Bedford Books of St.
           Martin's Press.
     1st ed. (1982)
     5th ed. (1994), --- and --- and Jane Aaron, eds.
 
4.)  The Borzoi College Reader.  Charles Muscatine and Marlene
Griffith, eds.  New York:
          Alfred A. Knopf.
     3rd ed. (1976)
     4th ed. (1980)
     5th ed. (1984)
     6th ed. (1988)
     7th ed. (1992)
 
5.)  College English: The First Year.  J. Hooper Wise, J.E.
Congleton, Alton C. Morris, and John
           C. Hodges, eds.  New York: Harcourt, Brace and Co.
     1st ed (1952)
     2nd ed (1956)
     3rd ed (1960)
     4th ed (1964), Alton C. Morris, Biron Walker, Philip
Bradsaw, John C. Hodges, and
           Mary E. Whitten, eds. New York: Harcourt, Brace &
World.
     5th ed (1968)
     6th ed (1973) New York: Harcourt Brace Javanovich
     7th ed ((1978)
     8th ed (1982)
 
 
 
6.)  The Conscious Reader.  Caroline Shrodes, Harry Finestone,
and Michael Shugrue, eds.  New
           York: MacMillan.
     4th ed (1988)
     6th ed (1995) Needham Heights, MA: Allyn & Bacon.
 
7.)  Crossing Cultures.  Henry Knepler and Myrna Knepler, eds.
New York: Harcourt Brace
           Jovanovich.
     1st ed (1983)
     3rd ed (1991)
 
8.)  Eight Modern Essayists.  William Smart, ed.  New York: St.
Martin's Press.
     2nd ed (1973)
     4th ed (1985)
     5th ed (1990)
 
9.)  Elements of Argument.  Annette T. Rottenberg, ed.  New York:
Bedford Books of St.
           Martin's Press.
     1st ed (1985)
     2nd ed (1988)
     3rd ed (1991), Boston: Bedford Books of St. Martin's Press.
     4th ed (1994)
 
10.)  Exploring Language.  Gary Goshgarian, ed.  Boston: Little,
Brown and Co.
     1st ed (1977)
     2nd ed (1980)
     3rd ed (1983)
     4th ed (1986)
     5th ed (1989) Glenview, IL: Scott, Foresman and Co.
     6th ed (1992) New York: HarperCollins
     7th ed (1995) New York: HarperCollins College Pub.
 
11.)  Harbrace College Reader.  Mark Schorer, Philip Durham, and
Everett Jones, eds.  New
           York: Harcourt, Brace and Co.
     1st ed (1959)
     2nd ed (1964), New York: Harcourt, Brace & World.
     3rd ed (1968)
     4th ed (1972) New York: Harcourt Brace Jovanovich.
     5th ed (1976)
     6th ed (1984) ---, ---, ---, and Mark Johnston, eds.  San
Diego: Harcourt Brace
           Jovanovich.
 
 
 
 
 
12.) Life Studies: An Analytic Reader.  David Cavitch, ed.  New
York: Bedford Books of St.
           Martin's Press.
     1st ed (1983)
     2nd ed (1986)
     3rd ed (1989)
     4th ed (1992) Boston: Bedford Books of St. Martin's Press.
 
 
13.) Literary Reflections.  William R. Elkins, Jack L. Kendall,
and John R. Willingham, eds.  New
           York: McGraw Hill.
     2nd ed (1986)
     3rd ed (1976)
     4th ed (1982)
 
14.)  The Little, Brown Reader.  Marcia Stubbs and Sylvan Barnet,
eds.  Boston: Little, Brown.
     1st ed (1977)
     2nd ed (1980)
     3rd ed (1983)
     4th ed (1986)
 
15.)  The Macmillan Reader.  Judith Nadell and John Langan, eds. New York: Macmi
llan.
     2nd ed (1990)
     4th ed (1996).  ---, ---, and Linda McMeniman, eds.  Boston:
Allyn & Bacon.
 
16.)  The McGraw Hill Reader.  Gilbert S. Muller, ed.  New York:
McGraw-Hill.
     1st ed (1982)
     3rd ed (1988)
     5th ed (1994)
 
17.)  The Norton Reader.
     2nd ed (1969)
     7th ed (1988)
 
18.)  The Norton Reader, Shorter Ed.
     2nd ed (1969)
     5th ed (1980)
     6th ed (1984)
     7th ed (1988)
 
19.)  The Norton Sampler.  Thomas Cooley, ed.  New York: W.W.
Norton.
     1st ed (1979)
 
 
 
20.)  Patterns for College Writing: A Rhetorical Reader and
Guide.  Laurie Kirszner and Stephen
           Mandell, eds.  New York: St. Martin's Press.
     1st ed (1980)
     2nd ed (1983)
     3rd ed (1986)
     4th ed (1989)
     6th ed (1995)
 
21.)  Patterns of Exposition.  Randall E. Decker, ed. Boston:
Little, Brown and Co.
     1st ed (1966)
     3rd ed (1972)
     6th ed (1978)
     7th ed (1980)
     9th ed (1984), --- and Robert A. Schwegler, eds
     10th ed (1986)
 
22.)  The Prentice Hall Reader.  George Miller, ed.  Englewood
Cliffs, New Jersey: Prentice Hall.
     1st ed (1986)
 
23.)  Prose Models.  Gerald Levin, ed.  New York: Harcourt, Brace
& World.
     1st ed (1964)
     2nd ed (1970)
     3rd ed (1975), New York: Harcourt Brace Jovanovich
     4th ed (1978)
     5th ed (1981)
     6th ed (1984), San Diego: Harcourt Brace Jovanovich
     7th ed (1987)
     10th ed (1996), Fort Worth: Harcourt Brace College Pub.
 
24.)  Reading, Writing, and Rhetoric.  Burl J. Hogins and Robert
E. Yarber, eds.  Chicago:
           Science Research Assoc.
     1st ed (1967)
     2nd ed (1972)
     3rd ed (1976)
     4th ed (1979)
     5th ed (1983)
 
25.)  Readings for Writers.  Jo Ray McCuen and Anthony C.
Winkler, eds.  New York: Harcourt
           Brace Jovanovich.
     4th ed (1984)
     7th ed (1992) Fort Worth: Harcourt Brace College Pub. (CONT)
     8th ed (1995)
 
26.)  Rhetorical Considerations.  Harry Brent and William Lutz,
eds.  Cambridge, MA: Winthrop.
     1st ed (1974)
     2nd ed (1977)
     3rd ed (1980)
     4th ed (1984), Boston: Little, Brown.
 
27.)  The Riverside Reader.  Joseph F. Trimmer and Maxine
Hairston, eds.  Boston: Houghton
           Mifflin.
     2nd ed, Vol. I (1985)
     2nd ed, Vol II (1987)
     3rd ed (1990)
 
28.)  Short Essays.  Gerald Levin, ed.  New York: Harcourt Brace
Jovanovich.
     1st ed (1977)
     2nd ed (1980)
     5th ed (1989)
     6th ed (1992), Fort Worth: Harcourt Brace Jovanovich College
Publ
     7th ed (1994) New York: Harcourt Brace College
 
29.)  The Short Prose Reader.  Gilbert H. Muller and Harvey S.
Wiener, eds.  New York:
           McGraw Hill.
     2nd ed (1982)
     4th ed (1987)
     5th ed (1989)
     6th ed (1991)
     7th ed (1994)
 
30.)  Short Takes: Model Essays for Composition.  Elizabeth
Penfield, ed.  Glenview, IL: Scott,
          Forseman and Co.
     1st ed (1983)
     2nd ed (198?)
     3rd ed (1985)
     4th ed (1993), New York: HarperCollins College Pub.
     5th ed (1996)
 
31.)  Strategies in Prose.  Wilfred A. Ferrell and Nicholas A.
Salerno, eds.  New York: Holt,
           Rinehart and Winston.
     1st ed (1968)
     2nd ed (1970)
     3rd ed (1973)
     4th ed (1978)
     5th ed (1983)
 
32.)  Subject and Structure: An Anthology for Writers.  John M.
Wasson, ed.  Boston: Little,
           Brown and Co.
     1st ed (1963)
     2nd ed (1966)
     3rd ed (1970)
     4th ed (1972)
     6th ed (1978)
     7th ed (1981)
     8th ed (1984)
 
33.)  Subject and Strategy: A Rhetoric Reader.  Paul Eschholz and
Alfred Rosa, eds.  New York:
          St. Martin's Press.
     1st ed (1978)
     2nd ed (1981)
     4th ed (1988)
     6th ed (1993)
 
34.)  A Writer's Reader.  Donald Hall and D.L. Emblen, eds.
Boston: Little, Brown and Co.
     2nd ed (1979)
     3rd ed (1982)
     4th ed (1985)
     5th ed (1988)
     6th ed (1991)
 
35.)  Writing with a Thesis: A Rhetoric and Reader.  David
Skwire, Ed.  New York: Holt,
           Rinehart and Winston.
     1st ed (1976)
     2nd ed (1979)
     3rd ed (1982)
     4th ed (1985)
     5th ed (1990), --- and Sarah Harrison.
     6th ed (1994), Fort Worth: Harcourt Brace College Pub.
 
36.)  Writing and Reading Across the Curriculum.  Laurence
Behrens and Leonard Rosen, eds.
     Boston: Little, Brown and Co.
     1st ed (1982)
     3rd ed (1988), Glenview, IL: Scott, Forseman and Co.
     5th ed (1994), New York: HarperCollins College Pub.
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Date:         Mon, 19 May 1997 14:00:13 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Theresa Enos <enos@U.ARIZONA.EDU>
Subject:      Scheduling Travel to WPA Conference
In-Reply-To:  <Pine.SOL.3.91.970519102007.19541A-100000@hopper>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Just a reminder that the conference begins at 5:00 on Thursday with the
first plenary session, followed by a reception. The conference wraps up by
noon on Sunday with Jim Perley, president of AAUP.
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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Date:         Mon, 19 May 1997 17:21:38 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Valerie Balester <v-balester@TAMU.EDU>
Subject:      Re: Freshman Readers
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
We have lots of old readers hanging out at TAMU.  I would be glad to check
our stockpile for you.
 
Valerie Balester
Director of Writing Programs
Texas A&M University
College Station, TX 77843-4227
(409) 845-3155
(409) 862-2292 FAX
v-balester@tamu.edu
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         David Jolliffe <djolliff@CONDOR.DEPAUL.EDU>
Subject:      Re: Freshman Readers
In-Reply-To:  <199705192214.RAA27512@postal.tamu.edu>
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When I took over as director of composition at the University of Illinois
in Chicago in 1987, I inherited all of the textbooks John Mellon had
accumulated in 13 years as director.  Two of my favorites were from the
early 70s. One had a cover made of blue denim with a "back pocket" sown
onto the front.  The title was *Beyond Berkeley.*  My absolute favorite
had a cover that looked like a tie-died parachute--muy psychedelic.  Its
title was *Grooving the Symbol.*  The author's last name was Lid.  Ah,
youth.
 
David Jolliffe
Director of Writing Programs, DePaul University
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Date:         Tue, 20 May 1997 07:53:44 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         PETER ELBOW <elbow@ENGLISH.UMASS.EDU>
Subject:      grad programs
MIME-version: 1.0
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I can't resist saying that I admire our MA and PhD program in rhet/comp
here at UMass Amherst.  Four main faculty: Anne Herrington (ethographic
research and WAC), Jean Nienkamp (rhetoric background from Penn State),
Charlie Moran (computers et al), and me.  It's a degree in the English
Department and if you take an MA you have responsibility for some
literature coverage, but after that a lot of latitude for shaping your own
degree.  A strong supportive community with good spirit.
 
Peter Elbow
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Date:         Tue, 20 May 1997 08:27:48 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         David Mair <dmair@OU.EDU>
Subject:      Re: Freshman Readers
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I remember grooving the symbol with great fondness along with Grant Park in 68.
 
David Mair
 
At 05:24 PM 5/19/97 -0500, you wrote:
>When I took over as director of composition at the University of Illinois
>in Chicago in 1987, I inherited all of the textbooks John Mellon had
>accumulated in 13 years as director.  Two of my favorites were from the
>early 70s. One had a cover made of blue denim with a "back pocket" sown
>onto the front.  The title was *Beyond Berkeley.*  My absolute favorite
>had a cover that looked like a tie-died parachute--muy psychedelic.  Its
>title was *Grooving the Symbol.*  The author's last name was Lid.  Ah,
>youth.
>
>David Jolliffe
>Director of Writing Programs, DePaul University
>
>
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "JENSETH, RICHARD" <RJEN@MUSIC.STLAWU.EDU>
Subject:      Re[2]: Literary Nonfiction Class
In-Reply-To:  In reply to your message of Fri, 16 May 1997 15:00:41 EDT
 
One more entry on creative non-fiction.  At St. Lawrence, Creative
non-fiction is one of four "tracks" in our English Writing Major.
Three of us teach it regularly, in slightly different ways, but
we all share an emphasis on the "basic" genres of Creative non-fiction:
memoir, travel writing, nature writing, autoibiography, biographical
narrative, and aspects of "new journalism"--  social commentary,
reflection, narrative-centered "feature writing."  I sometimes use
one of the "Best American essays" series, or one of Greywolf's
collections ("Essays, memoirs, Reflections" is a good one), or
Penguins "Contemporary Essays."  We tend not to use "rhetorics,"
but my colleagues use Karen Gordon's "The Well Tempered Sentence,"
or one of the others of her collection of "style" books.  It's our
most popular course, by far,  probably the most popular course on
campus.  We regularly turn away twice as many students as get in.
 
Good to hear from you J.L.  Hope all is well.
 
Richard Jenseth
Director, Writing Programs
St. Lawrence University
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Valerie Balester <v-balester@TAMU.EDU>
Subject:      I Just Couldn't Believe This . . .
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<< start of forwarded material >>
 
I thought this was worth sharing.
 
 
>
>Reason #173 to fear technology:
>
>     o          o        o         o          o         o        <o     <o>
>   ^|\     ^|^     v|^     v|v     /|v     |X|      \|      |
>    /\      >\       /<       >\       /<       >\       /<     >\
>
>
>    o>       o       o        o          o         o          o        o
>    \       |x|   </      <|>     </>     <\>     <)>      |\
>   /<       >\     /<       >\     /<       >\      >>         L
>
>
>                   Mr. email does the Macarena.
 
 
Samuel Lyndon Gladden
Texas A&M University
Department of English
College Station, TX  77843-4227
(409) 845-3452
FAX:  (409) 862-2292
 
 
 
<< end of forwarded material >>
 
Valerie Balester
Director of Writing Programs
Texas A&M University
College Station, TX 77843-4227
(409) 845-3155
(409) 862-2292 FAX
v-balester@tamu.edu
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eileen Schell <eeschell@MAILBOX.SYR.EDU>
Subject:      Re: tenure and contingent faculty
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>Eileen,
>What is the name of your book and who published it, etc.? I'd like
>to get a hold of it.
>--Karen Uehling
 
Karen:  Sorry I didn't respond earlier.  I have been grading papers and
tying up loose ends.  Thanks for your interest in my book project.  The
book _Gypsy Academics and Motherteachers:  Gender, Contingent Labor, and
Writing Instruction_ is currently in production at Boynton/Cook-Heinemann.
Release date will be around December of this year.
 
Eileen E. Schell
Assistant Professor of Writing and English
Syracuse University
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eileen Schell <eeschell@MAILBOX.SYR.EDU>
Subject:      Reading _Feminist Accused of Sexual Harassment_ by Jane Gallop
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
A subject peripherally related to the recent discussion about TA
training/professionalization issues:
 
Has anyone read _Feminist Accused of Sexual Harassment_ by Jane Gallop,
Duke University Press, 1997?  The book raises very disturbing questions
about the politics of representing graduate students and sexual harassment.
I would be very interested in hearing responses from WPAs since harassment
is an issue that concerns us in our jobs.
 
 
Eileen E. Schell
Assistant Professor of Writing and English
Syracuse University
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Amy Devitt <devitt@EAGLE.CC.UKANS.EDU>
Subject:      Address query for Lester Faigley
In-Reply-To:  <199705201814.OAA26568@syr.edu>
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I apologize for asking the list this question, but I have run out
of sources:  Does anyone have a current email address for Lester
Faigley?  I sent a message to the address listed in Rhetoric Review
and it was returned because of unknown address.
 
Thank you for any help you can provide.  Please send a response privately
so as not to bother the list again.
 
 
Amy Devitt
devitt@ukans.edu
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Date:         Tue, 20 May 1997 16:43:33 -0400
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Lee Honeycutt <honeyl@RPI.EDU>
Subject:      Re: Reading _Feminist Accused of Sexual Harassment_ by Jane Gallop
In-Reply-To:  <199705201814.OAA26568@syr.edu>
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Eileen,
 
The _Chronicle of Higher Education_ has the following brief summary of an
article about this book in the online magazine _Salon_, which is one of the
better mags on the web.
 
-- Lee
 
Lee Honeycutt (honeyl@rpi.edu)
Doctoral Candidate in Communication & Rhetoric
Rensselaer Polytechnic Institute
Troy, New York 12180-3590
http://www.rpi.edu/~honeyl/
 
 ==============================================================================
 
   A glance at an article posted this month on Salon:
   Feminists collide over sexual harassment
 
   On the issue of sexual harassment in academe, "reasoning feminists are
   colliding with their more fanatical sisters," writes Laura Miller, a
   columnist at the on-line magazine. Ms. Miller says she came to that
   conclusion after reading two new books: Feminist Accused of Sexual
   Harassment (Duke University Press), by Jane Gallop, and The First
   Stone: Some Questions About Sex and Power (Free Press), by Helen
   Garner.
 
   In the book by Dr. Gallop, an English professor at the University of
   Wisconsin at Milwaukee, Ms. Miller sees what she calls a "smug"
   professor who refuses to consider kisses and flirtations with female
   graduate students as harassment.
 
   But in Dr. Garner, Ms. Miller finds what she says is a more reasoned
   voice. Dr. Garner, an Australian journalist who writes about a
   sexual-harassment scandal at the University of Melbourne, describes the
   incident by telling the "raw, confusing truth," Ms. Miller writes.
 
   That ability to acknowledge ambiguity, Ms. Miller contends, is what
   universities need in sorting out these cases. (The magazine may be found
   at http://www.salonmagazine.com)
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Thanks to all who replied to my query about sharing information among WPAs
at state-system campuses.  Valerie Balester (A&M), Rich Haswell (A&M-Corpus
Christie), and I (A&M-Commerce) are talking about how to proceed--e.g. a
listserv?  a face-to-face get together?  a mutually and regularly attended
conference?  Now my question to the list is how did those of you who have
already accomplished intra-system (is that the right prefix?) communication
do it?  Do you communicate via email?  Do you burn up the phone lines when
issues and events warrant?  What has worked and what hasn't?
 
Later,
Donna D-O
Donna Dunbar-Odom
Dept. of Literature and Languages
Texas A&M - Commerce
Commerce, TX 75429
903/886-5264
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Content-transfer-encoding: 7BIT
 
I've copied this to Lester, so his address should appear above.  Good luck.
 
Duane Roen, Director of Composition
Department of English                   (602) 965-3853 (office)
Arizona State University                (602) 491-6813 (home)
Tempe, AZ  85287-0302                   Duane.Roen@asu.edu
 
On Tue, 20 May 1997, Amy Devitt wrote:
 
> I apologize for asking the list this question, but I have run out
> of sources:  Does anyone have a current email address for Lester
> Faigley?  I sent a message to the address listed in Rhetoric Review
> and it was returned because of unknown address.
>
> Thank you for any help you can provide.  Please send a response privately
> so as not to bother the list again.
>
>
> Amy Devitt
> devitt@ukans.edu
>
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What works? I would advise you to create a listserve for the day to day,
an annual articulation conference to aid with the professionalization of
your teachers and those at local community colleges, and an annual
meeting of the wpas to brainstorm on shared concerns and problems.
 
Thomas Miller
 
On Wed, 21 May 1997, Donna Dunbar-Odom wrote:
 
> Thanks to all who replied to my query about sharing information among WPAs
> at state-system campuses.  Valerie Balester (A&M), Rich Haswell (A&M-Corpus
> Christie), and I (A&M-Commerce) are talking about how to proceed--e.g. a
> listserv?  a face-to-face get together?  a mutually and regularly attended
> conference?  Now my question to the list is how did those of you who have
> already accomplished intra-system (is that the right prefix?) communication
> do it?  Do you communicate via email?  Do you burn up the phone lines when
> issues and events warrant?  What has worked and what hasn't?
>
> Later,
> Donna D-O
> Donna Dunbar-Odom
> Dept. of Literature and Languages
> Texas A&M - Commerce
> Commerce, TX 75429
> 903/886-5264
>
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Hello,
 
Do members of the list have any recommendations for entries in a brief
bibliography I'm putting together on using the Internet in composition
classes?  I realize there's a vast and growing body of lit out there, but
I'd love to hear about any particularly useful articles you've found,
especially those concerned with using Web-based discussion groups or
E-mail for informal writing assignments, workshopping student writing, etc.
 
Many thanks for your thoughts on this!
 
Jean Gallagher
Dept. of Humanities
Polytechnic University
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Date:         Fri, 21 Mar 1997 15:06:33 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "C.J." <AZCacti@ASU.EDU>
Subject:      Re: Computers and Comp articles
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
Content-transfer-encoding: 7BIT
 
At 4C's I talked about concerns we should have when throwing students into
electronic social spaces, especially when we fail to discuss with them *our*
impact on *other* internet users. Motives and methodologies for navigating
cyberspace often clash, and once our students leave the LAN and wander out
onto the WWW, the rules change.
 
I thought I would face resistance, but instead was met with enthusiasm and
surprise, from teachers who had not been looking at the dynamics from this
perspective.
 
Here is my short list on internetworking and some of the social/pedagogical
implications:
 
Bereano, P.  (1984)  Technology and Human Freedom.  in M. Ermann, M. Williams,
and C. Gutierrez, eds.  Computers, Ethics, & Society.  New York: Oxford
Univ. Press. 278-284.
 
Gilbert, P. (1997)  Meditations upon Hypertext: A Rhetorethic of Cyborgs.
JAC: A
Journal of Composition Theory.  17.1, 23-38.
 
Hartman, K., Neuwirth, Kiesler, Sproull, Cochran, Palmquist, & Zubrow.
(1991) Patterns of social interaction and learning to write: some effects of
network technologies. Written Communication 8(1), 79-113.
 
Janangelo, J. (1991). Technopower and technoppression: Some abuses of power
and control in computer-assisted writing environments. Computers and
Composition,  9(1), 47-64.
 
Resnik, D.  The Ethics of Cyber Relationships.  Computers and Society.
26.1, 16-19.
 
Takayoshi, P. (1994) Building New Networks from the old: Women's experiences
with electronic communications.  Computers and Composition, 11, 21-35.
 
 
At 04:16 PM 5/21/97 -0400, you wrote:
>Hello,
>
>Do members of the list have any recommendations for entries in a brief
>bibliography I'm putting together on using the Internet in composition
>classes?  I realize there's a vast and growing body of lit out there, but
>I'd love to hear about any particularly useful articles you've found,
>especially those concerned with using Web-based discussion groups or
>E-mail for informal writing assignments, workshopping student writing, etc.
>
>Many thanks for your thoughts on this!
>
>Jean Gallagher
>Dept. of Humanities
>Polytechnic University
>
_________________________________________________
C.J. Jeney -- Arizona State University
 
AZCacti@asu.edu
 
"Very few things happen at the right time and the
rest do not happen at all.  The conscientious historian
will correct these defects." --Herodotus--
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Karin Evans <karine@ELMHURST.EDU>
Organization: Elmhurst College
Subject:      Placement exam topics/formats
X-To:         ECOMP-L@LISTSERV.NODAK.EDU
Mime-Version: 1.0
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Dear colleagues:
 
'Tis the season to read and write composition placement exams.  While you are
thinking about it, would you help me in my project to improve our placement
essay format?  We will not be piloting a new exam until January, so I will be
collecting samples and suggestions throughout the summer.
 
Elmhurst College is a small liberal arts college, somewhat selective, and our
placement exam is used to sort students into two levels of first-year
composition.  The first level is heavily process-based and is supposed to be
for students who need to develop fluency and learn strategies for
development, revision, etc.  The second level focuses on "scholarly literacy"
and emphasizes incorporating challenging readings into more complex arguments
in the academic context.
 
Our exam is given in one sitting. Students have one hour to compose an essay
based on a set topic (they choose from a list), which typically asks them to
express and support an opinion on an accessible subject.  Their essays are
read by faculty who teach these courses.  There is no set rubric--readers
simply answer the question, is this student ready for the second-level
course?
 
The reason I'm looking into designing a new exam is that we have quite a few
students passing into the second-level course who flounder very badly there.
 I think we need an exam format that challenges students to do something a
bit more complex.
 
I would appreciate any feedback on the situation, examples, resources, or
suggestions you have.  I would be extremely grateful to receive actual copies
of the placement exam questions and instructions you use.  My address and
other info are listed below.  Thanks very much.
 
Karin
 
--
 
Dr. Karin Evans
Department of English     Elmhurst College
190 Prospect Ave.    Elmhurst, IL 60126-3296
630-617-3134       karine@elmhurst.edu
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         ellen cushman <ellenc@UCLINK4.BERKELEY.EDU>
Subject:      Re: Computers and Comp articles
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
I see you're looking for articles, but I'd like to recommend a couple of
books to you that are both currently in press with Ablex.  James Porter's
_Rhetorical Ethics and Internetworked Writing_ and J.  Porter and Patricia
Sullivan's _Opening Spaces_.  Both offer detailed considerations of your
topic.  I'm not in the field of computers and writing, but I found useful
the theoretical frameworks in each of these books.  (Sure I'm a tad biased,
but the works hold their own regardless:)
 
 
>Hello,
>
>Do members of the list have any recommendations for entries in a brief
>bibliography I'm putting together on using the Internet in composition
>classes?  I realize there's a vast and growing body of lit out there, but
>I'd love to hear about any particularly useful articles you've found,
>especially those concerned with using Web-based discussion groups or
>E-mail for informal writing assignments, workshopping student writing, etc.
>
>Many thanks for your thoughts on this!
>
>Jean Gallagher
>Dept. of Humanities
>Polytechnic University
 
****    ****    ****    ****    ****    ****
Ellen Cushman                          ellenc@uclink4.berkeley.edu
College Writing Programs               210 Dwinelle Annex
UC Berkeley                            Berkeley, CA 94705
(510) 642- 5570
****    ****    ****    ****    ****    ****
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Date:         Thu, 22 May 1997 15:25:10 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Placement exam topics/formats
In-Reply-To:  note of 05/22/97 10:40
 
Karin, I have had some luck with having students write an essay that requires
them to do something with data given them at the time of the exam. Typically,
I would give them a fairly accessible table of data (I remember one on life
expectancy) and ask them to summarize the information in the table an identify
major trends the data show. Because of time constraints, you should choose
fairly simple tables, although I doubt it wouldmake much difference if you
gave studentsthe table in advance. I would just about bet the farm that
students who do a sick job with this assignment will be ready for your second
course. Iam, from chilly Cape Cod,
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Thu, 22 May 1997 22:13:18 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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I would be interested in seeing both books that Ellen Cushman listed in her
posting (James Porter's
>_Rhetorical Ethics and Internetworked Writing_ and J.  Porter and Patricia
>Sullivan's _Opening Spaces__) but how can we see them if, as she said,
>"both currently in press with Ablex" ? Are the chapters available as
>articles in journals?
 
Linda Shamoon
 
Linda K. Shamoon                        tel. 401-874-4203
Director                                               fax: 401-874-2580
College Writing Program                 email: shamoon@uriacc.uri.edu
Department of English
Independence Hall
60 Upper College Rd., suite 2
University of Rhode Island
Kingston, Rhode Island 02881
 
"95% of success in life comes from just showing up."
(From S. Ketrow)
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Date:         Thu, 22 May 1997 19:12:02 -1000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Thomas Hilgers <hilgers@PARADISE.MWP.HAWAII.EDU>
Organization: Manoa Writing Program, UHM
Subject:      Re: Placement exam topics/formats
 
We've posted lots of info on our writing placement exam on the web.
The exam's not fully consistent w/ the CCC assessment policy
statement, but it's one of the best of the "controlled setting"
exams.
 
You can access us at
 
http://www2.hawaii.edu/~uhmwrite
 
Click on the "Writing Placement Exam" box, then click on "Sample
Questions."
 
If you're interested, there's lots of info on our writing-intensive
classes too.
 
Aloha.
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUACAD.BITNET>
Subject:      Re: Placement exam topics/formats
In-Reply-To:  note of 05/22/97 22:10
 
Let me recommend consulting the Hawaii website. Tom and his group have
developed a great placement exam, in both principle and implementation.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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At 03:25 PM 5/22/97 MST, you wrote:
>Karin, I have had some luck with having students write an essay that requires
>them to do something with data given them at the time of the exam. Typically,
>I would give them a fairly accessible table of data (I remember one on life
>expectancy) and ask them to summarize the information in the table an identify
>major trends the data show. Because of time constraints, you should choose
>fairly simple tables, although I doubt it wouldmake much difference if you
>gave studentsthe table in advance.
 
David,
Your doubts about planning are confirmed by my experience.  We used data
sets as the basis for assessing our second FYC course which centers on
arguement.  Half of the 290 or so students sampled were given the data set a
class period before they wrote along with the prompt they would be writing
to.  They were given 15 minutes to look over the data set and make any notes
they thought would be helpful.  Their performances were better but not
significantly so.
 
David Mair
 
 I would just about bet the farm that
>students who do a sick job with this assignment will be ready for your second
>course. Iam, from chilly Cape Cod,
>
>-- David E. Schwalm, Vice Provost and Dean of East College
>___ASU East--A New University for a New Century
>___6001 South Power Road
>___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
>
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Valerie Balester <v-balester@TAMU.EDU>
Subject:      WPA's in Texas
Mime-Version: 1.0
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Donna Dunbar-Odom (A&M-Commerce) has come up with an idea that Rich Haswell
(A&M-Corpus Christie) and I (Texas A&M) feel is potentially quite
productive, namely, getting Texas WPAs together to share ideas and
information.  Tom Miller, Ed White, and others have suggested ways they do
similar sharing in their areas, including listservs, meetings, and
affiliation with NCTE.
 
If you are an interested WPA in Texas, will you reply off list?  I am
simply collecting names for now, but I hope to talk my Dean into some sort
of funding for a meeting, and Donna, Rich, and I will also be discussing
listservs and other options.
 
Here's an example of what we can do from Rich Haswell's post of 18 May:
 
>I propose we set up some sort of communication system next fall--maybe
>even a list-server, or a Web site with a chat room.  A start would be
>just a list of comp people at the A&M schools, though we might expand it
>to include other public institutions--there's Faigley and soon Davida
>Charney at Austin, Fred Kemp at Texas Tech, a raft of fine people.  Find
>out the interest. . . .
 
Valerie Balester
Director of Writing Programs
Texas A&M University
College Station, TX 77843-4227
(409) 845-3155
(409) 862-2292 FAX
v-balester@tamu.edu
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Re: Placement exam topics/formats
In-Reply-To:  <3384A11D.25BB@elmhurst.edu>
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Karin, nobody needs to start from scratch on this issue. You should know
about a book, Leo Ruth and Sandra Murphy, Designing Writing Tasks for the
Assessment of Writing, Ablex, 1988.  You might also consult "Assessment
and the Design of Effective Writing Assignments" in my Teaching and
Assessing Writing, 1994 (distributed by MLA), and the first four chapters
of my Assigning, Responding, Evaluating, St. Martin's, 1995.  You might
also want to look at the UPitt program described by William Smith in
Michael Williamson and Brian Huot, Validating Holistic Scoring for Writing
Assessment, 1993.  We write and publish this stuff specifically to help
situations such as you describe; it's frustrating to see it ignored as if
it didn't exist--not merely by the lit folk, as one would expect, but by
our own people as well.
                                                --Ed White
 
 
On Thu, 22 May 1997, Karin Evans wrote:
 
> Dear colleagues:
>
> 'Tis the season to read and write composition placement exams.  While you are
> thinking about it, would you help me in my project to improve our placement
> essay format?  We will not be piloting a new exam until January, so I will be
> collecting samples and suggestions throughout the summer.
>
> Elmhurst College is a small liberal arts college, somewhat selective, and our
> placement exam is used to sort students into two levels of first-year
> composition.  The first level is heavily process-based and is supposed to be
> for students who need to develop fluency and learn strategies for
> development, revision, etc.  The second level focuses on "scholarly literacy"
> and emphasizes incorporating challenging readings into more complex arguments
> in the academic context.
>
> Our exam is given in one sitting. Students have one hour to compose an essay
> based on a set topic (they choose from a list), which typically asks them to
> express and support an opinion on an accessible subject.  Their essays are
> read by faculty who teach these courses.  There is no set rubric--readers
> simply answer the question, is this student ready for the second-level
> course?
>
> The reason I'm looking into designing a new exam is that we have quite a few
> students passing into the second-level course who flounder very badly there.
>  I think we need an exam format that challenges students to do something a
> bit more complex.
>
> I would appreciate any feedback on the situation, examples, resources, or
> suggestions you have.  I would be extremely grateful to receive actual copies
> of the placement exam questions and instructions you use.  My address and
> other info are listed below.  Thanks very much.
>
> Karin
>
> --
>
> Dr. Karin Evans
> Department of English     Elmhurst College
> 190 Prospect Ave.    Elmhurst, IL 60126-3296
> 630-617-3134       karine@elmhurst.edu
>
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Date:         Sat, 24 May 1997 15:44:28 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@WILEY.CSUSB.EDU>
Subject:      Scholarship and Cybership
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I wonder about the degree to which my recent petulant message about
ignoring each others' published work was derived from my sense of the
disappearing printed word.  If we, of all people, prefer email
communication to published scholarship, does that say something ominous
about the future of scholarship itself?  Are our journals basically unread
and our books all gathering dust?  Will the slogan become "publish AND
perish"?  I say this onscreen, with unread journals piled high on my desk.
                                                        --Ed White
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Eric Crump <wleric@SHOWME.MISSOURI.EDU>
Subject:      Re: Scholarship and Cybership
In-Reply-To:  <Pine.SUN.3.95.970524153702.2842C-100000@wiley.csusb.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Ed,
 
The trend is only ominous if you believe that scholarship itself is
inextricably tied to the technology we associate it with: paper-print. (As
if there was no scholarship before and none after?)
 
Scholarship isn't dying. It's migrating, transforming, adapting. The stuff
we do here, on WPA-L, *is* scholarship--but of a somewhat different
register, style, procedure, and dynamic. It's not replacing print, but
*displacing* it, making it move over, is all. Print's still a great place
to stash stuff you want to hang onto for a millenium. The net's a great
place to *negotiate* stuff.
 
Don't dispair! Scholarship's doing ok, right here, right now..
 
--Eric Crump
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Long <rlong@DAEMEN.EDU>
Subject:      Re: Scholarship and Cybership
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
I pretty much agree with Eric that email and other online communications
are displacing print, but not too sure that what Eric calls "negotiation"
is the same as scholarship. Negotiation is like process, and scholarship is
like product, though negotiation can [and does] lead to scholarship, and
scholarship certainly could be [and is] online. There is no reason for
despair.
 
Richard Long
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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In-Reply-To:  <v02120d00afad1d61b0c4@[205.232.33.23]>
MIME-Version: 1.0
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On the other hand, Richard, we might look at all those words on paper not
as scholarship itself but as the *wake* of scholarship, the evidence of
activity, not the activity itself. I guess I think of scholarship as a
process, the pursuit of knowledge, fueled by curiosity, and the print
stuff is just a way to leave some record of the paths we've traveled.
 
If that's the case, the archives for WPA-L represent the evidence of
scholarship analogous to the books and articles made of paper.
 
--Eric Crump
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Here is the context for a few questions I have concerning writing workshops
for faculty:
 
Instead of convening my usual WAC Workshop (aimed at helping faculty across
the curriculum include writing in their classes), this spring I advertised
Writer's Camp for faculty writers, just to see if there was interest.  I
advertised that Camp sessions would help  faculty get started on a writing
project or help them continue a project already underway. In addition, the
Camp is to be held at a lovely, rustic conference facility connected with
URI, a place which will allow us to mix quiet writing sessions with some
recreational activities, such as canoeing and hiking. At the end of
Writer's Camp not only would I like to see participants make progess with
their own writing projects, I want to ask them several times over to
reflect upon what is helping them to be productive as writers and ask if
they can use some of those techniques to help students to be productive
writers, too.  This event has attracted about 20 interested faculty, many
of them new to WAC.
 
My questions for WPA-ers: Have any of you conducted this kind of event?
What  activities would you suggest that might help make this event a
success? Do you know of any sources about conducting such workshops that I
might consult?
 
Thanks for any suggestions you might have!
 
Linda
 
Linda K. Shamoon                        tel. 401-874-4203
Director                                               fax: 401-874-2580
College Writing Program                 email: shamoon@uriacc.uri.edu
Department of English
Independence Hall
60 Upper College Rd., suite 2
University of Rhode Island
Kingston, Rhode Island 02881
 
"95% of success in life comes from just showing up."
(From S. Ketrow)
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Ed,
 
I'm not sure what the answer to your very interesting question is, but
here's another question to add to it.  Currently more journals are being
made available on line as well as in hard copy, and some journals only exist
electonically.  Will electronic journals replace hard copy?  (This is
currently a real issue in library science at the moment--they think not).
Are people more likely to read journals when they're accessable through the
internet rather than having drag around heavy printed copies, and worse yet,
hunt for these things in the musty old library where there's no help
available to bring things to your car?  (I just pulled a neck muscle
bringing a tower of books from our campus library to my car, and wished they
had student workers who were "bag boys").  Just wonderin'
 
June Pulliam
Dept. of English
Louisiana State University
Baton Rouge, LA
 
At 10:44 PM 5/24/97 +0000, you wrote:
>I wonder about the degree to which my recent petulant message about
>ignoring each others' published work was derived from my sense of the
>disappearing printed word.  If we, of all people, prefer email
>communication to published scholarship, does that say something ominous
>about the future of scholarship itself?  Are our journals basically unread
>and our books all gathering dust?  Will the slogan become "publish AND
>perish"?  I say this onscreen, with unread journals piled high on my desk.
>                                                        --Ed White
>
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         louise wetherbee phelps <lwphelps@SYR.EDU>
Subject:      Re: Faculty Writing Workshops
In-Reply-To:  <v01510101afaab3d26126@[131.128.23.151]>
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Linda--
Sam Watson at Univ of North Carolina Charlotte has done a workshop retreat
like this for years.
 
Louise
 
Louise Wetherbee Phelps
Professor of Writing and English
Director of Graduate Studies in Composition and Cultural Rhetoric
Syracuse University
Writing Program, 239 HBC
Syracuse, New York 13244-1160
Phone:  315-443-1620/1091  Fax:  315-443-1220
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Pat Belanoff <Padaulton@AOL.COM>
Subject:      Re: Research on class size
 
Here's an interesting institutional take on class size in the writing
program.
 
Stony Brook has a one-semester writing requirement, EGC101.  We tended to
offer a few more sections in the fall than in the spring--something like 42
in the fall and 32 in the spring.
 
Last year, with no consultation with any of us in the Writing Program, our
president decided to offer 70 sections in the fall so that all entering
freshmen could take the course then.  We fought it bitterly to no avail.
 Rumor had it that some parent had called the president's office to complain
that her offspring was unable to get into a section of writing in the fall.
 
One of the chief arguments administrators used in our discussions was that
the decision was a retention matter--when students had a small class, they
stayed around longer.  On what basis, they so concluded, they never said.
 So, at the same time, our writing program was being heavily criticized, it
was being held responsible for retention.
 
The bottom-line is that our adminstration thinks small classes have desirable
effects.  It would be difficult now for them to try to increase class
size--but then, administrators are unpredictable.
 
Pat Belanoff
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> >
> > The reason I'm looking into designing a new exam is that we have quite a few
> > students passing into the second-level course who flounder very badly there.
> >  I think we need an exam format that challenges students to do something a
> > bit more complex.
> >
Karin:
When I directed the placement program at IUPUI we had the exact problem because
the prompt that allowed us to distinguish between basic writing and regular
composition lumped people at the high end together.  We ended up using an
additional essay and prompt for students wishing to place into Honors
courses.  One thing we did was to include some fairly sophisticated reading
material studnets wrote from; it seemed to work well for our purposes.  You
might want to look at a 1985 (I think) Written Communication article by
William L. Smith and a cohort of others who experimented with various types of
prompts and student placement and found that the amount and kind of reading in
a prompt did affect the level of student placement.
 
--
Brian Huot
University of Louisville
Louisville, Kentucky 40292
   bahuot01@homer.louisville.edu
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Pat,
 
At NAU, we also have a one-semester writing requirement, and we have a 12
hour prerequisite. That means that no entering student, unless they are
transferring in from another school, can take our required composition
course. Most students, thus, take the course in the spring of their first
year, or the fall of the sophomore year.
 
When we put this program into place about four years ago, we took some real
hits regarding retention. We were told that if we didn't allow students to
take composition in the first semester we were ensuring a higher attrition
rate. Such, however, has not been the case. In fact, the attrition rate
(25% after the first semester; 33% after the first year) for entering
students has not changed at all. Clearly, composition was not, and is not,
by itself responsible for students staying in school. Surveys that have
been done at NAU show that the number one reason students transfer is
"personal," and we know, too, that weather ranks as a main reason students
leave. Many of them, having grown up in Phoenix, Tucson, or southern
California, don't like the 100 inches of snow that we get each year in
Flagstaff.
 
This is not say that composition doesn't fit somewhere in the mix of what
it means to be an effective institution. It does. Thus, we have also made
the argument that the new composition program here actually allows us to be
more effective. We have lowered class size, reduced teaching loads for the
GAs who teach in the program, and we have been able to "loan" GAs to
faculty in other departments to run writing workshops linked explicitly to
their courses. At this point, we have a great deal of support from faculty
across campus and from the administration. Still, we do get an occasional
parent who believes that a comp course in the fall semester of the first
year is written into the constitution, or is the eleventh commandment. So
far, we have been able to deal with this attitude by setting up tutorials
through the writing center for these few students in the fall semester.
That way, these students to get help with any writing that they are
required to do in other classes, and we even arrange to give them a credit
for attending the tutorials.
 
What really struck me about your post, however, was that your president
didn't do any consulting with you before making the move to open up all
those sections. Presidents, too, I suppose, have some of the same biases as
parents. And, I am always struck by the way in which perceptions,
traditions, and beliefs, as opposed to evidence, can rule the day.
 
Geoff Chase
 
 
Geoffrey Chase
English Department Chair
Northern Arizona University
Flagstaff, AZ 86011-6032
geoffrey.chase@nau.edu
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Linda, I don't have anything to offer to help you w/ this faculty workshop,
but I am surely interested in what you decide to do and what results you
get. Beth Daniell
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On Tue, 20 May 1997, Eileen Schell wrote:
 
> A subject peripherally related to the recent discussion about TA
> training/professionalization issues:
>
> Has anyone read _Feminist Accused of Sexual Harassment_ by Jane Gallop,
> Duke University Press, 1997?  The book raises very disturbing questions
> about the politics of representing graduate students and sexual harassment.
> I would be very interested in hearing responses from WPAs since harassment
> is an issue that concerns us in our jobs.
>
>
> Eileen E. Schell
> Assistant Professor of Writing and English
> Syracuse University
>
 
I haven't read Gallop's latest book, though I did use her edited
collection of essays on _Pedagogy of the Personal_ in a recent grad course
on ethics, rhetoric, and writing. When the class read those essays a
disturbing thing happened. We all had to confront some sobering issues
with respect to power relations between professors and graduate students
(and undergrads). Most of our discussions centered on the degree of
"assmosis" that occurs (ie brown-nosing (a word I detest)...sucking up
(another phrase equally disgusting))...rather than sexual harassment,
though we discussed this as well. It was only after the students read
Gallop's collection (and her contributions) that I then introduced the
Lingua Franca article that came out after Gallop was accused by 2 female
grad students at U of Wisconsin-Milwaukee of sexual harassment. (Eileen,
I'm sure you might shed some light on this since you attended UW-M?).
Gallop's ethos was seriously put into question after we discussed the
details of the charges and the outcome at UW-M. It does seem now that
Gallop has lost no time in capitalizing upon a fairly complicated
situation, and I rather doubt that the graduate students involved have as
much academic capital with which to publish their account (given that
they would even want to).
 
All this to say that I am very interested in these issues, but would
hesitate to recommend Gallop's book as a starting point.
 
Cynthia Haynes
 
_____cynthiah@utdallas.edu______
_____http://wwwpub.utdallas.edu/~cynthiah/_____
_____Lingua MOO_____http://lingua.utdallas.edu______
University of Texas at Dallas, School of Arts & Humanities
PO Box 830688-Mail Station JO 31, Richardson, Tx 75083
Tel: 972-883-6340 - Fax: 972-883-2989
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Dear Sonja,
 
I've been out of town and thus missed your inquiry until today.  But I
wanted you to know that we are proud of or MA and PhD programs in rhet/comp
too, and hope your students will consider applying here.
 
Modesty, OF COURSE, prohibits bragging.  But I think that people will be
hard pressed to match us in quality and number of faculty, teaching
opportunities, and placement record (100% of our grads have earned
tenure-line appointments--including recently positions at Arkansas, Ohio
State, Texas, UMass, TCU, BYU, South Carolina, and Kentucky).
 
Best,
 
Jack Selzer
 
At  2:06 PM 5/16/97 -0400, Sonya Bagby wrote:
>>Dear Listserv people:
>I too am looking for grad (phd) programs in rhet/comp.  Know any good ones?
>In the south?  Or anywhere for that matter.
>I need your help!
>Thanks,
>Sonja Bagby
>sbagby@westga.edu
>
>
>Dear Friends,
>>I have an excellent student who is interested in pursuing grad studies in
>>rhet/comp.  I wonder if someone in this field could give her suggestions
>>as to which are the best programs?  Her search hasn't been fruitful
>>because she can find more info on lit programs, but her real love is
>>teaching college composition.
>>
>>Please e-mail her with any responses:
>>
>>batesd@sage.edu
>>
>>Thank you so much!
>>Miriam
>>
>>~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~ MIRIAM HERRERA ~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
>>                          Director, The Writing Center
>>                              Russell Sage College
>>                                  45 Ferry St.
>>                                 Troy, NY 12180
>>   (518) 270--2208                     ***                  herrem@sage.edu
>>~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
>
>Sonja S. Bagby
>Coordinator, Writing Center
>Humanities #210
>Department of English and Philosophy
>State University of West Georgia
>Carrollton, GA 30118-2200
>sbagby@westga.edu
>writing@westga.edu
 
jls25@psu.edu
Jack Selzer, Professor of English
Department of English
Penn State University
University Park, PA  16802
Phone:  814-865-0251
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Whoops,
 
I meant that as a private response to Sonja...
 
Selzer
 
 
 
jls25@psu.edu
Jack Selzer, Professor of English
Department of English
Penn State University
University Park, PA  16802
Phone:  814-865-0251
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One thing I mistakenly thought I would have time for was reading and
reflecting on other's scholarly works.  In my own rush to tenure I did
precious little of this.  Oh, sure, I read carefully and critically those
pieces and books relating to the topics on which I published, but that
isn't really the same is it?
 
In my areas of the law, I must read 100's of pages annually, sometimes
1000's just to stay close to current with the significant developments.  I
have two 2 foot stacks of journals and reports and cases and summaries on
my desk that accumulated over the last 5 months since I was last able to
catch up on the critically important ones.  I have literally shelves of
books I have purchased and either not read or barely skimmed or read only
the intro and selected chapters of.
 
The quantity of information is overwhelming.  And most of the stuff
published in journals is garbage - to me - I assume some of it is important
to those in those narrow specialties - but a lot of what I had to wade
through for my articles was garbage (in law we don't have many
peer-reviewed journals - not that that really insulates the journal from
having a high percentage of chaff).
 
Most journal articles are not widely read, are not narrowly read, are not
read at all.  Most are written and read by a few who then mostly forget
them.  Most are forgetable.
 
The lifespan of a law review article is probably 3 years for most, 15 years
for some and each decade at most maybe 3 or 4 first rate ones are read more
than 10 years later - even by legal historians.  A book in the law lives
about 5 years - in most areas.  Many are updated monthly.
 
Law journal articles have been on line for some time now - and this has
made them more accessible since they are more searchable and since few
libraries have ever carried all of the journals now on line.  I think this
online presence has made journal articles more used than before - by
practitioners.
 
Topical lists in cyberspace are not any sort of legal scholarship - but
they are useful places for scholarly exploration of ideas.  But we cannot
present any coherent legal argument except in sketch form in email size
bites.
 
Cheers,
Steve Jamar
 
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
The more you know, the more you know you don't know.
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Greetings --
 
I've just discovered this list and have found the discussion most helpful.
 
I'm the first Writing Coordinator we've had at the University of Alberta and
one of the major issues here is the training of graduate student instructors
for our first-year courses.
 
We have about 100 sections of a course that is meant to be 2/3 literature
and 1/3 composition, though in practice the writing instruction often seems
to get nudged out by the literature.  We want to develop a sample syllabus
for the composition portion of the course, one  that will guide the newer
members of our staff and provide useful suggestions to our more experienced
teachers.
 
I'd be very interested in seeing sample syllabi, and in hearing about any
aspect of  training programs for your instructors in composition courses.
 
 
Thank you,
 
Ted Bishop
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Brian links reading and writing testing, as indeed he should.  We found,
in one program, that the better the reading test and the better the
writing test, the higher the correlation between them.  We often assume
that reading and writing are different skills and some colleges actually
have separate departments of reading and writing.  But those test results
make me wonder if both activities (making meaning from texts or from
whatever)  are really different.  Maybe I'm assuming improperly that
reading can never be entirely passive.  --Ed White
 
On Sun, 25 May 1997, Brian A. Huot wrote:
 
> > >
> > > The reason I'm looking into designing a new exam is that we have quite a few
> > > students passing into the second-level course who flounder very badly there.
> > >  I think we need an exam format that challenges students to do something a
> > > bit more complex.
> > >
> Karin:
> When I directed the placement program at IUPUI we had the exact problem because
> the prompt that allowed us to distinguish between basic writing and regular
> composition lumped people at the high end together.  We ended up using an
> additional essay and prompt for students wishing to place into Honors
> courses.  One thing we did was to include some fairly sophisticated reading
> material studnets wrote from; it seemed to work well for our purposes.  You
> might want to look at a 1985 (I think) Written Communication article by
> William L. Smith and a cohort of others who experimented with various types of
> prompts and student placement and found that the amount and kind of reading in
> a prompt did affect the level of student placement.
>
> --
> Brian Huot
> University of Louisville
> Louisville, Kentucky 40292
>    bahuot01@homer.louisville.edu
>
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Linda, Tim Donovan at NU used to do a retreat for NU faculty--who loved
it!
You can
contact him in the dean's Office, A&S.  best, Kathleen Kelly
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sorry to take up discussion group space!  I would love a copy of yuor
report on class size:  Kathleen Kelly D of E Northeastern University
Boston MA 02115.  Thanks, KK
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Well, since there's this bragging going on, I'm not going to let Jack be
the only one. The Rhetoric, Composition, and the Teaching of English
graduate program at the University of Arizona was ranked among the top
five in a rather informal survey of graduate programs in rhet/comp a few
years back (yes, Jack, Penn State was in the top five, too). We also have
placed 100% of our graduates--and 93% of them in tenure-track positions. I
think OUR program cannot be surpassed in its interdisciplinary approach,
its faculty, and its unique drawing on Southwestern rhetorics--our
four-course history of rhetoric sequence may be the only one of its
kind--and of course there's Rhetoric Review and the chance to do
internships not only with the journal but also with the University
Composition Board and other opportunities with the Writing Program. We are
also one of the few, but I think this is increasing, programs to offer a
seminar in writing program administration and writing for publication.
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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I have a quick request, if anyone is out there listening. I'm trying to
locate statistics on acceptance rates to journals across the disciplines.
I seem to remember hearing comparative figures at various times, to the
effect that journals in the humanities tend to have acceptance rates of
5-10%, while journals in the sciences have much higher acceptance rates.
Can anyone point me to a source that would help me confirm or deny my
memory?
 
Thanks.....
 
Wini Wood
Director of the Writing Program
Wellesley College
Wellesley
MA 02181
wwood@wellesley.edu
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Great to have you on the list, Ted. Before you think about training TAs, I
suggest you start by integrating the writing and literature in the course so
that it will be difficult to determine which third is writing. I think that
will help you a great deal, both in conceptualizing the course and in training
TAs to integrate writing effectively into literature courses. Although many of
our lit colleagues (bless 'em) require writing in their courses, many (even
most) do not really know how to use writing effectively in their courses to
enhance learning and sklls in literary analysis. Just a suggestion, although
mny of us here also understand what it means to be the FIRST writing director
somewhere. Best of luck. Again, welcome to WPA-L.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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June Pulliam wrote:
>>>I'm not sure what the answer to your very interesting question is, but
here's another question to add to it.  Currently more journals are being
made available on line as well as in hard copy, and some journals only exist
electonically.  Will electronic journals replace hard copy?  (This is
currently a real issue in library science at the moment--they think not).
Are people more likely to read journals when they're accessable through the
internet rather than having drag around heavy printed copies, and worse yet,
hunt for these things in the musty old library where there's no help
available to bring things to your car?  (I just pulled a neck muscle
bringing a tower of books from our campus library to my car, and wished they
had student workers who were "bag boys").  Just wonderin'<<<
 
If WPA, the journal, were on-line, I'd sure read it more.  I don't have many
back issues, and no library anywhere close has it.  Oh, and whatever
happened to that WPA web resource?
 
Keith Rhodes
Northwest Missouri State University
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Jane says,
 
>Will electronic journals replace hard copy?  (This is
>currently a real issue in library science at the moment--they think not).
 
Jane, my wife is head of Serials and Acquisitions at Texas Tech's Library
and a committee member/chair of several committees for the ALA (heading off
to San Francisco in a couple of weeks) and the Texas Library Association,
and she feels that most of her "active" colleagues have reconciled
themselves to (and in some cases embraced) the need to replace more and
more print journals with online representations, for one reason that you
mention -- (1) the terrific advantages in searching information -- and for
two you didn't:  (2) the ability of non-urban and less prestigious schools
to better compete with the elite schools for access to information, and (3)
the incredibly increasing costs of serials print production, mailing, and
storage (it is eating dramatically into every other cost in the library).
 
Yes, we will all sit on the porch and moan the good old days when people
did things properly (I do all the time), but there will be plenty of print
libraries still functioning long after we're dead.  Print, however, simply
can't maintain its hegemony on knowledge distribution, considering the
growing insatiability of this society for knowledge.  (Maybe it's not the
knowledge we in particular would certify as important, but it's knowledge
nevertheless.)
 
Will scholarship deteriorate?  Of course.  Scholarship has been
deteriorating since the death of Alcuin. The really interesting question is
not, however, whether things are falling apart (they are), but whether in
this falling apart they are better serving a new kind of knowledge
consumer, one who isn't, and hasn't been, well served by past forms of
scholarly presentation.
 
Fred Kemp
f.kemp@ttu.edu
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>Whoops,
>
>I meant that as a private response to Sonja...
>
>Selzer
>
>
>
>jls25@psu.edu
>Jack Selzer, Professor of English
 
Yeah, right, Jack. Beth
>Department of English
>Penn State University
>University Park, PA  16802
>Phone:  814-865-0251
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Ed, I don't think the printed word will *ever* perish (but for a fun?? take
on that aspect, check out _Publish and Perish by John..or is it James?
Hynes) in academia.  But cyberscholarship, in all its various forms and
manifestations, is starting to become a force to be reckoned with.  MLA has
come out with a statement about valuing scholarship and technology, and
Rutgers has done some ground-breaking work in the actual application of
these ideas.  Mick Doherty, chair of the ITC/NCTE subcommittee on
technology and scholarship, working conditions, promotion, and tenure, gave
me the following URL from Rutgers:
 
URL:http://aultnis.rutgers.edu/texts/ept.html
 
Like Eric, I don't see this as ominous; instead, I see this as the academy
slowly expanding to other realms, slowly integrating (and valuing) other
technologies along with traditional print formats.  Sounds like something
we *should* be doing to make sure the academy *has* a future!
 
Two questions, though:  Do any of you on this list know how this Rutgers
proposal is being received?  And do any other schools have similar
proposals?
 
--Becky
 
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Becky Rickly
University of Michigan
becky.rickly@umich.edu
http://www-personal.umich.edu/~barthes
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
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> ...Camp sessions would help  faculty get started on a writing
> project or help them continue a project already underway. In addition, the
> Camp is to be held at a lovely, rustic conference facility connected with
> URI, a place which will allow us to mix quiet writing sessions with some
> recreational activities, such as canoeing and hiking.
 
This sounds fantastic.
 
But as I read this and reflected on what I've
read/heard about such workshops, I was struck by what such workshops and
the metaphors we use to describe them -- ie, "retreats" -- imply about
"writing."  That is, writing is a secluded, romantic, quietly reflective
practice, or at least best learned in spaces that are secluded, romantic,
and quiet.
 
Has anyone tried a different "retreat" model that places writers in
different kinds of spaces?  For example, are there "retreat" models where
nursing professors are placed in hospitals and, maybe, organized in
collaborative reflective writing groups that work together on a writing
project?
 
I realize that this would be a harder "sell," but I was wondering if
anyone had tried it.
 
Tim Peeples
Purdue University
peeples@omni.cc.purdue.edu
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We don't do a formal retreat, but a couple of years ago I started a small
writing group composed of faculty across campus--mainly in the liberal
arts--to help us work on our own writing (and to help remind them in a
different way what all is involved in writing so that they might be more
conscious of these complexities when they do WAC).
 
Anyway, we've been very pleased w/ the format.  Up to 6 of us usually
participate and meet somewhere--a home, the writing center, or a nice
bar--to discuss a paper we've received about a week before the meeting.  We
follow typical writing group procedures: generally, only one person at a
time speaks, giving both positive and negative comments, while the writer
takes notes.  The writer also provides a brief form that identifies the
intended place of publication & audience, his/her intended focus, the stage
of completion of the draft, and 3 questions that he/she would like for us
to consider along w/ our own issues that we pick out.
 
We were very concerned that people in very different disciplines (e.g.,
history, geography, social work) would be able to provide effective
feedback to drafts written for specialized professional journals, but I've
been very pleased w/ how we're still able to pick out cross-disciplinary
concerns or shed light on another discipline's issues by tossing out our
own.
 
Larry Beason,Director
English Composition Program
Dept. of English
Eastern Washington University
Cheney WA 99004
LBeason@ewu.edu
 
WAC Page: http://ewu66649.ewu.edu/WAC.html
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On Mon, 26 May 1997, Fred Kemp wrote:
 
> Jane says,
>
> >Will electronic journals replace hard copy?  (This is
> >currently a real issue in library science at the moment--they think not).
>
> (2) the ability of non-urban and less prestigious schools
> to better compete with the elite schools for access to information, and (3)
> the incredibly increasing costs of serials print production, mailing, and
> storage (it is eating dramatically into every other cost in the library).
>
Sorry to be so late in responding to Fred's thoughtful post, but don't
forget, Fred, lots of "non-urban and less prestigious schools" do NOT have
the access you at Tech assume they/we do.
Best to all,
 
DH
 
Deborah H. Holdstein
Governors State University
University Park, Illinois 60466
gas54r0@uxa.ecn.bgu.edu
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Tim,
I don't know what it is like for nurses, but your
working writing retreats sound suspiciously like graduate school
and/or the first few years in an academic job.  I see what you mean
about retreats and the ideas they communicate about writing, though.
It is funny: I have always hated camping and "rustic" getaways, but
as this school year begins to wind down, I find myself looking
longingly at the tents and sleeping bags featured in catalogs.  So, I
guess that you would find it nearly impossible to sell me on a
"retreat" that looks almost like the experience I am trying
to retreat from.
 
I love my job, but I need a bit of quiet time during which I might
reflect and write.
-Michelle Gibson
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At 10:25 AM 5/23/97 -0500, you wrote:
>Donna Dunbar-Odom (A&M-Commerce) has come up with an idea that Rich Haswell
>(A&M-Corpus Christie) and I (Texas A&M) feel is potentially quite
>productive, namely, getting Texas WPAs together to share ideas and
>information.  Tom Miller, Ed White, and others have suggested ways they do
>similar sharing in their areas, including listservs, meetings, and
>affiliation with NCTE.
>
>If you are an interested WPA in Texas, will you reply off list?  I am
>simply collecting names for now, but I hope to talk my Dean into some sort
>of funding for a meeting, and Donna, Rich, and I will also be discussing
>listservs and other options.
>
>Here's an example of what we can do from Rich Haswell's post of 18 May:
>
>>I propose we set up some sort of communication system next fall--maybe
>>even a list-server, or a Web site with a chat room.  A start would be
>>just a list of comp people at the A&M schools, though we might expand it
>>to include other public institutions--there's Faigley and soon Davida
>>Charney at Austin, Fred Kemp at Texas Tech, a raft of fine people.  Find
>>out the interest. . . .
>
>Valerie Balester
>Director of Writing Programs
>Texas A&M University
>College Station, TX 77843-4227
>(409) 845-3155
>(409) 862-2292 FAX
>v-balester@tamu.edu
>
 
Valerie:
 
As you know (from the Texas Association of Directors of Writing Programs)
I've been interested in this sort of  get-together for a long time.  In
fact, I had actually planned to try to get some people together at SCMLA for
an A&M WPA, but I didn't get the job done.  Please let me know what I could
do to help you and Richard.
 
I have a (somewhat complete) list of WPAs in the A&M System.  Also, you
might be interested to know that there is travel money available for
"intra-System" activities, and I think this one would qualify.  How about an
actual meeting at your place?
 
Dave Sabrio of A&M-Kingsville long ago suggested that we might consider some
intra-System research projects, especially since we've got a very
interesting ethnic and racial mixture throughout.
 
Randy Popken
Tarleton
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> I don't know what it is like for nurses, but your
> working writing retreats sound suspiciously like graduate school
> and/or the first few years in an academic job.  I see what you mean
> about retreats and the ideas they communicate about writing, though.
 
Yes, I agree that the "for example" I wrote sounds much like
"school/work" but perhaps because (a) these are alternative models with
which I am familiar and (b) I reached for an example that would retreat
from the retreat model ;-)
 
> It is funny: I have always hated camping and "rustic" getaways, but
> as this school year begins to wind down, I find myself looking
> longingly at the tents and sleeping bags featured in catalogs.  So, I
> guess that you would find it nearly impossible to sell me on a
> "retreat" that looks almost like the experience I am trying
> to retreat from.
 
In my last message, I do believe I started with a "this sounds
fantastic":  it does.  I think these kinds of retreats are excellent and
important.
 
My question, though, was asking if others had tried alternative models.
 
I ask because if part of the aim of the "*work*shop" is to learn/practice
writing, the retreat model seems to ignore not only many writing contexts
where faculty write (my nursing example, though possibly extreme, would
include kinds of hospital review or proposal writing that nursing faculty
might find themselves doing), but the retreat model also seems to ignore
kinds of knowledges (ie, reflection in action) that faculty could
learn/practice in a workshop.
 
My question about alternative models is NOT intended to put down rustic
retreats (I certainly see value in these).  Rather, I'm interested in
alternative models that might ALSO be used or considered by those
planning such faculty writing workshops.
 
Tim Peeples
Purdue University
peeples@omni.cc.purdue.edu
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One alternative is to set up a regular faculty writers' workshop, which a
number of folks have done in connection with their WAC programs.  For a
description of one such workshop, see "When Faculty Write: A Workshop for
Colleagues" in the Feb. 1988 CCC (65-67).
 
>
>My question, though, was asking if others had tried alternative models.
>
>I ask because if part of the aim of the "*work*shop" is to learn/practice
>writing, the retreat model seems to ignore not only many writing contexts
>where faculty write (my nursing example, though possibly extreme, would
>include kinds of hospital review or proposal writing that nursing faculty
>might find themselves doing), but the retreat model also seems to ignore
>kinds of knowledges (ie, reflection in action) that faculty could
>learn/practice in a workshop.
>
>My question about alternative models is NOT intended to put down rustic
>retreats (I certainly see value in these).  Rather, I'm interested in
>alternative models that might ALSO be used or considered by those
>planning such faculty writing workshops.
>
>Tim Peeples
>Purdue University
>peeples@omni.cc.purdue.edu
 
 
Susan McLeod
Professor and Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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WPA has a program where they give start-up funds to state and/or regions
who want to start a WPA affiliate. Does Popken, and others, know about
this start-up grant WPA offers?
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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Thanks for the information on the WPA start-up funds, Theresa.  It looks
like a smart move would be to use the existing CCTE group (Texas
Association of Writing Program Directors) and revitalize them, perhaps with
some help from the national WPA organization.
 
Valerie Balester
Director of Writing Programs
Texas A&M University
College Station, TX 77843-4227
(409) 845-3155
(409) 862-2292 FAX
v-balester@tamu.edu
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Theresa Enos wrote:
>
> WPA has a program where they give start-up funds to state and/or regions
> who want to start a WPA affiliate. Does Popken, and others, know about
> this start-up grant WPA offers?
>
Theresa,
 
        Does the WPA have funds to sponsor regional WPA conferences, too?  We
(my campus) are organizing a regional conference in Southern California.
Last year Alice Roy put on the conference at Cal State University, LA.
I thought she said she did get some conference start-up funds.
 
Thanks for any info.
 
Mark Wiley
CSULB
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Linda Shamoon,
 
Sam Watson at UNCharlotte is a veteran and genius conductor of writing
retreats and camps of the sort that you describe.
 
Peter Elbow
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Like many institutions I suspect, we are facing increasing scrutiny of
teaching loads.  Most faculty, in the humanities at least, are on a 2x2
load here (even the headliners), and we have a very strong comp
program--meaning that we have lots of released time for people to do the
work that does not get done if it is an add-on to the standard teaching load.
 
How many people get released time to administer your comp programs?  How
do you account for that released time?  I am looking for creative ways to
account for the work that we do--assessment, outreach, curriculum
development, teacher training, wac, etc., etc.
 
We have three faculty on 1X1 loads, 8 lecturers reduced from 4x4 to 2x2
to supervise graduate teaching assistants, and 5 comp board people on 1X0
or 1X1 (but going to 2X1) to do outreach, wac and assessment.  We are
trying to develop new accounting strategies to "cover" these positions.
For example, we have 30-35 new graduate students in a yearlong training
program each year, and we are thinking about breaking it up into sections
to justify having several faculty "teach" it.  We have several faculty
roundtables on various topics each semester that are attended by students
in our comp courses, and we are thinking about configuring these
roundtables as a percentage of the teaching load of the courses, though
this strategy has problems because it reduces (on paper at least) the
teaching loads of the graduate students, and it opens us up to the
lecture/discussion section model that could undermine our whole program.
 
Our situation may sound like heaven to many comp directors, but we have
10,000 students a year taking comp, and we are a research university.
Does anybody have any creative accounting strategies that can be used to
compute wac, outreach, etc. as teaching?
 
David Schwalm once noted that asking a comp director if s/he teaches is
like asking a parent if s/he works: Do you mean in the classroom for
credit? Do you mean outside the home for money?
 
 
Thomas Miller
U of Az
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Keith Rhodes recently wrote:
 
>
>If WPA, the journal, were on-line, I'd sure read it more.  I don't have many
>back issues, and no library anywhere close has it.  Oh, and whatever
>happened to that WPA web resource?
>
 
Keith, I'll have the WPA web page running by July 1.
 
In terms of putting WPA on-line, this is something I brought up at the
executive committee meeting in December.  The main complicating issue is a
proprietary one.  Put in its starkest terms, if we simply put the journal
on-line for free access via the web, there is one less incentive for folks
to pay money to join WPA.  Membership money pays for research grants,
conferences, affiliate meetings, etc., and there is a fair expense involved
in producing the journal; even if you took out printing and postage,
editorial assistance and correspondence cost something.  I note that
membership in WPA remains the cheapest of any professional organization I
know.
 
One approach would be to have password access to the journal on-line, which
would continue to generate needed income for the organization.
 
In response to the back issues problems, I share your concern and proposed
a solution to the WPA board.  The fact is that only about 70 libraries in
the world subscribe to WPA, and old issues are difficult to come by.
 
I suggested that we make issues older than 3 years available via the web.
That would preserve the proprietary interests of the organization but
facilitate the scholarly interests of the field.  I think MLA is doing (or
considering doing) something like that with PMLA.
 
The Board will continue to consider these issues, I'm sure.
 
In my first "letter from the editor" I reflected on the value and necessity
of print journals. My main point was that regardless of the medium, there
is some value to a peer-review, editing function.
 
Beyond that, I've found myself becoming more of a defender lately of
"essayistic literacy," at a time when many advocates of cyberwriting
renounce essayistic literacy as a vestige of modernist print culture.  I've
written a chapter for a forthcoming book on literacy in an electronic age
in which I argue that extended and connected pieces of writing have an
important place in our culture--important, but not exclusive, but also not
absent.  Both/and.
 
I grant that one can publish essayistic pieces on the web as well as in print.
But I've just come back for a week-long institute on computers and learning
at the University of Illinois, and it's pretty clear to me from living a
week in cyberspace that this wonderful medium does not encourage twenty
pages of continuous text, and I think we would be wrong to say that pages
of continuous text ought to be avoided, for political or technological
reasons.
 
Doug Hesse                        /     Director of Writing Programs
Professor of English          /     Editor and Vice President, WPA
Illinois State University     /    309-438-7596; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
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At Iowa State, tenure-track faculty normally have a 2/3 course load with
the possibility of a course release for research.  We have about 5700
students in our first year comp program and probably 3000 in our
advanced comp program.
 
As director of first-year comp, I receive a course release in the fall
and spring.  When I receive a research release, I teach 1 course in the
fall and 1 in the spring.  I also have administrative time in the
summer.
 
Last year we created an assistant position for a doctoral student.  She
receives one course release a year to help provide mentoring and plan
professional development sessions.  We also have an associate professor
who receives a course release to administer Advanced Comp.  Finally, an
instructor receives one course release a year to provide computer
pedagogy training.
 
Thus, during the regular academic year, composition receives 5 course
releases for administration/training.
 
Two people teach TA training seminar in the fall to our 27-30 TAs.  Each
professor supposedly has a class of approx. 15, but because a lot of
team teaching goes on, they are not really separate sections.  In the
past one or two professors received a course release in the spring for
mentoring (it counted as teaching a class).  Now, though, we have a new
program that brings tenure-track faculty (comp, creative writing, lit,
linguistics) back into first-year composition on a regular basis.  TAs
don't teach until the second semester of their graduate program; rather,
they team teach with/observe the tenure-track faculty.  Then in the
spring each t-t faculty in the program mentor two TAs.  For mentoring
TAs in the spring, t-t faculty receive a $500 honorarium.
 
Margaret Baker Graham
Iowa State University
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My understanding (and it's limited on this topic) is that the start-up
funds at least in part go toward a regional conference. I know that both
Alice Roy and Chuck Schuster are on this listserv, and they have the
answers. I also need to do more homework on this and will see what I can
find out. I believe Alice Roy is the only one, so far, who sent in a
proposal to WPA, which was approved some years back, for start-up funds
for an affiliate.
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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I appreciate Doug Hesse's thoughtful response to this issue.  The
uniqueness of the discussion on this list is not so much what each of us
says (thus the difference from the extended essay) but the continuing
conversation that occurs.  I have saved, oh maybe a thousand posts from
this list over the last few years, which is irritating our computer people
no end.  But it is great to pull out a conversation from the list about an
issue such as placement or graduation requirements or ebonics for class
discussion.  I sure wish there were an easy way to get to an Index and
storage so I could delete those files; maybe there is and I haven't
figured it out.
                                                --Ed White
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Tom,
 
In the English department at NAU, everyone is on a 3/3 load but we have
some variation: a couple of folks teach 2/3 if they are in the PhD program,
and a couple teach 3/4 or 4/4. The comp director teaches 1/2 and we have no
assistant director or administrative assistant for the comp program. In
fact, we only have a half-time secretary in the comp program office; we
staff the office with student workers for the other 20 hours/week. Our comp
instructors--we only have 3--teach 4/4. Our writing center director also
teaches 1/2. We run about 3000 students through our comp program every
year.
 
Our GAs teach one section of our required comp course (4 credits) and do
one of the following: (1) teach ENG 205--2 credits, (2) work as a tutor in
the writing center, (3) serve as a mentor for new GAs, or (4) do writing
workshops for other classes across campus.
 
Geoffrey Chase
English Department Chair
Northern Arizona University
Flagstaff, AZ 86011-6032
geoffrey.chase@nau.edu
=========================================================================
Date:         Wed, 28 May 1997 15:25:02 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Larry Beason <lbeason@EWU.EDU>
Subject:      lit-based & WI courses as comp
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
Content-transfer-encoding: 7BIT
 
Our dept is re-thinking our policies on accepting credit for transfer
students who took a literature-based comp course or a Writing Intensive
non-English course.  The question is whether to count these as the 2nd half
of our freshman comp sequence, which focuses on argumentation, research,
and basic genres & skills for writing commonly found across the curriculum
(not just within an English course or WI history course,for example).
 
I'm aware of all the arguments for/against taking lit-based comp or WI
courses, but my more immediate question is more practical--how many schools
do not (or do) transfer such courses?
 
Generally, we ourselves haven't accepted these courses as equivalent to our
major composition course, but we don't want to be out of step w/ what other
schools are doing. I suspect we may be out of step. Can anyone give me
feedback on whether your program accepts lit-based comp or WI courses as
the equivalent of a first-year comp course?
 
Many thanks!
 
Larry Beason,Director
English Composition Program
Dept. of English
Eastern Washington University
Cheney WA 99004
LBeason@ewu.edu
 
WAC Page: http://ewu66649.ewu.edu/WAC.html
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Doug says,
 
>Beyond that, I've found myself becoming more of a defender lately of
>"essayistic literacy," at a time when many advocates of cyberwriting
>renounce essayistic literacy as a vestige of modernist print culture.  I've
>written a chapter for a forthcoming book on literacy in an electronic age
>in which I argue that extended and connected pieces of writing have an
>important place in our culture--important, but not exclusive, but also not
>absent.  Both/and.
 
Doug, the "advocates of cyberwriting" that I know don't "renounce
essayistic literacy" (the traditional belletristic essay form);  they are
attempting to introduce a new form within the choices available.  A
definite "both/and."
 
>I grant that one can publish essayistic pieces on the web as well as in print.
>But I've just come back for a week-long institute on computers and learning
>at the University of Illinois, and it's pretty clear to me from living a
>week in cyberspace that this wonderful medium does not encourage twenty
>pages of continuous text, and I think we would be wrong to say that pages
>of continuous text ought to be avoided, for political or technological
>reasons.
 
Doug, I'm not saying you feel this way, but many people who worry about the
erosion of existing forms like to frame change as an "either-or."  Either
the old way or the new way.  Obviously people who propose a new art form or
essay form or means of globally distributing knowledge feel the need to
promote their particular endeavor in strong terms.  It's human nature.  But
we shouldn't feel that new forms of anything automatically represent a
steamroller that will destroy all that went before or that the proponents
of change are barbarians at the gate, ready to torch the city.
 
Putting 20 pages of text, or 5 pages of text, onto the web, as you say, is
self-defeating.  It would be like putting the New Testament onto the head
of a pin.  The medium isn't up to the message.  The medium (web pages) is,
however, not only up to but better suited to new kinds of messages that
manage themselves dynamically, not sequentially.   A different kind of
message for a different kind of medium.  There are a lot of people who
respond to web delivery of content, or they wouldn't have caused it to
become the unprecedented phenomenon it has indisputably become.
 
It's just another way of reading stuff, one that excites a lot of people
and appalls a lot of people.  Both/and, eh?  Eventually, if they are given
the choice, people will determine which best suits their purposes.
Certainly we can't disagree with the opportunity to have the choice.
 
Fred Kemp
Texas Tech
f.kemp@ttu.edu
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Larry:
 
Our admissions office routinely accepts courses that "look" like our FY
comp, are similarly numbered and titled, etc.  Since it's often hard to
tell from a course description whether or not a comp course is lit-based
(or much else for that matter), we are de facto accepting, I'm sure,
many lit-based comp equivalents.  Actually, I'm less concerned with
whether or not a comp equivalent is lit-based than I am with whether or
not a course indicates (1) frequent writing of essays, (2) feedback and
revision, and (3) writing of research-based work, since all three are
central to our FY course (our program requires one FY comp, one
junior-level comp, and one-two WI).
 
Conversely, our admissions people kick to me all the WI, freshman seminar,
and "humanities" or "learning communities"-type courses, of which there
are still relatively few among our 2000 transfers a year.  Since I'm
looking for the same characteristics I mentioned above, I'll ask students
for as much documentation as needed in a given case.  I must say that my
bias is to accept innovative FY comp formulations--since we have several
such programs here--and so I look to give the benefit of the doubt if I
possibly can.
 
 On Wed, 28 May 1997, Larry Beason wrote:
 
> Our dept is re-thinking our policies on accepting credit for transfer
> students who took a literature-based comp course or a Writing Intensive
> non-English course.  The question is whether to count these as the 2nd half
> of our freshman comp sequence, which focuses on argumentation, research,
> and basic genres & skills for writing commonly found across the curriculum
> (not just within an English course or WI history course,for example).
>
> I'm aware of all the arguments for/against taking lit-based comp or WI
> courses, but my more immediate question is more practical--how many schools
> do not (or do) transfer such courses?
>
> Generally, we ourselves haven't accepted these courses as equivalent to our
> major composition course, but we don't want to be out of step w/ what other
> schools are doing. I suspect we may be out of step. Can anyone give me
> feedback on whether your program accepts lit-based comp or WI courses as
> the equivalent of a first-year comp course?
>
> Many thanks!
>
> Larry Beason,Director
> English Composition Program
> Dept. of English
> Eastern Washington University
> Cheney WA 99004
> LBeason@ewu.edu
>
> WAC Page: http://ewu66649.ewu.edu/WAC.html
>
 
Chris Thaiss
Director, WAC and English Composition
Mail Stop 3E4
George Mason University
Fairfax, VA 22030
 
(703) 993-1196
 
Home Page: http://mason.gmu.edu/~cthaiss
WAC Program Home Page: http://www.gmu.edu/departments/wac
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Fred, I appreciate your tempering of my remarks (yes, "renounce" is an
awfully strong word!) and your further comments about avoiding either/or
pronouncements about publication after computers.  I guess I'm sensitive to
this kind of thinking on the part of some technology enthusiasts who seem
to be all-too-eager to declare extended discursive prose passe.  I should
acknowledge, though, that some print enthusiasts are similarly
all-too-eager to find in the computer the sad death of civilization as we
might best imagine it.
 
My fretting about all of this is fueled, I think, by the way new
technologies continue to have a virtually unquestioned status in our
culture.  My "favorite" example of this is the AT&T commercial that's been
around for awhile, the one where Tom Selleck announces reassuringly "You
will."  One scene of one of those commercials has a guy on some wonderfully
beautiful mountain at sunset out west, taking out his cell phone.  Being
connected is assumed to be better than being alone, even in this place
valued because it is remote; the wilderness (such as it is) is better when
colonized with electronic communications.  (Why else this fascination among
advertisers with putting cars and jeeps and trucks atop Monument
Valley-like pillars of stone?)
 
Now, please don't assume I'm a luddite.  For the past week, for example,
I've been engaged in several budget discussions to upgrade five of the ten
computer classrooms in which we teach all of our writing courses, and I've
obviously decided to argue that this particular $150,000 is better spent on
technology than elsewhere.
 
I just think that the spheres of print and electronic publication and, more
broadly, of "real" and cyberspace cannot be niftily coalesced without
something important being lost.  What that something is may be suggested by
the fact that the Computers in Writing folks are soon heading off to Hawaii
to confer rather than off to, say, the RS6000  in Julian Hall on my campus.
 
 
Anyway, you're right Fred, and I'll keep puzzling this out as this morning
I keep writing a book chapter and this afternoon I start designed a new web
page.
 
Doug
 
 
 
 
 
Doug Hesse                        /     Director of Writing Programs
Professor of English          /     Editor and Vice President, WPA
Illinois State University     /    309-438-7596; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
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We are currently working on a document that will detail our workloads
so that it is clear how each faculty member is reassigned from a full-
time teaching schedule for other tasks.  Our Board of Regents in Utah
has designated the "official" annual faculty load as 36 quarter credits
or 4 courses per quarter.  Virtually no one at our research universities
in the state teach this much--although the community colleges often do
and we have the same Board of Regents for all colleges in the state. So
we need to show how we are meeting that faculty load in other ways.  We
do so by means of a workload document by each department that details
the "work units" (1 unit = 1 3-credit quarter course) or the equivalencies
for each kind of task that various faculty members perform.  We detail
teaching workload credits to differentiate courses with large enrollments
from smll, to "count" faculty workshops,  independent studies, new course
preps, etc.  We detail workload credits for advisement (some faculty
end up with especially heavy workloads with graduate students, for
which they are given 1 unit for each 12 student credit hours for student
committees that he or she chairs).  We also have faculty advisors who
are given substantial workload credits.  Another category is the research
and scholarly activity arena, in which workload credits are given for
a variety of scholarly activities, including unfunded research and contract
grants.  In the service arena, we teach extension courses, conduct
administrative responsibilities, and so on.  The department is right now
in the process of refining our definitions of workload credits and
establishing the unit equivalencies.  Several departments in our college
have already done this--in fact the Sociology department adopted a
similar policy in 1994--and we are drawing on their experience.  It has
been an extremely fruitful exercise to date--with the faculty seriously
considering distribution of loads to make the best use of our various
skills (not everyone is a highprofile scholar--or should they be--there
are many ways that individuals contribute to a department's mission).
We plan to have a fully-defined workload document by fall term.  If anyone
wants a copy of the sociology workload document (which is very detailed
and helpful), I can post it somewhere.
 
Christine Hult
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Does anyone know where to find Calvin Trillin's "The Great Ice Cream War"?
Could it possibly be in _American Fried_?  I remember seeing it in an
anthology several years ago, but now can't find it anywhere.
 
I am also looking for _The Dynamo and the Virgin_.  Searched books in print
and Worldcat, and no luck.  32 titles with a ripoff of the title, but not
the original.
 
Dona Hickey
 
Dona J. Hickey, Director of Composition and WAC
English Dept., University of Richmond, VA 23173
804-289-8302 * dhickey@richmond.edu *
http://www.urich.edu/~writing/dona.html
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> I am also looking for _The Dynamo and the Virgin_.  Searched books in print
> and Worldcat, and no luck.  32 titles with a ripoff of the title, but not
> the original.
 
I know that title as the 25th chapter of _The Education of Henry Adams_.
It is reprinted in the _Norton Anthology of American Literature_ (Shorter
Fourth Edition).
 
Tim McGee
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This discussion of rights to reporduce articles electronically might
interest you.  It's from the Journalism educators' list.
 
 
 
 
Carmen B. Schmersahl
Department of Rhetoric and Writing
Mount Saint Mary's College
Emmitsburg, Maryland 21727
301-447-5367
schmersa@msmary.edu
 
 
---------- Forwarded message ----------
Date: Thu, 29 May 1997 08:32:33 -0400
From: Alexandra Owens <asja@COMPUSERVE.COM>
Reply-To: Discussion List for Journalism Education <JOURNET-L@AMERICAN.EDU>
To: JOURNET-L@AMERICAN.EDU
Subject: ASJA Contracts Watch #46
 
        <>      <>      <>      <>      <>      <>      <>      <>
 
ASJA CONTRACTS WATCH 46 (vol 4, #7)       CW970527        May 27, 1997
 
[The American Society of Journalists and Authors encourages
reproduction and distribution of this document for the benefit of
freelance writers. Reprint or post as many items as you wish, but
please credit ASJA for the information and don't change the content.]
 
        *       *       *       *       *       *       *       *
 
News of LOS ANGELES TIMES, NATIONAL GEOGRAPHIC, CHICAGO TRIBUNE,
COOKING LIGHT, SESAME STREET PARENTS, FAMILYFUN, more...
 
                             *****
 
In an odd move for a newspaper whose parent is currently in litigation
over theft of electronic rights, the LOS ANGELES TIMES has been
pulling articles by freelance writers who protest their work's
appearance in electronic form without their consent.
 
Several writers tell ASJA Contracts Watch that the newspaper's legal
department has responded to complaints by removing their articles from
the Times site on the World Wide Web and from online database archives
available through Lexis-Nexis, Dialog, Dow Jones, CompuServe and
other services. The corrections are being made even as the flagship
paper's parent, TIMES MIRROR CO., argues in court that putting
articles into text-only archival databases requires no special
license or payment to authors because it's merely another way of
distributing a publication.
 
Times Mirror is one of the few publishers who offer this argument.
Judges who entertain it might well ask if publishers commonly run
from newsstand to newsstand, and from library to library, slicing
articles out of paper and microfilm archives.
 
                             *****
 
No one can say NATIONAL GEOGRAPHIC doesn't move fast. Just days after
a National Geographic Society officer told Contracts Watch that his
staff was trying to figure out how to clear rights for its upcoming
giant 108-year CD-ROM, the Society has announced its decision. A
letter sent last week to some 2,500 photographers and writers tells
how much they'll be paid for National Geographic's reuse of their
work: $0.
 
According to Larry Lux, managing director of National Geographic
Interactive, the Society has offered payments to "a handful" of
photographers who worked under "contractual anomalies that somebody
along the line approved." The sum offered is a less-than-princely $20
for a 20-year license for each photo, to cover the CD-ROM and a
variety of other electronic reuses; no other photographers--and no
writers at all--are being offered even $1 a year.
 
The "Dear Magazine Contributor" kiss-off letter does promise
unspecified payments for some other Society new media projects, but
not for this one. The given reason? "Because the CD-ROM archive
consists of an exact image of every page as it was originally
published, this reissuance (or reprint) is not a `further editorial
use' of material such as requires additional payment to the
photographers whose contracts commit the Society to payment under
those circumstances."
 
Maybe. But while the photographers and writers spurned consider that
question, and the magazine, in essence, tells them "Our lawyers can
lick your lawyers," here's one for the Society's board: Is National
Geographic the kind of organization that ought to reuse the work of
those it calls "colleagues," in a way never anticipated when the work
was commissioned, without further payment?
 
                             *****
 
The CHICAGO TRIBUNE's WomaNews editor has lost so many regulars over
the Trib's rights grab that he's apparently on the prowl for decent
writers who'll accept the terms he's forced to offer, under which the
Trib gets to syndicate and otherwise reuse articles electronically and
in print. Contracts Watch first heard several months ago from several
freelancers offended at a broadcast e-mail message from a writer
suggesting that they jump in where others have jumped ship. According
to recent reports, the head-hunting is still going on, indicating
that the Trib continues to feel the impact of freelancers who reject
corporate bullying.
 
                             *****
 
Perhaps Trib executives should listen to a persuasive commentary by
writer Wendy Kaminer, which was broadcast by National Public Radio
earlier this month. Among Kaminer's points was that the public will
suffer from publishers' greed because "when independent writers are
driven out of business by the loss of royalties and other rights to
profit from their work, the only writers left will be
management-pleasing employees...[with a] tendency to self-censor."
 
                             *****
 
In case there's any question about freelance writers' importance
to the industry: The Society of American Travel Writers Foundation
announced the 13th annual Lowell Thomas Travel Journalism Competition
awards earlier this month. According to the folks at the foundation,
more than half the recipients of awards for writing went to
freelancers.
 
                             *****
 
COOKING LIGHT, according to a writer, agreed to pencil into an
article contract a one-year limit on Web use of an article with an
option to renew. The magazine pays for Website and certain other
reuses through the Authors Registry.
 
                             *****
 
SESAME STREET PARENTS posted an article on its Website without
benefit of a license from the author. It happened because the piece
was done under an old contract, written before the magazine started
offering small payments for limited Web use. When called by the
author, the publisher promptly promised a fee to make good on the
error.
 
                             *****
 
At FAMILYFUN, owner DISNEY apparently thinks freelancers, like
children, should be seen but not heard: Word is the bosses have
forbidden editors to back down from their contract's demand for just
about every right in sight, and from an indemnification clause that
makes the writer liable even when not at fault. FamilyFun editors
used to earn high grades for their collaborative attitude, but as
long as they offer unreasonable terms and say "take it or leave it,"
writers who think of themselves as grownups are best off leaving it.
 
        *       *       *       *       *       *       *       *
 
Many ASJA members and others send a stream of contracts, information
and scuttlebutt so that these dispatches can be as informative as
possible.  Thanks to all.
 
To receive each edition automatically (and at no charge) by e-mail,
send the following message:
                To: ASJA-MANAGER@SILVERQUICK.COM
           Subject: CONTRACTS WATCH
     Complete Text: JOIN ASJACW-LIST
Only official dispatches: no feedback, no flooded mailbox.
 
                             *****
 
                     Check Before You Sign
 
A complete, searchable archive of ASJA Contracts Watch is available
on the World Wide Web. Find it--with other valuable information and
tips on freelance contracts, electronic rights and copyright--at the
Web address below.
 
                             *****
 
Inquiries and information from all are welcome.
     Contracts Committee, ASJA
     1501 Broadway, New York, NY 10036
     tel 212-997-0947
     fax 212-768-7414
     e-mail ASJA@compuserve.com
     Web page http://www.asja.org/cwpage.htm
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Dona, if I remember correctly, "The Dynamo and the Virgin" is a chapter
in Henry Adam's THE EDUCATION OF HENRY ADAMS.
 
Rich Haswell
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Yes!  Thank you, Tim and Richard.
 
Dona
 
At 11:05 AM 5/29/97 -0400, you wrote:
>I know that title as the 25th chapter of _The Education of Henry Adams_.
>It is reprinted in the _Norton Anthology of American Literature_ (Shorter
>Fourth Edition).
>
>Tim McGee
>
>
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At 04:28 PM 5/27/97 +0000, you wrote:
>Theresa Enos wrote:
>>
>> WPA has a program where they give start-up funds to state and/or regions
>> who want to start a WPA affiliate. Does Popken, and others, know about
>> this start-up grant WPA offers?
>>
>Theresa,
>
>        Does the WPA have funds to sponsor regional WPA conferences, too?  We
>(my campus) are organizing a regional conference in Southern California.
>Last year Alice Roy put on the conference at Cal State University, LA.
>I thought she said she did get some conference start-up funds.
>
>Thanks for any info.
>
>Mark Wiley
>CSULB
>
 
Theresa:
 
No!  Popken doesn't know about the start up grants but he'd LIKE to.  Anyone
tell me about it?
 
Randy Popken
Tarleton State University
Stephenville TX
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U Utah's attempts to define workloads (as described by Chris Hult--and thank
you Chris) are very interesting and can be very helpful. The AZ board is
getting pretty clever about this stuff. On the first go-round on this topic,
we (both faculty and administrators) got the board to shift their focus from
"teaching load" to "work load." But when the amount of teaching done by the
faculty went down rather than up, they decided to come back at us with an
unwavering focus on teaching load that we will not be able to derail. The post
tenure review policy addresses the issue of work load (Does the faculty member
have a "full-time job," all work taken into account?). The teaching load
project is an attempt to ensure that a 2/2 teaching load in organized classes
is the foundation upon which all other faculty work is built--not, as seems to
be the case at Utah and some other places, as a place to begin subtracting and
substituting other activities. 4 courses a quarter is not really a reasonable
teaching load; one assumes that other kinds of wrok can be substituted. The AZ
board has learned from their past efforts and has posed us a more difficult
problem. If it spreads (and these board types have their own conferences and
discussion lists), it may have interesting effects on WPA positions. When I
was director, I taught 1/1 in organized classes, but the university budget
showed me as a faculty member and my salary as part of the instructional
budget. It may be in the future that reduced teaching loads will require WPAs
to show up (all or in part) as administrators (like deans and vice provosts),
and the institution won't be able to hide administrative costs in the
instructional budget. There are other people like this all over campus. It's
not clear what the impact will be.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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This August, the Program in Writing and Humanistic Studies at the
Massachusetts Institute of Technology is offering two three-day, intensive
training seminars on creating, designing, and implementing electronic
documents.
 
1) Publishing on the Internet: Creating, Designing and Implementing Online
 Information.
 
August 11th - August 13th 1997
 
This seminar presents an overview of the technologies, tools, and skills
involved in designing and creating WorldWide Web sites. It examines
strategies for writing, designing, programming and implementing effective
web sites.
 
2)  Writing, Designing, and Implementing Multimedia Titles and Applications
on CD-ROM and Kiosk Platforms
 
August 14th - August 16th 1997
 
This seminar presents an overview of the tools and technologies used in
developing multimedia applications and titles for publication on kiosk and
CD-ROM platforms. Development and delivery platforms are discussed and the
issues around using authoring tools versus programming languages are
explored.
 
Participants will have access to multimedia development tools in a
laboratory environment and seminars will be presented on designing for
interactive applications. The seminar also examines capturing, editing, and
integrating all the media types: text, audio, still images, and moving
images.
 
More information can be found at the following URL:
 
        http://www.xcomms.ie/scope/training.htm
 
Les Perelman
 
Leslie C. Perelman
Associate Dean, Undergraduate Academic Affairs
Director of the Writing Requirement
Co-Director, The Writing Initiative
Room 20B-140
Massachusetts Institute of Technology
18 Vassar St.
Cambridge, MA 02139
 
Phone:  (617) 253-3039
FAX:    (617) 253-0055
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I'll need to check with the WPA Secretary, Bob Johnson, to see if the
information I have on affiliates is the most recent. Here's what my
document of 1993 says (among other things--I can send a copy if you like
of the whole document): "New affiliates may request start-up grants from
the national organization. Startup grants will be limited to a maximum of
$500 and may be used for membership solicitation (mailing lists,
brochures, trips to conferences and meetings within the state or region,
etc.); communication (printing of letterhead and newsletters, postage,
telephone charges); costs associated with a regional meeting or conference
(to subsidize costs over and above those covered by the conference fee);
and other costs associated with starting up the affiliate."
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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Subject:      Re: lit-based & WI courses as comp
In-Reply-To:  Message of 05/28/97 at 15:25:02 from lbeason@EWU.EDU
 
West Virginia University does NOT accept lit-based or WI courses in place of fy
c.
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Larry, we do not accept such courses for transfer as writing courses.  Our
sequence of writing courses sounds very much like yours.
 
Doug
 
>Our dept is re-thinking our policies on accepting credit for transfer
>students who took a literature-based comp course or a Writing Intensive
>non-English course.  The question is whether to count these as the 2nd half
>of our freshman comp sequence, which focuses on argumentation, research,
>and basic genres & skills for writing commonly found across the curriculum
>(not just within an English course or WI history course,for example).
>
 
Doug Hesse                        /     Director of Writing Programs
Professor of English          /     Editor and Vice President, WPA
Illinois State University     /    309-438-7596; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
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We have a literature-based second semester course, and I believe that the
operative distinction is not in the "base" of the course but in the work
that is done with writing upon that base.  There are literature courses
that include writing, and then there are writing courses that use
literature to enrich students' critical engagement with language and
experience.  Writing courses take a workshop approach that includes drafts,
peer conferences, revisions, and lots of talk about writing and reading
as integrally related activities.  We do not let admissions people do our
out-of-state transfer assessments because we understand the difference
between a literature and a writing course, but if you must make a blanket
distinction for outsiders to use, then the distinction ought to be made
upon how much writing is done and what is done with the writing.  The
bias against literature among composition people is something that also
bears note in such deliberations because it can be counterproductive,
even while very understandable given our history and position in English
departments.
 
Thomas Miller
U of AZ
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Tom, our decision not to accept literature-based writing courses for
transfer is not based on the fact of their being literature courses but
rather on their _not_ being the kinds of writing courses we have in our
sequence.  Our first semester course, in a nutshell, is argument for
various popular audiences.  Our second semester course, in a nutshell, is
about exploring and writing in various academic discursive traditions.
Literature-based writing is a possible component of the second semester
course, but the course requires attention to two or three academic
discursive traditions, and thus "lit-only" courses fail to satisfy this
requirement, even if they are heavily oriented toward process, rhetorical
analysis, production of student texts, etc.   It's not literature per se
but literature exclusively that disqualifies my approving such courses for
transfer.  We don't transfer a Shakespeare course as a Milton course, or a
poetry writing course as a technical writing course.  If our courses were
more generically organized toward such goals as "developing a repertoire of
writing processes and strategies," lit-based courses would have a
reasonable justification for transfer, as long as they fit the criteria you
described.
 
Now, perhaps an even more interesting question would be whether writing
programs with a strong orientation toward social epistemic rhetoric, say,
will transfer courses with, say, an exclusive personal expressivist
cast--and vice versa.
 
Doug Hesse                        /     Director of Writing Programs
Professor of English          /     Editor and Vice President, WPA
Illinois State University     /    309-438-7596; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
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        We are a two-year community college and are dependent on transfer
institutions to accept our fyc courses, so we are in almost continuous
articulation with the largest of these--the University of Maryland.  At
present, they accept our second-semester fyc course to satisfy their
one-semester fyc requirement.  Articulations in 1995 established that any
writing-intensive course that used literature as stimulus, but did not use
literature or literary theory as its exclusive content was acceptable.
This has worked out well for us since we have faculty who teach both
argument-based and literature-based second-semester fyc.
  ____________________________________________________________________
  Chet Pryor - Professor & Testing Coordinator - Department of English
  Montgomery College - Germantown Campus - Montgomery County, Maryland
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Some years ago (and this connects with the Texas WPA thread) the writing folks
in AZ community colleges and universities tried to come up with some common
objectives for our 101 and 102 courses, which we all accept from one another
by formal articulation agreement. The trick was to come up with some goals and
objectives that respected the professionalism of our colleagues and special
local circumstances. Faculty in community colleges in Scottsdale, Bullhead
City, and Tsaille are looking at very different student populations in terms
ofcultural background, high school preparation, etc. etc. It was rather
difficult to do. UA had its reasons for wanting a literature-based course, but
we did not want a literature based course for our own reasons, and the
community colleges (whose students may go to any of our universities) were
more than a little frustrated about our disagreements. (The lore was that UA
had a lit based comp course so that Engineering could require it and also
count it as a humanities course for general ed. I did not think it was
appropriate for the UA College of Engineering to dictate the statewide
composition curriculum. So the story goes.) We came up with an agreement that
stressed (as Tom Miller has suggested) process, a certain amount of writing,
the complexity of the reading on which the writing was to be based ("works of
aesthetic and scholarly merit"), and the ability to produce "sustained,
well-reasoned, and well-informed essay demonstrating the ability to read
complex materials analytically, to think critically about issues of academic
or public significance, and to combine the fruits of research and independent
thought into effective discourse for an audience of educated men and women."
We noted at one point in the description that colleges that lacked access to
the resources of a research library could use readers or casebooks containing
readings of appropriate complexity. Thus, a rural college that wanted a
literature-based comp course cold use something like a Norton Critical
Edition, where the subject matter might be literature but the reading included
the anthologized critical articles and the writing required working with the
issues raised in the critical articles. This is not a matter of reading a poem
and writing what you think about it. I then used this to determine what out or
state course we would accept. I was pretty comfortable with this.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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I vote in favor of putting old WPA issues online.  I continually need
articles from before I started subscribing in 1992, but I have to go to
ERIC, schlep to the library to fill out interlibrary loan forms, wait a
month, schlep back to the library for the article, by which time the
crisis is over.  Hardly an intellectual argument for cybership, but hey .
. .
Ruth M. Mirtz, Director First Year Writing Program
Florida State University
Tallahassee, FL  32306-1036
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        At FSU, the English faculty are 2-2.  Carrie Leverenz, director
of the writing center and computer classrooms, and I, director of first
year writing, are 1-1, which is totally inadequate as our dear president
kindly pointed out by denying my tenure last month.  We each have two
grad assistants with one course release to help administer, we share a
full-time secretary for 90+ TAs and adjuncts; and I have now have an
assistant director as of January who teaches 1-1 and administers the
equivalent of 3-3. We teach about 7500 students each year (no, I bet
we're up to 8000 this year . . . ).  Carrie and I get extra pay to teach
TA training courses in the summer.
         I think it makes sense to point out to the administrators who
are grumbling about excessive release time  the consequences of reducing
course releases (haven't we discussed a need to call it something besides
"course release"?)--tenure problems, morale problems, never being able to
persuade experienced faculty to run programs, etc.
        Also at FSU, the department faculty  recently changed what was a
1-hour per semester credit of "supervised teaching" (workshops and
seminars for TAs) into a regular 1-hour course.  For some reason,
supervised teaching didn't "count" but the course we changed it to, does.
 This is was just one of several curricular changes the department has
made so that previously murky teaching duties could be counted as
official teaching--internships, tutorials, etc.
Ruth M. Mirtz, Director First Year Writing Program
Florida State University
Tallahassee, FL  32306-1036
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> My fretting about all of this is fueled, I think, by the way new
> technologies continue to have a virtually unquestioned status in our
> culture.  My "favorite" example of this is the AT&T commercial that's been
> around for awhile, the one where Tom Selleck announces reassuringly "You
> will."  One scene of one of those commercials has a guy on some wonderfully
> beautiful mountain at sunset out west, taking out his cell phone.  Being
> connected is assumed to be better than being alone, even in this place
> valued because it is remote; the wilderness (such as it is) is better when
> colonized with electronic communications.  (Why else this fascination among
> advertisers with putting cars and jeeps and trucks atop Monument
> Valley-like pillars of stone?)
 
>
> Doug
> Doug Hesse                     /     Director of Writing Programs
> Professor of English          /     Editor and Vice President, WPA
> Illinois State University     /    309-438-7596; fax 309-438-5414
> Normal IL 61790-4240      /    ddhesse@ilstu.edu
>
Doug,
        As I read your post, I couldn't help but recall a recent line that I
read somewhere:  The latest invention for those of you who want peace
and quiet--a phoneless cord.
Dr. Arlie R. Peck Professor of English Email: apeck@pop.urgrgcc.edu
Coordinator of English and Reading     Fax: 614-245-7432
University of Rio Grande               Voice: 614-245-7421
Rio Grande, OH 45674
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At Quinnipiac (in-coming class size 1000 and 60 sections of comp. per
semester), I am the one wpa, and by contract,teach 2/3 (full load for FT
faculty is 4/4).  This teaching load was just negotiated down from 3/3.
We share one secretary for three departments, including English. We have
30+ adjunct faculty who teach FY comp. and 12 FT dept. members.  I have
no assistant director or TAs, and my duties include program development,
assessment, placement, WAC, faculty development, etc., all the areas a
wpa is heir to.  Echoes of Lynn Bloom's "I Want a Writing Prgram
Director."
 
Mary
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Chet and David's postings about statewide articulation agreements
(agreements up front about which courses will transfer among two and
four-year schools) prod me to temper my previous posting.  Illinois has an
agreement,too, and it's pretty likely that ISU routinely accepts
literature-based writing courses;  no one has looked at individual courses
for a long time.  A couple of years ago a statewide group developed goals
for the two-course writing sequence, but I'm not sure how thoroughly
schools adhere to those goals.  It's when I get asked about transfers from
other schools not in the articulation compact that I have to make a
decision.
 
One very modest trend that I've seen is with transfers from mostly private
colleges.  Some schools have replaced freshman composition with freshman
seminars.  For those courses I have to decide the extent to which
developing student writing abilities was a primary goal of the course.  I
look at the amount of writing, whether there is process interaction among
teachers and students, whether there is a sequence of assignments that
makes developmental and pedagogical sense, whether students will come away
with some "knowledge about" writing--audience or forum analysis, for
example.  Many of these freshman seminars don't pass such tests, although
they appear to be wonderful courses.  Illinois State is now requiring
freshman seminars and composition, both, so we'll transfer the course but
just not as writing unless it meets criteria that others have already
nicely described.  I will point out that we don't get a vast number of
transfers from private colleges.
 
For several interesting views on the broader issues of composition vs.
writing intensive courses, I recommend Joseph Petraglia's (ed.)
_Reconceiving Writing:  Rethinking Writing Instruction_, Lawrence Erlbaum,
1995.  Most of the essays there argue against freshman composition.
There's a review of it in WPA 20.1/2.
 
 
 
Doug Hesse                        /     Director of Writing Programs
Professor of English          /     Editor and Vice President, WPA
Illinois State University     /    309-438-7596; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
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Fred Kemp, agreeing with Doug Hesse, wrote:
 
> Putting 20 pages of text, or 5 pages of text, onto the web, as you say, is
> self-defeating.  It would be like putting the New Testament onto the head
> of a pin.  The medium isn't up to the message.
 
Appreciating, as I do, that the hypertext capabilities of the Web seem to
invite "dynamic," rather then "sequential" texts, I still find nothing
self-defeating about putting sequential texts of 5 or 500 pages on the Web
for the simple fact of their thereby enhanced accessibility,
searchability, copy&paste-ability, etc.
 
The fact that I have instantenous access to the full text of over 3000
English books via one URL (the on-line books page at Carnegie Mellon)
seems to defeat not my (or anyone else's) self so much as it defeats
tremendous constraints of money, time, and space.  The fact that most of
these texts "on the Web" are "really" on Gopher servers notwithstanding, I
see nothing wrong with putting linear, non-dynamic, non-graphical,
"words-only-only-in-rows" texts on the Web for the simple reasons of
access and searchability.
 
Fred went on to say:
 
>Obviously people who propose a new art form or
>essay form or means of globally distributing knowledge feel the need to
>promote their particular endeavor in strong terms.  It's human nature.
 
Human that I am, I like to tease my non-digerati colleagues with the
assertion, "If it ain't digital, it's dead." By that I am referring to the
texts ability to interact with me.  I regularly kill texts I find on the
Web, printing off a tree-carcass version when I want to read it in a
different way (out of doors, on a train) and don't mind being constrained
to writing my reactions in the margins or on the backs of the page. But
whenever I want to seriously engage any text, of any length, I always
prefer a digital version, and most that I currently engage with
(longer Greek and Latin non-yet-hypertexted [but increasingly becoming
hyper-] texts) I find on the Web.  The fact that any Web text can be
printed with ease, but word searching (or even quoting) any print text of
any length involves considerable labor should, alone, refute the claim
about self-defeating activity.
 
As for Fred's simile of webbing long texts being like putting the New
Testament on the head of a pin, if the pinned text be legible, I'll trade
you my print version for the sheer ease of portability.  Plus, the fact
that the Web mounted (but not hypertexted) version can later be
hypertexted, allowing the reader to click from the KJ, to the Douay
Rheims, to a Latin, a Greek, a Hebrew, an Aramaic, an audio version of the
same chapter and verse, I just can't see the self-defeat in putting any
text of any value, of any length, on the Web.
 
Tim McGee
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One futher comment about scholarship and cyberspace.  I regularly teach a
course in Horror Literature here at Louisiana State University, and one
problem we frequently encounter is that because of the nature of the genre,
texts quickly go in and out of print.  I was attempting to find a copy of
the penny dreadful Varney the Vampire to make available to my students, and
alas, could not find hard copy locally.  However, on the web I did find some
people who are devoting their time to putting this and other out of print
pieces of pulp on the web.  Sure, the new technology is doing lots of bad
things (like making it possible to infringe upon people's copyrights with
impunity), but it's also making things available that weren't there before.
 
June Pulliam
Dept. of English
Louisiana State University
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First, I'm casting my vote with Ruth's about putting old articles
online.  My situation of going to the library and the time and all
reflects hers and it's the waiting time that's a problem.
 
Next about teaching loads.... As Director, I will be on a 1-1 load. As
Assistant Director I was on a 2-1, supervising gtas, evaluating faculty,
professional development, supervising the computer classroom and
implementing new pedagogy there, committee work galore -- even when I
said no -- and various and sundry other duties, just look to the list of
WPA duties published last year and say I did all of them except for about
5 or 6. Before I was Assistant
Director, there was a Lecturer who taught on a 2-2 who served as the
Assistant Director. Lecturers normally teach a 4-4 load. I changed the
position of Assistant Director to a position for 2 gtas who will be
Co-Directors (does anybody have a better title than
Co-Director of Composition?) who will get a course release so each one
will be on a 1-1 in place of the "normal" 2-2 for gtas. Gtas get a
course release if they work in the writing center and a few get a course
release each year if they are "awarded" a research assistantship.  We have
about 8 Lecturers, 40 to 50 adjuncts and about 20 to 25 gtas to teach FY
writing (a number that
keeps increasing each year because Lectureships are going by the wayside
here, there were 12 in 94 when I arrived, now there are 6 "regular" and 2
who get them for a year at a time instead of 3 years and the
first year I team-taught the "training" course,
there were three new gtas, the next year, when I taught it "solo" there
were 10, this past year, 12, next year, at least 12 if not more -- get
the picture?). Our program passes
through about 4,000 to 4,500 students a year.  We have an administrative
assistant that we share with the graduate director and a receptionist
that we share with the rest of the department. As WPA I will have an
"A"contract and be expected to be in the dept. at least 40 per week year
round earning 2 leave days a month.  I cannot teach in the summer unless
I use my leave time.  I have all the usual WPA work and have been
dancing around adding WAC to that work.  I'm untenured and need to
publish.   I am going to teach a Distance Ed course in the fall on an
overload because I need travel money.  The dept. only awarded me $167.
for C's and about $350. for WPA last year -- in other words only about
$500. and I need more to get to more conferences -- that's why I'm only
going to Wyoming this summer instead of WPA and Wyoming -- money.  I
don't want to teach on an overload and I will get an increase as the WPA
but too late to compensate for this year.  The Writing Center Director
also teaches on a 1-1 load -- not necessarily Comp -- and is also on an
"A" contract and the position is non-tenure tract. She has a gta, who
gets a course release, as the Assistant Director.  The other
faculty teach a 3/2 load and get release time for administrative duties.
 
Nothing "creative" here in computing time, just adding my voice to the list.
_____________________________________________________________________________
 
Susan L. Taylor                         University of Nevada Las Vegas
Assistant Professor of English          4505 Maryland Parkway
Phone: (702) 895-3612                   PO Box 455011
Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
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Thanks for the info, Theresa.  Does that mean if the document is correct
I can apply for the $500.00?
 
Mark Wiley
CSULB
 
 
Theresa Enos wrote:
>
> I'll need to check with the WPA Secretary, Bob Johnson, to see if the
> information I have on affiliates is the most recent. Here's what my
> document of 1993 says (among other things--I can send a copy if you like
> of the whole document): "New affiliates may request start-up grants from
> the national organization. Startup grants will be limited to a maximum of
> $500 and may be used for membership solicitation (mailing lists,
> brochures, trips to conferences and meetings within the state or region,
> etc.); communication (printing of letterhead and newsletters, postage,
> telephone charges); costs associated with a regional meeting or conference
> (to subsidize costs over and above those covered by the conference fee);
> and other costs associated with starting up the affiliate."
>
> ----------------------
> Theresa Enos
> Department of English
> University of Arizona
> Tucson, AZ 85721
> 520-621-3371
> FAX 520-621-7397
> enos@U.Arizona.EDU
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Ted:
 
Some questions.  Are all of your teachers grad students?  And are the grad
student in an MA program or a PHD program?
 
And is the decision to have the course 1/3 writing and 2/3 literature
irrevocable?  I would suggest that you do some collaborative planning with
your teachers and your department which starts with a consideration of the
purposes of the course and the place of writing instruction at your
institution.
 
Pat
